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TABLE OF CONTENTS OF LEGAL REQUIREMENTS AND GOVERNING LAWS

This charter has been created in the format encouraged by the California State Board of Education in its
adopted “Model Application for Charter Schools” and goes beyond the legal requirements of Education
Code Section 7605. According to the State Board of Education, the Model Application format ensures
that charter petitioners cover all the minimum elements required by law in a systematic way. However,
as the Model Application format requires that statutory provisions in the Charter Schools Act be
addressed out of the order presented in the Education Code, this “Table of Contents of Legal
Requirements and Governing Laws” is presented to assist the Reviewer in establishing that all
requirements of law have been met.*
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CHARTER SCHOOL INTENT AND CHARTER REQUIREMENTS

It is the intent of the California Legislature, in enacting the Charter Schools Act of 1992, to provide

opportunities for teachers, parents, pupils, and community members to establish and maintain schools
that operate independently from the existing school district structure, as a method to accomplish all of

the following:

b)

c)

d)

f)

g)

Improve pupil learning.

Increase learning opportunities for all pupils, with special emphasis on expanded learning
experiences for pupils who are identified as academically low achieving.

Encourage the use of different and innovative teaching methods.

Create new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site.

Provide parents and pupils with expanded choices in the types of educational opportunities
that are available within the public school system.

Hold the schools established under this part accountable for meeting measurable pupil
outcomes and provide the schools with a method to change from rule-based to performance-
based accountability systems.

Provide vigorous competition within the public school system to stimulate continual
improvements in all public schools.

In reviewing petitions for the establishment of charter schools, the chartering authority shall be guided

by the intent of the legislature that charter schools are and should become an integral part of the

California educational system and that establishment of charter schools should be encouraged.

The Charter Schools Act (Education Code Sections 47600 et seq.) requires each charter school to have a
“charter” that outlines at least the sixteen mandatory items of the Act.




AFFIRMATIONS/ASSURANCES

The Santa Barbara Charter School (“SBCS” or “School”) shall meet all statewide standards and
conduct the student assessments required, pursuant to Education Code Section 6-605 and
60851, and any other statewide standards authorized in statute that are applicable to students in
charter public schools.

SBCS shall be non-sectarian in its programs, admissions policies, employment practice, and other
operations

SBCS shall not charge tuition.

SBCS shall admit all pupils who wish to attend the school subject only to capacity. If the number
of pupils who wish to attend the School exceeds the School’s capacity, attendance except for
existing pupils of the School shall be determined by a public random lottery. Preference shall be
given to pupils who reside within the District, children of employees, and siblings of present or
graduated SBCS students, as articulated in the Admissions Policy (Section VII of this document.)

SBCS shall not discriminate on the basis of race, ethnicity, national origin, religion, gender, sexual
orientation, perceived sexual orientation, language, disability, or any other characteristic that is
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code, or
association with an individual who has any of the aforementioned characteristics.

SBCS shall adhere to all provisions of federal law related to students with disabilities including,
but not limited to, Section 504 of the Rehabilitation Act of 1974, Title |l of the Americans with
Disabilities Act of 1990, and the Individuals with Disabilities in Education Improvement Act of

2004.

SBCS shall be deemed the exclusive public school employer of the employees of the School for
purposes of the Educational Employment Relations Act.

SBCS shall ensure that teachers in the School hold a Commission on Teacher Credentialing
certificate, permit, or other document equivalent to that which a teacher in other public schools
are required to hold. Only as allowed by Education Code Section 47605(l), flexibility will be given
to non-core, non-college preparatory teachers.

New teachers will participate in BTSA/Induction Program as appropriate to their credential and
employment.




SBCS shall at all times maintain all necessary and appropriate insurance coverage.

SBCS shall comply with the California Open Meetings Act (Brown Act), where applicable.

SBCS shall meet or exceed the legally required minimum of school days (currently set by Title 5 of
the California Code of Regulations Section 11960 at 175 days).

SBCS shall offer, for each fiscal year, at a minimum, the number of minutes of instruction per
grade level as required by Education Code Section 47612.5 (a)(1)(A)(D).

SBCS shall maintain accurate and contemporaneous written records that document all pupil
attendance and make these records available for audit and inspection.

SBCS shall comply with all laws establishing the minimum and maximum age for public school
enrollment.

SBCS shall comply with all applicable portions of the ESEA Authorization Act.

SBCS shall comply with the Public Records Act (or if the State Board of Education adopts conflict
of interest regulations applicable to charter schools, the School shall comply with these
regulations).

SBCS shall comply with the Family Educational Rights and Privacy Act.

SBCS shall comply with any and all State Board of Education regulations applicable to charter
schools.

SBCS shall comply with any jurisdictional limitations to locations of its facilities.

SBCS and the District shall continually strive for a healthy, collaborative, synergistic relationship
with one another.

SBCS shall comply with all applicable state and federal laws, its charter, and the provisions of the
Memorandum of Understanding (MOU).




1. INTRODUCTION

Santa Barbara Charter School nurtures lifelong learners by cultivating the interests and building the skills
of both students and their families in the Arts, Academics, and Relationships. Working together, the
staff, parents, and students at SBCS create a responsive and innovative educational program.

Santa Barbara Charter School was first granted a charter by the Santa Barbara Elementary School
District in 1993. At the request of SBSD based on accounting issues, the Santa Barbara High School
District approved a second charter entitled Santa Barbara Middle Charter School. As per the charter
agreements, the two charter schools operated as one school. Since SBSD is now a unified district, we
are consolidating the two charters into a single charter proposal.

Santa Barbara Charter School is autonomous and responsible for long term planning; curriculum
development; hiring, training, and supervision of staff; student assessment; administration; budget and
fiscal operations; custodial care of the facility; and delivery of instruction to our diverse student
population, as outlined in this charter and other agreements between the parties such as the
Memorandum of Understanding and Facilities Use Agreement.

During its twenty years of operation, Santa Barbara Charter School has realized its mission and
successfully cultivated excellence in academics and the arts, while nourishing the development of a
healthy learning community in which students and adults use effective communication, conflict
resolution, and problem solving skills. As a learning community, Santa Barbara Charter School has been
recognized for success in many different areas.

e Attendance: Average daily attendance is 95.5%.

e Enrollment: SBCS has an enrollment cap of 285 students and the school enroliment is
consistently full.

e Bright Futures Fund: SBCS reached out to the community and shared its educational vision during
monthly Vision Tours. A culminating activity called The Bright Future Lunch raised $181,000 in
donations over the next five years to help realize the School’s mission.

e Teacher Competence: Teachers at SBCS are committed to refining their practice to best serve
and educate the whole child. Teachers create a dynamic learning environment, and prepare
children for life in a democracy. As a group, they are deeply committed to public education.

e Parent Alliance: The Parent Alliance was established in spring of 2007. The purpose of the Parent
Alliance is to fundraise and provide services that promote positive school-community
relationships that enhance the children’s educational environment.

e Parent Involvement: Parents are involved in every area of the school’s operation, including
governance, site development and maintenance, classroom participation, and fundraising. A few
serve as teaching specialists for the arts, yoga, and other disciplines. We’ve recently adopted
software called ParentSquare to enhance parent engagement and participation.

e Partnership: Santa Barbara Charter School has a close relationship with Antioch University, and
regularly serves as a training site for their student teachers. Student teachers have also been




placed at Santa Barbara Charter School by CSUN, National University, and Azusa Pacific
University. SBCS also serves as a placement for UCSB students doing pre-professional work.

e Incorporation and Non-Profit Status: SBCS is incorporated as a nonprofit public benefit 501(c)(3)
tax-exempt corporation.

Realization of the School’s mission and vision is demonstrated through program highlights:

e Family Art Night gathered students and their families for an evening of visual arts activities and
an exhibit of children’s art presented by our art specialist.

e The Family Contra Dance and Family Dance build school community and provide an opportunity
to enjoy intergenerational music and dancing.

e The annual fiber arts exhibit usually takes place at the Goleta Public Library and includes exhibits
of weaving, knitting, felting, and puppetry.

e The annual Science Fair continues to focus on science as a process, and engages most of the
school community in scientific dialogue.

e The annual Art Show usually includes both two-dimensional and three-dimensional displays.
During the 2012 school year, middle school students created spectacular soapstone carvings.

e Every student participates in an annual class play. In grades five through eight, some students
opt for non-acting roles and take responsibility for stagecraft.

e Environmental Awareness Programs nurture our students’ relationship with the environment.
Students work in the garden and orchard. Students in the early grades benefit from an
environmental outreach program through ASUCSB. Classroom-based students participated in an
Ocean Guardians Grant and sponsored Water Day. HomeBased students collaborated with
Channel Island Restoration and Growing Solutions to restore Goleta Slough.

e HomeBased Partnership offered an engineering class taught by a UCSB professor, and some
students also participated in a Marine Biology internship with a doctoral student.

e Participation in a Disabilities Awareness Program is an expression of the importance SBCS places
on serving all learners and building a self-awareness and compassion for all learners.

e Participation in National Food Day allowed us to highlight good nutrition and environmentally
conscious eating.

e The HomeBased Annual Project Fair is an exciting display of independent study projects.

e Communication and conflict resolution skills were cultivated in the classroom through the
Council Process, with Peacemakers training for fifth graders, and through Alternatives to
Violence training for middle school students.

e Project Heart’s Desire (PHD) is the culminating project and community event for eighth graders.

Santa Barbara Charter School and staff have received numerous honors, awards, and grants over the
past fifteen years. These have included:

e Ajoint effort between SBCS and Common Vision allowed SBCS to plant an orchard in 2011.
e Santa Barbara County Fair Service Learning Project, 1% place, 2010, 2011, 2012.
e SBCS Homebased Partnership was the winner of the Waste Minimization category for the
California K-12 Schools Recycling Challenge, 2010-2011.
e Homebased Partnership made a presentation to Goleta City Council about the health of Maria
Ygnacio Creek based on student-collected water quality data, 2010-2012.
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Homebased Partnership received a grant from the UCSB Coastal Fund for studies and work on
Goleta Slough, 2011-2012.

American Heart Association Art Contest, 1°* place, 2010.

Head Teacher honored as Crystal Apple Educator, 2008.

Colville Grant to create a mural.

Certificate of Recognition for Arts-Themed Education, University of Southern California Center on
Education and Governance, for the MMACCS Compendium of Promising Practices.

Federal Charter Schools Implementation Grant, 1995.

Federal Charter Schools Dissemination Grant, 2000.

SBCS teachers consistently receive more Impact Il grants than any other school in the county, and
the grants have included Community as Classroom, Adaptor, Project, and Care and Share grants.
Filmed as an example of constructivist education for a video accompanying Building Teachers: A
Constructivist Approach to Introducing Education, Thomson and Wadsworth, 2007.

No Place for Hate: The Anti-Defamation League has honored SBCS each year as a No Place for
Hate School.

SBCS has received first place for service learning at the last three Santa Barbara County Fairs.
Students also have consistently received awards for fiber arts entries.

Teacher honored as Santa Barbara Metlife Fellow, Teachers Network Leadership Institute.
Teacher honored as Teacher of the Year, Rotary Club.

Arts Walk, Santa Barbara, First Place, 2005.

Karuna Grant for promoting universal human values, 2005.

Teen Filmmakers Honorable Mention, 2004.

SBCS has received multiple grants from Teachers Fund to pay for theater arts and fiber arts
equipment and materials.
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1. EDUCATIONAL PROGRAM

Governing Law: A description of the educational program of the school, designed, among other things,
to identify those whom the school is attempting to educate, what it means to be an “educated person” in
the 21°" century, and how learning best occurs. The goals identified in that program shall include the
objective of enabling pupils to become self-motivated, competent, and lifelong learners. —California
Education Code Section 47605 (b)(5)(A).

A. MISSION
SBCS nurtures lifelong learners by cultivating the interest and building the skills of both students and

their families in the Arts, Academics, and Relationships.

B. TARGET GROUP

Santa Barbara Charter School serves about 285 students in kindergarten through eighth grades. We
serve a cross-section of students from this and adjacent districts, including those who are gifted or who
have special needs. We serve families who are interested in providing their children with a well-
rounded education in a respectful environment that includes attention to the arts and the cultivation of
relationships. SBCS families often are particularly drawn to the close relationships, and responsiveness
to individual learning and social needs, that can be facilitated in a smaller learning community.

C. EDUCATION FOR THE 21°T CENTURY

The 21% century continues to be characterized by an expanding, changing, and increasingly
interdependent global community. Effective citizens will be able to communicate clearly and work
cooperatively with others who may be very different from them. Through the integration of a strong
arts and science curriculum, students will become critical thinkers and problem solvers, who analyze,
synthesize, and evaluate information, and express themselves creatively. Through the fostering of
interpersonal skills and community involvement, students will become globally aware and caring human
beings.

As an educated person in the 21 century, students will need to have a college education or other
occupational training after high school. SBCS facilitates students’ understanding of themselves as self-
motivated learners, thus preparing them to select and pursue a productive and rewarding path. SBCS
has identified and integrated the following skills and characteristics as essential preparation for
students:

% Mastery of grade level academic skills and knowledge;
% Creativity, imagination, and a love of learning;

< Curiosity, initiative, self-motivation, resourcefulness, and perseverance;
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% The ability to do research, including targeting, accessing and evaluating information;
% The ability to develop, articulate, and defend evidence-based opinions and arguments;
+* Communication and conflict resolution skills;

% Positive self-esteem and self-awareness, with the ability to express feelings and thoughts in
healthy ways;

» Afeeling of empowerment with responsibility, and an understanding that they make a
difference;

%+ Courage and willingness to take risks;

¢ Empathy and compassion;

¢ Respect and appreciation for differences among individuals and cultures;
“* Global and local awareness;

< A commitment to esthetics and sense of beauty;

% A commitment to the environment;

%+ The ability to use technology as a tool.

D. SBCS EDUCATIONAL PHILOSOPHY

We come together as a community of people who share educational interests. At SBCS we acknowledge
that learning takes place everywhere and all the time. We nurture the physical, intellectual, social, and
emotional development of the child and help students achieve academic goals through multi-sensory
experiences. We value student-led learning and are committed to building a child’s sense of self by
allowing each student to experience academic and social success.

SBCS is a materials-based program. Our deepest and most important underlying assumption is that the
most powerful learning takes place when students create their own meaning and understanding through
their interactions with materials and other people — their own experiences. We believe all children are
curious, and interested in figuring things out. Our goal is to provide an educational program with
breadth and depth for students with different learning styles and types of intelligence. It is the teacher’s
job to notice how each child interacts with the people and things around him/her, and ask questions or
provide materials and instruction that lead to the next structured step in growth toward specific
educational goals. Our curriculum is developmentally based and integrated in order to facilitate the
cognitive, physical, social, and emotional development of each child. The school is child-centered in its
approach to education, yet believes this value can successfully be balanced with the mandate for state
adopted, standards-based curriculum and assessment.
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F.

GOALS

Students will develop civic knowledge, social responsibility, critical thinking (including analysis
and evaluation) skills, values, morals, ethics, and citizenship skills;

Students will understand themselves as learners through portfolio assessment, and use that
understanding to maximize their potential as students and human beings;

Students will think creatively to solve problems and resolve conflicts;

Students will develop informed opinions and make informed decisions, and accept
responsibility for their choices;

Students will build, apply, and demonstrate linguistic, logical-mathematical, spatial, musical,
kinesthetic, interpersonal, and intra-personal strengths across the curriculum;

Students will communicate well both orally and in writing, using logically structured,
evidence-based arguments when appropriate;

Students will demonstrate the mathematical and math-based problem-solving skills needed
to succeed at subsequent education levels and as functional members of society;

Students will utilize technology to access and evaluate information, learn, create,
communicate, and convey information;

Students will study performing and visual arts to develop creative skills and appreciation of
art for its own sake, as well as to develop new ways to learn and demonstrate understanding
of content in other academic disciplines;

Students will locate, evaluate, and correctly cite relevant sources when exploring the
geography, history, and cultures of Santa Barbara, California, the United States, and the
world;

Students will be exposed to and develop an appreciation for other cultures and languages by
studying a rich selection of literature, primary and secondary texts, music, drama, and visual
arts;

Students will adopt work and service learning projects identified by the individual, teacher, or
group;

Students will demonstrate performance and growth as measured by formative and
summative assessments, and as described in individual narrative reports;

Student will demonstrate sufficient progress on standardized tests to meet the California
Academic Performance Index (API) growth targets, and SBCS will strive to demonstrate
Adequate Yearly Progress (AYP) as calculated by the state and/or federal governments;
Students will be engaged as members of a learning community, and will be self-motivated
and committed to ongoing and lifelong learning.

PROGRAM ELEMENTS

Santa Barbara Charter School offers both classroom-based and home-based programs. The classroom-

based program operates on the site of Goleta Valley Junior High School and the HomeBased Partnership

(HBP) operates out of the site at Community Covenant Church. The academic curricula of both programs

are aligned with “Core Curriculum State Standards” (CCSS) and other applicable standards. The HBP

program operates according to California Independent Study Program (ISP) regulations.

a. Visual and Performing Arts. Visual and performing arts are an integral part of the

program. Students come to appreciate art as they create, perform, acquire skills, and
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study art and music history. They also use the arts to develop and demonstrate their
understanding across academic disciplines.

b. Relationships. Beginning in kindergarten, students are taught communication,
conflict resolution, and problem solving skills. Close and compassionate relationships
emerge between both children and adults, and everyone recognizes that they are part
of a learning community. Students know that their voices will be heard, and parents
know that their children will be respected.

c. Project and Service Learning. Consistent with our belief that children learn

everywhere and all the time, and that learning should be as hands-on and authentic
as possible, SBCS also has a dynamic field trip and service-learning program that
enriches classroom and home-based instruction. Students uncover fundamental
content through participation in daylong and overnight field trips. Through these
learning adventures, students discover and integrate rich science, social studies, and
art content. Field trips provide students with the opportunity to develop
independence and self-reliance, as well as the ability to cooperate and interact.
Similarly, students learn about complex issues through service learning and are
empowered to act.

G. IMPLEMENTING THE CORE CURRICULUM STATE STANDARDS (CCSS)

It has been easy for SBCS to embrace the Core Curriculum because they are much more closely aligned
with our educational philosophy. Historically, SBCS has emphasized critical and creative thinking to
facilitate cognitive and intellectual development. Even in the earliest grades, students use evidence-
based reasoning to present their thoughts and ideas across the curriculum. The CCSS insists that
curriculum be relevant. The focus on problem solving and performance-based assessment at SBCS
closely matches the expectations found in the CCSS.

Beginning in 2012, SBCS began assessing current curriculum for CCSS alignment. The faculty has studied
the CCSS closely and explored how the standards develop across the grades between kindergarten and
eighty grades. When we needed to replace our sixth grad math program last year, we chose College
Preparatory Math (CPM) because it was the only math text that was aligned with CCSS. Similarly, our
second grade teachers piloted a project and compiled a notebook organized all of the math materials by
CCSS standards regardless of their source. Teachers in other grades will engage in a similar process
during the coming year.

As we continue the transition process, we will be purchasing technology and some instructional
materials. In preparation for the Smarter Balance, We have recently purchased our first class set of
IPads. We will continue investing in technology during the next two years.
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H. CLASSROOM BASED INSTRUCTION

a. Language Arts: The SBCS Language Arts program focuses on developing a wide range
of communication skills. Students are encouraged to become speakers and listeners,
as well as readers and writers. They learn to communicate content, articulate
opinions, and express themselves creatively. As Della Van Amburgh wrote in 1903,
“The mind of the child just entering school is bent upon investigation, exploration,
and discovery. It is the privilege of the primary teacher to guide this investigation,
furnish a proper and fruitful environment for exploration, and teach the child the best
written and spoken language in which he may tell of his discoveries.” (First Days in
Number: A Primer of Arithmetic, Silver Burdett and Company, 1903.) In the early
grades students acquire foundational skills, learning to decode, encode, and read for
meaning. Writing is used across the curriculum and grade levels to help children
explore interpersonal, intrapersonal, and academic issues. Students also use writing
to reflect upon their own work and come to understand themselves as learners.
Students read literature and informational texts. Their writing skills integrate their
experiences as readers. Ultimately, an evidence-based approach is emphasized when
evaluating literature, participating in discussions, making presentations, writing
essays, and doing research-driven expository writing. (Please see Language Arts Scope
and Sequence in the attachments.) Language arts standards may also be addressed as
part of interdisciplinary units or through service learning projects.

b. Mathematics: Students are introduced to mathematics as a part of everyday life. The
study of mathematics helps students develop critical thinking skills, as well as make
logical arguments and valid inferences. Mathematics instruction is experiential,
interactive, investigative, and concrete, with an emphasis on exploration and
discovery, using hands-on learning materials, and using models to develop
mathematical automaticity. Students are encouraged throughout their school
experience to develop the spirit of inquiry and curiosity through the study of each
mathematical domain. Over time, students focus on eleven mathematical domains
including Counting and Cardinality, Operations and Algebraic Thinking, Number and
Operations in Base Ten, Measurement and Data, Geometry, Number and Operations,
Fractions, Ratios and Proportional Relationships, The Number System, Expressions
and Equations, Statistics and Probability, and Functions. Different domains are
introduced or emphasized during different grades.

Context for Learning Math is the centerpiece of the math curriculum. Additionally,
FactWise is used throughout the school to encourage math fact automaticity for
addition, subtraction, multiplication, and division. Opportunities to use mathematical
skills and strategies in contexts are provided through thematic units. (Please see
Mathematics Scope and Sequence in the attachments.) Upper grade students explore
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mathematical ideas as part of The Mathematicians’ Expedition. This project-based
event engages students in a format that is similar to a Science Fair.

Science: The Science curriculum revolves around a broad, central theme:
Involvement, Inquiry, Interdependence, and Reasoning as part of a Scientific
Community. Students discover the exciting world of natural phenomena through the
study of science. The science program is both “minds-on” and “hands-on”. Students
study Physical, Life, and Earth Sciences. The curriculum builds on key thematic lines
across the grades (K-8), including Energy, Evolution, Form and Function, Patterns of
Change, Scale and Structure, Stability, and Systems and Interactions. Full Option
Science Systems (FOSS) is aligned with the Next Generation Science Standards. We
already use most of the FOSS units. We plan to update the units that we own already,
and we will fill in a few topics with third edition FOSS sets. Class field trips are often
planned to reinforce science concepts. Beginning in second grade, students
participate in our annual Science Fair. Younger students create projects in class.

Social Studies: Social Studies are the study of the interactions among human beings
and between human beings and their environment. Interactions between self and
others are the most important topics of study, and the classroom presents infinite
opportunity for exploring many issues. During the primary grades, students focus on
self, family, and community. As students move through the grades, the social studies
curriculum moves outward and becomes more global. A multicultural perspective is
explored at every level. In this sense, students learn not only about the world in
which they move, but also about the world within which they live. While each
required content area is addressed during K-8, it is not necessarily addressed in the
same order as in other local schools. Literature, writing, art, and music are integrated
into social studies instruction. Simulations, such as Gold Rush Days bring history and
social studies to life. Independent study, and culminating projects (e.g. The Chumash
Museum, Colonial Days) provide rigor and assessment opportunities. Field trips often
reinforce learning in social studies.

Arts: Visual and Performing Arts are used to deepen and enrich instruction across the
disciplines. Art is also taught as a substantive discipline in its own right. Through the
art program, students develop critical thinking, problem solving, and communication
skills, as well as exercise their creativity. Learning through the arts is seen as
fundamental to success in every other discipline. Classroom teachers or specialists
may integrate visual arts, fiber arts, crafts, music, creative movement, dance, and
drama into the daily program. A selection of arts-based electives also may be offered
each semester in the middle school grades.
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. HOME BASED INDEPENDENT STUDY PROGRAM (HBP)

The SBCS vision and philosophy encompasses the idea that learning happens all the time and in many
places. The HBP program is part of this vision, and brings homeschoolers into school on a part-time
basis. This program supports families with their homeschooling, and adds to the diversity of learning
opportunities available to students. Students attend school on at least one Open Day. Part of the day is
spent having free time with the other children, and making use of the materials in the class. Field games
and physical play are a significant element of Open Days in the Home Based Program. Another part of
the day offers the option of working with specialists who give classes in various arts, sciences, and
foreign languages, or working in project groups. Students also may sign up for additional elective classes
that are scheduled on another day. The HBP maintains a library containing learning materials of all kinds
to use in the classroom and to borrow for home use.

Santa Barbara Charter School may offer three types of Independent Study programs: (1) HomeBased,

(2) Classroom Based, and (3) Teacher Directed. The Independent Study Policy for all cases is as follows:

a. Each student’s independent study shall be coordinated, evaluated, and carried out
under the general supervision of an assigned certificated employee or employees.

b. For K-8 students in the HomeBased Partnership program, the maximum length of time
that may elapse between the time an assignment is made and the date by which the
student must complete the assigned work shall be eight days. No more than 4 weeks
may elapse between the date an assignment is made and the date it must be
submitted. Work Records may be required to be submitted before four weeks have
elapsed to align with required monthly attendance reporting periods.

c. For students in the Classroom-based Independent Study program, the maximum
length of time that may elapse between the time an assignment is made and the date
by which the student must complete the assigned work will be specified within the
assignment’s included due date.

d. For Teacher-Directed Independent Study, Students may contract to receive their
grade level curriculum from a certificated teacher. The curriculum will be Standards-
based. Students will meet with the teacher, receive assignments, turn in work
records, and be evaluated once a week.

e. After four missed assignments, an evaluation shall be conducted to determine
whether it is in the best interests of the pupil to remain in independent study. A
written record of the findings of any evaluation made pursuant to this subdivision
shall be maintained in the pupil’s permanent record and treated as a mandatory
interim pupil record. The record shall be maintained for a period of three years from
the date of the evaluation and, if the pupil transfers to another California public
school, the record shall be forwarded to that school.

f. A written agreement or “Master Agreement” for each independent study pupil shall
be maintained on file and updated at the beginning of every semester for each
17




participating student. Each agreement shall be signed by the HBP parent(s), teachers
and student prior to the start of reporting Allowable Daily Attendance (ADA) pursuant
to that agreement. The Master Agreement will require and specify a study plan that
represents the same amount of study that would be required of a student in the
classroom and be consistent with the School curriculum and course of study of
students participating in the regular classroom setting.

g. Each independent study written agreement shall contain all of the following
provisions:

< The manner, time frequency, and place for submitting a pupil’s assignment
and for reporting his or her progress (families must submit Work Records and
work samples at least one time per week).

% The objectives and methods of study for the pupil’s work, and the methods
utilized to evaluate that work (e.g. work records, observations, work samples,
conferences, and portfolios).

% The specific resources, including instructional materials, educational resources
and personnel, which will be made available to the pupil through the HBP
Lending Library.

% A statement of the policies adopted regarding the maximum length of time
allowed between the assignment and the completion of a pupil’s assigned
work, and the number of missed assignments allowed prior to an evaluation of
whether or not the pupil should be allowed to continue in independent study.

* The duration of the independent study agreement, recognizing that no
independent study agreement shall be valid for any period longer than one
semester, or one-half year for when considering pupil’s on a year-round
calendar.

s A statement for grades K-8 measures of academic accomplishment,
appropriate to the Independent Study agreement, to be attempted during the
duration of the Agreement.

% The inclusion of a statement in each independent study agreement that

independent study is an optional educational alternative in which no pupil

may be required to participate.

Parent agreement that they will comply with any terms of an IEP or 504 plan.

A statement that instruction may be provided for a Section 48915 (expulsion)

or 48917 (suspended expulsion) student through Independent Study only if

the student has the continuous choice of classroom instruction.

R/ R/
L XA X4

h. Written agreements may include subsidiary agreements, such as course contracts and
assignment work records.

i. [If families do not conform to the ISP policy and terms of the Master Agreement and
Work Record/Participation Agreement, they may not be allowed to continue in the
HBP program.

j- A copy of these policies shall be maintained on file and amended and approved as
necessary by the Circle of Trustees.
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J. MEETING THE NEEDS OF DIVERSE LEARNERS

Santa Barbara Charter School embraces the opportunity to provide education for all students regardless

of physical challenges and/or special needs. For the most part, SBCS will meet divergent needs,

including disabilities and giftedness, within the classroom. Santa Barbara Charter School addresses

academic needs one child at a time. Additional support services are provided as needed. The SBCS

practice of developing an instructional plan based on the study of student work provides both

enrichment and remediation for all student populations.

a.

Identification. Teachers continuously monitor students who are not achieving at or
above expected levels. When concern exists, students are referred for appropriate
screening and Response to Intervention (RTI) as early as kindergarten. Academic
support is provided as soon as it appears that it could be helpful. When students fail
to make expected progress in spite of early intervention, a Student Study Team (SST)
meeting is held and implemented. The ultimate focus of all intervention is to help
students maintain their love of learning, develop their personal strengths, and master
academic skills, so that they are achieving at or above the expected academic levels.

Plan for English Learners. English language development is a critical component of

the language arts program for English learners and includes direct, explicit, and
systematic instruction in reading and writing. English learners receive intensive
instruction in vocabulary development, academic language, and the rules of
developing grammar. They are also supported by a variety of research-based
instructional strategies. Most services are provided within the classroom, but students
may also participate in a pull out program for more intense ELD support. Science is a
vehicle for building both academic and conversational language in the classroom. Our
science adoption, FOSS, has a language development component with each unity.
Teachers use SDAIE strategies when there are English language learners in the
classroom. English language learners also receive individual or small group instruction
targeted at their needs on a pull out basis. This instruction may include conversation,
grammar, reading, and writing instruction.

The School shall comply with all applicable federal laws in regard to services and the
education of ELL students. Policies and procedures for the provision of services to ELL
students are implemented in accordance with guidance published by the Office of
Civil Rights of the USA Department of Education. At a minimum these policies and
procedures ensure the following:

v’ Identify students who need assistance, including the use of a home language
survey and mandatory CELDT testing as required by law;

v Provide a program that, in the view of experts in the field, has a reasonable
chance for success;
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v" Follow Reclassification Procedures.

Home Language Survey. The Charter School will administer the home language
survey upon a student’s initial enrollment into the Charter School.

CELDT Testing. All students whose enrollment applications indicate that their
home language is other than English will be tested with CELDT (California English
Language Development Test) within thirty days of initial enrollment and at least
annually thereafter between July 1 and October 31 until re-designated as fluent
English proficient. SBCS will notify all parents of the results within thirty days of
receiving results from the publisher.

Progress Monitoring. The Alisal District English Proficiency Test (ADEPT) will be
used to identify the strengths and weaknesses of English language learners at the
beginning of the year and to assess skill acquisition and identify areas that require
instruction at regular intervals during the school year.

Reclassification Procedures (RFEP). Reclassification (formerly, “redesignation”) is
the process of changing a student’s fluency status from EL (English learner) to R-
FEP (“reclassified as fluent”). (See “Decision Guide: Reclassifying a Student...”
Once all information is documented, the student’s Aeries fluency is changed to
“R.” Students who do not meet all criteria remain as “L” (English learner).
Students’ prior scores and fluency classification from other districts must be
honored. “English language learners shall be reclassified as fluent English
proficient (R-FEP) when they are able to comprehend, speak, read, and write
English well enough to receive instruction in the regular program and make
academic progress at a level substantially equivalent to that of students of the
same age or grade whose primary language is English.” (Education Code 52164.6)

Reclassification procedures utilize multiple criteria in determining whether to
classify a pupil as proficient in English including, but not limited to, all of the
following:

v' Assessment of language proficiency using an objective assessment
instrument including, but not limited to, the CELDT,

v’ Participation of classroom teacher and other involved staff with direct
responsibility for teaching or placement decisions of the pupil to evaluate
the pupil’s curriculum mastery,

v Consultation with parents and guardians that includes notice of the
reclassification and placement, a description of the reclassification
procedure, and including their opinion when making a decision regarding
reclassification.
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«* Annual review. A student’s academic progress will be monitored annually after
reclassification to see if the student is succeeding in the regular program. Students
whose academic achievement falls will be provided with additional assistance
through any available and appropriate intervention. Students may not be returned
to the classification of “English Learner” once they have met RFEP criteria.

Plan for Low Achieving Students. Curricular differentiation is an inherent element of
the SBCS education plan. Our focus is on discovering what students do well as well as
identifying areas of remediation. It is common for a student to be a high achiever in
one area and less competent in another. Multi-grade classrooms are especially
conducive to meeting the needs of learners with diverse needs. A student might
receive more advanced math instruction, while receiving extra help in reading or
language arts.

K/

< Identification. When students are not progressing as would be expected, the
teacher assesses the reasons for the problem. At SBCS, at-risk students are
identified in several ways. A student who scores low on any section of
standardized tests or locally developed assessment may be considered at risk.
Teachers may identify a student based on classroom performance, behavior,
and/or parent report. Students may be provided informal support or formal
Response to Intervention (RTI).

< Support. Extra instruction, scaffolded activities, and/or modified assignments are
provided. Depending on the make up of the classes, teachers often share students
for leveled mathematics or language arts instruction. An effort is made to
understand a student’s achievement in context of their physical, cognitive, and
socio-emotional development in order to tailor instruction to the student’s needs.
In addition to classroom instruction, pull out RTI may be delivered on a daily basis.
RTI is usually focused on reading fluency, comprehension, writing and writing
conventions, and/or mathematical operations. Classroom volunteers also work
with at risk students on an as needed basis.

% Collaboration. Close collaboration between teachers, parents, and students
encourages consistency when responding to students. Teachers may share
student concerns with each other during Teachers Council and generate possible
strategies for supporting that student. Similarly, teachers and parents meet or
correspond when a student is struggling. When concerns about performance
persist, a Student Study Team (SST) is convened. Previous modifications are
reviewed and a plan of action is generated. Most SSTs result in improved
achievement. When they don’t, further measures are explored for meeting a
student’s needs. SBCS promotes success for all students. After exhausting all strategies
and interventions, students will be referred back to SST. Dialogue between teachers,
parents, students, and other educational professionals are integral to student success.
(See Response to Intervention Flow Chart in the Appendix.)
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Plan for High Achieving Students. SBCS recognizes that all students have gifts and

talents that deserve support and nurturing. Teachers are responsible for provisioning
their classroom and offering activities that stimulate and enrich students in their areas
of excellence. The process of observing students and studying student work samples
illuminates each student’s strengths. Teachers encourage learning by developing
critical thinking skills, facilitating intellectual strengths, cultivating habits of mind,
exploring themes, utilizing concept icons, and allowing exploration. Teachers
structure questions and discussions to encourage individual students to expand or
refine their thinking. Activities and assignments may be differentiated so that
students are challenged to consider a more complicated question or problem that
extend the activity in which other students are engaged. Students may also work on
independent study projects or on activities at centers that require synthesis and
creativity thinking. On rare occasions, high achieving students will be challenged by
online activities using classroom computers or IPads. On occasion, students will
receive some part of their instruction in the next grade level classroom.

+* General Classroom Application. Strategies used for G.A.T.E. learners have been
adapted for general classroom use, so that all learners (particularly high achieving
students) benefit. Teacher use Universal Themes and Generalizations as adapted
from Curriculum Guide for the Education of Gifted High School Students, as well as
Depth and Complexity Icons to encourage higher-level thinking. Students consider
who they are as scholars and incorporate this understanding when they prepare
portfolios.

%+ Specific Strategies Applied in the Classroom. At SBCS all students are recognized
for the areas in which they are high achievers. SBCS does not offer a pull-out
G.A.T.E program, but if a student is G.A.T.E. identified, he/she benefits from the
strategies that are used in the classroom. Students may be G.A.T.E. tested through
SBUSD by parent and/or teacher request. Teachers participate in professional
development opportunities that support their ability to implement these
strategies.

e. Plan for Special Education. Santa Barbara Charter School is its own Local Education

Area (LEA) under the auspices of Santa Barbara County Special Education Local Plan
Area (SELPA). The School adheres to all laws affecting individuals with exceptional
needs, including provisions of the Individuals with Disabilities in Education
Improvement Act of 2004 (IDEA), its amendments, Section 504 of the Rehabilitation
Act, and The Americans with Disabilities Act (ADA). All students are given equal
access to the school, regardless of disabilities. The School does not discriminate
against any student based on his or her disabilities. Depending on the provisions of
the IEP, a student may receive services at this site or at another site as appropriate.
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As an LEA, SBCS will ensure that students are served in compliance with applicable
federal and state law. Services may be provided on site or contracted off-site. SBCS
shall follow all policies and procedures of the Santa Barbara County SELPA in the
provision of special education services. Santa Barbara Charter School will offer a full
continuum of services staffed by school employees or service contractors. (See
“Special Education Program Description: Application for Becoming an Independent
Local Education Agency.”)

+* Individuals with Disabilities Education Act (IDEA). SBCS shall be deemed to be a
public school of the District for purposes of special education pursuant to
Education Code Section 47641(b). A child with disabilities attending the School
presently receives special education instruction and designated instruction and
services provided in-house or by contract with a qualified third-party, in
accordance with the individualized educational program (IEP). The approved
application to become an LEA specifies how special education funding will flow to
the School through SELPA.

¢ Americans with Disabilities Act (ADA) Section 504. The approved LEA application
specifies that the school shall be solely responsible for its compliance with Section
504. The District shall be responsible for ensuring that all facilities of the School
are accessible for all students with disabilities in accordance with the ADA.
Further, SBCS shall adopt and implement a policy that outlines the requirements
of identifying and serving students with a 504 accommodation plan. SBCS
recognizes its legal responsibility to ensure that no qualified person with a
disability shall, on the basis of disability, be excluded from participation, be denied
the benefits of, or otherwise be subjected to discrimination under any program of
the School. Any student who has an objectively identified disability that
substantially limits a major life activity, such as learning, is eligible for
accommodation by the School, and shall be accommodated.

¢ The Section 504 Team. A Section 504 team will be assembled by a site
administrator or designee and shall include qualified persons knowledgeable
about the student and the meaning of the evaluation data, placement options,
and the legal requirements for least restrictive environment. The 504 team will
review the student’s existing records, including academic, social, and behavioral
records, and is responsible for making a determination as to whether an
evaluation for 504 services is appropriate. If the student has already been
evaluated under the IDEA, those evaluations may be used to help determine
eligibility under Section 504. The student evaluation shall be carried out by the
504 team, which will evaluate the nature of the student’s disability and the impact
upon the student’s education. This evaluation will include consideration of any
behaviors that interfere with regular participation in the educational program
and/or activities. The 504 team also may consider the following information in its
evaluation:

v Tests and other evaluation materials that have been validated for the specific
purpose for which they are used and are administered by trained personnel.
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v Tests and other evaluation materials include those tailored to assess specific areas
of educational need, and not merely those which are designed to provide a single
general intelligence quotient.

v Tests are selected and administered so as to ensure that when a test is
administered to a student with impaired sensory, manual, or speaking skills, the
test results accurately reflect the students’ aptitude or achievement level or
whatever factor the test purports to measure, rather than reflecting the student’s
impaired sensory, manual, or speaking skills.

Final Identification. The final determination of whether the student will or will not be

identified as a person with a disability is made by the 504 team in writing and noticed

in writing to the parent or guardian of the student in their primary language along

with the procedural safeguards available to them. If, during the evaluation, the 504

team obtains information indicating possible eligibility of the student for special

education per the IDEA, a referral for special education assessment will be made by
the 504 team.

Accommodation Determination. If the student is found by the 504 team to have a
disability under Section 504, the 504 team shall be responsible for determining what,
if any, accommodations are needed to ensure that the student receives a free and
appropriate public education (FAPE) and shall develop a 504 Plan. In developing the
504 Plan, the 504 team shall consider all relevant information utilized during the
evaluation of the student, drawing upon a variety of sources including, but not limited
to, assessments conducted by the School’s professional staff. The parent or guardian
shall be invited to participate in 504 meetings. The 504 Plan shall describe the Section
504 disability and any program modification that may be necessary. In considering
the 504 Plan, a student with a disability requiring program modification shall be
placed in the regular program of the School along with those students who are not
disabled to the extent appropriate to the individual needs of the student with the
disability.

Maintenance and Review. All 504 team participants, parents and guardians,
teachers, and any other participants in the student’s education must have a copy of
each student’s 504 Plan. A site administrator or designee will ensure that teachers
include 504 Plans with the materials that he/she reviews with a long-term substitute.
A copy of the 504 Plan shall be maintained in the student’s file. Each student’s 504
Plan will be reviewed at least once per year to determine the appropriateness of the
Plan, continued eligibility, or readiness to discontinue the 504 Plan.
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1l. MEASURABLE STUDENT OUTCOMES AND OTHER USES OF DATA

Governing Law: The measurable pupil outcomes identified for use by the Charter School. “Pupil
outcomes,” for the purpose of this part, means he extent to which all pupils of the school demonstrate
that they have attained the skills, knowledge, and attitudes, specified as goals in the school’s educational
program.—California Education Code Section 47605(B)

A. CORE CURRICULUM STATE STANDARDS

It is the goal of SBCS to meet the State standards in its core subjects. The administrator facilitates the
analysis of state-mandated standardized test scores by Teachers Council at one or more meetings.
Following the analysis of scores, Teachers Council establishes a plan of action that builds on strengths
and remediates weaknesses in students’ performance. An intervention plan, including school-wide,
grade level, and individual strategies, is articulated and implemented.

B. ACADEMIC PERFORMANCE INDEX

SBCS strives to achieve the API growth targets set by the State and follows the District’s Board policy and
administrative regulations regarding the accountability of charter schools.

a. Data Analysis and Examination. APl data is examined each year. From this analysis of
data, teachers develop remediation strategies to raise the performance of all
students, as well as to improve the performance of low-performing students.

b. Remediation. Remediation activities are developed and may include, but are not
limited to, the following:

% In-servicing teachers on instructional strategies that improve student
achievement; these strategies may include, but are not limited to, ELD instruction,
differentiation, and instruction in a particular curricular area.

+* School-wide focus on designated areas of skills growth and curricular
performance.

C. ADEQUATE YEARLY PROGRESS

It is the goal of SBCS to make adequate early progress as defined by the Elementary and Secondary
Education Act (ESEA). The plans described above are designed and implemented to meet this goal. The
greatest obstacle is the fact that many SBCS parents waive participation in State standardized testing,
making it difficult for the school to test the ninety-five percent of the student body required for
determining AYP.

D. ATTENDANCE

It is the goal of the School to attain 93.5% daily average of student attendance during the academic

school year.
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E. PURPOSE OF THE CHARTER

The purpose of the Charter is to have students at SBCS achieve the following outcomes that are age and

developmentally appropriate. Students will:

K/
£ %4

Demonstrate academic performance at grade level, or make one year’s progress toward grade-
level objectives during a calendar year, in core curricular areas including language arts,
mathematics, science, and social studies, as evaluated by teachers, achieved on regular
formative and summative classroom assessments, shown in portfolios, and measured on
standardized tests.

Demonstrate intrapersonal and interpersonal skills to solve academic and social problems, shown
in classroom discussions and by behavior in class and on the playground.

Demonstrate competence or growth, as well as creativity, clarity, and individuality, as speakers,
listeners, readers, and writers as documented in narrative reports.

Use oral and written language skills to express themselves, communicate with others, share
opinions, entertain, and conduct inquiry, as demonstrated in class, documented by teachers and
parents in the Primary Learning Record (PLER), school narrative reports, and on standardized
tests.

Demonstrate competency in math on class work and/or standardized tests, as a result of
participating in a program that balances investigative problem solving, concrete experiences with
numbers and data, real life experiences, and computational drill.

Demonstrate an understanding of key scientific concepts in earth, life, and physical sciences
during class activities, on tests, and at the annual Science Fair.

Demonstrate understanding of themselves as scientists, and of science as a process, through
their reflections in science portfolios and during discussions.

Demonstrate an understanding of social studies as the interaction among human beings, and
between human beings and their environment, through formative and summative assessments,
projects, and discussion.

Express themselves and understand others through visual, performing, and language arts, as
shown through special exhibits and performances of student work, as well as during a part of
daily activities.

Assess their own work and set goals as part of the process of creating portfolios and ongoing
collections of work, as well as part of their participation in student-parent-teacher conferences.
Develop and demonstrate the analytical, evaluation, problem-solving, communication, and
conflict resolution skills essential to interpersonal relationships and participation in a democracy.

F. PARENT INPUT

Santa Barbara Charter School is a school of choice. Parent satisfaction and student retention rates are a

strong indicator of parent satisfaction with their student’s progress. The Parent Satisfaction Survey and

student retention rates are analyzed annually to establish the level of parental satisfaction with student

achievement. Goals and objectives are set in response to the data analysis from these two sources of

information.
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G. METHODS TO ASSESS PUPIL PROGRESS TOWARD MEETING OUTCOMES

Governing Law: The method by which pupil progress in meeting those pupil outcomes is measured—
California Education Code Section 47605(b)(5)(c).

Assessment is an essential part of the feedback loop that guides instruction at SBCS. SBCS engages
whenever possible in authentic, performance-based assessment of student achievement and progress,
and uses this information to further guide curriculum design and instructional delivery. Emphasis is
placed on what students know rather than what they don’t know. Evidence of student achievement is
based on what students do on a daily basis, as well as culminating activities and testing, in relation to
specific, grade-level academic and social goals and objectives. All assessment measures are utilized to
ensure the nurturing of individual and group academic development, as well as to determine the need
for providing additional resources and experiences. Assessment of student achievement at SBCS is
based on the following:

v

v

Authentic assessments, such as essays, research presentations, demonstrations, projects,
performances, exhibits, portfolios, and cumulative work collections;

Teacher-developed summative tests that reflect grade-level expectations at critical stages of
each curriculum;

Ongoing formative assessment and student monitoring, as well as parent communication
utilizing progress reports, phone and email communications, student conferences, and parent-
teacher conferences;

Mandated special education testing; and

Mandated standards-based testing.

The SBCS Assessment and Reporting Plan includes:

a. The Primary Learning Record (PLER), which is maintained throughout the year and

consists of anecdotal records and work samples. These are used as data on which to
base the narratives that are written for elementary school students twice a year. SBCS
narratives describe each student as a learner, as well as the next instructional steps
that are recommended for the student.

b. Portfolio assessments include an ongoing sample of a student’s work, are presented
to parents two times per year, and inform the narrative assessment report.

c. Student-Parent-Teacher Conferences: Students participate in three conferences per
year. At the Initial Conference, students and parents discuss strengths and
weaknesses with the teacher, and set educational goals for the coming year. At Fall
Conferences, students and parents discuss the content of portfolios, and teachers
have a chance to speak privately with parents regarding a student’s progress. Finally,
during a Student-Led Conference in the spring, students share their work with their
parents or guardians and speak about themselves as learners. Once again, parents

and teachers have the opportunity to meet privately. Information shared at these
conferences is a part of the ongoing loop between assessment and instruction.
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d. Student Work Collections are kept from the student’s beginning year through

matriculation. These collections are used throughout the student’s education to
inform instruction. When students matriculate in fifth or sixth grade (depending on if
the school is K-8 or K-6), an adult records their reflections as they review their
collection and describes their experience as a learner based on what they see in the
collection of work. These comments are compiled into a book called Recollections for
each matriculating class.

e. Project Heart’s Desire (PHD) is the graduating project for eighth grade students. Each

student chooses a goal that he or she wants to accomplish. It can be almost anything
that the student has dreamed of doing, and may include an athletic, artistic,
academic, or social challenge. They work with a mentor to learn the component skills
necessary to achieve their goals, as well as document their experience in a written,
photo, video, or audio journal. They also write a research paper related to this goal.
Ultimately, students present their completed project to a panel as well as at an open
house.

f. Mandated Statewide Standardized Testing is administered as required and provides

both individual and group data. Annual analysis of the results from such tests will be
used to refine instruction.

g. Other Performance-Based Measures are used to evaluate school performance and/or

group achievement, as well as individual success. A Parent Satisfaction Survey is done
annually, and written information regarding the results is provided in the annual
Program Audit. Attendance and enrollment records are used as additional data.
Follow-up studies of students, authentic assessment, and reviews of standardized test
scores for particular cohorts over time are performed as appropriate.

School-wide outcomes are measured as follows:

State Content Standards STAR, PLER, MSLER,
Narratives, Portfolios

Standardized Test Growth | STAR, CST, CELDT

Attendance Attendance Records
APl Growth Target API Score
Parent Satisfaction Parent Survey, Part C of the

PLER and MSLER, Student
Retention Rates
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Iv. GOVERNANCE STRUCTURE

Governing Law: The governance structure of the school including, but not limited to, the process to be
followed by the school to ensure parental involvement—California Education Code Section
47605(b)(5)(D)

A. LEGAL STATUS

Pursuant to California Education Code Section 47604(a), SBCS is incorporated in the state of California as
a Public Benefit corporation. The federal government effective approved an application to the United
States Internal Revenue Service for tax exemption under section 501(c) (3) of the United States Internal
Revenue Code September, 2006. Corporate documents are maintained at the school and are available
on request.

SBCS complies with all provisions of the California Corporations Code as applicable to a California
nonprofit public benefit corporation. SBCS’ Circle of Trustees will also comply with the Ralph M. Brown

Open Meetings Act (CA Government Code Section 54950).

B. CIRCLE OF TRUSTEES

a. Board of Directors. The SBCS Circle of Trustees (COT) serves as the Board of Directors
for Santa Barbara Charter School. The COT is the responsible agent for fulfilling
accountability requirements set forth in this Charter, California Charter School
legislation, the Memorandum of Understanding, and any other binding legal
agreements. The Circle of Trustees is ultimately responsible for decisions that ensure
the School’s viability and particularly focuses on financial, legal, and personnel issues.

b. Composition. The Circle of Trustees is comprised of 4 Classroom-based parents, 1
HomeBased Partnership parent, 2 Classroom-based teachers, 1 HBP teacher, and the
Director of Operations. Classroom-based parents are elected to a two-year term on
the Circle of Trustees by a program-wide vote of the classroom-based program, and
the HomeBased parent is elected by a program-wide vote of the HomeBased
Partnership, according to the provisions of Elections policy (#012.5). Teachers are
appointed to the Circle of Trustees for a term of at least one year. Classroom-based
teacher representatives are appointed to the Circle of Trustees by the Teachers
Council, and the HomeBased teacher representative is appointed by the HomeBased
teachers. If there is a mid-term resignation by a parent trustee, COT may appoint a
trustee in his/her place.

c. Officers. The officers of the COT are President, Secretary, and Treasurer. The
Director of Operations serves as the facilitator or chairperson of the Circle of Trustees.

C. PARENT ALLIANCE

a. Defined. The Parent Alliance is a committee of the Circle of Trustees. The Parent
Alliance actively fosters a spirit of cooperation and a sense of support, pride, and
enthusiasm in order to nurture community within the school. The school community
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includes the relationships between students, teachers and other staff, and parents
and/or legal guardians, extended families, and patrons, all of whom play an essential
role in the success of our children, both today and in the future.

b. Purpose. Through fundraising and community-based activities, the purpose of the
Parent Alliance is to:
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Promote positive school/community relationships that enhance our children’s
educational environment;

Encourage parent and public involvement in SBCS in appropriate ways;

Provide service for school functions;

Raise money to contribute to the well being of SBCS;

Assist with the improvement and maintenance of the school’s physical
environment;

Promote open communication between the administration, faculty, parents,
and/or legal guardians, and the community through established and direct lines of
communication;

Bring into closer relationship the home and school such that the parents, teachers,
and other school staff may cooperate in the education of children and youth,
where these united efforts will secure for all SBCS students the highest advantages
in physical, cognitive, social, and personal development.

D. ADMINISTRATION

The day-to-day management of the School is performed by the Director of Education and the Director of

Operations.

a. Director of Education. The Director of Education oversees the educational program

and staff. The Director of Education reports to the Circle of Trustees. The
responsibilities of the Director of Education or his/her designee are:

R/ R/
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Uphold the mission of the school

Provide educational leadership

Oversee the implementation of the Charter

Hire, supervise, and discipline educational employees of School (with approval of
COT as required by personnel policies)

Provide teacher development through observations, meetings, orientation, and in-
service training

Coordinate Special Education services and serve as Administrative Designee for
SST and IEP meetings

Write and revise curriculum

Solve problems involving students, curriculum, teachers, or other educational
related issues

Create agendas and facilitate Teachers Council meetings

Establish timelines for overall operation of the school

Propose policies to the Circle of Trustees
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Provide comments and/or recommendations regarding policies that come before
the Circle of Trustees

Serve as liaison with School legal counsel, District office, and SELPA director
regarding educational or charter issues

Participate in the development of the budget

Oversee parent/student/teacher relations

Supervise student discipline that may include, but is not limited to, suspension

If appropriate, recommend students for expulsion from SBCS in conjunction with
recommendation from Teachers Council

Help plan and coordinate all activities related to enrollment

Establish procedures designed to carry out School policies

Order educational supplies, materials, and equipment

Sign checks and requisitions

Perform other duties as assigned

Director of Operations. The Director of Operations or his/her designee is responsible

for all operational functions of the School. The Director of Operations reports to the
Circle of Trustees. The responsibilities of the Director of Operations or his/her
designee include, but are not limited to:
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Uphold mission of the school

Provide operational leadership

Serve as member and facilitator of Circle of Trustees

Serve as member of the Parent Alliance

Liaison with School legal counsel and district office regarding operational and
Charter issues

Hire, supervise, and discipline office staff

Participate in the development of the budget

Solve problems related to any operational area

Supervise all site improvements and maintenance including those performed by
volunteers

Research and disseminate information germane to SBCS

Supervise emergency plan and serve as incident commander

Coordinate and participate directly in public relations and political education
important to SBCS

Oversee funding determination process, mandated cost reimbursement, and
other State requirements

Liaise with Charter Schools Development Center (CSDC) and other charter school
advocacy groups

Propose policies for adoption by COT

Provide comments and recommendations regarding policies presented by others
to the COT

Approve purchase orders and requisitions related to operational expense
Complete government and district surveys

Provide student discipline including, but not limited to, suspension

Provide administrative back-up for Director of Education

Serve as teaching specialist, when appropriate.
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E. TEACHERS COUNCIL

a. Composition. The Teachers Council is comprised of all SBCS teachers and the
Resource Specialist. Teachers Council has the responsibility for generating and
implementing policies and decisions regarding overall curriculum design, educational
methodology, and daily classroom operations. Additionally, the Teachers Council is
the forum in which teachers provide each other with support, share interests and
concerns, organize in-service training, and negotiate their contract.

b. Role. The Teachers Council determines curriculum in line with the Core Curriculum
State Standards (CCSS), the Charter, and Santa Barbara Charter School’s Education
Plan. Teachers Council is responsible for planning class configuration as articulated in
the Policy on Class Configuration (#003).

c. Parental Input. Teachers Council welcomes input from parents. Parents may provide
input to Teachers Council in writing, by requesting time on the Teachers Council

agenda, or through the Parent Alliance representative.

F. SBCS COMMUNITY

The SBCS Community elects parent members of the Circle of Trustees as described in the bylaws. For
the purposes of elections, the SBCS community is considered parents/guardians of students currently
enrolled in SBCS, and staff. Though most decisions are made by adults, students do participate in
decision making on a formal and informal basis. The SBCS community members provide input and
feedback regarding educational and operational issues in writing, at meetings, and as part of the
school’s assessment procedures.

G. PARENT PARTICIPATION

Every parent contributes by supporting his or her child(ren)’s education at home. Parents also are
involved in every area of the School’s functioning. Parents volunteer in classrooms, serve as specialists,
provide yard supervision, chaperone field trips, improve and maintain the site, provide in-service
training, fundraise, serve on the Circle of Trustees, and help with internal communications. Every parent
is considered a member of the Parent Alliance. Parents also may serve as Board members of the Parent
Alliance.

H. THE CALIFORNIA OPEN MEETINGS ACT (AKA - THE BROWN ACT)

Santa Barbara Charter School operates in compliance with the Brown Act.

l. CONFLICTS CODE AND PUBLIC RECORDS ACT

The school shall adopt and shall abide by a Conflicts Code (SBCS Policy #010). The school shall comply
with the Public Records Act and Education Code section 47604.3.
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J. SHARED APPROACH TO DECISION MAKING

The Circle of Trustees is responsible for setting the overarching policies that guide the ongoing activities
of the school. The Director of Operations and Director of Education are responsible for the day-to-day
administrative decisions necessary for running the School. While the COT creates the guidelines and
makes the final decisions related to fiscal, legal, and personnel issues, the Director of Education and
Director of Operations implement those policies on a daily basis. Both the Director of Operations and
Director of Education are empowered to make line item budget decisions regarding the budget up to a
limit specified by the Circle of Trustees. While approval of the COT is required to start a personnel
search, the Director of Operations and Director of Education are responsible for implementing the hiring
processes within their areas of jurisdiction. Both administrators are responsible for the supervision and
evaluation of employees within their jurisdiction. All final personnel decisions must be approved by the
Circle of Trustees.
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A.

HUMAN RESOURCES

QUALIFICATIONS OF ALL SCHOOL EMPLOYEES

Governing Law: The qualifications to be met by individuals to be employed by the School—California

Education Code Section 47605(b)(5)9(E)

a. Aligned with Philosophy and Mission Statement. Santa Barbara Charter School

recruits professional, effective, and qualified personnel for all administrative,
instructional, support, and non-instructional positions, who believe in the
instructional philosophy outlined in the mission statement.

No Discrimination. In accordance with the Education Code 47605(d)(L), SBCS is
nonsectarian in its employment practices and all other operations. SBCS shall not

discriminate against any individual on the basis of race, ethnicity, national origin,
religion, age, gender, sexual orientation, perceived sexual orientation, home
language, or disability.

Required Experience and Qualifications. All employees must possess the personal

characteristics, knowledge base, and/or relevant experience to meet the
responsibilities and qualifications identified in the posted job description as
determined by the School.

. Background Checks. All employees shall be fingerprinted and shall successfully pass

all required Department of Justice/Federal Bureau of Investigation and Live Scan
checks, and undergo background checks that provide for the health and safety of the
School’s faculty, staff, and students. The School shall maintain files for its employees.

TEACHERS

Governing Law: Education Code Section 47605(l), which states in pertinent part:

“Teachers in charter schools shall be required to hold a commission on
Teacher Credentialing certificate, permit, or other document equivalent to
that which a teacher in other public schools would be required to hold. These
documents shall be maintained on file at the Charter School and Santa
Barbara County Education Office, and shall be subject to periodic inspection
by chartering authority. It is the intent of the Legislature that charter schools
be given flexibility with regard to non-core, non-college preparatory
courses.”

Minimum Requirements. Core teachers at Santa Barbara Charter School must be
committed to students and student learning, have knowledge of their subject
materials, act as role models and resource persons, demonstrate and encourage
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creativity and flexibility, and serve as catalysts for change when appropriate. These
individuals must meet the following minimum requirements: Bachelor’s Degree,
valid California Teaching Credential, and appropriate supplemental credential if
required per the position description.

General Teacher Requirements and Responsibilities. Core teachers at SBCS teach in
a community where children, parents, and teachers are actively involved as partners
in teaching and learning. Teachers report to the Director of Education. Core teachers
will:

% Develop and maintain a stimulating and nurturing program, and create an
environment that meets students’ individual and group needs;

«* Develop curriculum within the guidelines established by the State Standards and
Education plan;

% Be responsible for student assessment;

<+ Participate in a team educational approach;

% Interact appropriately with parents, students, and colleagues;

<+ Model and promote positive interpersonal communication and problem solving
skills;

%+ Attend Teachers Council meetings;

%+ Collaborate to develop and implement policy and procedures at SBCS;

%+ Conform to the terms of the Teachers’ Employment Agreement, the Charter, and

other school policies and procedures.

School Governance Responsibilities. Teachers at SBCS are part of a learning
community that is focused on ongoing professional growth. As members of Teachers
Council, teachers set professional development goals and cultivate skills as
educational leaders. Teachers are part of a collaborative decision-making process.
They participate in all decisions that affect instruction and classrooms. As such, they
have significant input into the budgeting process and school governance.

Collaborative Teachers Contract. The Teachers Contract results from a process of
collaborative contract development. Santa Barbara Charter School teachers
understand that their primary purpose is to serve the needs of the student body, and
agree that the interests of teachers are only served when the focus on students
remains at the center of decision-making and agreements. In turn, the School
community and Circle of Trustees recognize that the interests of the School are only
served when the needs of the teachers are met. Changes to the Teachers Contract
are discussed at Teachers Council. All teachers are invited to be present when the
Circle of Trustees discusses or takes action related to the Teachers Contract.

ADMINISTRATORS

There are two administrators: (1) the Director of Education and (2) the Director of Operations. Though
they serve different functions, both hold and maintain the vision of Santa Barbara Charter School.
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a. Director of Education. The Director of Education oversees the educational program
and staff for grades K-8. S/he provides teacher development, coordinates Student
Services, writes and revises curriculum, evaluates staff, serves as a liaison to the Santa
Barbara School District, and conducts school assessment. Minimum requirements for
this position include a valid teaching credential and three years teaching experience.
Preference is given to candidates with two years’ experience working at SBCS.

b. Director of Operations. The Director of Operations has responsibility for all
operational functions of the school. S/he serves as the primary communications
conduit between the Circle of Trustees, Parent Alliance, advisory groups, and charter
school community-at-large. S/he ensures that all financial functions are carried out
within guidelines established by the Circle of Trustees. The Director of Operations
serves as SBCS office manager and supervises office staff. S/he serves as the liaison to
Santa Barbara School District. Minimum requirements for this position are a
bachelor’s degree and at least three years of administrative or management
experience. Preference is given to candidates with experience working for
educational or human resource agencies. Knowledge of site development and
maintenance issues is preferred.

D. CLASSROOM AIDES & NON-INSTRUCTIONAL

a. Classroom Aides. Classroom Aides serve as instructional and clerical support in the
classrooms, as well as on the playground. They must possess experience and
expertise appropriate for their position as outlined in the job specification. Classroom
aides report to the Director of Education or his/her designee.

b. Non-Instructional. All non-instructional staff such as the Administrative Coordinator,
receptionist, and office aide must possess experience and expertise appropriate for
their position as outlined in the job specification. Each reports to the Director of
Operations.

E. COMPENSATION AND BENEFITS

Governing Law: The manner by which staff members of the Charter School will be covered by the State
Teachers’ Retirement System, the Public Employee’s Retirement System, or federal social security—
California Education Code Section 47605(b)(5)K)

Employees at the school shall have the option of participating in STRS, PERS, and the federal social
security system as applicable to the position to the extent allowed by law. The School shall inform all

applicants for positions within the School of the retirement system options for employees.

F. RIGHTS OF SCHOOL DISTRICT EMPLOYEES

Governing Law: A description of the rights of any employee of the school district upon leaving the
employment of the school district to work in a charter school, and of any rights to return to the school
district after employment at a charter school—Education Code Section 47605(b)(5)(M)
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Santa Barbara Charter School employees are employees of the School. Decisions regarding the hiring
and firing of employees at the School are solely at the discretion of the school. Employees have no right
of return to the Santa Barbara School District or any other school district.

a. Grievances. SBCS will follow the Teacher Grievance Process described in the Policy on

Teacher Grievance (#018.5). The District will have no responsibility to process
grievances brought against Santa Barbara Charter School.

Salary Placement. All teachers will be placed on a salary schedule approved by
Teachers Council and Circle of Trustees. The goal is to provide total compensation
that is commensurate with District total compensation whenever possible. All other
employees will be placed on a salary schedule developed by the Administrators and
approved by the Circle of Trustees.

Calendar. Santa Barbara Charter School establishes its own calendar consistent with
the provisions of the MOU with the Santa Barbara School District. Teachers Council
develops the calendar in conjunction with the administrators.

G. HEALTH AND SAFETY

Governing Law: The procedures that the school will follow to ensure the health and safety of pupils and
staff. These procedures shall include the requirement that each employee of the school furnish the
school record summary as described in Section 44237 —California Education Code Section 47605(b)(5)(F)

A healthy and safe environment is imperative to productive teaching and learning. Health and safety
practices as established in SBSD Board Policies and Administrative Regulations will be used as a starting
point for developing comprehensive Charter School policies and procedures.

a.

Policy Adoption and Incorporation in Staff Handbook. SBCS has developed, adopted,
and implemented a comprehensive set of policies and procedures that serve to
ensure the health and safety of pupils and staff. These policies are incorporated into
the School’s staff handbook. Expertise of the insurance carrier’s loss-control
personnel, safety professionals, health professionals, and the District will be drawn
upon in the development and implementation of this comprehensive integrated risk
management program in accordance with all applicable provisions of law. These
policies will be reviewed and updated as required in response to any change in
conditions or operations that may affect the health and safety of students and staff.

Health Clerk and School Nurse. An office employee will serve as a health clerk to
handle medical considerations in association with, and under the supervision of, a
part-time school nurse.

General Employee Responsibility. SBCS employees are responsible for supervising

students to ensure a safe and healthy learning environment. Disciplinary issues are
best addressed at early stages to avoid unnecessary suspensions or expulsions.
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Procedure for Background Checks. The Charter School will comply with the provisions
of Education Code Sections 44237 and 45125.1 regarding the fingerprinting and
background clearance of employees, contractors, and volunteers prior to employment
and/or any one-on-one contact with pupils of the School.

Role of Staff as Mandated Child Abuse Reporters. All classified and certificated staff
(including teachers in any non-core, non-college preparatory courses), as well as
short-term employees and independent contractors, will be mandated child abuse
reporters and will follow all applicable reporting laws.

TB Testing. The School will follow the requirement of Education Code Section 49406
in requiring tuberculosis testing of all employees.

Immunizations. The School will adhere to all law related to legally required
immunizations for entering students pursuant to Health and Safety Code Section
120325-120375, and Title 17, California Code of Regulations Section 6000-6075. The
school nurse will review files and follow up with families to ensure compliance.

Medication in School. The School will adhere to Education Code Section 49423
regarding administration of medication in school. Medications are organized by the
school nurse and administered by the health clerk or his/her designee.

Vision/Hearing Scoliosis. The School shall adhere to Education Code Section 49450
et. seq. as applicable to the grade levels served by the School or when referred by a
teacher, nurse, or other school professional. Middle school students are screened for
scoliosis in accordance with State guidelines and District procedures.

Drug Free/Smoke Free Environment. The School shall maintain a drug free, smoke
free, and alcohol free environment.

Comprehensive Sexual Harassment Policies and Procedures. The School is
committed to providing a learning environment that is free from sexual harassment,
as well as any harassment based upon such factors as race, religion, creed, color,
national origin, age, medical condition, martial status, sexual orientation, or disability.
The School has developed a policy to prevent and immediately remediate any
concerns about sexual discrimination or harassment at the School (#013 and 013.5).
Misconduct of this nature is very serious and will be addressed in accordance with
School policy.

Procedures. The School shall adopt procedures to implement the policy statements
as listed above.
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VI. DISPUTE RESOLUTION

Governing Law: The procedures to be followed by the Charter School and the entity granting the charter

to resolve disputes relating to provisions of the charter—California Education Code Section
47605(b)(5)(N).

A. DISPUTE BETWEEN THE DISTRICT AND THE SCHOOL

The School and the District will always attempt to resolve any disputes between them amicably and
reasonably without resorting to formal procedures.

B. ACTIONS THAT COULD LEAD TO REVOCATION: CHARTER SCHOOL DUE PROCESS

In the event that the District determines that the School has engaged in an act that could lead to
revocation of the charter, the District and the School shall have a face-to-face meeting within 10 days of
the Superintendent’s and/or designee’s determination that a violation has occurred. Present in the
face-to-face meeting shall be at least the Superintendent of the District and Santa Barbara Charter
School’s Director of Operations and Director of Education. If, after such meeting, the District determines
that a violation has occurred which requires a cure, the District may send a formal written notification to
the school outlining the alleged violation and demanding the violation be cured. SBCS shall have a
reasonable amount of time after the date such formal notice was sent to cure the violation. If the
violation cannot be cured within the time period specified by the District, the parties may agree to
another predetermined time to commence a cure and diligently prosecute the cure to completion.

C. DISPUTES NOT LEADING TO REVOCATION: DISPUTE RESOLUTION

Disputes between the School and the District regarding the alleged violation, misinterpretation, or
misapplication of the Charter (or any agreement between the parties that cross references this dispute
resolution provision) between the parties shall be resolved using the dispute resolution process
identified below.

a. Notice. The party initiating the dispute resolution process shall prepare and send to
the other party a notice of dispute that shall include the following information: (1) the
name, addresses and phone numbers of the designated representatives of the party;
(2) the specific sections of the Charter or other agreement that are in dispute and the
parties’ attempts to resolve the dispute; (3) the specific sections of the Charter or
other agreement that are in dispute; and (4) the specific resolution sought by the

party.

b. Formal Mediation. If the informal meeting fails to resolve the dispute, the party

initiating the dispute resolution process shall notify the other party (the responding
party) in writing that it intends to proceed to mediation of the dispute and shall
request the State Mediation and Conciliation Service to appoint a mediator within

seven days to assist the parties in resolving the dispute. The initiating party shall
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request appointment of a mediator who is available to meet as soon as possible but
not later than 30 days after receipt of the request for appointment. If the State
Mediation and Conciliation Service are not available, the parties shall mutually agree
upon a mediator. The party initiating the dispute shall forward a copy of the notice of
the dispute to the appointed by the initiating party within seven business days of the
first scheduled mediation. The mediation procedure shall be entirely informal in
nature; however, copies of exhibits upon which either party bases its case shall be
shared with the other party in advance of the mediation. The relevant facts should be
elicited in a narrative fashion to the extent possible, rather than through examination
and cross-examination of witnesses. The rules of evidence will not apply and no
record of the proceedings will be made. If an agreement is reached, the agreement
shall be produced in writing and shall be signed by the District and the School. If the
District and the School fail to meet within the specified timeline, have not reached an
agreement within 15 days from the first meeting held by the mediator, or if the
mediator declares the parties at impasse, either party may terminate mediation. In
the event that mediation fails to resolve the entire dispute, the parties shall proceed
to nonbinding arbitration. No statement made in mediation shall be used in a
subsequent legal proceeding, as provided in California Evidence Code.

Exception for Equitable/Injunctive Relief. The dispute resolution procedure shall not
apply to any request for equitable or injunctive relief prior to the mediation to

preserve the status quo pending the completion of that process. Except for such an
action to obtain equitable or injunctive relief, neither party may commence a civil
action with respect to the matters submitted to dispute resolution until that process
is complete.

INTERNAL DISPUTES

All disputes involving the School and third parties (that specifically do not involve the District directly) shall be

resolved by the School according to the School’s own internal policies.
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VII.  STUDENT ADMISSIONS, ATTENDANCE, AND SUSPENSION AND EXPULSION
POLICIES

A. STUDENT ADMISSIONS POLICIES AND PROCEDURES

Governing Law: Admission Requirements, if applicable-Education Code Section 47605(b)(5)(H).

a. Non-discrimination Policy. Students will be considered for admission without regard

to actual or perceived disability, gender, nationality, race or ethnicity, religion, sexual
orientation, or any other characteristic that is contained in the definition of hate
crimes set forth in Section 422.55 of the Penal Code, or association with an individual
who has any of the aforementioned characteristics.

b. Applications. Pre-enrollment applications are available at the time a parent or
guardian of a prospective student tours SBCS. A parent or guardian also may obtain
an application from the office in person, by fax, on the SBCS website, or by mail from
the SBCS office.

¢. Enrollment Area. Students will be enrolled from Santa Barbara or adjacent counties

only. Admission to SBCS will require a commitment to the goals, objectives, mission,
and vision of the school as set forth in the Charter. No tuition will be charged. If the
numbers of students who wish to attend the SBCS exceeds the School’s capacity,
enrollment, except for existing pupils of the School, shall be determined by a public
random drawing.

d. Enrollment Policy. The SBCS Enrollment Policy is as follows:

%+ There will be an enrollment window for the 2014-2015 school year from
September 1 until February 14; or, if February 14 falls on the weekend, the
Monday that immediately follows February 14.

«* For the school year 2015-2016, there will be an enrollment window beginning on
the first day of school and ending on February 1, 2015. (The enrollment window
will continue to be included on the application).

% The initial lottery will be held at the Circle of Trustees during the later half of
February.

% Alottery will be drawn for each grade. A list will be created reflecting the
students’ names in the order they are selected in the lottery.

% Space will be offered to the first students on the list, according to anticipated
space availability.
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Students for whom there is no anticipated available space will remain on a waiting
list in the order they were selected in the lottery. They will fill additional spaces as
spaces become available, subject to lottery position.

Students for whom pre-enrollment applications are completed after the initial
lottery will be held in a secondary pool. In the event the initial waiting list is
exhausted and additional spaces become available, a second lottery will be held.

In order to facilitate the mid-year enrollment of students in a timely and efficient
manner, one other member of the administrative staff and a member of the Circle
of Trustees will perform the lottery together. Students drawn in this lottery will
be put on a list in the order they are selected, and will be notified as space
becomes available.

The following priorities supersede lottery numbers:

v’ Students transferring between the Home Based and Classroom-based
programs.

v Children of SBCS staff;

v Siblings of current SBCS students or students who have successfully
matriculated from 6" or 8'" grade;

v The preference for students who reside within the Santa Barbara Elementary
District will be weighted doubly;

v Children of staff members who work on a host campus (when SBCS is located
on another school site).

v In the event there are more students in category b or ¢, the matter will be
taken to the COT, who may recommend a lottery be held for this group.

NON-DISCRIMINATION

Governing Law: The means by which the school will achieve racial and ethnic balance among the pupils
that is reflective of the general population residing within the territorial jurisdiction of the school district
to which the charter petition is submitted—Education Code Section 47605(b)(5)(G).

It is the goal of SBCS to reflect the racial and ethnic balance of the general population residing within the
territorial district of the chartering district. SBCS will implement a student recruitment strategy that
includes, but is not limited to, the following elements or strategies to promote a racial and ethnic
balance among students that is reflective of the general population residing within the District:

% An enrollment process that is scheduled and adopted to include a timeline that allows for a
broad-based recruiting and application process;
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< The distribution of promotional and informational materials to a broad variety of community

groups and agencies that serve the various racial, ethnic, and national origin groups
represented in the District and within the County;

«* Outreach meetings in several areas of the District and within the County to reach prospective

students and parents, including parents of diverse racial, ethnic and national origin groups;

% The provision of services on-site that appeal to a variety of families; and

% The development of selected promotional and informational material that appeals to the
various racial, ethnic and national origin groups represented in the District and the County.
The School shall produce promotional materials in Spanish as well as English.

C. PUPIL PUBLIC SCHOOL ATTENDANCE ALTERNATIVES

Governing Law: The public school attendance alternatives for pupils residing within the school district
who choose not to attend charter schools—Education Code Section 47605(b) (5)(j)

Students enroll in Santa Barbara Charter School as a school of choice and alternative to their
neighborhood school. Students will be enrolled from Santa Barbara or adjacent counties only.

D. SUSPENSION AND EXPULSION PROCEDURES

a.

d.

Suspension and Expulsion Policy. The pupil Suspension and Expulsion Policy (#006)
has been established in order to promote learning and protect the safety and well
being of all students at the School. When the Policy is violated, it may be necessary to
suspend or expel a student from regular classroom instruction. This Policy shall serve
as the School’s policy and procedures for student suspension and expulsion, and it
may be amended from time to time without the need to amend the Charter so long as
the amendments comport with legal requirements. School staff shall enforce
disciplinary rules and procedures fairly and consistently among all students. This
Policy and its procedures will be printed and distributed as part of the Student
Handbook and will clearly describe discipline expectations.

Methods of Discipline. Discipline includes, but is not limited to, advising and
counseling students, conferring with parents/guardians, detention during and after
school hours, use of alternative educational environments, suspension, and expulsion.

No Corporal Punishment. Corporal punishment shall not be used as a disciplinary
measure against any student. Corporal punishment includes the willful infliction of, or
willfully causing the infliction of, physical pain on a student. For purposes of the
Policy, corporal punishment does not include an employee’s use of force that is
reasonable and necessary to protect the employee, students, staff, or other persons
or to prevent damage to school property.

Notice. The School administration shall ensure that students and their
parents/guardians are notified in writing upon enrollment of all discipline policies and
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procedures. The notice shall state that these Policy and Administrative Procedures
are available on request at the Director of Education’s or Director of Operation’s
office.

Effect of Suspension/Expulsion. Suspended or expelled students shall be excluded
from all school and school-related activities unless otherwise agreed during the period
of suspension or expulsion.

Section 504 of IDEA. A student identified as an individual with disabilities or for
whom the School has a basis of knowledge of a suspected disability pursuant to the
Individuals with Disabilities in Education Act (IDEA), or who is qualified for services
under Section 504 of the Rehabilitation Act of 1973 (Section 504), is subject to the
same grounds for suspension and expulsion and is accorded the same due process
procedures applicable to regular education students, except when federal and state
law mandates additional or different procedures. The School will follow Section 504
of the Rehabilitation Act, Individuals with Disabilities in Education Act (IDEA), the
Americans with Disabilities Act (ADA) of 1990, and all federal and state laws including,
but not limited to, the California Education Code when imposing any form of discipline
on a student identified as an individual with disabilities, or for whom the School has a
basis of knowledge of a suspected disability, or who is otherwise qualified for such
services or protection in according due process to such students. The School shall
notify the District of the suspension of any student identified under the IDEA (or for
whom there may be a basis of knowledge of the same) or as a student with disability
under Section 504 of the Rehabilitation Act, and would grant the District approval
rights prior to the expulsion of any such student as well.

E. GROUNDS FOR SUSPENSION AND EXPULSION OF STUDENTS

A student may be suspended or expelled for prohibited misconduct if the act is related to school activity
or school attendance, occurring at the School or at any other school, or a School-sponsored event at any
time, including but not limited to: a) while on school grounds; b) while going to or coming from school;
c) during the lunch period, whether on or off the school campus; d) during, going to, or coming from a
school-sponsored activity.

a.

Enumerated Offenses. Students may be suspended or expelled for any of the
following acts when it is determined the pupil:

1) Caused, attempted to cause, or threatened to cause physical injury to another
person, or willfully used force or violence upon the person of another, except in
self-defense.

2) Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other
dangerous object unless, in the case of possession of any object of this type, the
student had obtained written permission to possess the item from a certificated
school employee, with the Director of Education/Administrator or designee’s
concurrence.
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3) Unlawfully possessed, used, sold, or otherwise furnished, or was under the
influence of, any controlled substance as defined in Health and Safety Code
11053-11058, alcoholic beverage, or intoxicant of any kind.

4) Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code 11053-11058, alcoholic beverage, or intoxicant
of any kind, and then sold, delivered, or otherwise furnished to any person
another liquid substance or material and represented same as controlled
substance, alcoholic beverage, or intoxicant.

5) Committed or attempted to commit robbery or extortion.

6) Caused or attempted to cause damage to school property or private property.

7) Stole or attempted to steal school property or private property.

8) Possessed or used tobacco or any products containing tobacco or nicotine
products, including but not limited to cigars, cigarettes, miniature cigars, clove
cigarettes, smokeless tobacco, snuff, chew packets, and betel.

9) Committed an obscene act or engaged in habitual profanity or vulgarity.

10) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code 11014.5

11) Disrupted school activities or otherwise willfully defied the valid authority of
supervisors, teachers, administrators, other school officials, or other school
personnel engaged in the performance of their duties.

12) Knowingly received stolen school property or private property.

13) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable person
to believe that the replica is a firearm.

14) Committed or attempted to commit a sexual assault as defined in Penal Code 261,
266¢, 286 288, 288a or 289, or committed a sexual battery as defined in Penal
Code 243.4.

15) Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that
student from being a witness, and/or retaliating against that student for being a
withess.

16) Unlawfully offered or arranged to sell, negotiated to sell, or sold a prescription
drug.
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17) Engaged in or attempted to engage in the hazing of another.

18) Aided or abetted, as defined in Section 31 of the Penal Code, the infliction or
attempted infliction of physical injury to another person.

19) Made terrorist threats against school officials and/or school property.
20) Committed sexual harassment.

21) Caused or attempted to cause, threatened to cause, or participated in an act of
hate violence.

22) Intentionally harassed, threatened, or intimidated a student or group of students
to the extent of having the actual and reasonably expected effect of materially
disrupting class work, creating substantial disorder, and invading student rights by
creating an intimidating or hostile educational environment.

b. Alternatives to suspension or expulsion will first be attempted with students who are
truant, tardy, or otherwise absent form assigned school activities.

F. SUSPENSION PROCEDURE.

Suspension shall be initiated according to the following procedures:

a. Pre-suspension Conference. Suspension shall be preceded, if possible, by a
conference conducted by the Director of Education or Director of Education’s
designee with the student, his/her parent, or both the student and his/her parent.
When necessary, a phone conversation may take the place of a face-to-face meeting.
The conference may be omitted if the Director of Education or designee determines
that an emergency situation exists. An “emergency situation” involves a clear and
present danger to the lives, safety or health of students or school personnel. If a
student is suspended without this conference, both the parent/guardian and student
shall be notified of the student’s right to return to school for the purpose of a
conference. At the conference, the pupil shall be informed of the reason for the
disciplinary action and the evidence against him or her, and shall be given the
opportunity to present his or her version and evidence in his or her defense.

< This conference shall be held within two (2) school days, unless the pupil waives
this right or is physically unable to attend for any reason including, but not limited
to, incarceration or hospitalization.

< No penalties may be imposed on a pupil for failure of the pupil’s parent or
guardian to attend a conference with school officials. Reinstatement of the
suspended pupil shall not be contingent upon attendance by the pupil’s parent or
guardian at the conference.
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b. Notice to Parents/Guardians. At the time of the suspension, an administrator or
designee shall make a reasonable effort to contact the parent/guardian by telephone
or in person. Whenever a student is suspended, the parent/guardian shall be notified
in writing of the suspension and the date of return following suspension. The notice
also shall state the specific offense committed by the student. In addition, the notice
also may state the date and time when the student may return to school. If the
Director of Education or the Director of Education’s designee wish to ask the
parent/guardian to confer regarding matters pertinent to the suspension, the notice
may request that the parent/guardian respond to such requests without delay.

c. Suspension Time Limits/Recommendation for Placement/Expulsion. Suspensions,
when not including a recommendation for expulsion, shall not exceed (5) consecutive
school days per suspension. Upon a recommendation of Placement/Expulsion,
District procedures will be followed. The Director of Education or designee will
process the Expulsion recommendation and may serve as a liaison between the
District and family. The decision to extend a suspension until the Expulsion hearing
will be made by the District administrator based on whether: (1) The pupil’s presence
will be disruptive to the education process; or (2) The pupil poses a threat or danger
to others. Upon either determination, the pupil’s suspension will be extended
pending the result of an expulsion hearing.

F. AUTHORITY TO EXPEL

The Santa Barbara District Board, based on the recommendation of the SBCS Director of Education, may
expel a student (District policies, procedures, and timelines will be followed).

a. Right to Expulsion Hearing. Students recommended for expulsion are entitled to a
hearing to determine whether the student should be expelled. Unless postponed for
good cause, the hearing shall be held within thirty (30) school days after the Director
of Education or designee determines that the Pupil has committed an expellable
offense. In the event an administrative panel hears the case, it will make a
recommendation to the Circle of Trustees for a final decision whether to expel. The
hearing shall be held in closed session unless the pupil makes a written request. The
COT decision is final. There is no appeal to the District or County Office of Education.

b. Notice of Hearing. Written notice of the hearing shall be forwarded to the student
and the student’s parent/guardian at least ten (10) calendar days before the date of
the hearing. Upon mailing the notice, it shall be deemed served upon the pupil. The
notice shall include:

1. The date and place of the expulsion hearing;

2. A statement of the specific facts, charges, and offenses upon which the
proposed expulsion is based;

3. A copy of the School’s disciplinary rules which relate to the alleged violation;
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4, Notification of the student’s or parent/guardian’s obligation to provide
information about the student’s status at the school to any other school
district or school to which the student seeks enrollment;

5. The opportunity for the student or the student’s parent/guardian to appear in
person or to employ and be represented by counsel or a non-attorney advisor;

6. The right to inspect and obtain copies of all documents to be used at the
hearing;

7. The opportunity to confront and question all witnesses who testify at the
hearing;

8. The opportunity to question all evidence presented, and to present oral and

documentary evidence on the student’s behalf, including witnesses.

Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery
Offenses. The School may, upon finding of cause, determine that the disclosure of
either the identity of the witness or the testimony of that witness at the hearing, or
both, would subject the witness to an unreasonable risk of psychological or physical
harm. Upon this determination, the testimony of the witnesses may be presented at
the hearing in the form of sworn declarations which shall be examined only by the
School, Administrative Panel Chair, or SBSD Board Hearing Chair. Copies of thee
sworn declarations, edited to delete the name and identity of the witness, shall be
made available to the pupil.

1. The complaining witness in any sexual assault or battery case must be
provided with a copy of the applicable disciplinary rules and advised of his/her
right to (a) receive five days notice of his/her scheduled testimony, (b) have up
to two adult support persons of his/her choosing present in the hearing at the
time he/she testifies, which may include a parent, guardian, or legal counsel,
and (c) elect to have the hearing closed while testifying.

2. The School District also must provide the victim a room separate from the
hearing room for the complaining witness’s use prior to and during breaks in
testimony.

3. At the discretion of the person or panel conducting the hearing, the

complaining witness shall be allowed periods of relief from examination and
cross-examination during which he or she may leave the hearing room.

4, The person conducting the expulsion hearing also may arrange the seating

within the hearing room to facilitate a less intimidating environment for the
complaining witness.
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10.

The person conducting the expulsion hearing also may limit time for taking the
testimony of the complaining witness to the hours he/she is normally in
school, if there is no good cause to take the testimony during other hours.

Prior to a complaining witness testifying, the support persons must be
admonished that the hearing is confidential. Nothing in the law precludes the
person presiding over the hearing from removing a support person whom the
presiding person finds is disrupting the hearing. The person conducting the
hearing may permit any one of the support persons for the complaining
witness to accompany him or her to the witness stand.

If one or both of the support persons is also a witness, the School must
present evidence that the witness’s presence is both desired by the witness
and will be helpful to the School. The person presiding over the hearing shall
permit the witness to stay unless it is established that there is a substantial risk
that the testimony of the complaining witness would be influenced by the
support person, in which case the presiding official shall admonish the support
person or persons not to prompt, sway, or influence the witness in any way.
Nothing shall preclude the presiding officer from exercising his or her
discretion to remove a person from the hearing whom he or she believes is
prompting, swaying, or influencing the witness.

The testimony of the support person shall be presented before the testimony
of the complaining witness, and the complaining witness shall be excluded
from the courtroom during that testimony.

Especially for charges involving sexual assault or battery, if the hearing is to be
conducted in the public at the request of the pupil being expelled, the
complaining witness shall have the right to have his/her testimony heard in a
closed session, when testifying at a public meeting would threaten serious
psychological harm to the complaining witness and there are no alternative
procedures to avoid the threatened harm. The alternative procedures may
include videotaped dispositions or contemporaneous examination in another
place communicated to the hearing room by means of closed-circuit television.

Evidence of specific instances of a complaining witness’s prior sexual conduct
is presumed inadmissible and shall not be heard absent a determination by the
person conducting the hearing that extraordinary circumstances exist
requiring the evidence to be heard. Before such a determination regarding
extraordinary circumstance can be made, the witness shall be provided notice
and an opportunity to present opposition to the introduction of the evidence.
In the hearing on the admissibility of the evidence, the complaining witness
shall be entitled to be represented by a parent, legal counsel, or other support
person. Reputation or opinion evidence regarding the sexual behavior of the
complaining witness is not admissible for any purpose.
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d. Record of Hearing. A record of the hearing shall be made and may be maintained by
any means, including electronic recording, as long as a reasonably accurate and
complete written transcription of the proceedings can be made.

e. Presentation of Evidence. While technical rules of evidence do not apply to expulsion
hearings, evidence may be admitted and used as proof only if it is the kind of evidence
on which reasonable persons can rely in the conduct of serious affairs. A
recommendation by the Administrative Panel to expel must be supported by
substantial evidence that the student committed an expellable offense.

< Findings of fact shall be based solely on the evidence at the hearing. While
hearsay evidence is admissible, no decision to expel shall be based solely on
hearsay, and sworn declarations may be admitted as testimony from witnesses if
the Hearing Panel or designee determines that the disclosure of their identity or
testimony at the hearing may subject them to an unreasonable risk of physical or
psychological harm.

)
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If, due to a written request by the pupil who has been recommended for
expulsion, the hearing is held at a public meeting, and the charge is committing or
attempting to commit a sexual assault or committing a sexual battery as defined in
Education Code Section 48900, a complaining witness shall have the right to have
his or her testimony heard in a session closed to the public.

#* The decision of the Administrative Panel shall be in the form of written findings of
fact and a written recommendation to the Circle of Trustees, who will make a final
determination regarding the expulsion. The final decision by the Panel shall be
made within ten (10) school days following the conclusion of the hearing. The
Decision of the SBSD School Board Panel is final.

% If the expulsion Hearing Panel decides not to recommend expulsion, the pupil shall
immediately be returned to his/her educational program.

f. Written Notice to Expel. Following the decision of the Board Panel to expel, a district
administrator shall send written notice of the decision to expel, including the adopted
findings of fact, to the student or parent/guardian. This notice shall include the
following:

v Notice of the specific offense committed by the student;

v Notice of the student’s or parent/guardian’s obligation to inform any new
district in which the student seeks to enroll of the student’s status with the
School.

The District Administrator or Designee shall send written notice of the Expulsion
to the SBCS Director of Education. This notice shall include the following:

v The student’s name;
v The specific expellable offense committed by the student.
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g. Disciplinary Records. The School shall maintain records of all student suspensions
and expulsions at the School. Such records shall be made available to the District
upon request.

h. Expelled Pupils/Alternative Education. Pupils who are expelled shall be responsible
for seeking alternative education programs including, but not limited to, programs
within the County or their school district of residence.

i. Readmission. The decision to readmit a pupil or admit a previously expelled pupil
from another school district or charter school shall be in the sole discretion of the
Santa Barbara School District Board following a meeting with the Director of
Education and/or a District administrator, the pupil, and the guardian or
representative, to determine whether the pupil has successfully completed the
rehabilitation plan and to determine whether the pupil poses a threat to others or will
be disruptive to the school environment. After the meeting, the Director of Education
and/or District administrator will make a recommendation to the School Board. The
pupil’s readmission is also contingent upon the school’s capacity at the time the
student seeks readmission.

j- No Right to Appeal. The pupil shall have no right of appeal from expulsion from the
Santa Barbara School District and the School Board’s decision shall be final.

G. DISENROLLMENT AND/OR EXPULSION FROM SBCS BUT NOT SBSD

a. Failure to Show/Notify During First Five Days of School. A student who does not
show and whose parents do not contact SBCS during the first five days of schools may
be disenrolled. Notification will be sent by registered mail.

b. Unexcused Absences. A student may be expelled from Santa Barbara Charter School
if they have fifteen days of unexcused absences. Parents or guardians will be notified
in writing via registered mail after five and ten days of unexcused absences.

c. False Application. A student may be disenrolled from SBCS because the pre-
enrollment or enrollment applications contain falsified information. The
recommendation to disenroll a student based on a false application will be made by
the Director of Education, Director of Operations, or their designee. The decision to
disenroll a student will be made by an Administrative Panel consisting of the Director
of Operations, a teacher, a member of the Circle of Trustees, and the ex-officio
presence of the Director of Education.

d. Behavioral Issue Suspensions. A student may be expelled from SBCS if the student
has fifteen suspensions during the school year due to behavioral issues that are not
related special education needs. In such cases, the Director of Education will prepare
the Recommendation for Expulsion from SBCS. An Administrative Panel will make the
decision regarding Involuntary Transfer. The Panel will consist of the Director of
Operations, a teacher, a member of the Circle of Trustees, and the Director of
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Education (ex-officio). Parents must receive written notice ten days prior to the
Involuntary Transfer Hearing, and the hearing must be held within thirty days. The
Administrative Panel’s decision is final and there is no right of appeal.

e. Written Notice. Following the decision for Involuntary Transfer by an Administrative
Panel, written notice including the adopted findings of fact will be made to the
student or parent/guardian. This notice shall include the following:

Reason for the Involuntary Transfer;

Notice of the student’s or parent/guardian’s obligation to inform any new
school in which the student seeks to enroll of the student’s status with SBCS.
X The District Administrator or designee shall send written notice of the
Involuntary Transfer to an SBSD Administrator and/or record it in Aeries.

R/ R/
R XA X4

VIIl. REPORTING AND ACCOUNTABILITY

Governing Law: The petitioner or petitioners shall also be required to provide financial statements that

include a proposed first year operational budget including start-up costs and cash flow and financial

projections for the first three years of operation —Education Code 47605(g).

A.

FINANCIAL REPORTING

a. Local Funding. SBCS has selected local funding as its method for receiving state public
school funding. As such, all of SBCS governmental revenues are received by the
district and SBCS finances are managed in the same fashion as all funds received by
the District.

b. Accounting Methodology. SBCS will collaborate closely with the District to ensure

that all governmental funds of the Charter School will be reported using the modified
accrual accounting method, measuring cash and all other financial assets that can be
readily converted to cash. All reporting will conform to the requirements of the GASB
34 and all other pertinent governmental accounting and auditing standards.

c. Financial Reporting. In collaboration with the District, SBCS will provide financial

reports in the manner prescribed by California’s Standardized Account Code Structure
(SACS), for the required September 15 report to the District and for the First and
Second Interim Reports, Adopted Budgets, and Unaudited Actuals as required by the
Education Code.

d. Annual Audit. SBCS will participate in an annual audit including financial schedules in
the aforementioned formats to the District, the County Board of Education, the
Controller, and the California Department of Education.
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e. Balance Sheet. In collaboration with the District, SBCS shall supply an annual
statement of assets and liabilities that may be included in the annual independent
fiscal audit. However, in the event that it is not contained in the audit or the audit is
not completed, SBCS shall submit a separate document to the District containing this
information.

f. Nonprofit Requirements. SBCS also will meet all financial reporting requirements for

a California Nonprofit Public Benefit Corporation, and will develop and sustain a
working relationship with a Certified Public Accountant to manage and report all non-
governmental funds raised by the school.

B. INSURANCE

The School shall acquire and finance general liability, workers compensation, and other necessary
insurance through the District. In some cases, the School may purchase some insurance riders beyond
those purchased through the district.

The District shall make copies of relevant insurance policies available at the request of the School.

C. ADMINISTRATIVE SERVICES

Governing Law: The manner in which administrative services of the School are to be provided —

a. The Director of Operations and/or the Director of Education will assume the lead
responsibility for administering the School under the policies adopted by the Circle of
Trustees and Santa Barbara School District Board.

b. SBCS may contract with the District for those services that can be provided efficiently
and in a cost effective manner. The specific services and terms of these services will
be the subject of an annual Memorandum Of Understanding between the School and
the District. SBCS will consider bids from the District and outside contractors for
administrative, maintenance, and operation services. Specific service contracts will be
awarded based upon quality and cost effectiveness.

D. FACILITIES

Governing Law: The facilities to be utilized by the school. The description of facilities to be used by the
charter school shall specify were the school intends to locate-- Education Code Section 47605.6(b)(5)(D)

The Santa Barbara Charter School classroom-based program is located on the campus of Goleta Valley
Junior High at 6100 Stow Canyon Road in Goleta. The School rents classrooms from the District and is
allowed to use the grounds as is designated in the Facilities Use Agreement (FUA). The District and the
School shall enter into a comprehensive FUA outlining the responsibilities of the parties to maintain the
site.
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E. AUDIT

Governing Law: The manner in which an annual, independent financial audit shall be conducted, which
shall employ generally accepted accounting principles, and the manner in which audit exceptions and
deficiencies shall be resolved to the satisfaction of the chartering authority—California Education Code
Section 47605(b)(5)(1)

The SBCS Circle of Trustees will be the responsible agent for fulfilling the annual accountability
requirements. They will make arrangements with the Santa Barbara School District Business Office for
an annual audit of the financial operations of SBCS to be performed and produce the programmatic
audit as outlined in the MOU. The School will resolve all fiscal and audit deficiencies and exceptions to
the satisfaction of the District.

F. CLOSURE PROTOCOL

Governing Law: A description of the procedures to be used if the charter school closes—Education Code
Section 47605(b)(5)(P).

a. Action by Circle of Trustees. Closure of the School will be documented by official

action of the Circle of Trustees, no matter what the reason is for the closure. The
action will identify the reason for the closure (i.e. revocation, suspension, or
termination of the Charter), as well as the entity and persons responsible for the
closure.

b. Notification to Parents and Students. The Circle of Trustees or its designee will notify
parents and students of the School closure within ten days. This notice also will

include the names of, and contact information for, the person(s) to whom reasonable
inquiries may be made regarding the closure, the pupils school districts of residence,
and the manner in which parents or guardians may obtain copies of pupil records,
including specific information on completed courses. Notice of the School closure
given to parents and students also will provide information to assist parents and
students in locating suitable alternative programs.

c. Notification to District and Others. The School also will promptly notify the District,
the Santa Barbara County Office of Education, the SELPA, the retirement systems in

which the School’s employees participate (e.g., STRS, PERS, and Social Security), and
the California Department of Education of the closure, as well as the effective date of
the closure.

d. Records Transfer. As applicable, the School will provide parents, students, and the

District with copies of all appropriate student records and otherwise assist students in
transferring to their next school. All transfers of student records will be made in
compliance with the Family Educational Rights and Privacy Act (FERPA) 20 U.S.C. &
123g. As applicable, all records of the School shall be transferred to the District upon
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School closure or, if the District is unwilling to store such records, back to the
students’ district of residence. All state assessment results, special education records,
and personnel records will be transferred and maintained by the entity responsible
for closure-related activities in accordance with applicable law.

Final Financial Reporting. As soon as reasonably practical, the School shall prepare

final financial records. The School shall also have an independent audit completed as

soon as reasonably practical, which period generally shall be no more than six months
after closure. The School shall pay for the final audit. The audit shall be prepared by a
qualified Certified Public Accountant and provided to the District upon its completion.

Final Audit. The final audit will include an accounting of all financial assets, including
cash and accounts receivable and inventory of property, equipment, and other items
of material value, an accounting of the liabilities, including accounts payable and any
reduction in apportionments as a result of audit findings or other investigations,
loans, and unpaid staff compensation, and an assessment of the disposition of any
restricted funds received by or due to the Charter School.

Annual Reports. The School will complete and file any annual reports required

pursuant to Education Code section 47604.33.

Distribution of Assets. On closure of the School, all assets of the School including, but

not limited to, all leaseholds, personal property, intellectual property, and all ADA
apportionments and other revenues generated by students attending the School,
remain the sole property of the School and shall be distributed in accordance with the
Articles of Incorporation and Bylaws of Santa Barbara Charter School upon the
dissolution of the non-profit public benefit corporation to another public educational
entity. Any assets acquired from the District, or District property, will be promptly
returned upon School closure to the District. The distribution shall include return of
any grant funds and restricted categorical funds to their source in accordance with the
terms of the grant or state and federal law, as appropriate, which may include
submission of final expenditure reports for entitlement grants and the filing of any
required Final Expenditure Reports and Final Performance Reports, as well as the
return of any donated materials and property in accordance with any conditions
established when the donation of such materials or property was accepted.

Liabilities. On closure, the School shall remain solely responsible for all liabilities
arising from the operation of the School.

Wind Up and Dissolution. As SBCS is operated by a non-profit public benefit

corporation, should the corporation dissolve with the closure of the School, the Circle
of Trustees will follow the procedures set forth in the California Corporations Code for
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the dissolution of a non-profit public benefit corporation and file all necessary filings
with the appropriate state and federal agencies.

Reserve Funds for Expenses. As specified by the Budget, the School will utilize the

reserve fund to undertake any expenses associated with the closure procedures
above.
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IX. IMPACT ON THE DISTRICT

Governing Law: Potential civil liability effects, if any, upon the school and upon the District-Education
Code Section 47605(g)

POTENTIAL CIVIL LIABILITY EFFECTS

K/
**

*

The School shall be operated as a California non-profit public benefit corporation. This
corporation is organized and operated exclusively for charitable purposes within the meaning
of Section 501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code
Section 23701d.

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter
school operated by or as a non-profit public benefit corporation shall not be liable for the
debts or obligations of the charter school or for claims arising from the performance of acts,
errors or omissions by the charter school if the authority has complied with all oversight
responsibilities required by law. The School shall work diligently to assist the District in
meeting any and all oversight obligations under the law, including monthly meetings,
reporting, or other District-requested protocol to ensure the District shall not be liable for the
operation of the School.

School and District shall enter into a Memorandum Of Understanding wherein the School
shall indemnify the District for the actions of the School under this charter.

The corporate bylaws of SBCS shall provide for indemnification of the School’s Board, officers,
agents, and employees, and the School will purchase general liability insurance, Board
members and Officer’s insurance, and fidelity bonding to secure against financial risks.

As stated above, insurance amounts will be determined by recommendation of the District
and the School’s insurance company for schools of similar size, location, and student
population. The District shall be named an additional insured on the general liability
insurance of the School.

The SBCS Board (Circle of Trustees) will institute appropriate risk management practices as
discussed herein, including screening of employees, establishing codes of conduct for
students, and dispute resolution.
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X. TERMS OF THE CHARTER

By approving these charter renewals, the Santa Barbara Unified School District will be fulfilling the intent
of the Charter Schools Act to increase learning opportunities for all pupils; create professional
opportunities for teachers; and provide parents and pupils with choices in education. Santa Barbara
Charter School will continue to work in cooperation with the District.

This Charter will be renewed for a period beginning July 1, 2013 and ending June 30, 2018. The Charter
may be renewed every five years or as by law when requested by SBCS and agreed upon by Santa
Barbara School District Board of Education.

ADDITIONS, DELETIONS, AND MODIFICAIONS OF THE CHARTER

+* The Charter may be amended by a majority vote of the Circle of Trustees.
+* The amendment also must be approved by the School District Board of Education.

+* A copy of any amendment to the Charter will be forwarded to the Department of Education.
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Appendix A:
ARTICLES OF INCORPORATION
OF
SANTA BARBARA CHARTER SCHOOL

(A California Public Benefit Corporation)

The name of the corporation is Santa Barbara Charter School

The Corporation is a non-profit public benefit organization and is not organized for the private gain of any person.
It is organized under the Non-Profit Public Benefit Corporation Law for public and charitable purposes. The
specific purposes for which this corporation is organized are for the advancement of public education by
managing, operating, guiding, directing and promoting the Santa Barbara Charter School.

The Corporation is organized and operated exclusively for educational and charitable purposes pursuant to and
within the meaning of section 501(c)(3) of the Internal Revenue Code or the corresponding provision of any future
United States Internal Revenue Law. Notwithstanding any other provision of these articles, the Corporation shall
not, except to an insubstantial degree, engage in any other activities or exercise of power that do not further the
purposes of the Corporation. The Corporation shall not carry on any other activities not permitted to be carried
on by: (a) a corporation exempt from federal income tax under section 501(c)(3) of the Internal Revenue Code, or
the corresponding section of any future federal tax code; or (b) by a corporation, contributions to which are
deductible under section 170 (c) (2) of the Internal Revenue Code, or the corresponding section of any future
federal tax code.
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The name and address in the state of California of this Corporation’s initial agent for service of process is:

David Weisman
3733 B Venitia Ln.

Santa Barbara, CA 93105

All corporate property is irrevocably dedicated to the purposes set forth in the second article above. No part of
the net earnings or assets of the Corporation shall inure to the benefit of, or be distributable to any of its
directors, members, trustees, officers or other private persons except that the Corporation shall be authorized
and empowered to pay reasonable compensation for services rendered, and to make payments and distributions
in furtherance of the purposes set forth in Article II.

No substantial part of the activities of the Corporation shall consist of carrying on propaganda, or otherwise
attempting to influence legislation, and the Corporation shall not participate in, or intervene in (including the
publishing or distribution of statements) any political campaign on behalf of or in opposition to any candidate for
public office.

Subject to the provisions of the Non-Profit Corporation Law of the state of California, and any limitations in the
articles or bylaws relating to action to be approved by the members or by a majority of all members, if any, the
activities and affairs of this Corporation shall be conducted and all the powers shall be exercised under the
direction of the Santa Barbara Charter School (SBCS) Circle of Trustees (CoT).

The number of Trustees shall be as provided for in the bylaws. The bylaws shall prescribe the qualifications, mode
of election, and term of office for the trustees.
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The authorized number and qualifications of members of the Corporation, if any, the different classes of
membership, the property, voting and other rights and privileges of members, and their liability for dues and
assessments and the method of collection thereof, shall be set forth in the bylaws.

VI.

Upon the dissolution or winding up of the Corporation, its assets remaining after payment of all debts and
liabilities of the Corporation, shall be distributed to a non-profit fund, foundation, or association which is
organized and operated exclusively for educational, public or charitable purposes and which has established its
tax exempt status under section 501(c)(3) of the Internal Revenue Code, or the corresponding section of any
future tax code, or shall be distributed to the federal government, or to a state or local government, for a public
purpose. Any such assets not so disposed shall be disposed of by a court of competent jurisdiction of the county in
which the Corporation is then located, exclusively for such purposes or to such organization or organizations, as
said court shall determine which are organized and operated exclusively for such purposes.

Dated:

David Weisman - Incorporator
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BYLAWS
OF

SANTA BARBARA CHARTER SCHOOL

ARTICLE |

NAME

Section 1. NAME. The name of this corporation is Santa Barbara Charter School.
ARTICLE Il

PRINCIPAL OFFICE OF THE CORPORATION

Section 1. PRINCIPAL OFFICE OF THE CORPORATION. The principal office

for the transaction of the activities and affairs of this corporation is located at 6100 Stow Canyon Road, Goleta in
Santa Barbara County, California. The Circle of Trustees may change the location of the principal office. Any such
change of location must be noted by the secretary on these bylaws opposite this Section; alternatively, this
Section may be amended to state the new location.

Section 2. OTHER OFFICES OF THE CORPORATION. The Circle of Trustees may at any time establish branch or
subordinate offices at any place or places where this corporation is qualified to conduct its activities.

ARTICLE 1l
GENERAL AND SPECIFIC PURPOSES; LIMITATIONS

Section 1. GENERAL AND SPECIFIC PURPOSES. The purpose of this corporation is to manage, operate, guide, direct
and promote the Santa Barbara Charter School (a California public school). Also in the context of these purposes,
the Corporation shall not, except to an insubstantial degree, engage in any other activities or exercise of power
that do not further the purposes of the Corporation.

The Corporation shall not carry on any other activities not permitted to be carried on by:

(a) a corporation exempt from federal income tax under section 501(c)(3) of the Internal Revenue Code, or the
corresponding section of any future federal tax code; or (b) by a corporation, contributions to which are
deductible under section 170(c)(2) of the Internal Revenue Code, or the corresponding section of any future
federal tax code. No substantial part of the activities of the Corporation shall consist of the carrying on of
propaganda, or otherwise attempting to influence legislation, and the Corporation shall not participate in, or
intervene in (including the publishing or distribution of statements) any political campaign on behalf of or in
opposition to any candidate for public office.

64




ARTICLE IV -
CONSTRUCTION AND DEFINITIONS

Section 1. CONSTRUCTION AND DEFINITIONS. Unless the context indicates otherwise, the general provisions, rule
of construction, and definitions in the California Non-Profit Corporation Law shall govern the construction of these
bylaws. Without limiting the generality of the preceding sentence, the masculine gender includes the feminine
and neuter, the singular includes the plural, and the plural includes the singular, and the term “person” includes
both a legal entity and a natural person. Additionally, all references to the “the Board, Board of Trustees, or
“Board of Directors” within these bylaws refers to the SBCS Circle of Trustees or CoT.

ARTICLE V —
DEDICATION OF ASSETS

Section 1. DEDICATION OF ASSETS. This corporation’s assets are irrevocably dedicated to public benefit purposes.
No part of the net earnings, properties, or assets of the corporation, on dissolution or otherwise, shall inure to the
benefit of any private person or individual, or to any director or officer of the corporation. On liquidation or
dissolution, all properties and assets remaining after payment, or provision for payment, of all debts and liabilities
of the corporation shall be distributed to a non-profit fund, foundation, or corporation that is organized and
operated exclusively for charitable purposes and that has established its exempt status under Internal Revenue
Code section 501(c)(3).

ARTICLE VI -
CORPORATIONS WITHOUT MEMBERS

Section 1. CORPORATIONS WITHOUT MEMBERS. This corporation shall have no voting members within the
meaning of the Non-Profit Corporation Law. The corporation’s Board of Directors may, in its discretion, admit
individuals to one or more classes of nonvoting members; the class or classes shall have such rights and
obligations as the Circle of Trustees finds appropriate but shall not have rights or powers that would cause the
corporation to be deemed a “membership corporation” under Section 5056 of the California Corporations Code.

ARTICLE VII
BOARD OF DIRECTORS (aka CIRCLE OF TRUSTEES)

Section 1. GENERAL POWERS Subject to the provisions and limitations of the California Non-Profit Public Benefit
Corporation Law and any other applicable laws, and subject to any limitations of this corporation’s articles of
incorporation or bylaws, the corporation’s activities and affairs shall be managed, and all corporate powers shall
be exercised, by or under the direction of the Circle of Trustees. The Board may delegate

the management of the corporation’s activities to any person(s), management company or committees, however
composed, provided that the activities and affairs of the corporation shall be managed and all corporate powers
shall be exercised under the ultimate direction of the Board.

Section 2. SPECIFIC POWERS. Without prejudice to the general powers set forth in

Section 1 of these bylaws, but subject to the same limitations, the Circle of Trustees shall have the power to:
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1. Appoint and remove, at the pleasure of the CoT all corporate officers, agents, and employees; prescribe powers
and duties for them as are consistent with the law, the articles of incorporation, and these bylaws; fix their
compensation; and require them to provide security for faithful service.

2. Change the principal office or the principal business office in California from one location to another; cause the
corporation to be qualified to conduct its activities in any other state, territory, dependency, or country; conduct
its activities in or outside California; and designate a place in or outside California for holding any corporate
meetings. 3. Borrow money and incur indebtedness on the corporation’s behalf and cause to be executed and
delivered for the corporation’s purposes, in the corporate name, promissory notes, bonds, debentures, deeds of
trust, mortgages, pledges, hypothecations, and other evidences of debt and securities. Adopt and use a corporate
seal and alter the form of the seal.

Section 3. DESIGNATED DIRECTORS AND TERMS. For the purposes of these bylaws, “Director” shall be
synonymous with “Trustee”, as in Circle of Trustees. The number of directors shall be no less than 5 and no more
than 10. With the exception of the initial directors, which have been named by the Incorporator, all directors shall
be designated as follows:

* 4 — Santa Barbara Charter School (Classroom-Based Program) parents and/or family members/student’s legal
guardian;

* 1 — Santa Barbara Charter School (HomeBased Program) parent and/or family member/student’s legal guardian;
* 2 — Santa Barbara Charter School (Classroom-Based Program) teachers;

* 1 —Santa Barbara Charter School (HomeBased Program) teacher;

* 1 - Administrative Representative - Director of Operations (standing member)

* 1 — District Director assigned by District Superintendent (district option)

Selection and Term— Classroom-Based Parent Representatives are selected by election of SBCS Classroom-Based
community members according to SBCS Election Policy # 012.1, for terms of 2 years. Home-Based Parent
Representatives are selected by election of the SBCS Home-Based Program community members according to
SBCS Election Policy # 012.1, for terms of 2 years. SBCS Classroom-Based Teacher

Representatives are selected by the Classroom-Based teachers and serve for a term of 2 years. The HomeBased
Teacher’s Representative is selected by the HomeBased teachers and serves for a term of 2 years. The District
Director, at the discretion of the Santa Barbara School Districts, will be assigned by the district Superintendent
and will serve for a term of two years. In the event that the Superintendent fails to appoint the District Director, in
any year, on or before June 30 of such year, then the Board of Directors shall leave that space vacant pending
potential future district participation. Unless otherwise specified by the CoT, terms of Trustees shall begin July 1
after their selection or assighnment and end on June 30th, two years later. The CoT, at its sole discretion, may act
to fill any Director’s position if for any reason that position is vacated before the end of its normal term. The CoT
may select interim board members to complete the expected term by simple majority vote, as described in
Section 10 below. In the event of an interim position, the interim Director shall finish the original term, at which
time the position will be filled according to SBCS Election Policy # 012.1.
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Section 4. RESTRICTION ON INTERESTED PERSONS AS DIRECTORS. No more than 49 percent of the persons serving
on the Board of Directors may be “interested persons.” An interested person is (a) any person compensated by
the corporation for services rendered to it within the previous 12 months, whether as a full-time or part-time
employee, independent contractor, or otherwise, excluding any reasonable compensation paid to a director as
director; and (b) any brother, sister, ancestor, descendant, spouse, brother-in-law, sister-in-law, son-in-law,
daughter-in-law, mother-in-law, or father-in-law of such person. However, any violation of this paragraph shall
not affect the validity or enforceability of transactions entered into by the corporation.

Section 5. NOMINATIONS BY COMMITTEE. In the event that SBCS Election Policy # 012.1 is enacted, but no
nominations for the CoT are forthcoming, the President of the CoT may appoint a committee to nominate
qualified candidates for election to the Circle of Trustees at least thirty (30) days before the date of any election of
directors. The nominating committee shall make its report at least seven (7) days before that date of the election
or at such other time as the CoT may set and the Secretary shall forward to each director, with the notice of
meeting required by these bylaws, a list of all candidates nominated by committee.

Section 6. USE OF CORPORATE FUNDS TO SUPPORT NOMINEE. If more people have been nominated for director
than can be elected, no corporation funds may be expended to support a nominee without the board’s
authorization.

Section 7. EVENTS CAUSING VACANCIES ON CoT A vacancy or vacancies on the Circle of Trustees shall occur in
the event of (a) the death or resignation of any director; (b) the declaration by resolution of the CoT of a vacancy
in the office of a director who has been convicted of a felony, declared of unsound mind by a court order, or
found by

final order or judgment of any court to have breached a duty under California Non-Profit Public Benefit
Corporation Law, Chapter 2, Article 3; (c) the increase of the authorized number of directors; (d) disenrollment
from the charter school of a student or students of

a parent serving on the Board of Directors; or (e) termination of employment with the charter school. Such
vacancies shall be filled pursuant to Section 10 below.

Section 8. RESIGNATION OF DIRECTORS. Except as provided below, any director may resign by giving written
notice to the Chairperson of the Board, if any, or to the President or the Secretary of the corporation. The
resignation shall be effective when the notice is given unless the notice specifies a later time for the resignation to
become effective. If a director’s resignation is effective at a later time, the CoT may elect a successor to take office
as of the date when the resignation becomes effective.

Section 9. DIRECTOR MAY NOT RESIGN IF NO DIRECTOR REMAINS.

Except on notice to the California Attorney General, no director may resign if the corporation would be left
without a duly elected director or directors.

Section 10. VACANCIES FILLED BY BOARD. Vacancies on the Circle of Trustees may be filled by approval of the CoT
or, if the number of directors then in office is less than a quorum, by (1) the unanimous consent of the directors
then in office, (2) the affirmative vote of a majority of the directors then in office at a meeting held according to
notice or waivers of notice complying with Corporations Code section 5211, or (3) a sole remaining director.

Section 11. NO VACANCY ON REDUCTION OF NUMBER OF DIRECTORS.
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Any reduction of the authorized number of directors shall not result in any director being removed before his or
her term of office expires.

Section 12. PLACE OF CIRCLE OF TRUSTEES MEETINGS. Regular meetings shall be held at the principal office of the
corporation; provided, however, that the Circle of Trustees may designate that a meeting be held at any place
within California that has been designated by resolution of the CoT or in the notice of the meeting. [All meetings

of the CoT shall be called, held and conducted in accordance with the terms and provisions of the Ralph M. Brown
Act, California Government Code Sections 54950, et seq., as said chapter may be modified by subsequent
legislation.

Section 13. MEETINGS BY TELEPHONE OR OTHER TELECOMMUNICATIONS

EQUIPMENT. Any Circle of Trustees meeting may be held by conference telephone, video screen communication,
or other communications equipment. Participation in a meeting under this Section shall constitute presence in
person at the meeting if all of the following apply:

(a) Each member participating in the meeting can communicate concurrently with all other members.

(b) Each member is provided the means of participating in all matters before the board, including the capacity to
propose, or to interpose an objection to, a specific action to be taken by the corporation.

(c) The CoT has adopted and implemented a means of verifying both of the following:

(1) A person communicating by telephone, video screen, or other communications equipment is a director
entitled to participate in the CoT meeting.

(2) All statements, questions, actions or votes were made by that director and not by another person not
permitted to participate as a director.

[(d) The meeting is held and conducted in accordance with the terms and provisions of the Ralph M. Brown Act,
California Government Code Sections 54950, et seq., as said chapter may be modified by subsequent legislation.]

Section 14. ANNUAL AND REGULAR MEETINGS. Regular meetings of the Board of Directors shall generally be held
on the Third Monday of each month at 7:00 p.m. When meeting on the third Monday of the month is
impracticable, The CoT may reschedule its regular meeting at any other time during the month, so long as all
applicable posting and information requirements are met. The Circle of Trustees shall hold an annual meeting for
purposes of organization, election of officers, and transaction of other business. Notice of this meeting is not
required if conducted pursuant to these bylaws. Agendas must be posted seventy-two (72) hours previous to the
meeting. All meetings of the Board of Directors shall be called, held and conducted in accordance with the terms
and provisions of the Ralph M. Brown Act, California Government Code Sections 54950, et seq., as said chapter
may be modified by subsequent legislation.

Section 15. AUTHORITY TO CALL SPECIAL/EMERGENCY MEETINGS. Special meetings of the Circle of Trustees for
any purpose may be called at any time by the President (or the Presiding officer of the CoT, if the president is
unavailable). Emergency meetings may also be called in accordance with Government Code, Section 54956.5.
Both Special and Emergency meetings will be run according to Government Code, Sections 54956 and 54956.5
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Section 16. NOTICE OF SPECIAL OR EMERGENCY MEETINGS. Pursuant to Government Code, Sections 54956 and
54956.5, notice of the time and place of special meetings shall be given to each director by (a) personal delivery of
written notice; (b) first-class mail, postage prepaid; (c) telephone, including a voice messaging system or other
system or technology designed to record and communicate messages, either directly to the director or to a
person at the director’s office who would reasonably be expected to communicate that notice promptly to the
director; (d) telegram; (e) facsimile; (f) electronic mail; or (g) other electronic means. All such notices shall be
given or sent to the director’s address or telephone number as shown on the corporation’s records.

Notice of the time and place of special or emergency meetings shall be given to all media sources that have
provided a written request to Santa Barbara Charter School. The notice shall state the time of the meeting and the
place, if the place is other than the corporation’s principal office and the business to be transacted at the meeting.

[All notice requirements will comply with the terms and provisions of the Ralph M.

Brown Act California Government Code Sections 54956, 54956.5, et seq., as said chapter may be modified by
subsequent legislation.]

Section 17. QUORUM. A majority of the authorized number of directors shall constitute a quorum for the
transaction of any business except adjournment. Every action taken or decision made by a majority of the
directors present at a duly held meeting at which a quorum is present shall be an act of the board, subject to the
more stringent provisions of the California Non-Profit Public Benefit Corporation Law, including, without
limitation, those provisions relating to (a) approval of contracts or transactions in which a director has a direct or
indirect material financial interest, (b) approval of certain transactions between corporations having common
directorships, (c) creation of and appointments to committees of the board, and (d) indemnification of directors.
A meeting at which a quorum is initially present may continue to transact business, despite the withdrawal of
some directors, if any action taken or decision made is approved by at least a majority of the required quorum for
that meeting.

Section 18. ADJOURNMENT. A majority of the directors present, whether or not a quorum is present, may adjourn
any meeting to another time and place.

Section 19. COMPENSATION AND REIMBURSEMENT. Directors may receive compensation for their services as
directors or officers and reimbursement of expenses as the Board of Directors may establish by resolution to be
just and reasonable as to the corporation at the time that the resolution is adopted.

Section 20. CREATION OF POWERS OF COMMITTEES. The board, by resolution adopted by a majority of the
directors then in office, may create one or more committees, each consisting of two or more directors and no one
who is not a director, to serve at the pleasure of the board. Appointments to committees of the Board of
Directors shall be by majority vote of the authorized directors then in office. The Board of Directors may appoint
one or more directors as alternate members of any such committee, who may replace any absent member at any
meeting. Any such committee shall have all the authority of the board, to the extent provided in the Board of
Directors resolution, except that no committee may:

(a) Fill vacancies on the Circle of Trustees or any committee of the board;
(b) Fix compensation of the directors for serving on the CoT or on any committee;

(c) Amend or repeal bylaws or adopt new bylaws;
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(d) Amend or repeal any resolution of the CoT that by its express terms is not so amendable or repealable;
(e) Create any other committees of the CoT or appoint the members of committees of the board;

(f) Expend corporate funds to support a nominee for director if more people have been nominated for director
than can be elected; [or]

(g) Approve any contract or transaction to which the corporation is a party and in which one or more of its
directors has a material financial interest, except as special approval is provided for in Corporations Code section
5233(d)(3).

Committees of the CoT are to comply with the provisions of the Ralph M. Brown Act as required by the law.

Section 21. MEETINGS AND ACTION OF COMMITTEES. Meetings and actions of committees of the Circle of
Trustees shall be governed by, held, and taken under the provisions of these bylaws concerning meetings and
other CoT actions, except that the time for general meetings of such committees and the calling of special
meetings of such committees may be set either by CoT resolution or, if none, by resolution of the committee.
Minutes of each meeting shall be kept and shall be filed with the corporate records. The CoT may adopt rules for
the governance of any committee as long as the rules are consistent with these bylaws. If the CoT has not adopted
rules, the committee may do so.

Section 22. NON-LIABILITY OF DIRECTORS. No Director shall be personally liable for the debts, liabilities, or other
obligations of this corporation.

ARTICLE VIII
OFFICERS OF THE CORPORATION

Section 1. OFFICES HELD. The officers of this corporation shall be a President, a Secretary, and a Chief Financial
Officer. The corporation, at the board’s direction, may also, but is not required, to have a chairperson of the
board, one or more Vice-Presidents, one or more Assistant Secretaries, one or more Assistant Treasurers, and
such other officers as may be appointed under Article VIII, Section 4 of these bylaws.

Section 2. DUPLICATION OF OFFICE HOLDERS. Any number of offices may be held by the same person, except that
neither the Secretary nor the Chief Financial Officer may serve concurrently as either the President or the
chairperson of the board.

Section 3. ELECTION OF OFFICERS. The officers of this corporation, except any appointed under Article VIII, Section
4 of these bylaws shall be chosen annually by the CoT and shall serve at the pleasure of the board, subject to the
rights of any officer under any employment contract.

Section 4. APPOINTMENT OF OTHER OFFICERS. The CoT may appoint or authorize the President, or another officer
to appoint any other officers that the corporation may require. Each appointed officer shall have the title and
authority to hold office for the specified period, and perform the duties specified in the bylaws or established by
the board.

Section 5. REMOVAL OF OFFICERS. Without prejudice to the rights of any officer under an employment contract,

the Board of Directors may remove any officer with or without cause upon a majority vote of the CoT.
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Section 6. RESIGNATION OF OFFICERS. Any officer may resign at any time by giving written notice to the board.
The resignation shall take effect on the date the notice is received or at any later time specified in the notice.
Unless otherwise specified in the notice, the resignation need not be accepted to be effective. Any resignation
shall be without prejudice to any rights of the corporation under any contract to which the officer is a party.

Section 7. VACANCIES IN OFFICE. A vacancy in any office because of death, resignation, removal, disqualification,
or any other cause shall be filled in the manner prescribed in these bylaws for normal appointment to that office,
provided, however, that vacancies need not be filled on an annual basis.

Section 8. PRESIDENT. The President of the CoT shall preside at Circle of Trustees meetings and shall exercise and
perform such other powers and duties as the CoT may assign from time to time. Subject to the control of the
board, the President shall be the primary liaison to the Directors of Operations and Education, who serve as the
general managers of the corporation as fully described in any applicable employment contracts, agreements, or
job specifications. The President shall have such other powers and duties as the Board of Directors or the bylaws
may require.

Section 9. PRESIDENT OF THE BOARD - ABSENCES. If the President is unavailable, the President may designate
another member of the CoT to serve as the chief executive officer who shall have the powers and duties of the
President of the corporation set forth in these bylaws during the President’s absence.

Section 10. VICE-PRESIDENTS. If the President is absent or disabled, the CoT may, at its sole discretion, appoint a
Vice-President by majority vote. The Vice-President, if any, in order of his/her rank as fixed by the board, shall
perform all duties of the President. When so acting, a Vice-President shall have all powers of and be subject to all
restrictions on the President. The Vice-President shall have such other powers and perform such other duties as
the Board of Directors or the bylaws may require.

Section 11. SECRETARY. The Secretary shall keep or cause to be kept, at the corporation’s principal office or such
other place as the Board of Directors may direct, a book of minutes of all meetings, proceedings, and actions of
the board, and committees of the board. The minutes of meetings shall include the time and place that the
meeting was held; whether the meeting was annual, general, or special, and, if special, how authorized; the notice
given; and the names of persons present at Board of Directors and committee meetings.

The Secretary shall keep or cause to be kept, at the principal California office, a copy of the articles of
incorporation and bylaws, as amended to date. The Secretary shall give, or cause to be given, notice of all
meetings of the board, and of committees of the Board of Directors that these bylaws require to be given and as
required by the Ralph M. Brown Act. The Secretary shall keep the corporate seal, if any, in safe custody and shall
have such other powers and perform such other duties as the Board of Directors or the bylaws may require.

Section 12. CHIEF FINANCIAL OFFICER. The Chief Financial Officer shall keep and maintain, or cause to be kept and
maintained, adequate and correct books and accounts of the corporation’s properties and transactions. The Chief
Financial Officer shall send or cause to be given to the directors such financial statements and reports as are
required to be given by law, by these bylaws, or by the board. The books of account shall be open to inspection by
any director at all reasonable times.

The Chief Financial Officer shall (i) deposit, or cause to be deposited, all money and other valuables in the name
and to the credit of the corporation with such depositories as the Circle of Trustees may designate; (ii) disburse, or
cause to be disbursed, the corporation’s funds as the CoT may order; (iii) render to the President, chairperson of
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the board, if any, and the board, when requested, an account of all transactions as Chief Financial Officer and of
the financial condition of the corporation; and (iv) have such other powers and perform such other duties as the
board, contract, job specification, or the bylaws may require.

f required by the board, the Chief Financial Officer shall give the corporation a bond in the amount and with the
surety or sureties specified by the CoT for faithful performance of the duties of the office and for restoration to
the corporation of all of its books, papers, vouchers, money, and other property of every kind in the possession or
under the control of the Chief Financial Officer on his or her death, resignation, retirement, or removal from
office.

ARTICLE IX
CONTRACTS WITH DIRECTORS AND OFFICERS
Section 1. CONTRACTS WITH DIRECTORS AND OFFICERS. No director of this

corporation nor any other corporation, firm, association, or other entity in which one or more of this
corporation’s directors are directors or have a material financial interest, shall be interested, directly or indirectly,
in the contract or transaction, unless (a) the material facts regarding that director’s financial interest in such
contract or transaction or regarding such common directorship, officership, or financial interest are fully disclosed
in good faith and noted in the minutes, or are known to all members of the Board of Directors prior to the board’s
consideration of such contract or transaction; (b) such contract or transaction is authorized in good faith by a
majority of the CoT by a vote sufficient for that purpose without counting the votes of the interested directors;

(c) before authorizing or approving the transaction, the CoT considers and in good faith decides after reasonable
investigation that the corporation could not obtain a more advantageous arrangement with reasonable effort
under the circumstances; and (d) the corporation for its own benefit enters into the transaction, which is fair and
reasonable to the corporation at the time the transaction was entered into. This Section does not apply to a
transaction that is part of an educational or charitable program of this corporation if it (a) is approved or
authorized by the corporation in good faith and without unjustified favoritism and (b) results in a benefit to one or
more directors or their families because they are in the class of persons intended to be benefited by the
educational or charitable program of this corporation. Any such transaction as listed above must also comply with
SBCS Policy # , on Conflict of Interest.

ARTICLE X
LOANS TO DIRECTORS AND OFFICERS

Section 1. LOANS TO DIRECTORS AND OFFICERS. This corporation shall not lend any money or property to or
guarantee the obligation of any director or officer without the approval of the California Attorney General;
provided, however, that the corporation may advance money to a director or officer of the corporation for
expenses reasonably anticipated to be incurred in the performance of his or her duties if that director or officer
would be entitled to reimbursement for such expenses of the corporation.

ARTICLE XI

INDEMNIFICATION
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Section 1. INDEMNIFICATION. To the fullest extent permitted by law, this corporation shall indemnify its directors,
officers, employees, and other persons described in Corporations Code Section 5238(a), including persons
formerly occupying any such positions, against all expenses, judgments, fines, paying any such positions, against
all expenses, judgments, fines, settlements, and other amounts actually and reasonably incurred by them in
connection with any "proceeding,” as that term is used in that section, and including an action by or in the right of
the corporation by reason of the fact that the person is or was a person described in that section. "Expenses,” as
used in this bylaw, shall have the same meaning as in that section of the Corporations Code. On written request to
the Board of Directors by any person seeking indemnification under Corporations Code section 5238(b) or section
5238(c), the Board of Directors shall promptly decide under Corporations Code section 5238(e) whether the
applicable standard of conduct set forth in Corporations Code section 5238(b) or section 5238(c) has been met
and, if so, the Board of Directors shall authorize indemnification.

ARTICLE XII
INSURANCE

Section 1. INSURANCE. This corporation shall have the right to purchase and maintain insurance to the full extent
permitted by law on behalf of its officers, directors, employees, and other agents, to cover any liability asserted
against or incurred by any officer, director, employee, or agent in such capacity or arising from the officer’s,
director’s, employee’s, or agent’s status as such.

ARTICLE XIII

MAINTENANCE OF CORPORATE RECORDS

Section 1. MAINTENANCE OF CORPORATE RECORDS. This corporation shall keep:

(a) Adequate and correct books and records of account;

(b) Written minutes of the proceedings of its board and committees of the board; and
(c) Such reports and records as required by law.

ARTICLE XIV

INSPECTION RIGHTS

Section 1. DIRECTORS’ RIGHT TO INSPECT. Every director shall have the right at any reasonable time to inspect the
corporation’s books, records, documents of every kind, physical properties, and the records of each subsidiary as
permitted by California and federal law. The inspection may be made in person or by the director’s agent or
attorney. The right of inspection includes the right to copy and make extracts of documents as permitted by
California and federal law. This right to inspect may be circumscribed in instances where the right to inspect
conflicts with California or federal law pertaining to access to books, records, and documents.

Section 2. MAINTENANCE AND INSPECTION OF ARTICLES AND BYLAWS. This corporation shall keep at its principal
California office the original or a copy of the articles of incorporation and bylaws, as amended to the current date,
which shall be open to inspection by the Circle of Trustees at all reasonable times. If the corporation has no
business office in California, the Secretary shall, on the written request of any director, furnish to that director a
copy of the articles of incorporation and bylaws, as amended to the current date.
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ARTICLE XV
REQUIRED REPORTS

Section 1. ANNUAL REPORTS. The Circle of Trustees shall cause an annual report to be sent to the CoT within 120
days after the end of the corporation’s fiscal year. That report shall contain the following information, in
appropriate detail:

(a) The assets and liabilities, including the trust funds, or the corporation as of the end of the fiscal year;
(b) The principal changes in assets and liabilities, including trust funds;

(c) The corporation’s revenue or receipts, both unrestricted and restricted to particular purposes;

(d) The corporation’s expenses or disbursement for both general and restricted purposes;

(e) Any information required under these bylaws; and

(f) An independent accountants’ report or, if none, the certificate of an authorized officer of the corporation that
such statements were prepared without audit from the corporation’s books and records.

Section 2. ANNUAL STATEMENT OF CERTAIN TRANSACTIONS AND

INDEMNIFICATIONS. As part of the annual report, or as a separate document if no annual report is issued, the
corporation shall, within 120 days after the end of the corporation’s fiscal year, annually prepare and furnish to
each director a statement of any transaction or indemnification of the following kind:

(a) Any transaction (i) in which the corporation, or its parent or subsidiary, was a party, (ii) in which an "interested
person“ had a direct or indirect material financial interest, and (iii) which involved more than $50,000 or was one
of several transactions with the same interested person involving, in the aggregate, more than $50,000. For this
purpose, an “interested person“ is either:

(1) Any director or officer of the corporation, its parent, or subsidiary (but mere common directorship shall not be
considered such an interest); or

(2) Any holder of more than 10 percent of the voting power of the corporation, its parent, or its subsidiary. The
statement shall include a brief description of the transaction, the names of interested persons involved, their
relationship to the corporation, the nature of their interest, provided that if the transaction was with a
partnership in which the interested person is a partner, only the interest of the partnership need be stated.

CERTIFICATE OF SECRETARY

| certify that | am the duly elected and acting Secretary of the Santa Barbara Charter School, a California non-
profit public benefit corporation; that these bylaws, consisting of 13 pages, are the bylaws of this corporation as
adopted by the Circle of Trustees on [insert date of adoption by the board of directors]; and

that these bylaws have not been amended or modified since that date.

Executed on at , California.

, Secretary
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Santa Barbara Charter School
Policy 010
Conflict of Interest
Article |

Conflict of Interest Policy Purpose.

Santa Barbara Charter School (SBCS) has adopted a conflict of interest policy meant to guard against the illegal or
substantially improper use of charter school funds for the personal benefit of any officer, board member or fiduciary of the
charter school. The conflict of interest policy sets forth the obligations of SBCS officers and Circle of Trustees members to
conduct their duties in the best interest of the charter school. The conflict of interest policy shall be adopted by the Circle of
Trustees, kept on file at SBCS’ primary administrative office, and made available, upon request, for review by the charter

school’s authorizing agency.

NOTE: Authority cited: Section 33031, Education Code. Reference: Sections 47604.32, 47604.5, 47605, and 47607, Education
Code.

Article Il

Board of Directors’ (Circle of Trustees) Duties.

(a) A member of SBCS’ Circle of Trustees (CoT — interchangeable with “board”) shall perform his or her duties as a board
member, including duties as a member of any committee of the board upon which the board member serves, in good faith, in a
manner such board member believes to be in the best interests of SBCS and with such care, including reasonable inquiry, as an

ordinarily prudent person in a like position would use under similar circumstances.

(b) In performing the duties of a board member, a CoT member shall be entitled to rely on information, opinions, reports or

statements, including financial statements and other financial data, in each case prepared or presented by:

(1) One or more officers or employees of the charter school whom the board member believes to be reliable and competent in

the matters presented;

(2) Counsel, independent accountants or other persons as to matters which the board member believes to be within such

person's professional or expert competence; or
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(3) A committee of the CoT upon which the board member does not serve, as to matters within its designated authority, which
committee the board member believes to merit confidence, so long as, in any such case, the board member acts in good faith,
after reasonable inquiry when the need therefore is indicated by the circumstances and without knowledge that would cause

such reliance to be unwarranted.

(c) Except as provided in section 11961.3, a person who performs the duties of a CoT member in accordance with subdivisions
(a) and (b) is deemed to have discharged the person's obligations as a board member and shall have no liability based on any

alleged failure to discharge the person’s obligations as a board member.

(d) If the CoT delegates the management of the activities of SBCS to one or more persons, management company or committee
however composed, the activities and affairs of the charter school shall be managed by and all powers shall be exercised under
the ultimate direction of the CoT, which shall not have the authority to delegate these ultimate responsibilities. Review and

approval of the charter school budget shall not be delegated.

NOTE: Authority cited: Section 33031, Education Code. Reference: Sections 47604.32, 47604.5, 47605, and 47607, Education
Code.

Article Il

Limitation on Interested Directors.

(a) Any other provision of this article notwithstanding, not more than 49 percent of the persons serving on the board of SBCS

shall be interested persons.
(b) "Interested persons" means either:

(1) Any person currently being compensated by SBCS for services rendered to it within the previous 12 months, whether as a
full- or part-time employee, independent contractor, or otherwise, excluding any reasonable compensation paid to a director as

director; or
(2) Immediate family members, as defined in section 11961.3, of any such person described in paragraph (1).

NOTE: Authority cited: Section 33031, Education Code. Reference: ~ Sections 47604.32, 47604.5, 47605, and 47607,
Education Code.

Article IV

Prohibition Against Self-Dealing.

For the purpose of this section, "immediate family" means any brother, sister, child (whether adopted or by birth), spouse,
domestic partner, brother-in-law, sister-in-law, son-in-law, daughter-in-law, mother, father, mother-in-law, or father-in-law of
any such person. For purposes of this section, “indirect investment or interest” means any investment or interest owned by or

on behalf of an immediate family member or an agent on behalf of a SBCS board member or officer.
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(a) An SBCS CoT member or officer violates his or her duties described in section 11961.1 if he or she makes, participates in
making or attempts to use his or her official position with SBCS to influence an action or decision in which he or she knows or

has reason to know he or she has a financial interest.

(b) A SBCS CoT member or officer has a financial interest in a decision if it is reasonably foreseeable that the decision will
have a material financial effect, distinguishable from its effect on the charter school or the public generally, on the board

member or officer or a member of his or her immediate family, or on any of the following:

(1) Any entity in which the SBCS CoTmember or officer is a board member, officer, partner, trustee, employee, or holds any

position of management or has a direct or indirect investment worth $2,000 or more.
(2) Any direct or indirect real property interest owned or held by the SBCS board member or officer worth $2,000 or more.

(3) Any source of income aggregating $500 or more in value provided or promised to, or received by, the SBCS board member
or officer currently or within 12 months prior to the time when the decision is made, except for gifts or loans by a commercial

lending institution made in the regular course of business on terms available to the general public.

(4) Any donor of, or any intermediary or agent for a donor of, a gift or gifts aggregating $360 or more in value provided to,

received by, or promised to SBCS board member or officer within 12 months prior to the time when the decision is made.
(c) The provisions of this section do not apply to an action that:

(1) results in a benefit to one or more board members or officers because they are in a class of persons intended to be

benefited by the action, and
(2) is approved or authorized by the charter school in good faith and without favoritism.

NOTE: Authority cited: Section 33031, Education Code. Reference: ~ Sections 47604.32, 47604.5, 47605, and 47607,
Education Code.

Article V

Disqualification and Recusal.

A member of the SBCS CoT or an SBCS officer who has a financial interest in an action within the meaning of section
11961.3 shall, upon identifying a conflict of interest or a potential conflict of interest and immediately prior to the

consideration of the matter, do all of the following:

(a) Disclose the financial interest that gives rise to the conflict of interest or potential conflict of interest. The disclosure shall

be made in sufficient detail to be such that the conflict or potential conflict shall be understood by the other CoT members.

(b) Recuse himself or herself from discussing and voting on the matter, or otherwise using his or her position to influence the

action in any way, and,

(c) If the item is considered in a closed meeting of the charter school board of directors, the interested board member shall not

be present when the decision is considered or knowingly obtain or review a recording or any other non-public information
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regarding the decision. However, the interested board member is counted in determining the presence of a quorum at a meeting

of the board which authorizes, approves, or ratifies a contract or transaction.

NOTE: Authority cited: Section 33031, Education Code. Reference: ~ Sections 47604.32, 47604.5, 47605 and 47607,
Education Code.

Article VI

Action Taken in SBCS’ Best Interest.

(a) Any SBCS action in which one or more board members or officers has a financial interest shall not be deemed to violate the

duties described in section 11961.1 if the following facts are established:
(1) SBCS entered into the transaction for its own benefit;
(2) The transaction was fair and reasonable to SBCS at the time the school entered into the  transaction;

(3) Prior to consummating the transaction or any part thereof the Cot authorized or approved the transaction in good
faith by a vote of a majority of the board members then in office without counting the vote of the interested board member or
board members, and with knowledge of the material facts concerning the transaction and the board member's interest in the

transaction. Except as provided in subdivision (b), action by a committee of the board shall not satisfy this section; and

(4) After reasonable investigation and prior to authorizing or approving the transaction, the board considered and in good
faith determined that SBCS could not have obtained a more advantageous arrangement with reasonable effort under the

circumstances;
(b) An action by a committee or person representing SBCS shall not be deemed to violate section 11961.1 if:

(1) A committee or person authorized by the board approved the transaction in a manner consistent with the

standards set forth in subdivision (a) of this section;
(2) It was not reasonably practicable to obtain approval of the board prior to entering into the transaction; and

(3) The board, after determining in good faith that the conditions of paragraphs (1) and (2) were satisfied, ratified the
transaction at its next meeting by a vote of the majority of the board members then in office without counting the vote of the

interested director or directors.

NOTE: Authority cited: Section 33031, Education Code. Reference: Sections 47604.32, 47604.5, 47605, and 47607, Education
Code.

Article VII
Overlapping Board Members.

(a) No contract or other transaction between a charter school and any other entity of which one or more of the charter school

board members are board members is either void or voidable because such charter school board member or board members are
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present at the meeting of the charter school board of directors or a committee thereof which authorizes, approves or ratifies the

contract or transaction, if:

(1) The material facts as to the transaction and as to such charter school board member’s other board membership are
fully disclosed or known to the charter school board of directors or committee, and the charter school board of directors or
committee authorizes, approves or ratifies the contract or transaction in good faith by a vote sufficient without counting

the vote of the common board member or board members; or

(2) As to contracts or transactions not approved as provided in subdivision (1) of this section, the contract or

transaction is just and reasonable as to the corporation at the time it is authorized, approved or ratified.
(b) This section does not apply to transactions covered by section 11961.3.

NOTE: Authority cited: Section 33031, Education Code. Reference: Sections 47604.32, 47604.5, 47605, and 47607, Education
Code.

Article VIII

Prohibition on Loans to Board Members and Officers.

A charter school shall not make any loan of money or property to or guarantee the obligation of any board member or officer;
except for advancing money to a board member or officer of the charter school for expenses reasonably anticipated to be
incurred in the performance of the duties of the officer or board member, provided that in the absence of the advance, the

officer or board member would be entitled to be reimbursed for the expenses by the school.

NOTE: Authority cited: Section 33031, Education Code. Reference: Sections 47604.32, 47604.5, 47605, and 47607, Education
Code.

Article IX

Conflict of Interest Disclosure Statement.

(a) Every member of the CoT and each SBCS officer identified by the CoT shall file a conflict of interest disclosure statement
with SBCS not more than 30 days after assuming office, updated annually thereafter, and filed within 30 days after leaving

office.

(b) Every person who is required to file an initial conflict of interest disclosure statement shall annually file an amended

statement disclosing any changes that occurred during the period since the previous statement was filed.

(c) The conflict of interest disclosure statement shall be on a Form 700: Statement of Economic Interest available at

http://www.fppc.ca.gov or on a form adopted for such purpose by the State Board of Education.

(d) Each individual’s conflict of interest disclosure statement shall remain on file at SBCS’ primary administrative office and

made available, upon request, for inspection by the charter school’s authorizing agency or member of the public.
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(e) Auditor verification of compliance with this section, as well as reporting of related party transactions, shall be included in

SBCS’ annual audit.

NOTE: Authority cited: Section 33031, Education Code. Reference: Sections 41020, 47604.32, 47604.5, 47605, and 47607,
Education Code; Sections 81000-91015, Government Code.

Article X

Records of Proceedings

The minutes of the CoT and all committees with CoT delegated powers shall contain:

1. The names of the persons who disclosed or otherwise were found to have a financial interest in connection with an
actual or possible conflict of interest, the nature of the financial interest, any action taken to determine whether a
conflict of interest was present, and the CoT’s or committee’s decision as to whether a conflict of interest in fact
existed.

2. The names of the persons who were present for discussions and votes relating to the transaction or arrangement, the
content of the discussion, and a record of any votes taken in connection with the proceedings.

Article XI

Periodic Reviews

To ensure that the organization operates in a manner consistent with charitable purposes and does not engage in activities that
could jeopardize its tax-exempt status, periodic reviews shall be conducted. The periodic reviews shall, at a minimum, include

the following subjects:

1.  Whether compensation arrangements and benefits are reasonable, based on competent survey information, and the
result of arm’s length bargaining;

2. Whether partnerships, joint ventures, and arrangements with management organizations conform to the Organization’s
written policies, are properly recorded, reflect reasonable investment or payments for goods and services, further

charitable purposes, and do not result in inurnment, impermissible private benefit or in an excess benefit transaction.

Adopted : Date:

Secretary - Circle of Trustees
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Santa Barbara Charter School (SBCS)
Policy 007 — Enrollment

Proposed January 4, 2007

Pre-enrollment applications are available at the time a parent or guardian of a prospective student tours
SBCS. A parent or guardian may also obtain an application from the office in person, by fax, or by mail
from the SBCS office.

1. There will be an enrollment window for the following school year from September 1 until February
14 or if February 14 falls on the weekend, the Monday, which immediately follows February 14. (The
enrollment window will be included on the application.)

2. The initial lottery will be held at the Circle of Trustees during the later half of
February.

3. Alottery will be drawn for each grade. A list will be created reflecting the students’
names in the order they are selected in the lottery.

4. Space will be offered to the first students on the list, according to anticipated space

availability.

5. Students for whom there is no anticipated available space will remain on a waiting list
in the order they were selected in the lottery. They will fill additional spaces as they
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6. Students for whom pre-enrollment applications are completed after the initial lottery
will be held in a secondary pool. In the event the initial waiting list is exhausted and

additional spaces become available, a second lottery will be held. In order to
facilitate the mid-year enrollment of students in a timely and efficient manner, this
one other member of the administrative staff and a member of the Circle of Trustees.
These students will be put on a list in the order they are selected by lottery, and

will be notified as space becomes available.

7. The following priorities supersede lottery numbers:

a. Children of SBCS staff

b. Students transferring between the Homebased and Classroom-based programs

c. Siblings of current SBCS students or students whom successfully matriculated from 5" or 8"
grade

d. Students who reside within the Santa Barbara Elementary District.

e. Children of staff members who work on a host campus (should SBCS be located on another
school site)

In the event, there are more students in category b or ¢, the matter will be taken to the COT, who
may recommend a lottery be held for this group.
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Santa Barbara Charter School Master Agreement for Classroom Based Program

Name: Age: | Grade:
Supervising Teacher: Birth date:

Beginning date: ‘ Ending date: Due date:

Duration: | Fall/Spring (circle one) Year:

Objectives:

e The student will work toward making steady progress on the “Goals and Objectives” list based on the
California State Content Standards, which are a part of this agreement.
e List additional studies here:

Assignments:

e With the support of the parent, or guardian, the student will submit Work Record reports.
e No more than 2 weeks may elapse between the ending date of the master agreement and the due date.

Methods of Study:
The student will accomplish the required assignment objectives through: independent reading, being read to,
written work, investigations, research, hands-on projects, exploration, field trips, games, participation, interviews,
discussion, drill and practice, problem solving, manipulatives, creative collaboration, integrated units of study,
social learning, and methods of study including:

Resources:
The student will have reasonable access to teacher services, instructional materials and other necessary
items and resources made available through school.

Methods of Evaluation:

The student’s work will be evaluated by the teacher on Work Record reports, observations, work samples, student
conferences, parent conferences, portfolios, by conference with other teachers involved in the student’s course of
study, by observation of the student in various learning situations, and by any other methods noted here:

Completion:

The teacher will determine and assign grades or other approved measures of student achievement when
appropriate.

We agree on regular reports on the student’s work, as follows:

Frequency: 1x/month Time: Place: at school or home Manner: face to face, by telephone and/or by email

AGREEMENT: We have read this agreement and understand and agree to all the conditions set forth within.

Student: Date:
Parent/Guardian: Date:
Supervising Teacher: Date:
Other: Date:
Other: Date:
Other: Date:
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Master Agreement for Classroom Based Program (continued)

Student:

I understand that

e | am entitled to books and supplies, supervision by my teacher, and all the services and resources received by
other children enrolled in my grade of Santa Barbara Charter School.

e | need to complete 4 weekly assignments or we will review my agreement and | may not be allowed to
continue with Independent Study.

I agree to:
e Be supervised by and meet regularly with my teacher as specified on page 1.

e Complete my assigned work by its due date as described in my written assignment.

Student’s signature:

Parent/Guardian:

| agree to the above conditions listed under “Student.” | also understand that:

e | understand that instruction may be provided to my son or daughter through independent study only if he or
she has been offered the alternative of classroom study. Therefore, | acknowledge that participation in this
program is a voluntary, optional educational alternative and a classroom option is available in my home
district or at the SBCS when a space is available.

e If my child has an individualized education program (IEP), the IEP must specifically provide for his or her
enrollment in Independent Study.

e Unless otherwise indicated, the supervising teacher who signs this agreement will meet with my son or
daughter on a regular basis as specified on page 1 to direct the child’s study and measure progress toward the
objectives in this agreement. It is my responsibility to promptly reschedule any appointment missed because
of any emergency.

e | am responsible for supervising my child while he or she is completing the assigned work and for ensuring the
submission of all completed assignments necessary for evaluation.

e Itis my responsibility to provide any needed transportation for my son’s or daughter’s scheduled meetings
and any other travel covered by this agreement.

e | have the right to appeal any decision about my son’s or daughter’s placement or school program to the
school administrator in accordance with the Santa Barbara Charter School’s procedures.

Parent’s/Guardian’s signature:

CERTIFICATION

This is to certify that has/has not completed all course

requirements for the duration of this master agreement.

If agreement is incomplete: Exit Date: Explanation
Supervising Teacher Date recorded:
Other Date recorded:
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SANTA BARBARA CHARTER SCHOOL ENROLLMENT FORM

(Check one) Classroom I—_rhomeBased

INOTE: PLEASE DO NOT WRITE IN SHADED AREAS, FOR OFFICE | STUDENT NAME (LAST) (FIRST) (MIDDLE)
JUSE ONLY.

USE BALLPOINT PEN ONLY)
IGRADE CHECK: STREET ADDRESS CITY STATE P

O Boy O Girl
STUDENT BIRTHDATE BIRTHPLACE SOCIAL SECURITY # (OPTIONAL) HOME PHONE #
PARENT /GUARDIAN (LAST) (FIRST) 0 MR. 11 MS. WORK PHONE # OTHER PHONE # RELATION TO STUDENT
0 MRS. 0 DR.
PARENT EDUCATION LEVEL FATHER PARENT EDUCATION LEVEL MOTHER HIGHEST PARENT ED LEVEL
1 Not a High School Grad 4 College Graduate 1 Not a High School Grad 4 College Graduate 1 NotaHigh School Grad 4 College Graduate
R High School Grad 5 Graduate School/Post Graduate 2 High School Grad 5 Graduate School/Post Grad 2 High School Grad 5 Graduate
B Some College 6 Declined - Unknown 3 Some College 6 Declined - Unknown School/Post Grad
3 Some College 6 Declined - Unknown|

ENROLLMENT DATE GRADE ENROLLED AT S.B. CHARTER GRADE ENROLLED IN S.B. SCHOOL DISTRICT
LLAST SCHOOL ATTENDED:

AME: cITy STATE PHONE
DOES YOUR CHILD HAVE ANY SPECIAL NEEDS?  YES NO  (CIRCLE ONE) LANGUAGE OTHER THAN ENGLISH SPOKEN IN HOME

F YES, EXPLAIN:
ISTUDENT LIVES WITH: 0O BOTH PARENTS O MOTHER O FATHER O STEP-MOTHER O STEP-FATHER O OTHER
INFORMATION CONCERNING NAME (LAST NAME FIRST) BIRTHPLACE
PARENT OR GUARDIAN
RELATION TO CHILD OCCUPATION EMPLOYER EMPLOYER'S PHONE OR ADDRESS

AILING ADDRESS IF DIFFERENT THAN STUDENTS cITY STATE ZIP
INFORMATION CONCERNING NAME (LAST NAME FIRST) BIRTHPLACE
PARENT OR GUARDIAN
RELATION TO CHILD OCCUPATION EMPLOYER EMPLOYER'S PHONE OR ADDRESS

AILING ADDRESS IF DIFFERENT THAN STUDENTS cITy STATE 2P
ETHNIC VERIFICATION: PLEASE INITIAL THE LINE(S) INDICATING STUDENT’S RACIAL/ETHNIC CATEGORY.

No, not Hispanic or Latino Yes, Hispanic or Latino American Indian or Alaskan Native White African American or Black

Asian (If Asian, please circle one: Chinese, Japanese, Filipino, Hmong, Korean, Vietnamese, Asian Indian or other Asian)

Pacific Islander (if Pacific Islander, please circle one: Hawaiian, Guamanian, Samoan, Tahitian, )
or other Pacific Islander)

AMES OF OTHER CHILDREN IN FAMILY

DATE OF BIRTH BOY/GIRL Name of school (if in school), Pre-

school of
High School

Health and Emergency Card Completed: Yes No

No
No

Xerox copy of current immunization attached: Yes

No Copy of Birth certificate obtained:  Yes

Cumulative Record Requested (if applicable):  Yes
|

SIGNATURE OF PARENT/GUARDIAN
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Santa Barbara Charter School
Diversity Plan

2013

As a charter school, we are mandated to improve learning opportunities for all pupils with a
special emphasis on expanded learning experiences for pupils who are identified as academically low
achieving. Historically we have attracted students who are particularly low and high achieving. While
our school already is rich with families from diverse religious, ethnic, international, and lifestyle
backgrounds, we believe that an increase in our Latino population would benefit everyone.

Originally, we expected to be a downtown school, so we thought that we would draw our
population from a neighborhood that was racially and ethnically more like the rest of the district.
However, our original site was withdrawn at the last minute. We subsequently expected to be housed
mid-town in Hidden Valley, at the San Marcos property, or at La Cumbre Junior High, but these
opportunities were withdrawn as well. At this point, it is best for us to remain on our present site.

Our racial and ethnic diversity has grown from our original 18% students of color to 32%, but we
believe that our school community would be strengthened by a greater diversity. In particular, we’d
want to increase the representation of Latino students at SBCS. As a commuter school we realize that
we need to take steps to make it more convenient for families to attend SBCS. It is difficult for parents to
carpool students to SBCS when they stretched by working one or more jobs and raising families. There is
limited public transportation, and it is not a realistic resource for most elementary children. Therefore, it
is important to address the issue of transportation.

Language could be a barrier, but several of our staff members are bilingual, and others would be
willing to improve their Spanish to serve the needs of a parent and student community. The social
implications of this barrier are a bit more complicated for parents, so our focus must be on building a
cohesive multi-cultural community.

Finally, progress has also been slow because we don’t have very many openings in a given year.
In order to make sure that we have a vibrant and diverse list of Santa Barbara Unified School District
students, we will need to actively recruit students in the (district, state) preschools, advertise in Spanish
media, and post notices in community agencies, libraries, and stores.

Ultimately, the measure of success will be the narrowing of the demographic gap between SBCS
and SBUSD. Data will be collected to show change over time. We will also be tracking the number of
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Latino families applying to be in the lottery. Our goal is to make significant progress (defined as ten
percent growth of Latino students each year). We will strive to reach the following targets:

2013-2014

2014-2015

2015-2016

2016-2017

2017-2018

2018-2019

18% Latino

19.8% Latino

20.98% Latino

23.07% Latino

25.38% Latino

27.92% Latino

Objective Action Responsible Party Date Assessment
To develop Send a team of teachers, Director of Education | June 2014 Applications, Receipt
practices that administrators, and and Circle of for attendance
discourage racial possibly a parent to Trustees
and ethnic Institute for Equity in
disparities in Education sponsored by
education at SBCS | Just Communities
To continue to Aside from making sure Director of
using anti-bias and | that all subjects are taught | Education, Teachers
multi-cultural from multiple perspectives | Council ongoing
curriculum and that multi-culturalism
is part of every day, not
just a once a year event,
we will continue searching
out curriculum and
programs that reinforce
these values.
To continue to Discussions at Teachers Director of Ongoing Teachers Council
develop anti-bias Counsel; article studies; Education, Teachers Minutes
and multi-cultural | presentations and panels Council
perspective and
program
To increase Latino | Consider hiring a Director of January 2014 | If deemed

applicants in Santa
Barbara lottery
pool

marketing form that
specializes in targeting the
Latino community to
identify valuable media
outreach forums as well as
appropriate messaging

Operations, Publicity
Work Group,
Diversity Work
Group

appropriate,
evidence that firm
was hired. If not, a
CoT resolution to not
implement this item.
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Find ways Latino Meet with staff, Director of Education | Spring 2014 Summary of meeting
families feel that administrator, and parent | with teacher and
they belong at at Adelante to find out parent
SBCS in spite of how they have made the
being a minority school a welcoming
environment for Latino
families
To increase Latino | Establish a baseline for Director of Begin Graph or table that
applicants in SBCS | demographics of our Operations, Director | outreach in conveys initial
lottery pool application and recruit of Education, Circle November number of
interested families to of Trustees, Publicity | 2013; Add applications and
enter the lottery; All of the | Work Group outreach steps | describes growth
actions related to throughout over time.
increasing the Latino the year.
student population relates
to this objective as well.
To recruit a Survey Latino community Diversity Team TBD Document return

student population

about educational

DOE, DOO

surveys and compile

that reflects the priorities that would make responses;

ethnic balance of SBCS attractive. Distribute Document how

SBSD information about SBCS to lottery applicants
those surveyed. heard about SBCS

To recruit a Post recruitment Director of January 2014 | Document number of

student population
that reflects the
ethnic balance of
SBUSD

advertisements in Spanish
language media including
The Latina and radio,
depending on if we use a
marketing firm and how
they advise us

Operations with aid
of translator

advertisements
posted; Survey new
families to find out
how they learned
about SBCS

To recruit a diverse
Latino student
population by
posting
information about
SBCS in a wide
variety of locations

Contact and create
relationships with people
at the Hispanic Chamber of
Commerce, The Latina
Lawyer Network, The
Latino Leaders Network.
Post fliers at libraries,
markets, medical clinics,
neighborhood coffee

Diversity Work
Group

January 2014,
ongoing

Document contacts
made and where
fliers were posted,;
Survey new families
to find out how they
learned about the
school
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shops

To recruit a Recruit families by K teachers with 12/13-1/14 Document phone
student population | speaking at district and Spanish-speaking contacts with
that reflects the state preschools to partners preschools and dates
ethnic balance of prospective kindergarten of presentations;
SBUSD (cont’d) families. Survey new families
to find out how they
learned about SBCS;
To address Explore possibility of Director of December COT Minutes
transportation establishing a school- Operations Diversity | 2015

concerns

sponsored van with pick
up in SBCS

-Survey present families
about need

-Research insurance
requirements

-Create budget

-Create sliding scale fee
schedule (if necessary

Work Group, Circle
of Trustees

To establish school
organized carpools

Parent Alliance, Dave
Weisman

August 2014

Document number of
carpools established;
Track participants so
we know if it is
serving our Latino
families

To bridge language
gap

Continue making Spanish
language documents
available to families as
needed

Office

Ongoing

Collect notebook of
documents made
available in Spanish

Ensure that there is a
Spanish-language school
tour and Parent

Dave Weisman,
Spanish —speaking
staff member

January 2015

Document dates of
tour
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Orientation

To build
community

Hold all school events that
attract participation of
families from all
backgrounds

Parent Alliance

Document events
and collect photos

Explore possibility of
building a relationship
with other SBUSD schools,
particularly Adelante

DOE, Teachers
Council

Include Las Posadas or

Parent

Every other

Same as above

another celebration of Alliance/Teachers year
light as one of four Council
festivals for the family
evening “Festival of
Lights.”
To raise awareness | Recruit new parent and Director of 11/13 and Document
and implement a teacher participants; Operations, Director | meet every membership in the

proactive Diversity
Plan by
strengthening
Diversity Work
Group

Appoint a Chair

of Education,
Teachers Council

other month

or as needed.

work group and keep
meeting minutes

To retain Latino
students once they

Ensure that the school is
welcoming and

Administration,
Teachers, Parent

ongoing

Track retention rates
and compare to

are enrolled comfortable and addresses | Alliance other student
students’ academic, social, populations at SBCS;
and emotional needs Do exit interviews
when families leave.
To keep Diversity Evaluate progress on an Diversity Work
Plan current and annual basis. Analyze Group,

relevant

results to determine
effectiveness of individual
strategies. Revise Diversity
Plan on an annual basis.

Administration
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SANTA BARBARA CHARTER SCHOOL

IMPLEMENTING CORE CURRICULUM STATE STANDARDS

Before 2013-2014

2013-2014

2014-2015

2015-2016

Acquiring Required

Purchase 30 IPads

Purchase 50 IPads

Purchase 45 IPads

Technology and 2 carts; and 1 cart; Begin and 2 carts
purchasing Apple TVs

Building Proficiency | Teachers began Teacher training on Advanced training on | TBD

with Technology for | using IPads on use of IPads use of IPads

teachers individual basis

Building Student Students in grades | Lessons introducing Regularly scheduled | TBD

Proficiency with
Technology

3-8 have an
opportunity to do
some lessons and
take some tests on
IPads

students to IPad use
in grades 3-8

lessons and
assessment on |Pads
in grades 2-8.

Build students’
keyboarding skills

Beginning in grade
3 students practice
keyboarding with
typing program.
(Program(s) TBD)

Continue teaching
students in grades 3-
8 Keyboarding skills.
One or more
assignments must be
completed on
Keyboard.

Introduce second
graders to typing
program during later

Continue teaching
students
keyboarding skills as
described in previous
years.

Continue teaching
students
keyboarding skills as
described in previous
years.
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half of the year.

Preparing for
Smarter Balance
Assessment

Do Smarter
Balance Pilot

Professional
Development:
Familiarize selves
with Smarter
Balance website
during TC

Professional
Development:
Review results of
Smarter Balance
pilot and set goals
and strategies

TBD

Understanding CCSS

Curriculum-Dr.
Cynthia White

In Service on Core

Acting as a PLC, TC
will focus on
implementation

Acting as a PLC, TC
will focus on
implementation

Acting asa PLC, TC
will focus on
implementation

Understanding CCSS

Grade level teams
studied and
summarize CCSS at
TC meeting; Present
jigsaw at TC so that
everyone
understands the
development of CCSS
from grades K-8

See above

See above

See above

Implementing CCSS
Math Standards

Second grade
created a binder that
includes all Math
materials organized
by CCSS standard

All grades create
binders that
organize math
materials by CCSS
standard

Workshops with
SBCEO or CLM

Evaluate needs and
identify training

Implementing
CCSS Math
Standards

Adopted Context
in Learning Math
(CLM) and College
Preparatory
Mathematics
(CPM aligned with
CCSS);

Several CLM

In Service for CLM
with Monica

See other things listed
in this column and
row.

May consider Math
adoption to further
supplement CLM
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trainings (both
on-site and off-
site)

Implementing
CCSS Math
Standards

Implementing
CCSS Math

TC agreed upon
the CLM, TERC,
and supplemental
units that would
be used at each

Record Scope and
Sequence for
Math as part of
Charter renewal
process; Attach

See other things listed
in this column and
row.

See other things listed in
this column and row.

grade level sample
J
Standards (cont’d) assessments to
Charter Renewal
Petition
Implementing Curriculum Compile Scope Professional Professional

CCSS in Language
Arts

already focuses
on critical
thinking,
performance-
based
assessments, and
evidence-based
writing because it
is a close match
with school
philosophy and
education plan.

Curriculum also
includes

reading non-
fiction and
expository writing
in the areas of
mathematics,
science, and social
studies.

and Sequence for
ELA; Include
sample
assessments and
rubrics in Charter
Renewal Petition

Development:

e InService
Training by
Coherent
Writing

e Alternate
Training:
Summary
Narrative and
Summary
Expository
writing by
SCWRIP

Development:

e May fund
training of
individual
teachers or
team for
Language Arts
training to share
with TC as part
of PLC

e Alternative:
SCWRIP or
Coherent
Writing

Implementing
CCSS in Language

See other items in

See other items in

Use strategies learned

See other items in this
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Arts

this column and
row.

this column and
row.

through Coherent
Writing or SCWRIP in
classroom

column and row.

Implementing
CCSS in Language
Arts

See other items in
this column and
row.

Professional
Development-
Moderation study
of writing by
evaluating
samples of
student writing
with rubric in
teams during TC

Moderation study of
student writing during
TC

Moderation study of
student writing during

TC

Implementing
Next Generation
Science Standards

We already use
Full Scope Science
Systems (FOSS);
Most teachers
have had
extensive training
in teaching
science through
Lawrence Hall of
Berkeley, Science
Matters, or Single
Subject credential
program in
Science

Revised Science
Scope and
Sequence for Year
1 and Year 2, so
that students will
get every unit
even when they
are in mixed grade
level classes.

Purchase FOSS units,
3" edition. Purchase
updates for FOSS units,
2" edition.

Professional
Development

See actions taken
in areas of
Technology,
Math, Language
Arts and Science
on this document
prior to 2013-
2014

See Professional
Development
attachment

See Professional
Development
attachment

See Professional
Development
attachment
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SANTA BARBARA CHARTER SCHOOL
PROFESSIONAL DEVELOPMENT PLAN

2013

Beginning in 1993 Teachers Council (TC) has operated as a Professional Learning Community.
Teachers Council has the responsibility for generating and implementing policies and decisions regarding
overall curriculum design, educational methodology, and daily classroom operations. Each year teachers
identify areas of program strengths and weaknesses and use these to set training goals. Sometimes
training is facilitated by one of the teachers and at other times outside experts are hired or invited to do
training. Teachers Council is the forum in which teachers provide each other with support, share
interests and concerns, and organize in-service training. Time is allocated at Teachers Council meetings
to brainstorm and problem solve in relation to student issues or instructional issues. This process leads
to a high degree of consistency in responding to students as well as providing instruction. Teachers
Council determines curriculum in line with the Core Curriculum State Standards (CCSS), the Charter, and
Santa Barbara Charter School’s Education Plan. Teachers Council plans in service training in conjunction
with the Director of Education. Some training takes place during weekly Teachers Council meetings and
other training takes place on pupil-free days. Below is a tentative three-year schedule for Professional
Development. It is subject to revision based on changing needs and the availability of appropriate
trainers.
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OBJECTIVE 2013-2014 2014-2015 2015-2016
To build cultural Read and study IEE team provides Cultural Proficiency
proficiency “The Culturally staff training based | training will be

Responsivity
Matrix” in TC

on summer IEE
experience

based on needs as
they have evolved
and may include a
focus on
transformative
curriculum.

To build cultural
proficiency

Send team to IEE
sponsored by Just
Communities (June
2014)

Read “How Parents
of Privilege
Undermine School
Reform” by Alfie
Kohn

See above

To improve math
fluency

Context for Learning
Mathematics by
Monica Mendoza
and team. We are
partnered with
Adelante for
training and lesson
studies.

Continue lesson
studies for Context
in Mathematics

Collegial coaching in
the area of math.

To improve math Focus collegial Student work study

fluency coaching projects focused on math TBD
on CLM

To improve math FactWise training Needs assessment

fluency with Dr. Valerie in the area of math | TBD

Henry.
8/19/13 and
10/7/13

during TC meeting.
Identify next steps.
Implement.

To implement CCSS
Math Standards

Create a binder at
every grade level
that organizes
supplementary
math materials by
core standard.

Revise grade level
binders

May consider doing
a math adoption in
addition to CLM
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To implement CCSS
Math Standards

Purchased CPM for
sixth grade in 2012-
2013 because itis a
full year program
aligned with CCSS

See other strategies
listed in this column
and row.

See other strategies
listed in this column
and row.

To implement CCSS
Math standards

See above

See above

Study an article on
math education
during Teachers
Council

To implement CCSS
Language Arts
standards

Identify essential
elements of present
Language Arts
program in
relationship to SBCS
mission and CCSS
during TC

In-Service training
by Coherent
writing.

Alternate: Training
on Summary
Narrative and
Summary
Expository writing
by SCWRIP

May fund training of
individual teachers
or team for
language arts
training to share
with TC as part of
PLC

Alternative: SCWRIP
or Coherent Writing
training

To implement CCSS

Moderation Study:

Moderation Study

Moderation Study

Language Arts Evaluate student
Standards writing in teams
according to rubric
To provision | Purchased 30 IPads | Purchase 50 IPads Purchase 45 IPads

school with IPads

and 2 carts

and 1 cart

To build teachers’
proficiency for
using technology
and teaching
students to use
technology
(particularly IPads)

IPad training at
SBCEO

IPad training for
educators at Apple
(90-minutes)

Teachers attend 1
workshop on Using
IPads and other
technology
Alternate: Skilled
teachers will offer
training to
colleagues during
TC

TBD

To build teachers’
proficiency for
using technology
and teaching
students to use

Review
comprehensive
guidelines for the
use of technology in
school that we

Study of
provocative article
about Technology in
the Classroom or
Technology and
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technology
(particularly IPads)

wrote in 2012-2013.

Child Development

To build teachers
proficiency for
teaching students
to use IPads

IPad Training at
SBCEO and Apple

PLC works to
develop grade
appropriate lessons
on IPad

Evaluate present
performance and
determine if we
should have specific
training on teaching
student to take
Smarter Balance
test

Implement Next
Generation Science

Presently use FOSS
and 2 teachers.

Purchase updated
FOSS kits (3"

Hire Bridget Lewin
to help us refine

Standards edition) Science program
and its alignment
with CCSS

To cultivate SBCS 4 sessions on Article study on the

mission and pedagogical article

pedagogy strategies facilitated | “Kindergarten in the

by teacher during High School” by

Teachers Council:
Asking Questions,
Providing Feedback,
Focus on Learning,

Deborah Maier

Alternate: “The
Having of
Wonderful Ideas”
by Eleanor
Duckworth

To cultivate SBCS
mission and

pedagogy

Do 2 collection
studies

Do 2-3 work studies
and 1-2 collection
studies during year

Do 2-3 work studies
(1 on science) and 2
collection studies

To build skills for
facilitating social-

In service training
by Dr. Ryan Smith

emotional on Resiliency and

development in Self-Regulation

children

To keep Evaluate and revise | Evaluate and revise; | Evaluate and revise;

Professional
Development Plan
current and
relevant

Project plan to
include 2016-2017

Project plan to
include 2017-2018
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SANTA BARBARA CHARTER SCHOOL
PROFESSIONAL DEVELOPMENT PLAN

2013

Beginning in 1993 Teachers Council (TC) has operated as a Professional Learning Community.
Teachers Council has the responsibility for generating and implementing policies and decisions regarding
overall curriculum design, educational methodology, and daily classroom operations. Each year teachers
identify areas of program strengths and weaknesses and use these to set training goals. Sometimes
training is facilitated by one of the teachers and at other times outside experts are hired or invited to do
training. Teachers Council is the forum in which teachers provide each other with support, share
interests and concerns, and organize in-service training. Time is allocated at Teachers Council meetings
to brainstorm and problem solve in relation to student issues or instructional issues. This process leads
to a high degree of consistency in responding to students as well as providing instruction. Teachers
Council determines curriculum in line with the Core Curriculum State Standards (CCSS), the Charter, and
Santa Barbara Charter School’s Education Plan. Teachers Council plans in service training in conjunction
with the Director of Education. Some training takes place during weekly Teachers Council meetings and
other training takes place on pupil-free days. Below is a tentative three-year schedule for Professional
Development. It is subject to revision based on changing needs and the availability of appropriate
trainers.
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OBJECTIVE

2013-2014

2014-2015

2015-2016

To build cultural
proficiency

Read and study
“The Culturally
Responsivity
Matrix” in TC

IEE team provides
staff training based
on summer IEE
experience

Cultural Proficiency
training will be
based on needs as
they have evolved
and may include a
focus on
transformative
curriculum.

To build cultural
proficiency

Send team to IEE
sponsored by Just
Communities (June
2014)

Read “How Parents
of Privilege
Undermine School
Reform” by Alfie
Kohn

See above

To improve math
fluency

Context for Learning
Mathematics by
Monica Mendoza
and team. We are
partnered with
Adelante for
training and lesson
studies.

Continue lesson
studies for Context
in Mathematics

Collegial coaching in
the area of math.

To improve math

fluency Focus collegial Student work study TBD
coaching projects focused on math
on CLM

To improve math FactWise training Needs assessment

fluency with Dr. Valerie in the area of math | TBD

Henry.
8/19/13 and
10/7/13

during TC meeting.
Identify next steps.
Implement.

To implement CCSS
Math Standards

Create a binder at
every grade level
that organizes
supplementary
math materials by
core standard.

Revise grade level
binders

May consider doing
a math adoption in
addition to CLM
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To implement CCSS
Math Standards

Purchased CPM for
sixth grade in 2012-
2013 because itis a
full year program
aligned with CCSS

See other strategies
listed in this column
and row.

See other strategies
listed in this column
and row.

To implement CCSS
Math standards

See above

See above

Study an article on
math education
during Teachers
Council

To implement CCSS
Language Arts
standards

Identify essential
elements of present
Language Arts
program in
relationship to SBCS
mission and CCSS
during TC

In-Service training
by Coherent
writing.

Alternate: Training
on Summary
Narrative and
Summary
Expository writing
by SCWRIP

May fund training of
individual teachers
or team for
language arts
training to share
with TC as part of
PLC

Alternative: SCWRIP
or Coherent Writing
training

To implement CCSS

Moderation Study:

Moderation Study

Moderation Study

Language Arts Evaluate student
Standards writing in teams
according to rubric
To provision | Purchased 30 IPads | Purchase 50 IPads Purchase 45 IPads

school with IPads

and 2 carts

and 1 cart

To build teachers’
proficiency for
using technology
and teaching
students to use
technology
(particularly IPads)

IPad training at
SBCEO

IPad training for
educators at Apple
(90-minutes)

Teachers attend 1
workshop on Using
IPads and other
technology
Alternate: Skilled
teachers will offer
training to
colleagues during
TC

TBD

To build teachers’
proficiency for
using technology
and teaching
students to use
technology

Review
comprehensive
guidelines for the
use of technology in
school that we

wrote in 2012-2013.

Study of
provocative article
about Technology in
the Classroom or
Technology and
Child Development
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(particularly IPads)

To build teachers
proficiency for
teaching students
to use IPads

IPad Training at
SBCEO and Apple

PLC works to
develop grade
appropriate lessons
on IPad

Evaluate present
performance and
determine if we
should have specific
training on teaching
student to take
Smarter Balance
test

Implement Next
Generation Science
Standards

Presently use FOSS
and 2 teachers.

Purchase updated
FOSS kits (3™
edition)

Hire Bridget Lewin
to help us refine
Science program
and its alignment
with CCSS

To cultivate SBCS
mission and

pedagogy

4 sessions on
pedagogical
strategies facilitated
by teacher during
Teachers Council:
Asking Questions,
Providing Feedback,
Focus on Learning,

Article study on the
article
“Kindergarten in the
High School” by
Deborah Maier

Alternate: “The
Having of
Wonderful Ideas”
by Eleanor
Duckworth

To cultivate SBCS
mission and

pedagogy

Do 2 collection
studies

Do 2-3 work studies
and 1-2 collection
studies during year

Do 2-3 work studies
(1 on science) and 2
collection studies

To build skills for
facilitating social-

In service training
by Dr. Ryan Smith

emotional on Resiliency and

development in Self-Regulation

children

To keep Evaluate and revise | Evaluate and revise; | Evaluate and revise;

Professional
Development Plan
current and
relevant

Project plan to
include 2016-2017

Project plan to
include 2017-2018
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SANTA BARBARA CHARTER SCHOOL
RESPONSE TO INTERVENTION 2013-2014

R.T.l. has been an integral part of the educational process at Santa Barbara Charter School since its
inception. Our belief is that all students should reach their maximum potential. Early intervention is critical for

this to occur.
Students are identified as early as kindergarten or first grade. All teachers screen every student at the

start of each year in reading, writing, and mathematics. (Please see Informal Assessments per grade level and

Scope and Sequence.)
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R.T.I. at Santa Barbara Charter School 2013-14

R.T.I has been an integral part of the educational process at Santa Barbara Charter School since its
inception. Our belief is that all students should reach their maximum potential. Early intervention is
critical for this to occur.

Students are identified as early as kindergarten or first grade. All teachers screen every student at the
start of each year in reading, writing, and mathematics. (Please see Informal Assessments per grade level
and Scope and Sequence.)

L4 Y

General Education
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APPENDIX H
SCOPE AND SEQUENCE: LANGUAGE ARTS
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Santa Barbara C harter School- ELA Scope & Sequence — G rade:K indergarten

LANGUAGEARTS

Reading Literature

Comm on Core State Smndard

Instructional Strategies & Educational
M aterdals

A ssesam ent

RL K 1W ith prom pting and support, ask
and answ er questions aboutkey details
n a text.

D aily read aloud and discussion of
fictonaland non-fictional texts.

O ral, w ritten , and pictorial responses.

RL K 2W ith prom pting and support,
retell fam iliar stories, hcluding key
details.

“Story Retelling Rope” (oraldiscussion),
dram atization ,w ritten and/ orpictorial
stories that retell or adap t stordes,
discussion ofstordes.

O ralresponses, w ritten orpictorialw ork
product

RL K 3 W ith prom pting and support,
dentify characters, settings, and m apr
events in a story .

“Story Retelling Rope” (oraldiscussion),
w ritten and/ orpictorial stordes that retell
or adapt stories, discussion of stories.

O ralresponses, w ritten orpictordialw ork
product

RL K 4 A sk and answ er questions about
unknow n w ords In a text. (See gradeK
Language standards 4-6 foradditonal
expectations.) CA

W hile reading textand orhaving
discussions, studentsm ay ask clarifying
questions regarding vocabulary . A s
teacher reads textand has discussions,
she/he asks students to define and
discussnew vocabulary .

O ralresponse.

RL K 5 Recognize com m on types of texts
e g., storybooks, poem s, fantasy, realistic
text).CA

Introduce and study various genres of
literature. Em bedded In daily read-aloud
activites. C lassroom libraries are sorted
and organized by various authors and
genres.

O ralresponse, produce w ritten
m aterials ofdifferentgenres

RL K 6 W ith prom pting and support,
nam e the authorand illustratorofa story

Em bedded In daily read-aloud activites.
C lassroom libraries are sorted and

O ralresponse, art nspired by illustrator,
classand/or ndividualadapted books
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and define the role ofeach In telling the
story .

organized by various authors and genres.
Individualauthorand illustrator studies.

or other actvides.

RL K 7 W ith prom pting and support,
describe the relationshp betw een
illustrations and the story in w hich they
appear eg.whatm om entin a story an
illustration depicts).

D iscussion w hile read ing picture books
w ith text, discussion w hile Jooking at
picture booksw ith no text, discussion

w hile Jooking atpicture booksw ith text
(telling story through illustrations first
and then reading textto verify).

O ralresponse, illustrating selfw ritten
ordictated stories.

RL K 8 (N otapplicable to literature)

N /A

N /A

RL K 9W ith prom pting and support,
com pare and contrast the adventures
and experiences of characters in fam iliar
stories.

C om pare and contrastvarious versions of
picturesbooksw ith sim ilar storylnes ({ie.
G oldilocks and the Three Bears, Snow
Bears; The G lngerbread M an,Boy,Baby;
etc.),Venn diagram s

O ralresponse, w ritten Venn diagram ,
w ritten and pictordal response.

RL K 10 A ctively engage In group
reading activitiesw ith purpose and
undersanding.

a.A ctivate prior know ledge related to
the mformm ation and events n texts.CA
b.U se illustrations and contextto m ake
predictons abouttext.CA

G roup discussionsoftexts, KW L W hat
you know ,w antto know ,and w hatw as
leamed) charts

O ralresponse,w ritten KW L chart,
w ritten and pictorial response.

Reading:Infom ational Text

Comm on Core State Sandard

Instructional Strategies & Educational
M aterials

A ssesam ent

RIK 1 A sk and answ er questions about
key details In a text.

D aily read aloud and discussion of
ficdonaland non-fictional texts.

O ral,w ritten , and pictorial regponses.

RIK 2W ith prom pting and support,
dentfy them ain topic and retellkey
details ofa text.

“Story Retelling Rope” (oraldiscussion),
dram atization ,w ritten and/orpictorial
stories thatretell or adap t stordes,

O ralresponses, w ritten orpictorialw ork
product
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discussion ofstordes. U sekey

w ords/ term nology to dentify m ain
topic. U se graphic organizers to show
m an topicand details.

RIK 3 W ith prom pting and support,
describe the connection betw een tw o
ndividuals, events, ideas, orpieces of
nform ation In a text.

U se graphic organizers, oraldiscussion of
text, dram atization

O ralresponses, w ritten orpictorialw ork
product, accurate perform ance of
dram atization

RIK 4W ith prom pting and support, ask
and answ er questions aboutunknow n

w ords In a text. Seegrade K Language
standards 4-6 add itonal expectations.)
CA

W hile reading textand orhaving
discussions, studentsm ay ask clarifying
questions regarding vocabulary . A s
teacher reads textand has discussions,
she/he asks students to define and
discussnew vocabulary .

O ralresgponse.

RIK 5 Identfy the frontcover, back
cover, and ttle page ofa book.

Em bedded in daily read-aloud activities.
hdividual studentand class
books/booklets. StudenTreasurebooks
(students publish a hardcoverbook)

Individualguestioning and w ritten
w ork product.

RIK 6N am e the authorand ilustratorof
a textand define the role ofeach n
presenting the ideas or mform ation in a
text.

Em bedded in daily read-aloud activites.
C lassroom libraries are sorted and
organized by various authors and subpct
areas.

O ralresponse, classand/or ndividual
adapted books or other activites.

RIK J W ith prom pting and support,
describe the relationshp betw een
ilustrations and the textin w hich they
appear eg.whatperson,place, thing, or
dea in the textan illustration depicts).

D iscussion and analysis of nmform ational
text illustrations. Em bedded in class
discussionsw hile read ng nform ational
text/non fiction literature.

O ralresponse, illistrating textand/or
w riting inform ational text.

RIK 8W ith prom pting and support,
dentify the reasons an authorgives to
supportpoints n a text.

C Jassdiscussionsw here key/ leading
questions are asked , graphic organizers

O ralresponse, graphic organizers,
w riting one orm orew ords/ sentences
thatsupportam ain idea,draw Ing
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pictures thatsupportam amn idea.

RIK 9W ith prom pting and support,
dentify basic sim ilarities in and
differencesbetw een tw o texts on the
sam e topic eg. In illustrations,
descriptions, orprocedures).

C om pare and contrast sim ilarities and
differences betw een tw o texts on the
sam e topic (1e.anin als) or tw o subicts
w ithin the sam e text (ie.bats and birds;
apples and pum pkins), Venn diagram s

O ralresponse, w ritten V enn diagram ,
W ritten and pictorial response.

RIK 10 A ctively engage in group reading
actividesw ith purpose and
understanding.

a.A ctivate priorknow ledge related to the
nform ation and events In texts.CA

b.U se illustrations and contextto m ake
predictons abouttext.CA

G roup discussionsoftexts, KW L  hat
you know ,w antto know ,and w hatw as
leamed) charts

O ralresponse,w ritten KW L chart,
w ritten and pictorial response.

R eading:Foundational Skills

Comm on Core State Smndard

Instructional Strategies & Educational
M aterdals

A ssesam ent

RF K 1 D em onstrate understanding of
the organization and basic features of
print.

a.Follow w ords from leftto right, top to
bottom , and page by page.
b.Recognize that spoken w ords are
represented in w ritten Janguage by
specific sequences of letters.
c.Understand thatw ords are separated
by spaces in print.

d.Recognize and nam e allupper-and
low ercase letters of the alphabet.

a.Teacherm odeling, identification of
positionalw ords: leftand right through
gam es/ songs/books, studentpractices
tracking, use of the “Reading Tracker”
tool.

b.Teacherm odelng, practce using
phonetic spelling and conventional
spoelling, teacher created m aterdals

c.U tlize "W ord Spacer” tool, spacing
w oxds lessons

d .D irectphonics mstruction and
supporting m aterials, kinesthetic

W ritten product, teacher observations
understanding ofpositionalw ords,
trackIng pattems, w ord placem ents),
kinesthetic responses
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actvites

RF K 2 D em onstrate understanding of
gooken w ords, syllables, and sounds
fohonem es).

a.Recognize and produce rhym ing

w ords.

b.Count, pronounce, blend, and
segm entsyllables in spoken w ords.
c.Blend and segm entonsetsand rin es
of single-syllable spoken w ords.
d.Isolate and pronounce the nital,

m edialvow el, and finalsounds
fohonem es) n three-phonem e
(consonant=row el-consonant, orCVC)

w ords* (ThisdoesnotincludeCVCs
endingw ith /1/,/x/ ,or/x/.)

e.A dd orsubstiite ndividualsounds
fohonem es) In sin ple, one-syllable

w ords to m akenew w ords.
f.Blend tw o to three phonem es nto
recognizablew ords.CA

a.Reading booksw ith rhym ing w ords,
w ord fam ily lessons, songs, em bedded
n daily conversation/discussions, direct
rhym Ing w ord lessons.

b.K lnesthetic activitdes thathighlight
sy llabication

c.Teacher created m aterials that focuson
w ord fam ilies, ProfctRead curriculum

d.Teacher created m aterdals (gam es),
em bedded in daily
conversations/discussions,w oxrd fam ily
hnstructons

e.ProgctRead curriculum ,direct

nstruction, supportng m aterial

f.ProgctRead curricuum ,direct
nstructon, read Ing sim ple text (ie.Bob
Books)

0 ral,w ritten, and kinesthetic response

RF K 3 Know and apply grade-level
phonics and w ord analysis skills in
decoding w ordsboth :n isolation and in
text.CA

a.D em onstrate basic know ledge ofone-
tw-one lettersound correspondences by
producing the prin ary sounds orm any
ofthem ost frequent sounds for each
consonant.

b .A ssociate the Jong and shortsounds
w ith com m on spellings (graphem es) for

a.Teacherm odeling, directphonics
nstruction , em bedded in daily
htegrated units, ProfectRead curriculum

b.Teacher created m aterials thatm ay
ncludew riting assignm ents, direct
phonics nstruction , ProkctR ead
curriculum ,

c.Teacher created m aterdals, Progct
Read curriculum ,utilize em ergent
and/orbeginning readers focusing on

O raland w ritten regponse.
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the fivem aprvow els. (dentify w hich
letters represent the fivem aprvow els
RAa,Ee, Ti,00,and Uu] and know the
long and shortsound ofeach vow el.

M ore com plex long vow elgraphem es
and spellings are targeted in the grade 1
phonics sandards.) CA

c.Read com m on high-frequency w ords
by sight eg., the,of, to,you, she,m v, is,
are,do,does).

d .D istinguish betw een sim ilarly spelled
w ords by identifying the sounds ofthe
letters thatdiffer.

specific sightw ords, visualw ord w all

d .D irectphonics mstruction

RF K 4 Read em ergentyeader textsw ith
purpose and understanding .

Bob Books, O pen CourtEm ergent
Readers, ProfctRead curriculum ,
BonnieK lne stordes, and otherem ergent
reader series.

Teacher observation of oralresponses.

W riting

Comm on Core State Smandard

Instructional Strategies & Educational
M aterdals

A ssesam ent

W K 1U seacombhation ofdraw ing,
dictating, and w riting to com pose
opInion pieces n w hich they tella reader
the topic or the nam e of the book they
arew riting aboutand state an opinion or
preference aboutthe topic orbook g.,
M v favorite book is .. .).

Teacher created m aterials, w rithmg
activity w ith prom pts W ritten , dictated ,
orboth) ncluding an illustration, class
books

W ritten, dictated , pictorial assessm ent.

W K 2 U seacom bhation ofdraw ing,
dictating, and w riting t© com pose
nform ative/ explanatory texts n w hich
they nam ew hatthey arew riting about

Teacher created m aterials, w riting
activity W ritten,dictated, orboth)w ith
nonficton sub®ctthat ncludesam amn
idea and supportng nformm ation and an

W ritten , dictated , pictorial assessm ent.
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and supply som e nform ation aboutthe
topic

i stration, sin ple research proects

W K 3 U seacom bhation ofdraw ing,
dictating, and w riting to narrate a sngle
eventor several loosely linked events,
tellaboutthe events n the order In

w hich they occurred, and provide a
reaction to w hathappened.

“Story Retelling Rope”, sequencing
lessons/ activides, pumalw ritng,

W riting activity W ritten, dictated, or
both)w ith an illustration .

W ritten, dictated , pictorial assessm ent
and perform ing a required task w ith
accuracy .

W K 4 Beginsn grade2)CA

N /A

N /A

W K 5W ith guidance and support from
adults, respond to questions and
suggestions from peersand add details
to strengthen w ritng asneeded .

D ram atization of studentw riting,w hole
group actvity ofw ritng a story

O raland w ritten response.

W K 6W ith guidance and support from
adults, explore a variety ofdigital tools
o produce and publish w ritng,
hcluding In collaboration w ith peers.

StudenTreasurepublished books, various
app lications on tablet, w ord program on
desktop/ laptop com puter. mtroduction
o ed itng process through teacher
created m aterdialand discussion.

W ritten and illustrated product.

W K .7 Participate n shared research and
W riting proects e g ., explore a num ber
ofbooksby a favorite authorand express
opinionsaboutthem ).

A uthor studies and subpctstudies that
lead to various activitdes, that nclude
w ritng .

W ritten and illustrated product.

W K 8W ith guidance and support from
adu lts, recall informm ation from

experiences or gather mform ation from
provided sources to answ era question .

Posing questons abou t top ics, group
discussions abou t specific top ics, read -
aloud of fiction and/ or non-fiction
sources.

O ralorw ritten/ ilustrated regponses.

W K 9 Begihsin grade 4)

N /A

N /A

W K 10 Beginsin grade2)CA

N /A

N /A
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Speaking & Listening

Comm on Core State Smandard

Instructional Strategies & Educational
M aterdals

A ssesam ent

SL K 1 Partcipate in collaborative
conversationsw ith diverse parthers
aboutkindergarten topics and textsw ith
peers and adults n sm alland
largergroups.

a.Follow agreed-upon rules for
discussions (g ., listening to othersand
taking tums speaking about the topics
and textsunderdiscussion).
b.Conthue a conversation through

m ultple exchanges.

D aily discussions ofread aloud and
texts, M oming M eeting, pair sharing
aboutvarious topics, “concem and
appreciation” discussions, show and tell
w ith com m ents/questions.

O ralresponse/ assesan ent.

SL K 2 Confim understanding ofa text
read aloud or nform ation presented
orally or through otherm edia by asking
and answ ering questions aboutkey
details and requesting clarification if
som ething isnotunderstood.
a.Understand and follow one-and tw o-
step oraldirections.CA

A sking students to repeatoraldirections,
preparing students to nterview special
visitors thatgive presentations in the
classroom , reflecting upon lessons, field
trips, and other actvides.

O ralresponse/ assesan ent.

SL K 3 A gk and answ er questions n
order to seek help, get inform ation, or

clarify som ething that isnotunderstood .

Teacher verifies stidentunderstand ing
oforaldirections, encouraging students
to ask forhelp from adults orpeers,

O ralresponse/ assessn ent.

SL K 4 D escribe fam iliarpeople, places,
things, and events and,w ith prom pting
and support, provide addidonaldetail.

"M ystery Box,” show studentspictures
and ask them to describe the ob#ct, oral
discussion ofw ork on an lndividual
basis orw ithin a group, show and tell.

O ralresponse/ assesan ent.

SL K 5 A dd draw lngs or othervisual
displays to descriptions as desired to
provide additionaldetail.

Provide prom pts that smudentsm ustadd
visualdetails to, studentsw illadd
i strations to theirw ork, students bring

Pictorialassesam ent.

114




realia from hom e related to curriculum .

SL K 6 Speak audibly and express
thoughts, feelings, and ideas clearly .

Provide opportunities in w hole group
and/or am allgroup discussions and
one-on-one, teaching the lJanguage of
feelings, role playing, dram a activites
and productions.

O ralresponse/ assesan ent.

Language

Comm on Core State SmEndard

Instructional Strategies & Educational
M aterdals

A ssesam ent

L K 1 D em onstrate com m and of the
conventions of standard English

gram m ar and usage w hen w ritihg or
speaking.

a.Printm any upper-and low ercase
letters.

b .U se frequently occurring nouns
and verbs.

c.Fom regularpluralnounsorally by
adding /s/ or/es/ eg.dog,dogs;

w ish,w ishes).

d .U nderstand and use question

w ords (hterrogatives) e€g. who,

w hat,w here,w hen,w hy,how ).

e.U se them ost frequently occurring
prepositions eg., to, from ,n,out, on,
off, for, of, by ,w ith).

f.Produce and expand com plete
sentences n shared language
actvities.

a.H andw ritng practice, app lied n w rithg
actvities.

b.D irect lessons to teach nouns and verbs,
teacher created m aterdals, app lied in w ritng
activites, dram a activibes, draw Ing activites.

c.D irect Jessons to teach pluralending rules
(/s/,/es/), racher created m aterials, provide
opportunites to practice the rules.

d .D irect lessons, teacher created m aterials,
daily practice.

e.D irect lessons of sightw ords/high
frequency w ords/ prepositions, practice

w riting w ords, K mdergarten class postoffice
(use ofw ords to and fram ), w riting gifttags
(use ofw ords to and fram ), tifling class and
ndividualbooks (sing thew ord by),
Thcorporated nto lessons aboutopposites.

£.W hole group lesson (ie.class thank you

0O raland/orw ritten response.
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cards, prom pted w riting actvity).

L K 2 Deamn onstrate com m and of the
conventions of standard English
capialization , punctuation, and
soelling w hen w riting .
a.Capialize the firstw ord n a
sentence and the pronoun I.
b.Recognize and nam e end
punctuation.

c.W rite a letter or letters form ost
consonantand shortsrow el sounds
fohonem es).

d.Spellsin plew ordsphonetically,
draw Ing on know ledge of sound-
letter relationsh ps.

a.Teacherdirected lesson, teacher created
m aterdals, applied n daily w riting activites,
m odeled In daily Jessons.

b.Teacherdirected lesson, teacher created

m aterdals, applied n daily w riting activites,

m odeled In daily lessons, recognizing different
use ofpunctuation in class read alouds and

w hen studentis reading individually .

c.Phonem ic aw areness nstruction (ongoing),
teacher created m aterdals, ProfectRead

d.Studentsuse

phonetic/ nvented /developm ental/ tem porary
spelling. U sed in pumalw ritng and other
daily w ritihg activites.

O raland/orw ritten response.

L KX 3 Begins n grade 2)

N /A

N /A

L K 4 D eterm ine or clarify the

m eaning ofunknow n and m ultple-
m eaning w ords and phrasesbased on
kindergarten reading and content.
a.Identfy new m eanings for fam iliar
w ords and apply them accurately
eg. know ng duck isabird and
leaming the verb to duck).

b.U se them ost frequently occurring
hflectionsand affixes g. <ed, s, re-,
un-, pre-, -fil, -Jless) asa clue to the

m eaning ofan unknow n w ord.

a.Em bedded w ithin daily classdiscussions,
direct teacher lessons, Total PhysicalR esponse
(TPR ) activities

b.D irect teacher Jessons on plurals, verb tense,
prefixes, su ffixes

O ralresponse.

L K 5W ith guidance and support
from adults, explorew ord

a.Frequentsorting activities.

O ral,w ritten , and / orpictorial
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relationships and nuances n w ord

m eanings.

a.Sortcom m on obicts nto categories
e g. shapes, foods) to gain a sense of
the concepts the categories represent.
b.D em onstrate understanding of
frequently occurring verbs and

ad ectives by relating them to their
opposites @ntonym s).

c. dentify real-life connections

betw een w ords and theiruse €g.,
note places at schoolthatare colorfiil).
d.D istinguish shades ofm eaning

am ong verbs describing the sam e
generalaction

eg.walk,m arch, strut, prance) by
acting outthem eanings.

b.D frect mstructbon , teacher created m aterials,
read ing books abou topposites

c.Realw orld context,w ithin w hole group
discussions

d .Physical education activities, dram atization
activites

response

L K 6Usewordsand phrases
acquired through conversations,
reading and being read to,and
resoonding to texts.

V ocabulary developm entactvides, app lying
thisknow ledge in oraland w ritten tasks

O raland w ritten response

Santa Barbara C harter School—- ELA Scope & Sequence —Grade:1

Reading

Comm on Core State Smndard

Instructional Strategies & Educational
M aterials

A ssessm ent

K ey Ideas and D etails

RL 11 A sk and answ er questions about
key details n a text
RL 12 Retell stordes, including key

e Leveled an allgroup mstructon
usihg trade books, “Guided
Reading”,Read N aturally, and
Scholasticm agazine, literature logs,
lap books, literature centers, and

O ral,W ritten, and pictorial responses
ncluding mdividualLiterature Logs,
lap books, and literature centers

Reading Sam plesusing Prin ary
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details, and dem onstrate understand mg
oftheir centralm essage or lesson

RL 1 3 D escribe the characters, settings
and m aprevents in a story using key
details

graphic organizers

Leaming Record (PLER );Running
read ing record

RI11 A sk and answ er questions about
key detmils n text

RI12 Identify them ain topicand retell
key demilsofa text

RI1 3 D escribe the connection betw een
tw o mdividuals, events, ideas, orpieces
of nform ation In a text

e W holegroup reading of science
texts e g.:FO SS and Scholastics)

e Biographicaland historical read-
alouds

O ral, w ritten , and pictorial regponses
hcluding science logs, reflections, lap
books, and graphic organizers

FO SS assesan ents

Craftand Structure

RL 1 4 Identify w ords and phrases in
stordes orpoem s that suggest feelings or
appealto the senses

e Reading poetry

® Poetry center

¢ Textrendering and reading tea
parties

e I,ink art, poetry, and vocabulary

e Apply five senses to reading and
listening

e M mni-lessons related ad gctives,
m etaphor, and sin iles

Poetry A daptations

D ocum enting anecdot@al records of
studentcom m ents during discussions
and analyzing studentw ork

RL 15 Explain m aprdifferencesbetw een
books that tell stordes and books thatgive
nform ation draw Ing on aw ide reading
ofa range of text types

Students ddentfy texts as fiction ornon-
fiction during read Ing group orw hole
group discussion.

RL 1 6 Identify w ho is telling a story at
variouspoints n a text

D aily leveled am allgroup nstruction and
w hole group read-aloudsusing trade
books, Readers Theater, and G uided
reading

Roleplaying and telling the story as one
ofthe characters

RI14 A sk and answ erquestions to help
determ ne or clarify them eaning of

w ords and phrases in a text
RI15Know and usevarious text

W hole group nstruction using trade
books, reference books and m aterials,

Fomm ative assesan entw ork sam ples
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structures and sequences and text
features eg.headings, @bles of contents,
glossaries, electronicm enus, icons) to
locate nform ation In text

RI1 6 D istnguish betw een inform ation
provided by pictures ofother

i strations provided by thew ords in a
text

and non-fiction texts

Integration of K now ledge and Ideas

RL 1.7 U se the illustrations and details in
a textto describe its key ideas

RL 19 Com pare and contrastthe
adventures of characters in stories

RI1.7 U se the illustrations and details in
a textto describe its key ideas

RI1 9 Identfy basic sim ilaritdes n and
differencesbetw een tw o textson sam e
topics in illustrations, descriptions, or
procedure.

Read, com pare,and contrasttw o orm ore
fairy tales orother stories on sam e them e.

C om pare and contrasttw o orm ore
biographies.

C reate com pare and contrastgraphic
organizer as class on chart

Reading sam ple and literacy conference

R ecord studentresponses during
reading group and w hole group
discussions

Literature Log resoonses

Story m ap,Venn diagram s

Range and Levelof TextC om plexity

RL 110W ith prom pting and support,
read prose and poetry ofappropriate
com plexity forgrade 1
a. A ctvate priorknow ledge related
to the mform ation and eventsin a
text
b. Confim predictionsaboutw hat
w illhappen nextin a text

Students read prose and poetry during
leveled reading group nstructon.

Parther reading

W ritten ororalresponse to literature g.
Provide a story ending or respond to
questions requ iring app lication .)

Read poam s from poetry centeraloud

Language experience:Read back personal
w riting

Guided reading

K,W ,L charts
W ritten w ork sam ples

D ocum entverbalansw ers to questions
n the anecdotal record section ofPLER

119




RI110W ith prom pting and support,
read inform ational texts appropriately
ocom plex forgrade 1
a. A ctivate priorknow ledge related
to the mform ation and events in
text
b. Confim predictionsaboutw hat
w illhappen nextin text

FO SS Science Text
Scholasticm agazines
Read N aturally

Science and N ature trade books

W ritten and oralw ork sam ples (O SS,
Scholastic, science pumals, and other
non-fiction texts)

PrintConcepts

RF 1.1 D em onstrate understanding of the
organization and basic features ofprint
a. Recognize the distnguishing
featuires ofa sentence, firstw ord,
capialization, ending punctuation

K nesthetic sentence
D irect mstruction
Daily O ralLanguage ODOL)

Brain Pop

D ocum enting oraland w ritten
responses

Running record oforalread ng

Phonological A w areness and Phonics
and W ord R ecognition

RF1 2 D em onstrate understanding of
gooken w ords, syllables, and sounds
fohonem es)

RF 13 Know and apply grade-level
phonics and w ord analysis skills in
decoding w ordsboth n isolation and mn
text

ProfctR EA D . Units 120
W rightG roup trade books
O pen Courttrade books
Basalreaders

W ordsTheirW ay (W TW )

Dr.Fry's Inform alReadng A ssesam ent

C alifomia G ovemor’sRead ng hitative
(Phonem ic aw areness and leveled
passages)

Reading sam ples (PLER)

Fluency

RF1 4 Read w ith sufficientaccuracy and
fluency to supportcom prehension

Trade books and basal readers

Read N aturally

Califomia G ovemor’sRead ng hitbative

Read N aturally
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Guided Reading

Tin ed reading

Sightw ord Instruction and w ord w alls

Writing

Comm on Core State Smandard

Instructional Strategies &
EducationalM aterdals

A ssesam ent

Text Types, Purposes, Productions, and
Distribution of Writing

W 1.1 Write opinion pieces in which they
name a topic, supply some facts about the
topic and provide some sense of closure

Response to literature in book logs and
book reports

Portfolio reflections

Color-coded paragraph writing.

Documented PLER Writing samples

“First Grade Opinion Pieces Rubric,”
HardCore Teacher Resoutces, 2012

Rubric from Listening to Y oung Writers by
Melissa Hare Landa

W 1.2Write informative /explanatory texts
in which they name a topic, supply some
facts about the topic, and provide some
sense of closure

Structured writing across the curriculum
using sentence and paragraph prompts
Label and caption science and social studies
work

Describe mathematical thinking in writing
Record science observations

Document procedures and plans

Create posters and brochures

Student work samples

“First Grade Common Cotre Rubric:
Information Text,” HardCore Teacher
Resources, 2012

W 1.3 Write narrative in which they recount
two or more sequenced events, include some
details regarding what happened

Graphic organizers such as writing webs,
story boards, outlines, brainstorms
Guided narrative writing

Narrative work samples and writing rubric

“First Grade Common Core Rubric:
Narrative,” HardCore Teacher Resources,
2012.

Production and Distribution of Writing

W 1.5 With guidance and support from
adults, focus on a topic, respond to questions
and suggestions from peers and add details to
strengthen writing as needed

Writers Workshop

Dictating stories

Publishing Writers Workshop with word
processing

Writing conferences for editing and
publishing

Editing checklists
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W 1.6 With guidance and support from
adults, use a variety of digital tools to
produce and publish writing, including in
collaboration with peers

Research to Build and Present
Knowledge

1.7 Participate in shared research and writing
projects

1.8 With guidance and support from adults
recall information from experience or gather
information from provided sources to answer

Guided or modeled writing assignments
Content writing (Description of science
experiments)

Roller Coaster logs describing the scientific
method used

Work samples

“First Grade Common Cotre Rubric:
Research,” HardCote Teacher Resources
2012.

b

Speaking and Listening

Comm on Core State Sandard

Instructional Strategies &
EducationalM aterials

A ssesam ent

Comprehension and Collaboration

SL 1.1 Participate in collaborative
conversations with diverse partners about
grade 1 topics

SL 1.2 Ask and answer questions about key
details in a text read aloud or information
presented orally or through other media.

SL 1.3 Ask and answer questions about what
a speaker says in order to gather additional
information or clarify something that is not
understood

Math Congtress

Science Congress

Class Meetings

Thematic Show and Tell
Collaborate about class norms

Interact with presenters (student, parent, or
professional)

Observational notes documented in PLER
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Presentation of Knowledge and Idea

SL 1.4 Describe people, places, things, and
events with relevant details, expressing ideas
and feelings clearly.

a. Memorize and recite poems, rhymes,
and songs with expression
SL 1.5 Add drawings or other visual displays
to descriptions when appropriate to clarify
ideas, thoughts, and feelings

SL 1.6 Produce complete sentences when
appropriate to task and situation.

Friend of the Week
Poetry recitation

Class plays and musicals
Readers Theater

Show and Tell

Conflict Resolution and Problem Solving
Discussions

Math Congtress
Science Congress
Science Fair Roller Coaster Presentation

Oral presentations (book baskets, About Me
Bags, etc.)

Attending musical and dramatic
performances

Observation and documentation in PLER

Conventions of Standard English

Comm on Core State Sandard

Instructional Strategies & Educational
M aterials

A ssesam ent

L1.1 a-i Demonstrate command of the
conventions of standard English
grammar and usage when writing and
speaking a (upper and lowercase letters,
common propet, and possessive nouns,
singular and plural nouns with matching
verbs, possessive and indefinite pronouns,

Direct instruction through worksheets,
games, and centers with activities focused on
particular convention that result in a product
that can be evaluated

Writing samples

>

“First Grade Common Cote Rubric,’
HardCore Teacher Resources, 2012.

123




verbs in proper tense, use of adjectives,
conjunctions, determiners, and frequently
occurring prepositions.

1.1 j Produce and expand complete simple
and compound declarative, interrogative,
imperative, and exclamatory sentences in
response to prompts.

Editing

Daily oral language

Kinesthetic sentences and paragraphs
Brain pop

Grammar picture books such as Punctuation
Takes Vacation

L1.2 Demonstrate command of the
conventions of standard English
capitalization, punctuation, and spelling
when writing

Capitalize dates and names of people
*Use end punctuation
*Use commas in dates

*Use conventional spelling for words with
common spelling patterns or frequently
occurring regular words

*Spell untaught words phonetically drawing
on phonemic awareness and spelling
conventions

Kinesthetic sentence and paragraph
Writers Workshop

Book adaptation

Guided writing

Linking art and writing activities
Literature Logs

Letter writing

Writing samples evaluated by rubric found
in Listening to Young Writers by Melissa Hare
Landa

Vocabulary Acquisition and Use

Comm on Core State Sandard

Instructional Strategies &
EducationalM aterials

A ssesam ent

L1.4 Determine or clarify the meaning of
unknown and multiple-meaning words
and phrases based on grade 1 reading

Small group reading instruction

Directed lessons on homonyms and

Work samples, conversation observations
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and content

L 1.5 With guidance and support from
adults, demonstrate understanding of
word relationships and nuances in word
meetings

synonyms

Building academic language word banks in
each discipline (especially science and math)

Defining words and finding other meanings
during leveled reading groups

Reading riddles
Sorting and classifying activities
Mlustrating words

Sentence building with spelling words

L 1.6 Use words and phrases acquired
through conversations, reading, and
being read to, and responding to texts

Occurs across the curriculum in all subjects
both verbally and in writing

Obsetrvation

Santa Barbara C harter School—- ELA Scop

Reading

e& Sequence-Grade:2

Comm on Core State Smandard

M aterials

Instructional Strategies & Educational

A ssesam ent

K ey Ideas and D etails

RL 21 A sk and answ er questions about
key details n a text

RL 2 2 Recountstories from different
cultures, and determ e theirm ain

m essage, lesson orm oral (inclides fables
and folktales)

RL 2 3 D escribe how characters in a story
behave during m aprevents and

e Leveled an allgroup mstructon
usihg trade books, “Guided
Reading”,Read N aturally, and

lap books, literature centers, and
graphic organizers

e Them atic fablesand folktales

e Book progcts

e Book reports

Scholasticm agazine, literature logs,

0 raland w ritten responses including
ndividual Literature Logs, lap books,
and literature centers

Reading Sam plesusing Prin ary
Leaming Record (PLER);Running
read ing record

Applying structure of olktale or fable to
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challenges

create ow n folktale or Bble
Book progcts

Book reports

RI21 A sk and answ er questions about
key details n text

RI2 2 Identify them ain topicofa text

w ith m any paragraphs

RI2 3 D escribe the connection betw een

m any historical events, scientific ideas or
concepts, or steps In technical procedures
n a text

e W holegroup non-ficton eg.:
FO SS, social studies, Scholastics)

¢ Reading non-fictbon n leveled
reading groups

e (Colorcoded paragraphs

e Tin elines

e Structured discussions (questons
created using Bloom ‘s Taxonom y)

e Biographicaland historical read-
alouds

0O ral, w ritten , and pictorial regponses
hcluding science logs, reflections, lap
books, and graphic organizers

FO SS assesan ents

Craftand Structure

RL 2 4 D escribe how w ordsand phrases
supply m eaning in stories,poem s, or
songs. (thym es, regularbeats,
alliteration , and repeated lines)

e Reading poetry

® Poetry center

o Textrendering and reading tea
parties

e [,ink art, poetry, and vocabulary

e M mi-essons related to style such
as alliteration , rthym ing, pateemed
w ritng

e Chorusorsinging

e ReadersTheater

e Classplay

Poetry A daptations

D ocum enting anecdot@l records of
studentcom m ents during discussions
and analyzing studentw ork

RL 2 5D escribe the overall structure ofa
story ncluding how thebeginning
htroduces the story and ending
concludes the action

RL 2 6 A cknow ledge differences in
pomntsofview ofcharacters

D aily leveled am allgroup nstruction and
w hole group read-aloudsusing trade
books, Readers Theater, and Guided
reading

Rolplayng and telling the story asone

W ork sam ples
0 bservations and anecdotal records

Form ative assesan entusing story m aps
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ofthe characters

w orksheets

RI2 4 Find them eaning ofw ords in
grade level texts

RI2 5 U se text features to locate key facts
or nform ation (pold print, captions,
subhead ings, glossaries, ndexes,
electronicm enus, & icons)

RI2 6 Identify them ain purpose ofa text,
ncluding w hatthe authorw ants to

answ er, explain, or describe

W hole group nstruction using trade
books, reference books and m aterials,
and non-ficton texts

Scholastic

H ighlighting texts during w hole or am all
groups

Fomm ative assesan entw ork sam ples

R ead ing non-fiction passages and
responding to follow -up questions

Integration of K now ledge and Ideas

RL 2.7 U se Inform ation from pictures
and w ords to show understanding of
characters, setting, and plot

RL 29 Com pare and contrasttw o or

m ore versions of the sam e story by
differentauthors or from different
cultures

RI2.7 Explain how specific in ages (such
asdiagram s) clarify a text

RI2 8D escribe how reasons support
specificpoints the authorm akes In a text
RI2 9 Com pare and contrastthem ost
In portantpontspresented by tw o texts
on a topic

Read, com pare,and contrasttw o orm ore
versionson sam e them e.

C om pare and contrasttw o orm ore
biographies.

C reate com pare and contrastgraphic
organizer as class on chart

W rite a letter from the perspective ofone
ofthe characters

Scholasticm agazines

Readng sam ple and literacy conference

Record studentresponses during
reading group and w hole group
discussions

Literature Log regoonses
Story m ap,Venn diagram s
W ork sam ples

Form ative and sum m ative assessm ent:
Students read a passage and answ er
questions

Range and Level of TextC om plexity

RL 210 Read and com prehend literature,
ncluding stories and poetry

Students read stories and poetry during
leveled reading group nstructon .

Partmer reading

W ritten w ork sam ples

D ocum entverbalansw ers to questions
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W ritten or oralresponse to literature e€g.
Provide a story ending or respond to
questions requ iring app lication .)

Read and regpond to poem s

Guided reading

T the anecdotal record section ofPLER

Reading logs (keeping lists ofbooks and
genres read )

RI210Read and com prehend
hform ational texts such ashistory, social
studies, science or technical texts

FO SS Science Text

Scholasticm agazines

Read N aturally

Science and N ature trade books

Socialstudiesm aterial

W ritten and oralw ork sam ples (FO SS,
Scholastc, science pumals, and other
non-fiction texts)

Phonological Aw areness and Phonics
and W ord R ecognition

RF 23 Know and apply grade-level
phonics and w ord analysis skills in
reading

ProgctR EA D . Units 2132
W rightG roup trade books
O pen Courttrade books
Basalreaders

W ordsTheirW ay (W TW )
Guided reading

Literature C enters

Dr.Fry's mform alReading A ssessm ent

C alifomia G ovemor’sReading Initiative
(Phonem ic aw areness and leveled
passages)

Reading sam ples PLER)
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Fluency

RF2 4 Read w ith sufficientaccuracy and
fluency to supportcom prehension

Trade books and basalreaders

Read N aturally

Sightw ord Instruction and w ord w alls
Guided Reading

Tin ed reading

Read N aturally

Writing

Comm on Core State Smandard

Instructional Strategies &
EducationalM aterdals

A ssesam ent

Text Types, Purposes, Productions, and
Distribution of Writing

W 1.1 Write opinion pieces that introduce
the topics or books, give an opinion, give
reasons that support, use linking words to
connect opinions or reasons, and make
conclusions

Response to literature in book logs and
book reports

Colot-coded paragraph and/or multi-
paragraph writing.

Work Samples

“Second Grade Common Core Checklist:
Opinion Pieces,” HardCore Teacher
Resources, 2012.

Rubric from Listening to Y oung Writers by
Melissa Hare Landa

W 2.2 Write informative/explanatory texts
that introduce a topic, use facts and
definitions to make points, and give a
conclusion

Guided cross-curricular reports (animals,
biography, science fair projects, etc.)
Structured writing across the curriculum
using sentence and paragraph prompts
Label and caption science and social studies
work

Describe mathematical thinking in writing
Record science observations

Document procedures and plans

Create posters and brochures

Student work samples

“Second Grade Common Cotre Rubric:
Information Text,” HardCore Teacher
Resources, 2012.

W 2.3 Write narratives that tell a detailed
event, short sequence of events, include

Graphic organizers such as writing webs,
story boards, outlines, brainstorms

Narrative work samples
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details to describe actions, thoughts, and

Guided narrative writing

Rubric from Listening to Young Writers by

feelings, use temporal words for event order | Writers Workshop Melissa Landa.
and to provide closure
“Second Grade Common Core Rubric:
Narrative,” HardCore Teacher Resources,
2012.
Production and Distribution of Writing Writers Workshop Editing checklists
Publishing Writers Workshop with word Completed written assignments or projects
W 2.5 Through adult and peer support, focus | processing

on a topic and strengthen writing by revising
and editing.

W 2.6 Through adult support, use a variety
of digital tools to produce and publish
writing, including in collaboration with peers

Writing conferences for editing and
publishing

(Cont’d from previous page)

(Cont’d from previous page)

Research to Build and Present
Knowledge

W 2.7 Participate in shared research and
writing projects

W 2.8 Remember information from
experiences or gather information from
provided sources to answer a question

Guided or modeled writing assignments
Content writing (Description of science
experiments)

Roller Coaster logs describing the scientific
method used

Work Samples

“Second Grade Common Cote Rubric:
Research,” HardCore Teacher Resources,
2012.

Speaking and Listening
Comm on Core State Standard Instructional Strategies & A ssesgm ent
EducationalM aterials
Comprehension and Collaboration Math Congtress Observational notes documented in PLER

SL 2.1 Participate in collaborative
conversations about grade 2 topics and texts
with peers and adults in small and large
groups.

SL 2.2 Retell and describe key ideas or
details from a text read aloud or information

Science Congress

Class Meetings

Thematic Show and Tell
Collaborate about class norms

Interact with presenters (student, parent, or
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presented orally or through other media

SL 2.3 Ask and answer questions about what
a speaker says to clarify comprehension and
gather information for understanding

professional)

Discuss texts with peers and adults in large
and small groups

Problem solving and conflict resolution
discussions

Presentation of Knowledge and Ideas

SL 2.4 Tell a story or retell an experience
with appropriate facts and descriptive details
speaking audibly in coherent sentences

SL 2.5 Create audio recordings of stories or
poems, add drawings to stories to make
ideas clearer.

SL 2.6 Produce complete sentences to give
details or clarification.

Friend of the Week
Poetry recitation

Class plays and musicals
Readers Theater

Show and Tell

Contflict Resolution and Problem Solving
Discussions

Math Congtress
Science Congress
Science Fair Roller Coaster Presentation

Oral presentations (book baskets, About Me
Bags, Science Fair projects, etc.)

Attending musical and dramatic
performances

Observation and documentation in PLER

Conventions of Standard English

Comm on Core State Smndard

Instructional Strategies &
EducationalM aterials

A ssesam ent

131




L 2.1: Demonstrate command of the
conventions of standard English grammar
and usage when writing and speaking (use
collective nouns, form and use common
irregular plural nouns, use reflexive
pronouns, form and use the past tense of
frequently occurring irregular verbs, use
adjectives and adverbs, and choose between
them modifying appropriately, Produce,
expand, and rearrange complete simple and
compound sentences

Direct instruction through worksheets,
games, and centers with activities focused
on particular convention that result in a
product that can be evaluated

Editing

Daily oral language

Kinesthetic sentences and paragraphs
Brain pop

Grammar picture books such as Punctuation
Takes 1 acation

Writing samples

L 2.2: Demonstrate command of the
conventions of standard English of
capitalization, punctuation, and spelling and
writing

*Capitalize holidays, product names, and
geographic names

*Use commas in greetings and closings of
letters

*Use an apostrophe to form contractions
and possessives

*Generalize learned spelling patterns when
writing words

e Use reference materials, including
dictionaties, as needed to check and
correct spelling

L 2.3 Use what they know about language

Kinesthetic sentence and paragraph
Writers Workshop

Book adaptation

Guided writing

Linking art and writing activities
Literature Logs

Letter writing

Formal writing samples evaluated by rubric
tound in Listening to Young Writers
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and conventions of languages when writing,
speaking, reading, or listening

e Compare formal and informal uses
of English

Vocabulary Acquisition and Use

Comm on Core State Sandard

Instructional Strategies & Educational
M aterdals

A ssesam ent

L 2 .4 Find out or explain the meaning of
unknown and multiple meaning words and
phrases based on grade 2 reading and
content, choosing many different strategies

(Use sentence-level context clues for
meaning and understanding, determine the
meaning of a new word when a prefix is
added to a known wotd, use known root
wortds to determine new words, use
knowledge of known words to predict the
meanings of compound words, use
glossaries and dictionaries to determine or
clarify meanings of words and phrases.)

L 2.5 Demonstrate understanding of
figurative language, word relationships, and
nuances in word meanings.

Small group reading instruction

Directed lessons on homonyms and
synonyms

Building academic language word banks in
each discipline (especially science and math)

Defining words and finding other meanings
during leveled reading groups

Reading riddles
Sorting and classifying activities
lustrating words

Sentence building with spelling words

Work samples

Documented conversation obsetvations

L 2.6 Use words and phrases acquired
through conversations, reading and being
read to, and responding to texts, including
using adjectives and adverbs to describe.

Occurs across the curriculum in all subjects
both verbally and in writing

Documented observation
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Santa Barbara C harter School—- ELA Scope & Sequence - Grade:3

Common Core State Standard Instructional Strategies & Educational Assessment
Materials
ELA Reading: Literature
Key ldeas and Details
CCSS.ELA-Literacy.RL.3.1 Ask and Literature circles, daily silent and oral reading, written responses oral
answer questions to demonstrate whole class discussion/lesson of text, story responses use of

understanding of a text, referring
explicitly to the text as the basis for
the answers.

circle, small group discussion/lesson, direct
instruction, Literature, literature Logs, stories,
poetry, read aloud stories, text analysis,
teacher created materials, literature library
books such as The Stories Julian Tells

primary text sources vocabulary and
comprehension quizzes, benchmark
assessments performance tasks

teacher created assessment
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anecdotal records

CCSS.ELA-Literacy.RL.3.2 Recount
stories, including fables, folktales,
and myths from diverse cultures;
determine the central message,
lesson, or moral and explain how it is
conveyed through key details in the
text.

Literature circles, read aloud, discussion of
stories, whole group lesson, small group
lesson, direct instruction, literature including
fables, folktales, and myths, Reader’s Theatre,
character development tasks, story mapping,
analysis of text elements, graphic organizers,
lap books, teacher created materials

teacher created assessment written
summary literature logs

oral responses anecdotal
records oral and written

retelling of stories student created fables
folktales and myths

CCSS.ELA-Literacy.RL.3.3 Describe
characters in a story (e.g., their traits,
motivations, or feelings) and explain
how their actions contribute to the
sequence of events

Reading groups, literature circles, biography
book projects, monthly book reports summaries
and presentations, Reader’s Theatre, whole
group discussions of text, small group
discussions, Source Bank Grade 3, character

written responses oral
responses use of
primary text sources vocabulary and
comprehension quizzes benchmark
assessments  performance tasks

development, story mapping, analysis of text teacher created assessment book
elements, graphic organizers, lap books, project rubric literature logs
teacher created materials, daily silent and oral oral response presentation
reading, story circle, direct instruction, rubric anecdotal records
literature, Literature Logs, stories, poetry, read
aloud stories
Craft and Structure
CCSS.ELA-Literacy.RL.3.4 Whole group instruction, small group teacher created assessment written
Determine the meaning of words and lessons/minilessons, whole group discussions responses oral responses
phrases as they are used in a text, and lessons, vocabulary, literature circles, book | literature logs anecdotal
distinguishing literal from nonliteral club, reading groups, literature library books, records written and oral
language. read aloud, discussion of stories, small group responses  vocabulary quizzes

lesson, direct instruction, literature logs, student
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dictionaries, vocabulary, key word cards

benchmark assessments

CCSS.ELA-Literacy.RL.3.5 Refer to
parts of stories, dramas, and poems
when writing or speaking about a text,
using terms such as chapter, scene,
and stanza; describe how each
successive part builds on earlier
sections.

Whole group instruction, small group
lessons/minilessons, whole group discussions
and lessons, literature circles, book club,
reading groups, Reader’s Theatre, Rainbow
Bridge and Santa Barbara Natural History
Museum Teacher’s Guide Native American
legends, character development, story
mapping, analysis of text elements, graphic
organizers, teacher created materials, read

alouds, literature library books including poetry,

student made poetry books, literature logs

written and oral responses literature
logs anecdotal records
presentation rubric class

play performance anecdotal records

CCSS.ELA-Literacy.RL.3.6
Distinguish their own point of view
from that of the narrator or those of
the characters.

Whole group instruction, small group
lessons/minilessons, whole group discussions
and lessons, graphic organizers, teacher
created materials, reading groups, literature
circles, book clubs, read alouds, graphic
organizers such as Venn diagrams

teacher created assessment

oral and written responses
organizers

graphic

Integration of Knowledge and
Ideas

CCSS.ELA-Literacy.RL.3.7 Explain
how specific aspects of a text’s
illustrations contribute to what is
conveyed by the words in a story
(e.g., create mood, emphasize
aspects of a character or setting)

Literature circles, book club, reading groups,
literature logs, whole group instruction, small
group lessons/minilessons, whole group
discussions and lessons, book projects and
reports, graphic organizers, think-pair-share

Teacher created assessment responses in
literature logs oral
presentation of book projects book report
rubric
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(RL.3.8 not applicable to literature)

CCSS.ELA-Literacy.RL.3.9 Compare Whole group instruction discussions and Teacher created assessment written
and contrast the themes, settings, lessons, small group lessons/minilessons, responses oral

and plots of stories written by the graphic organizers, teacher created materials, responses literature logs
same author about the same or reading groups, literature circles, book clubs, anecdotal records graphic

similar characters (e.g., in books from | graphic organizers such as Venn diagrams, organizers

a series) text-to-self, text-to-text, text-to-world organizers

Range of Reading and Level of

Text Complexity

CCSS.ELA-Literacy.RL.3.10 By the Literature Library, reading groups, literature Reading samples literature

end of the year, read and
comprehend literature, including
stories, dramas, and poetry, at the
high end of the grades 2-3 text
complexity band independently and
proficiently.

circles, book club, book reports, Scholastic
News, class discussions, vocabulary, response
to literature, think-pair-share, graphic
organizers such as Sarah, Plain and Tall,
Charlotte’s Web,

logs
anecdotal records
record

book reports

running

cued retelling

ELA Reading: Informational Texts

Key ldeas and Details

CCSS.ELA-Literacy.RI.3.1 Ask and
answer questions to demonstrate
understanding of a text, referring
explicitly to the text as the basis for
the answers.

Whole group lesson, small group lesson, whole
group discussions and lessons, Scholastic
News, Weekly Readers, current events,
reporter’s notebook, Science texts (FOSS)
including Structures of Life, Magnetism and
Electricity, Sun, Moon, and Stars, Social

Teacher created assessment
summary
anecdotal records

written
oral responses
rubric
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Studies text including Santa Barbara Natural
History Museum Teacher’s Guide, Pioneer
Days Teacher’s Guide and student books

CCSS.ELA-Literacy.RI.3.2 Determine | Whole group instruction, small group Teacher created assessment written
the main idea of a text; recount the lessons/minilessons, whole group discussions summary oral responses
key details and explain how they and lessons, summary writing, current events | @necdotal records rubric
support the main idea. responses
CCSS.ELA-Literacy.RI.3.3 Describe Whole group instruction, small group teacher created assessment written
the relationship between a series of lessons/minilessons, whole group discussions | summary oral responses
historical events, scientific ideas or and lessons, Weekly Readers, Scholastic anecdotal records rubric
concepts, or steps in technical News, current events, reporter’s notebook, field
procedures in a text, using language trip journals, Science texts (FOSS) including
that pertains to time, sequence, and Structures of Life, Magnetism and Electricity,
cause/effect. Sun, Moon and Stars, Social Studies text

including Santa Barbara Natural History

Museum Teacher’s Guide, Pioneer Days

Teacher’s Guide and student books
Craft and Structure
CCSS.ELA-Literacy.RI.3.4 Determine | Whole group instruction, small group teacher created assessment written
the meaning of general academic and | lessons/minilessons, whole group discussions summary oral
domain-specific words and phrases in | and lessons, class discussions, vocabulary, :gzg%‘:es anecdotal

a text relevant to a grade 3 topic or
subject area.

summary writing, graphic organizers
Science texts including Structures of Life,
Magnetism and Electricity, Matter and Energy,
Scholastic News, Weekly Reader Magazine,
think-pair-share, graphic organizers
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CCSS.ELA-Literacy.RI.3.5 Use text
features and search tools (e.g., key

Whole group instruction, small group
lessons/minilessons, whole group discussions

teacher created assessment
written summary

words, sidebars, hyperlinks) to locate | and lessons, class discussions, think-pair- oral responses anecdotal
information relevant to a given topic share, graphic organizers records rubric
efficiently. Local websites such as, SB Museum of Natural | performances, field
History, SB Botanic Gardens, Santa Barbara trip journals
Museum of Art, The Presidio, SB Mission,
www.BrainpopdJr.com
CCSS.ELA-Literacy.RI.3.6 Whole group instruction discussions and teacher created assessment anecdotal
Distinguish their own point of view lessons, small group lessons/minilessons, records graphic
from that of the author of a text. graphic organizers, teacher created materials, organizers Venn diagrams
reading groups, literature circles, book clubs, text-to-self text-to-text

graphic organizers such as Venn diagrams,
text-to-self, text-to-text, text-to-world organizers

text-to-world organizers

Integration of Knowledge and
Ideas

CCSS.ELA-Literacy.RI.3.7 Use
information gained from illustrations
(e.g., maps, photographs) and the
words in a text to demonstrate
understanding of the text (e.g.,
where, when, why, and how key
events occur).

Whole group instruction discussions and
lessons, small group lessons/minilessons,
graphic organizers, teacher created materials,
reading groups, literature circles, book clubs,
graphic organizers such as Venn diagrams,
text-to-self, text-to-text, text-to-world
organizers, literature logs

Geography centers, social studies materials

teacher created assessment
written summary

oral responses

records

anecdotal
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CCSS.ELA-Literacy.RI.3.8 Describe
the logical connection between
particular sentences and paragraphs
in a text (e.g., comparison,
cause/effect, first/second/third in a
sequence).

Whole group instruction, discussions and
lessons, small group lessons/minilessons,
graphic organizers, teacher created materials,
reading groups, literature circles, book clubs,
graphic organizers such as Venn diagrams,
text-to-self, text-to-text, text-to-world
organizers, Weekly Readers, Scholastic News,
current events, reporter’s notebook, field trip
journals, Science texts (FOSS) including
Structures of Life, Magnetism and Electricity,
Sun, Moon and Stars, Social Studies text
including Santa Barbara Natural History
Museum Teacher’s Guide, Pioneer Days
Teacher’s Guide and student books

teacher created assessment written
summary graphic
organizers oral responses

anecdotal records

CCSS.ELA-Literacy.RI.3.9 Compare
and contrast the most important
points and key details presented in
two texts on the same topic.

Whole group instruction, discussions and
lessons, small group lessons/minilessons,
graphic organizers, teacher created materials,
reading groups, literature circles, book clubs,
graphic organizers such as Venn diagrams,
text-to-self, text-to-text, text-to-world
organizers, Weekly Readers, Scholastic News,
current events, reporter’s notebook, field trip
journals, Science texts (FOSS) including
Structures of Life, Magnetism and Electricity,
Sun, Moon and Stars, Social Studies text
including Santa Barbara Natural History
Museum Teacher’s Guide, Pioneer Days
Teacher’s Guide and student books

teacher created assessment written
summary graphic
organizers oral
responses anecdotal
records

Range of Reading and Level of
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Text Complexity

CCSS.ELA-Literacy.RI.3.10 By the
end of the year, read and
comprehend informational texts,
including history/social studies,
science, and technical texts, at the
high end of the grades 2—3 text
complexity band independently and
proficiently.

Literature Library, reading groups, literature
circles, book club, book reports, Scholastic
News, class discussions, vocabulary, response
to literature, think-pair-share, graphic

organizers, literature such as The Story of Ruby
Bridges,From Seed to Plant, Martin Luther King
Jr. and the March on Washington, So You Want

to be President, Bat Loves Night, Drop of
Water: A Book of Science and Wonder

teacher created assessment written
summary graphic
organizers oral
responses anecdotal
records literature logs

ELA Reading: Foundational Skills

Phonics and Word Recognition

CCSS.ELA-Literacy.RF.3.3 Know and
apply grade-level phonics and word
analysis skills in decoding words.

Interactive Journal, Evan-Moor Grammar
Rules, Whole group lessons, small group
lessons, minilessons, direct instruction, parts of
speech games, weekly writing, Daily Oral
Language, composition books, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, spelling tests, teacher
created materials, think-pair-share, graphic
organizers, Project Read

teacher created assessment written
responses anecdotal records
Burns and Roe Informal Reading Inventory
California Governor’s Reading Initiative
weekly spelling test

CCSS.ELA-Literacy.RF.3.3a Identify
and know the meaning of the most
common prefixes and derivational
suffixes.

Interactive Journal, Evan-Moor Grammar
Rules, whole group lessons, small group
lessons, minilessons, direct instruction, parts of
speech games, weekly writing, Daily Oral
Language, composition books, Spectrum

teacher created assessments oral
responses anecdotal
records Burns and Roe

Informal Reading Inventory, California
Governor’s Reading Initiative
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Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, spelling tests, teacher
created materials, think-pair-share, graphic
organizers, Project Read

weekly spelling test

CCSS.ELA-Literacy.RF.3.3b Decode
words with common Latin suffixes.

Interactive journals, Evan-Moor Grammar
Rules, teacher created materials, Project Read,
reading group, Spectrum Language Arts Gr 3,
Spectrum Writing Gr. 3, Source Bank Gr. 3

teacher created assessments, oral
responses, anecdotal
records, Burns and Roe

Informal Reading Inventory
California Governor’s Reading Initiative
weekly spelling test

CCSS.ELA-Literacy.RF.3.3c Decode
multisyllable words.

Interactive journals, Evan-Moor Grammar
Rules, teacher created materials, Project Read,
reading group, Spectrum Language Arts Gr 3,
Spectrum Writing Gr. 3, Source Bank Gr. 3

teacher created assessments

oral responses anecdotal
records reading samples
Burns and Roe Informal Reading Inventory
California Governor’s Reading Initiative
weekly spelling test

CCSS.ELA-Literacy.RF.3.3d Read
grade-appropriate irregularly spelled
words.

Interactive journals, Evan-Moor Grammar
Rules, teacher created materials, Project Read,
reading group, Spectrum Language Arts Gr 3,
Spectrum Writing Gr. 3, Source Bank Gr. 3

teacher created assessments oral
responses anecdotal
records Burns and Roe

Informal Reading Inventory
California Governor’s Reading Initiative
weekly spelling test

Fluency

CCSS.ELA-Literacy.RF.3.4 Read with
sufficient accuracy and fluency to

Whole group lessons, small group lessons,
minilessons, direct instruction, Read Naturally
fluency, Literature circles, book club, reading

teacher created assessment
Read Naturally fluency rates
anecdotal records running
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support comprehension.

group

record cued retelling

CCSS.ELA-Literacy.RF.3.4a Read
grade-level text with purpose and
understanding.

Whole group lessons, small group lessons,
minilessons, direct instruction, Literature
circles, book club, reading group, teacher
created materials

teacher created assessment
anecdotal records

running records

and Roe Informal Reading Inventory
California Governor’s Reading Initiative

Burns

CCSS.ELA-Literacy.RF.3.4b Read
grade-level prose and poetry orally
with accuracy, appropriate rate, and
expression on successive readings.

Whole group lessons, small group lessons,
minilessons, direct instruction, Literature
circles, reading group, book club, teacher
created materials

teacher created assessment anecdotal
records oral
presentations rubrics
running record cued
retelling Burns and

Roe Informal Reading Inventory
California Governors Reading Initiative

CCSS.ELA-Literacy.RF.3.4c Use
context to confirm or self-correct word
recognition and understanding,
rereading as necessary.

Whole group lessons, small group lessons,
minilessons, direct instruction, Literature
circles, book club, reading group, teacher
created materials

teacher created assessment

anecdotal records oral
presentations rubrics
running record

cued retelling

and Roe Informal Reading Inventory
California Governors Reading Initiative

Burns

Writing

Text Types and Purposes

CCSS.ELA-Literacy.W.3.1 Write
opinion pieces on topics or texts,
supporting a point of view with

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks,

written responses
paragraph writing
draft and final draft writing stories

rough
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reasons.

literature logs, Weekly Writing, Writer's
Workshop, composition books, journal prompts,
color-coded paragraph, teacher created
materials, graphic organizers

rubrics

benchmark assessments
teacher made tests
anecdotal records

rubric

teacher created assessment

CCSS.ELA-Literacy.W.3.1a Introduce
the topic or text they are writing
about, state an opinion, and create an
organizational structure that lists
reasons.

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks,
kinesthetic paragraph
literature logs, Weekly Writing, Writer's
Workshop, composition books, journal prompts,
teacher created materials,, color-coded
paragraph, graphic organizers

written responses
paragraph writing

draft and final draft writing
rubrics

benchmark assessments
anecdotal records

rubric

rough
stories

CCSS.ELA-Literacy.W.3.1b Provide
reasons that support the opinion.

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks
Jliterature logs, non-fiction writing, Weekly
Writing, Writer's Workshop, composition books,
journal prompts, teacher created materials,
color-coded paragraph, graphic organizers

Writing in other subjects: math, science, social
studies, self-reflection

Science response sheets, social studies
response, math writing related to strategies,
process

written responses

paragraph writing rough draft and final

stories
rubrics
benchmark assessments,

oral and written responses as well in writing,

science, social studies, math
anecdotal records
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student portfolios

CCSS.ELA-Literacy.W.3.1c Use Whole group instruction, small group lessons, written responses
linking words and phrases (e.g., minilessons, persuasive writing tasks, summary | paragraph writing rough draft and final
because, therefore, since, for writing, response to literature tasks, weekly stories
example) to connect opinion and writing rubrics
reasons. Teacher created materials, composition books, benchmark assessments,
color-coded paragraph, graphic organizers oral and written responses as well in writing,

science, social studies, math

Science response sheets, social studies
response, math writing related to strategies,
process, hamburger paragraph organizer

CCSS.ELA-Literacy.W.3.1d Provide a | Whole group instruction, small group written responses
concluding statement or section. lessons/minilessons, persuasive writing tasks, paragraph writing
summary writing, response to literature tasks, rough draft and final draft writing stories
weekly writing, paragraph writing, kinesthetic rubrics
paragraph, color-coded paragraphs, teacher benchmark assessments,
created materials, composition books, graphic | oral responses
organizers, oral reports
hamburger paragraph organizer book presentations
CCSS.ELA-Literacy.W.3.2 Write Whole group instruction, small group literature logs
informative/explanatory texts to lessons/minilessons, summary writing tasks in | writing rubrics
examine a topic and convey ideas literature as well as math, science, social teacher made materials
and information clearly. studies, response to literature, book presentations
Gold Rush simulation teacher created assessment

Science texts (FOSS) including Structures of
Life, Magnetism and Electricity, Sun, Moon and
Stars, Social Studies text including Santa
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Barbara Natural History Museum Teacher’s
Guide, Pioneer Days Teacher’s Guide and
student books, Color-coded paragraph, graphic
organizers

CCSS.ELA-Literacy.W.3.2a Introduce
a topic and group related information
together; include illustrations when
useful to aiding comprehension.

Whole group instruction, small group
lessons/mini-lessons in language arts, as well
as science and social studies
Think-pair-share

Sequencing tasks

Report writing

Biography, autobiography, presentations,
Science Fair

written responses
paragraph writing

draft and final draft writing
rubrics

teacher made tests
anecdotal records

rubric

rough
stories

CCSS.ELA-Literacy.W.3.2b Develop
the topic with facts, definitions, and
details.

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks
Writing in other subjects: math, science, social
studies, self-reflection

Literature logs, writing response to literature,
non-fiction writing

Chumash reports, Science Fair

Literature response logs

written responses

paragraph writing

rough draft and final draft writing stories
rubrics

benchmark assessments

oral and written responses as well in
writing, science, social studies, math
anecdotal records

CCSS.ELA-Literacy.W.3.2c Use
linking words and phrases (e.g., also,
another, and, more, but) to connect
ideas within categories of information.

Whole group instruction, small group
lessons/mini-lessons, salsa sentences, whole
groups parts of speech games,

G.R.O.W. Parts of Speech teacher guide
teacher created materials

Interactive Journals

oral and written responses
anecdotal records
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CCSS.ELA-Literacy.W.3.2d Provide a
concluding statement or section.

Whole group instruction, small group

lessons/mini-lessons, in language arts, as well

as science and social studies

Think-pair-share

Sequencing tasks

Report writing

Biography, autobiography, presentations,

Mathematician’s Expedition, Science Fair
Science texts (FOSS) including Structures of
Life, Magnetism and Electricity, Sun, Moon and
Stars, Social Studies text including Santa
Barbara Natural History Museum Teacher’s
Guide, Pioneer Days Teacher’s Guide and
student books, Color-coded paragraph, graphic
organizers

written responses

paragraph writing

rough draft and final draft story writing
rubrics

benchmark assessments

oral and written responses as well in
writing, science, social studies, math, book
reports

CCSS.ELA-Literacy.W.3.3 Write

Weekly writing, journal writing, Writer's

written responses

narratives to develop real or imagined | Workshop, multi-paragraph writing, whole paragraph writing rough
experiences or events using effective | group lessons, small group lessons, draft and final draft writing stories
technique, descriptive details, and minilessons, peer editing, student self-editing, rubrics
clear event sequences. composition books, journals, teacher created anecdotal records
materials student checklists/peer editing
teacher created assessment benchmark
Assessments
CCSS.ELA-Literacy.W.3.3a Establish | Writer's Workshop, weekly writing, multi- written responses paragraph

a situation and introduce a narrator
and/or characters; organize an event
sequence that unfolds naturally.

paragraph writing, whole group lessons, small
group lessons, minilessons, graphic organizers
Peer editing, student self-editing

Composition books, graphic organizers, teacher

writing rough draft and
final draft writing stories rubrics

graphic organizers

anecdotal records
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created materials
Graphic Novels, Tall Tales, Fairy Tales

CCSS.ELA-Literacy.W.3.3b Use
dialogue and descriptions of actions,
thoughts, and feelings to develop
experiences and events or show the
response of characters to situations.

Writer's Workshop, weekly writing, journal
writing, multi-paragraph writing, whole group
lessons, small group lessons, minilessons
Composition books, graphic organizers, teacher
created materials

sequencing lessons, worksheets

Graphic Novels, Tall Tales, Fairy Tales

written responses

rubrics

anecdotal records

final draft Student Treasure book checklist

CCSS.ELA-Literacy.W.3.3c Use
temporal words and phrases to signal
event order.

Weekly writing, journal writing, multi-paragraph
writing, whole group lessons, small group
lessons, minilessons, timelines, graphic
organizers, story mapping/story sequence
Composition books, graphic organizers, teacher
created materials

sequencing lessons

anecdotal records
final draft writing
checklists

CCSS.ELA-Literacy.W.3.3d Provide a
sense of closure.

Timelines, graphic organizers, story
mapping/story sequence, storytelling, color-
coded paragraph, summary, response to
literature, whole class discussion with individual
students summarizing

field trip and presentation journals

Graphic Novels

teacher created materials

written responses paragraph
writing rough draft and
final draft writing stories

rubrics

graphic organizers

anecdotal records peer
editing student
self-editing

Production and Distribution of
Writing

CCSS.ELA-Literacy.W.3.4 With

Whole group lessons, small group lessons,

written responses
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guidance and support from adults,
produce writing in which the
development and organization are
appropriate to task and purpose.
(Grade-specific expectations for
writing types are defined in standards
1-3 above.)

minilessons, timelines, graphic organizers,
story mapping/story sequence

Poetry

Graphic Novels, Fairy Tales, Tall Tales
Composition Books

Field Trip Journals, Summary of field trips
Written responses to science, math, social
studies readings

Chumash reports, Mathematician’s Expedition,
Science Fair

paragraph writing

rough draft and final draft writing Rubrics
benchmark assessments

oral and written responses as well in writing,
science, social studies, math

anecdotal records

book reports--oral and written

teacher created assessment

CCSS.ELA-Literacy.W.3.5 With
guidance and support from peers and
adults, develop and strengthen
writing as needed by planning,
revising, and editing. (Editing for
conventions should demonstrate
command of Language standards 1-3
up to and including grade 3 here.)

Writer's Workshop, Whole group lesson, mini-
lessons, student self-editing, peer-editing,
weekly writing including rough drafts and final
drafts, Student Treasure poetry books, Tall
Tales, Fairy Tales, or Autobiography books
Composition books, teacher created materials,
self-editing rubrics

written responses

paragraph writing

rough draft and final draft writing
rubrics

graphic organizers

anecdotal records

benchmark assessment

teacher created assessment

stories

CCSS.ELA-Literacy.W.3.6 With
guidance and support from adults,
use technology to produce and
publish writing (using keyboarding
skills) as well as to interact and
collaborate with others.

Whole group lesson, mini-lessons, weekly
writing, Writer's Workshop publishing, dictation,
book report writing, composition books, Mavis
Beacon Typing

student self-assessment
teacher created Assessment
anecdotal records
observation

Research to Build and Present
Knowledge
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CCSS.ELA-Literacy.W.3.7 Conduct
short research projects that build
knowledge about a topic.

My Santa Barbara books, Native American
reports, Biography reports/projects, Science
investigations, Science Fair projects, animal
reports, Mathematician’s Expedition write-up,
Field Trip Journals

Summary of field trips

Written responses to science, math, social
studies reading

Chumash reports

anecdotal notes rubrics
checklists written responses
oral presentation of project rough

draft and final drafts of writing
teacher created assessment

CCSS.ELA-Literacy.W.3.8 Recall
information from experiences or
gather information from print and
digital sources; take brief notes on
sources and sort evidence into
provided categories.

Journal writing, Field Trip journals, note
taking/note making, outlines, sequencing, story
mapping, think-pair-share, graphic organizers,
whole group lessons, small group lessons,
minilessons,

Biography reports, Chumash reports, Animal
reports

anecdotal notes

rubrics

written responses

oral presentation of project

rough draft and final drafts of writing
checklists

teacher created assessment

(W.3.9 begins in grade 4)

Range of Writing

CCSS.ELA-Literacy.W.3.10 Write
routinely over extended time frames
(time for research, reflection, and
revision) and shorter time frames (a
single sitting or a day or two) for a
range of discipline-specific tasks,
purposes, and audiences.

Weekly writing, Writer's Workshop, journal
writing, multi-paragraph writing, whole group
lessons, small group lessons, minilessons,
timelines, graphic organizers, story
mapping/story, rough drafts, peer editing,
student self-editing, composition books,
Mathematician’s Expedition, Science Fair,
Chumash report/project, Tall Tales, Fairy Tales,

written responses, paragraph writing, rough
draft and final draft writing, rubrics
benchmark assessments,

oral and written responses as well in
writing, science, social studies, math
anecdotal records

book reports--oral and written
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Biography reports, animal reports

ELA Speaking & Listening

Comprehension and Collaboration

CCSS.ELA-Literacy.SL.3.1 Engage
effectively in a range of collaborative
discussions (one-on-one, in groups,
and teacher-led) with diverse partners
on grade 3 topics and texts, building
on others’ ideas and expressing their
own clearly.

Whole group lessons, small group lessons,
minilessons, daily circle time, class meetings,
reading groups, math congresses, discussions,
student issues, picture books, reading groups,
literature, current events

Oral summary of field trips and verbal
responses to science, math, social studies
reading

CLM Mathematics

FOSS Science

Conflict mediation, reflective listening, I-
messages

oral Book Reports

peer review/feedback
conflict mediation

reflective listening
anecdotal notes

peer feedback

teacher created assessment

CCSS.ELA-Literacy.SL.3.1a Come to
discussions prepared, having read or
studied required material; explicitly
draw on that preparation and other
information known about the topic to
explore ideas under discussion.

Whole group lessons, small group lessons,
minilessons, book club/reading group, book
report presentations, class meetings, literature
logs, teacher created materials, debates, oral
arguing on a topic in math, science, social
studies, literature, or current events

anecdotal notes

peer feedback

restating and rephrasing other people’s
points of view

CCSS.ELA-Literacy.SL.3.1b Follow
agreed-upon rules for discussions
(e.g., gaining the floor in respectful
ways, listening to others with care,
speaking one at a time about the
topics and texts under discussion).

Whole group lessons, small group lessons,
minilessons, conversations, classroom rules,
classroom chores, raising hands, sharing,
questioning, class meetings

Stand Tall, SuperFlex Social Thinking, Conflict
Resolution, class meetings

anecdotal notes

peer feedback

restating and rephrasing other people’s
points of view
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teacher created materials

CCSS.ELA-Literacy.SL.3.1c Ask
questions to check understanding of
information presented, stay on topic,
and link their comments to the
remarks of others.

Whole group lessons, small group lessons,
minilessons, class meetings, book reports
presentations, orally responding to
literature/class discussions, class debates
Book Report assignment, Scholastic News,
Literature Library books

anecdotal notes

peer feedback

restating and rephrasing other people’s
points of view

students write and ask questions of their
peers

CCSS.ELA-Literacy.SL.3.1d Explain
their own ideas and understanding in
light of the discussion.

Whole group lessons, small group lessons,
minilessons, class meetings, discussions
sentence stems for arguing and disagreeing
with respect

anecdotal
peer feedback

observations
records

CCSS.ELA-Literacy.SL.3.2
Determine the main ideas and
supporting details of a text read aloud
or information presented in diverse
media and formats, including visually,
quantitatively, and orally.

Whole group lessons, small group lessons, mini-
lessons, reading groups
presentations, class meetings

anecdotal records observations

CCSS.ELA-Literacy.SL.3.3 Ask and
answer questions about information
from a speaker, offering appropriate
elaboration and detail.

Whole group lessons, small group lessons,
minilessons, presentations, field trips,
PowerPoint, sharing work on the doc camera,
field trip and presentation journal

observations
anecdotal records

Presentation of Knowledge and
Ideas

CCSS.ELA-Literacy.SL.3.4 Report on

Whole group lessons, small group lessons,

anecdotal records
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a topic or text, tell a story, or recount
an experience with appropriate facts
and relevant, descriptive details,
speaking clearly at an
understandable pace.

minilessons, class meetings, formal book project
presentations, discussions

observations
teacher created assessment

CCSS.ELA-Literacy.SL.3.5 Create Writer’'s Workshop, weekly writing through music | rubrics writing
engaging audio recordings of stories | and visual aides, salsa sentences, composition samples

or poems that demonstrate fluid books, class discussions, small group

reading at an understandable pace; discussions, guest presentations

add visual displays when appropriate

to emphasize or enhance certain

facts or details.

CCSS.ELA-Literacy.SL.3.6 Speak in Whole group lessons, small group lessons, rubrics

complete sentences when
appropriate to task and situation in
order to provide requested detail or
clarification. (See grade 3 Language
standards 1 and 3 here for specific
expectations.)

minilessons, direct instruction, formal book
report presentations, small group discussions,
formal poetry presentations, Reader’s Theatre,
Literature Logs, teacher created materials,
composition books, weekly writing

anecdotal records
teacher created assessment

ELA Language

Conventions of Standard English

CCSS.ELA-Literacy.L.3 Demonstrate
command of the conventions of
standard English grammar and usage
when writing or speaking.

Whole group lessons, small group lessons,
minilessons, direct instruction, parts of speech
games, weekly writing, Daily Oral Language,
weekly homework

Literature logs, small group instruction, whole

written responses

paragraph writing

rough draft and final draft writing
composition books

rubrics
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group instruction, minilessons, metacognition
strategies,

written and oral responses to literature,
teacher created materials

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

student portfolio

CCSS.ELA-Literacy.L.3.1a Explain
the function of nouns, pronouns,
verbs, adjectives, and adverbs in
general and their functions in
particular sentences.

Whole group lessons, small group lessons,
minilessons, direct instruction, Interactive
Journal, parts of speech games, weekly writing,
Daily Oral Language, G.R.O.W. Parts of
Speech, worksheets, Evans-Moor Grammar
Rules, composition books, Spectrum Language
Arts Gr. 3, Spectrum Writing Gr. 3, Source Bank
Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.1b Form and
use regular and irregular plural
nouns.

Whole group lessons, small group lessons,
minilessons, direct instruction, Interactive
Journal, Daily Oral Language, G.R.O.W. Parts of
Speech, Spectrum Language Arts Gr. 3,
Spectrum Writing Gr. 3, Source Bank Gr. 3,
teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment
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CCSS.ELA-Literacy.L.3.1c Use
abstract nouns (e.g., childhood).

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.1d Form and

use regular and irregular verbs.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal,Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.1e Form and
use the simple (e.g., | walked; | walk;

| will walk) verb tenses.

Whole group lessons, minilessons, teacher
created materials, composition books, salsa
sentences, Daily Oral Language, Interactive
Journal,Spectrum Language Arts Gr. 3,
Spectrum Writing Gr. 3, Source Bank Gr. 3,
teacher created materials

written responses

paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
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observation
benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.1f Ensure
subject-verb and pronoun-antecedent
agreement.”

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal,Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.1g Form and
use comparative and superlative
adjectives and adverbs, and choose
between them depending on what is
to be modified.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.1h Use
coordinating and subordinating
conjunctions.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,

written responses

paragraph writing

rough draft and final draft writing
composition books
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Source Bank Gr. 3, teacher created materials

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.1i Produce
simple, compound, and complex
sentences.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.2
Demonstrate command of the
conventions of standard English
capitalization, punctuation, and
spelling when writing.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, oral presentations,
Spectrum Language Arts Gr. 3, Spectrum
Writing Gr. 3, Source Bank Gr. 3, teacher
created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment
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CCSS.ELA-Literacy.L.3.2a Capitalize
appropriate words in titles.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.2b Use
commas in addresses.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.2c Use
commas and quotation marks in
dialogue.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses

paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
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observation
benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.2d Form and
use possessives.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.2e Use
conventional spelling for high-
frequency and other studied words
and for adding suffixes to base words
(e.g., sitting, smiled, cries,
happiness).

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, oral presentations,
Spectrum Language Arts Gr. 3, Spectrum
Writing Gr. 3, Source Bank Gr. 3, teacher
created materials

weekly spelling quiz

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.2f Use

Whole group lessons, small group lessons,

weekly spelling quiz
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spelling patterns and generalizations
(e.g., word families, position-based
spellings, syllable patterns, ending
rules, meaningful word parts) in
writing words.

minilessons, direct instruction, teacher created
materials, Interactive Journal, Spectrum
Language Arts Gr. 3, Spectrum Writing Gr. 3,
Source Bank Gr. 3, teacher created materials

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.2g Consult
reference materials, including
beginning dictionaries, as needed to
check and correct spellings.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Weekly Writing,
Writer's Workshop, dictionaries

written responses
paragraph writing

rough draft and final draft writing
composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

Knowledge of Language

CCSS.ELA-Literacy.L.3.3 Use
knowledge of language and its
conventions when writing, speaking,
reading, or listening.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Writer’s
Workshop, teacher created materials, Literature
logs, meta-cognition strategies,

written and oral responses
paragraph writing

rough draft and final draft writing rubrics

oral responses
anecdotal records
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Written responses to literature

CCSS.ELA-Literacy.L.3.3a Choose
words and phrases for effect.*

Whole group lessons, small group lessons,
minilessons, direct instruction

written and oral responses
paragraph writing

rough draft and final draft writing rubrics

oral responses
anecdotal records

CCSS.ELA-Literacy.L.3.3b
Recognize and observe differences
between the conventions of spoken
and written standard English.

Class meetings, discussions, formal book
report presentations, class debates, Stand Tall,
metacognition strategies, awareness of
audience, audience skills

written and oral responses
paragraph writing

rough draft and final draft writing rubrics

anecdotal records

Vocabulary Acquisition and Use

CCSS.ELA-Literacy.L.3.4 Determine
or clarify the meaning of unknown
and multiple-meaning word and
phrases based on grade 3 reading
and content, choosing flexibly from a
range of strategies.

Whole group lessons, small group lessons,
minilessons, direct instruction, Interactive
Journal, Writer's Workshop, teacher created
materials, Literature logs, meta-cognition
strategies,

Written responses to literature

written responses
paragraph writing

rough draft and final draft writing

composition books

rubrics

writing samples

students work

anecdotal records
observation

benchmark assessment
teacher created assessment

CCSS.ELA-Literacy.L.3.4a Use
sentence-level context as a clue to
the meaning of a word or phrase.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, meta-cognition strategies, oral and
written responses to literature

anecdotal records
created assessment

teacher
oral response
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CCSS.ELA-Literacy.L.3.4b Determine
the meaning of the new word formed
when a known affix is added to a
known word (e.g.,
agreeable/disagreeable,
comfortable/uncomfortable,
care/careless, heat/preheat).

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Interactive Journal, Literature logs,
meta-cognition strategies, oral and written
responses to literature

anecdotal records
created assessment

teacher
oral response

CCSS.ELA-Literacy.L.3.4c Use a
known root word as a clue to the
meaning of an unknown word with the
same root (e.g., company,
companion).

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials

anecdotal records
created assessment

teacher
oral response

CCSS.ELA-Literacy.L.3.4d Use
glossaries or beginning dictionaries,
both print and digital, to determine or
clarify the precise meaning of key
words and phrases.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, dictionaries, thesaurus

anecdotal records
created assessment

teacher
oral response

CCSS.ELA-Literacy.L.3.5
Demonstrate understanding of
figurative language, word
relationships and nuances in word
meanings.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, oral and written responses to
literature

anecdotal records
created assessment
written responses

teacher
oral response

CCSS.ELA-Literacy.L.3.5a
Distinguish the literal and nonliteral
meanings of words and phrases in
context (e.g., take steps).

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, oral and written responses to
literature

anecdotal records
created assessment
written responses

teacher
oral response
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CCSS.ELA-Literacy.L.3.5b Identify
real-life connections between words
and their use (e.g., describe people
who are friendly or helpful).

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, oral and written responses to
literature

anecdotal records
created assessment
written responses

teacher
oral response

CCSS.ELA-Literacy.L.3.5¢
Distinguish shades of meaning
among related words that describe
states of mind or degrees of certainty
(e.g., knew, believed, suspected,
heard, wondered).

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, oral and written responses to
literature

anecdotal records
created assessment
written responses

teacher
oral response

CCSS.ELA-Literacy.L.3.6 Acquire
and use accurately grade-appropriate
conversational, general academic,
and domain-specific words and
phrases, including those that signal
spatial and temporal relationships
(e.g., After dinner that night we went
looking for them).

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, oral and written responses to
literature, Interactive Journal, Literature logs,
meta-cognition strategies

anecdotal records
created assessment
written responses

teacher
oral response
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Santa Barbara C harter School—- ELA Scope & Sequence —Grade:4

Common Core State Standard

Instructional Strategies &
Educational Materials

Assessment

Reading: Literature

Key Ideas and Details

CCSS.ELA-Literacy.RL.4.1 Refer
to details and examples in a text
when explaining what the text says
explicitly and when drawing
inferences from the text.

Daily reading both aloud and silently, story circle,
whole class discussion, small group instruction,
literature logs, text analysis, teacher created
materials, literature library books such as Bud, Not
Buddy

oral response

literature log

written response

written summary
performance task

teacher created assessment
anecdotal records
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Burns and Roe Informal
Reading Inventory,
California Governor’s
Reading Initiative

CCSS.ELA-Literacy.RL.4.2
Determine a theme of a story,
drama, or poem from details in the
text; summarize the text.

Reading group, poetry, poetry performance, writing
summaries, small and whole group discussion,
color-coded paragraph, literature, read-aloud
stories and poetry, informational text, class plays,
Reader’s Theatre, character development tasks,
story mapping, analysis of text elements, graphic
organizers, lap books, teacher created materials

teacher created assessment
written summary

literature logs

oral responses

anecdotal records

CCSS.ELA-Literacy.RL.4.3
Describe in depth a character,
setting, or event in a story or
drama, drawing on specific details
in the text (e.g., a character’'s
thoughts, words, or actions).

Reading group, biography book report, monthly
book reports summaries and presentations,
Reader’s Theatre, whole group discussions, small
group discussions, Source Bank Grade 4, character
development, story mapping, analysis of text
elements, graphic organizers, lap books, teacher
created materials

teacher created assessment
book report rubric

literature logs

oral response

presentation rubric anecdotal
records

Burns and Roe Informal
Reading Inventory, California
Governor’s Reading Initiative

Craft and Structure

CCSS.ELA-Literacy.RL.4.4
Determine the meaning of words
and phrases as they are used in a
text, including those that allude to
significant characters found in
mythology (e.g., Herculean).

Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons,vocabulary, Literature circles, book club,
reading groups, literature library books

teacher created assessment
written responses

oral responses

literature logs

anecdotal records

CCSS.ELA-Literacy.RL.4.5 Explain
major differences between poems,

Whole group instruction, small group
lessons/minilessons, whole group discussions and

oral presentations
presentation rubric
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drama, and prose, and refer to the
structural elements of poems (e.g.,
verse, rhythm, meter) and drama
(e.g., casts of characters, settings,
descriptions, dialogue, stage
directions) when writing or
speaking about a text.

lessons, Literature circles, book club, reading
groups, Reader’s Theatre, Keepers of the Earth
Native American legends, character development,
story mapping, analysis of text elements, graphic
organizers, teacher created materials

class play performance
anecdotal records

CCSS.ELA-Literacy.RL.4.6
Compare and contrast the point of
view from which different stories
are narrated, including the
difference between first- and third-
person narrations

Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons, graphic organizers, teacher created
materials, reading groups, literature circles, book
clubs, graphic organizers such as Venn diagrams

teacher created assessment
oral and written responses
graphic organizers

Integration of Knowledge and
Ideas

CCSS.ELA-Literacy.RL.4.7 Make
connections between the text of a
story or drama and a visual or oral
presentation of the text, identifying
where each version reflects
specific descriptions and directions
in the text.

Literature circles, book club, reading groups,
Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons, book projects and reports

teacher created assessment
oral presentation of book
projects and reports,

book report rubric

(RL.4.8 not applicable to literature)

Range of Reading and Level of
Text Complexity

CCSS.ELA-Literacy.RL.4.10 By the
end of the year, read and
comprehend literature, including
stories, dramas, and poetry, in the

Literature Library, reading groups, literature circles,
book club, book reports, Scholastic News, class
discussions, vocabulary, response to literature,
think-pair-share, graphic organizers

Reading samples

literature logs

book reports

response to literature essay
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grades 4-5 text complexity band
proficiently, with scaffolding as
needed at the high end of the
range.

rubric

Reading Informational Text

Key Ideas and Details

CCSS.ELA-Literacy.RI.4.1 Refer to
details and examples in a text
when explaining what the text says
explicitly and when drawing
inferences from the text.

Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons, Scholastic News, Weekly Readers, current
events, reporter's notebook, Social Studies
textbook Oh, California!, Science texts including
Structures of Life, Magnetism and Electricity, Matter
and Energy

teacher created assessment
written summary

oral responses

anecdotal records

rubric

CCSS.ELA-Literacy.RI1.4.2
Determine the main idea of a text
and explain how it is supported by
key details; summarize the text.

Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons, summary writing, current events
responses,

teacher created assessment
written summary

oral responses

anecdotal records

rubric

CCSS.ELA-Literacy.RI.4.3 Explain
events, procedures, ideas, or
concepts in a historical, scientific,
or technical text, including what
happened and why, based on
specific information in the text.

Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons, Weekly Readers, Scholastic News, current
events, reporter’'s notebook, field trip journals,
Social Studies textbook Oh, California!, Science
texts including Structures of Life, Magnetism and
Electricity, Matter and Energy

teacher created assessment
written summary

oral responses

anecdotal records

rubric

Craft and Structure

CCSS.ELA-Literacy.RIl.4.4

Whole group instruction, small group

teacher created assessment
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Determine the meaning of general
academic and domain-specific
words or phrases in a text relevant
to a grade 4 topic or subject area.

lessons/minilessons, whole group discussions and
lessons, class discussions, vocabulary, summary
writing, graphic organizers

Social Studies textbook Oh, California!, Science
texts including Structures of Life, Magnetism and
Electricity, Matter and Energy, Scholastic News,
Weekly Reader Magazine, think-pair-share, graphic
organizers

written summary
oral responses
anecdotal records

CCSS.ELA-Literacy.RI1.4.5
Describe the overall structure (e.g.,
chronology, comparison,
cause/effect, problem/solution) of
events, ideas, concepts, or
information in a text or part of a
text.

Literature Library non-fiction, reading groups,
literature circles, book club, book reports,
Scholastic News, Weekly Reader Magazine, class
discussions, vocabulary, graphic organizers

teacher created assessment
written summary

graphic organizers

oral responses

anecdotal records

CCSS.ELA-Literacy.RI1.4.6
Compare and contrast a firsthand
and secondhand account of the
same event or topic; describe the
differences in focus and the
information provided.

Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons, class discussions, Social Studies textbook
Oh, Californial, compared to historical fiction texts,
such as By the Great Horned Spoon, written
responses, teacher created materials

teacher created assessment
written summary

graphic organizers

oral responses

anecdotal records

Integration of Knowledge and
Ideas

CCSS.ELA-Literacy.RI.4.7 Interpret
information presented visually,
orally, or quantitatively (e.g., in
charts, graphs, diagrams, time
lines, animations, or interactive
elements on Web pages) and
explain how the information

Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons, class discussions

For example: Social Studies textbook Oh,
California!, compared to historical fiction texts, such
as By the Great Horned Spoon, written responses,
teacher created materials, field trip journals, think-

teacher created assessment
written summary

oral responses

anecdotal records

rubric

performances

field trip journals
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contributes to an understanding of
the text in which it appears.

pair-share, graphic organizers

Local websites such as, SB Museum of Natural
History, SB Botanic Gardens, Santa Barbara
Museum of Art, The Presidio, SB Mission,

CCSS.ELA-Literacy.RI.4.8 Explain
how an author uses reasons and
evidence to support particular
points in a text.

Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons, class discussions
For example: Social Studies textbook Oh,
California! compared to historical fiction texts, such
as By the Great Horned Spoon, written responses,
teacher created materials

teacher created assessment
written summary

oral responses

anecdotal records

rubric

CCSS.ELA-Literacy.RI1.4.9
Integrate information from two texts
on the same topic in order to write
or speak about the subject
knowledgeably.

Whole group instruction, small group
lessons/minilessons, whole group discussions and
lessons, class discussions For example: Social
Studies textbooks Oh, California! compared to
historical fiction texts, such as By the Great Horned
Spoon, written responses, teacher created
materials

Science texts including Structures of Life,
Magnetism and Electricity, Matter and Energy,
Scholastic News, Weekly Reader Magazine,
compared to other primary sources, think-pair-
share, graphic organizers

teacher created assessment
written summary

oral responses

anecdotal records

rubric

Range of Reading and Level of
Text Complexity

CCSS.ELA-Literacy.RI.4.10 By the
end of year, read and comprehend
informational texts, including
history/social studies, science, and
technical texts, in the grades 4-5

For example: Social Studies textbooks Oh,
California! compared to historical fiction texts, such
as By the Great Horned Spoon, written responses,
teacher created materials

teacher created assessment
written summary

oral responses

anecdotal records

rubric
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text complexity band proficiently,
with scaffolding as needed at the
high end of the range.

Science texts including Structures of Life,
Magnetism and Electricity, Matter and Energy,
Scholastic News, Weekly Reader Magazine,
compared to other primary sources

Burns and Roe Informal
Reading Inventory, California
Governors Reading Initiative

Reading: Foundational Skills

Phonics and Word Recognition

CCSS.ELA-Literacy.RF.4.3 Know
and apply grade-level phonics and
word analysis skills in decoding
words.

Interactive Journal, Evan-Moore Grammar Rules,
Whole group lessons, small group lessons,
minilessons, direct instruction, parts of speech
games, weekly writing, Daily Oral Language,
composition books, Spectrum Language Arts Gr. 4,
Spectrum Writing Gr. 4, Source Bank Gr. 4, teacher
created materials, think-pair-share, graphic
organizers

teacher created assessment
written responses

anecdotal records

weekly spelling tests

Burns and Roe Informal
Reading Inventory, California
Governor’s Reading Initiative

CCSS.ELA-Literacy.RF.4.3a Use
combined knowledge of all letter-
sound correspondences,
syllabication patterns, and
morphology (e.g., roots and affixes)
to read accurately unfamiliar
multisyllabic words in context and
out of context.

Interactive Journal, Evan-Moore Grammar Rules,
Whole group lessons, small group lessons,
minilessons, direct instruction, parts of speech
games, weekly writing, Daily Oral Language,
composition books, Spectrum Language Arts Gr. 4,
Spectrum Writing Gr. 4, Source Bank Gr. 4, teacher
created materials, think-pair-share, graphic
organizers

teacher created assessment
oral responses

weekly spelling tests
anecdotal records

reading samples

Burns and Roe Informal
Reading Inventory, California
Governor’s Reading Initiative

Fluency

CCSS.ELA-Literacy.RF.4.4 Read
with sufficient accuracy and fluency
to support comprehension.

Whole group lessons, small group lessons,
minilessons, direct instruction, Read Naturally
fluency, Literature circles, book club, reading group

Teacher created assessment
Read Naturally fluency rates
anecdotal records

running record
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cued retelling

CCSS.ELA-Literacy.RF.4.4a Read
grade-level text with purpose and
understanding.

Whole group lessons, small group lessons,
minilessons, direct instruction, Literature
circles,book club, reading group, teacher created
materials

teacher created assessment
anecdotal records

running records

Burns and Roe Informal
Reading Inventory,
California Governor’s
Reading Initiative

CCSS.ELA-Literacy.RF.4.4b Read
grade-level prose and poetry orally
with accuracy, appropriate rate,
and expression on successive
readings.

Whole group lessons, small group lessons,
minilessons, direct instruction, Literature circles,
reading group, book club, teacher created materials

teacher created assessment
anecdotal records

oral presentations

rubrics

running record

cued retelling

Burns and Roe Informal
Reading Inventory,
California Governors
Reading Initiative

CCSS.ELA-Literacy.RF.4.4c Use
context to confirm or self-correct
word recognition and
understanding, rereading as
necessary.

Whole group lessons, small group lessons,
minilessons, direct instruction, Literature
circles,book club, reading group, teacher created
materials

teacher created assessment
anecdotal records

oral presentations

rubrics

running record

cued retelling

Burns and Roe Informal
Reading Inventory,
California Governors
Reading Initiative

Writing

171




Text Types and Purposes

CCSS.ELA-Literacy.W.4.1 Write
opinion pieces on topics or texts,
supporting a point of view with
reasons and information.

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks
Literature logs, Weekly writing, persuasive essay
prompts, journal prompts, teacher created
materials, composition books, color-coded
paragraph, graphic organizers.

written responses
paragraph writing

rough and final draft writing
stories

rubrics

benchmark assessments
teacher made tests
anecdotal records

rubric

teacher created assessment

CCSS.ELA-Literacy.W.4.1a
Introduce a topic or text clearly,
state an opinion, and create an
organizational structure in which
related ideas are grouped to
support the writer’s purpose.

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks,
kinesthetic paragraph

Literature logs, Weekly writing, journal prompts,
teacher created materials, composition books,
color-coded paragraph, graphic organizers

written responses
paragraph writing

rough and final draft writing
stories

rubrics

benchmark assessments
anecdotal records

rubric

CCSS.ELA-Literacy.W.4.1b

Provide reasons that are supported

by facts and details.

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing,

response to literature tasks

Writing in other subjects: math, science, social
studies, self-reflection

Literature logs, non-fiction writing

Weekly writing, journal prompts, teacher created
materials, composition books, color-coded
paragraph, graphic organizers

Science response sheets, social studies response,
math writing related to strategies, process

written responses

paragraph writing

rough and final draft writing
stories

rubrics

benchmark assessments
oral and written responses in
writing, science, social
studies and math

anecdotal records
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student portfolios

CCSS.ELA-Literacy.W.4.1c Link
opinion and reasons using words
and phrases (e.g., for instance, in
order to, in addition).

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks,
weekly writing

Teacher created materials, composition books,
color-coded paragraph, graphic organizers
Science response sheets, social studies response,
math writing related to strategies, process

oral and written responses in
writing, science, social
studies and math

CCSS.ELA-Literacy.W.4.1d
Provide a concluding statement or
section related to the opinion
presented.

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks,
weekly writing, paragraph writing, kinesthetic
paragraph, color-coded paragraphs,

Teacher created materials, composition books,
graphic organizers

written responses
paragraph writing

rough and final draft writing,
stories

rubrics

benchmark assessments
oral responses

oral reports

book presentations

CCSS.ELA-Literacy.W.4.2 Write
informative/explanatory texts to
examine a topic and convey ideas
and information clearly.

Whole group instruction, small group
lessons/minilessons, summary writing tasks in
literature as well as math, science, social studies,
response to literature,

Gold Rush simulation

FOSS science texts: Magnetism and Electricity,
Structures of Life, Matter and Energy
Color-coded paragraph, graphic organizers

literature logs

writing rubrics

teacher made materials
book presentations

teacher created assessment

CCSS.ELA-Literacy.W.4.2a
Introduce a topic clearly and group
related information in paragraphs
and sections; include formatting

Whole group instruction, small group lessons/mini-
lessons in language arts, as well as science and
social studies
Think-pair-share

written responses
paragraph writing

rough and final draft writing
stories
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(e.g., headings), illustrations, and
multimedia when useful to aiding
comprehension.

Sequencing tasks

Report writing

Biography, autobiography, presentations,
Mathematician’s Expedition, Science Fair
Gold Rush simulation writing

rubrics

teacher made tests
anecdotal records
rubric

CCSS.ELA-Literacy.W.4.2b
Develop the topic with facts,
definitions, concrete details,
quotations, or other information
and examples related to the topic.

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks
Writing in other subjects: math, science, social
studies, self-reflection
Literature logs, writing response to literature, non-
fiction writing
California Mission reports, Mathematician’s
Expedition, Science Fair
Literature response logs

written responses

paragraph writing

rough and final draft writing
stories

rubrics

benchmark assessments
oral and written responses in
writing, science, social
studies and math

anecdotal records

CCSS.ELA-Literacy.W.4.2c Link
ideas within categories of
information using words and
phrases (e.g., another, for
example, also, because).

Whole group instruction, small group lessons/mini-
lessons, salsa sentences, whole groups parts of
speech games,

G.R.O.W. Parts of Speech teacher guide

teacher created materials

oral and written responses
anecdotal records

CCSS.ELA-Literacy.W.4.2d Use
precise language and domain-
specific vocabulary to inform about
or explain the topic.

Whole group instruction, small group
lessons/mini-lessons, in language arts, as well as
science and social studies
Think-pair-share
Sequencing tasks
Report writing

Biography, autobiography, presentations,
Mathematician’s Expedition, Science Fair
“Interact” Gold Rush simulation writing
FOSS science: Magnetism and Electricity,
Structures of Life, Matter and Energy,

oral and written responses in
writing, science, social
studies, math

oral presentations

rubrics

174




Color-coded paragraph, graphic organizers

CCSS.ELA-Literacy.W.4.2e
Provide a concluding statement or
section related to the information or
explanation presented.

Whole group instruction, small group
lessons/minilessons, persuasive writing tasks,
summary writing, response to literature tasks
color-coded paragraph,

California Mission reports, Mathematician’s
Expedition, Science Fair

Literature response logs

Book reports--oral and written

written responses paragraph
writing

writing--rough and final drafts
stories

rubrics

benchmark assessments
oral and written responses in
writing, science, social
studies, math, book reports
anecdotal records

CCSS.ELA-Literacy.W.4.3 Write
narratives to develop real or
imagined experiences or events
using effective technique,
descriptive details, and clear event
sequences.

Weekly writing, journal writing, multi-paragraph
writing, whole group lessons, small group lessons,
minilessons

Peer editing, student self-editing

Composition books, journals, teacher created
materials

written responses paragraph
writing

writing--rough and final drafts
stories

rubrics

anecdotal records

student checklists/peer
editing

teacher created assessment
benchmark assessments

CCSS.ELA-Literacy.W.4.3a Orient
the reader by establishing a
situation and introducing a narrator
and/or characters; organize an
event sequence that unfolds
naturally.

Weekly writing, multi-paragraph writing, whole
group lessons, small group lessons, minilessons,
graphic organizers

Peer editing, student self-editing

Composition books, graphic organizers, teacher
created materials

Graphic Novels

written responses paragraph
writing

writing--rough and final drafts
stories

rubrics

graphic organizers anecdotal
records

CCSS.ELA-Literacy.W.4.3b Use
dialogue and description to develop

Weekly writing, journal writing, multi-paragraph
writing, whole group lessons, small group lessons,

written responses
rubrics
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experiences and events or show
the responses of characters to
situations.

minilessons

Composition books, graphic organizers, teacher
created materials

sequencing lessons, worksheets

Graphic Novels

anecdotal records

final draft Student Treasure
book

checklist

CCSS.ELA-Literacy.W.4.3c Use a
variety of transitional words and
phrases to manage the sequence
of events.

Weekly writing, journal writing, multi-paragraph
writing, whole group lessons, small group lessons,
minilessons, timelines, graphic organizers, story
mapping/story sequence

Composition books, graphic organizers, teacher
created materials

sequencing lessons

anecdotal records
final draft writing
checklists

CCSS.ELA-Literacy.W.4.3d Use
concrete words and phrases and
sensory details to convey
experiences and events precisely.

Timelines, graphic organizers, story mapping/story
sequence, show not tell lessons, salsa sentences,
teacher created materials

written responses paragraph
writing

writing--rough and final drafts
anecdotal records

CCSS.ELA-Literacy.W.4.3e
Provide a conclusion that follows
from the narrated experiences or
events.

storytelling, color-coded paragraph, summary,
response to literature,whole class discussion with
individual students summarizing

field trip and presentation journals

Graphic Novels

teacher created materials

written responses

paragraph writing
writing--rough and final drafts
stories

rubrics

graphic organizers

anecdotal records

peer editing

student self-editing

Production and Distribution of
Writing

CCSS.ELA-Literacy.W.4.4 Produce
clear and coherent writing in which

Whole group lessons, small group lessons,
minilessons, timelines, graphic organizers, story

written responses paragraph
writing
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the development and organization
are appropriate to task, purpose,
and audience. (Grade-specific
expectations for writing types are
defined in standards 1-3 above.)

mapping/story sequence,

Personal Mandalas

Poetry

Graphic Novels

Composition Books

Field Trip Journals

Summary of field trips

Written responses to science, math, social studies
reading

California Mission reports, Mathematicians
Expedition, Science Fair

writing--rough and final drafts
rubrics

benchmark assessments
oral and written responses in
writing, science, social
studies, math

anecdotal records

book reports--oral and
written

teacher created assessment

CCSS.ELA-Literacy.W.4.5 With
guidance and support from peers
and adults, develop and strengthen
writing as needed by planning,
revising, and editing. (Editing for
conventions should demonstrate
command of Language standards
1-3 up to and including grade 4
here.)

Whole group lesson, mini-lessons, student self-
editing, peer-editing, weekly writing including rough
drafts and final drafts, Student Treasure poetry
books or superhero Graphic Novel

Composition books, teacher created materials, self-
editing rubrics

benchmark assessment
written responses
paragraph writing

rough draft and final draft
writing

stories

rubrics

graphic organizers
anecdotal records

teacher created assessment

CCSS.ELA-Literacy.W.4.6 With
some guidance and support from
adults, use technology, including
the Internet, to produce and publish
writing as well as to interact and
collaborate with others;
demonstrate sufficient command of
keyboarding skills to type a
minimum of one page in a single
sitting.

Whole group lesson, mini-lessons, weekly writing,
dictation, book report writing, composition books,
Mavis Beacon Typing

student self-assessment
anecdotal records

teacher created assessment
observation
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Research to Build and Present
Knowledge

CCSS.ELA-Literacy.W.4.7 Conduct
short research projects that build
knowledge through investigation of
different aspects of a topic.

My California books, Native American reports,
Biographies, Science investigations, Science Fair
projects, Mathematician’s Expedition

Composition Books

Biography reports/projects

Summary of field trips

Written responses to science, math, social studies
reading

California Mission reports

anecdotal notes

rubrics

checklists

written responses

oral presentation of project
writing--rough and final drafts
teacher created assessment

CCSS.ELA-Literacy.W.4.8 Recall
relevant information from
experiences or gather relevant
information from print and digital
sources; take notes and categorize
information, and provide a list of
sources.

Journal writing, Field Trip journals, note taking/note
making, outlines, sequencing, story mapping, think-
pair-share, graphic organizers, whole group
lessons, small group lessons, minilessons,
Composition Books

Field Trip Journals

Summary of field trips

Written responses to science, math, social studies
reading

California Mission reports, Mathematician’s
Expedition, Science Fair

anecdotal notes

rubrics

written responses

oral presentation of project
rough draft and final drafts of
writing

checklists

teacher created assessment

CCSS.ELA-Literacy.W.4.9 Draw
evidence from literary or
informational texts to support
analysis, reflection, and research.

Reading historical fiction, Interact Gold Rush
Simulation, By the Great Horn Spoon, Scholastic
News, Oh, California text

anecdotal notes

rubrics

checklists

written responses

oral presentation of project
writing--rough and final drafts
teacher created assessment

CCSS.ELA-Literacy.W.4.9a Apply

book report projects (diorama, story cube, data

anecdotal notes
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grade 4 Reading standards to
literature (e.g., “Describe in depth a
character, setting, or event in a
story or drama, drawing on specific
details in the text [e.g., a
character’s thoughts, words, or
actions].”).

disk, biography costume, etc.) reading
Independently, whole class or small group reading,
simulations, Reader’s Theatre, class plays

Interact Gold Rush simulation, book report
assignment(s)

Reader’s Theatre

Stand Tall role play

Literature Logs

Written responses to literature

teacher created materials, debates, oral arguing on
a topic

rubrics

checklists

written responses

oral presentation of project
writing--rough and final drafts

CCSS.ELA-Literacy.W.4.9b Apply
grade 4 Reading standards to
informational texts (e.g., “Explain
how an author uses reasons and
evidence to support particular
points in a text”).

Literature logs, small group instruction, whole
group instruction, minilessons, meta-cognition
strategies
Literature Logs
Written responses to literature
teacher created materials, debates, oral arguing on
a topic

written responses paragraph
writing

writing--rough and final drafts
rubrics

anecdotal records

Range of Writing

CCSS.ELA-Literacy.W.4.10 Write
routinely over extended time
frames (time for research,
reflection, and revision) and shorter
time frames (a single sitting or a
day or two) for a range of
discipline-specific tasks, purposes,
and audiences.

Weekly writing, journal writing, multi-paragraph
writing, whole group lessons, small group lessons,
minilessons, timelines, graphic organizers, story
mapping/story, rough drafts, peer editing, student
self-editing, composition books, Mathematician’s
Expedition, Science Fair, California Mission
report/project

written responses paragraph
writing

writing--rough and final drafts
rubrics

benchmark assessments
oral and written responses in
writing, science, social
studies, math

anecdotal records

book reports--oral and
written
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Speaking and Listening

Comprehension and
Collaboration

CCSS.ELA-Literacy.SL.4.1 Engage
effectively in a range of
collaborative discussions (one-on-
one, in groups, and teacher-led)
with diverse partners on grade 4
topics and texts, building on others’
ideas and expressing their own
clearly.

Whole group lessons, small group lessons,
minilessons, daily circle time, class meetings,
reading groups, math congresses, discussions
student issues

picture books

reading groups

literature

current events

Oral summary of field trips and verbal responses to
science, math, social studies reading

CLM Mathematics

FOSS Science

conflict mediation

reflective listening

I-messages

oral book reports

peer review/feedback
conflict mediation

reflective listening
anecdotal notes

peer feedback

teacher created assessment

CCSS.ELA-Literacy.SL.4.1a Come
to discussions prepared, having
read or studied required material;
explicitly draw on that preparation
and other information known about
the topic to explore ideas under
discussion.

Whole group lessons, small group lessons,
minilessons, book club/reading group, book report
presentations, class meetings

literature logs, teacher created materials, debates,
oral arguing on a topic in math, science, social
studies, literature, or current events

anecdotal notes

peer feedback

restating and rephrasing
other people’s points of view

CCSS.ELA-Literacy.SL.4.1b Follow
agreed-upon rules for discussions
and carry out assigned roles.

Whole group lessons, small group lessons,
minilessons, conversations, classroom rules,
classroom chores, raising hands, sharing,
questioning, class meetings

Stand Tall, SuperFlex Social Thinking, Conflict

anecdotal notes

peer feedback

restating and rephrasing
other people’s points of view
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Resolution, class meetings
teacher created materials

CCSS.ELA-Literacy.SL.4.1c Pose
and respond to specific questions
to clarify or follow up on
information, and make comments
that contribute to the discussion
and link to the remarks of others.

Whole group lessons, small group lessons,
minilessons, class meetings, book reports
presentations, orally responding to literature/class
discussions, class debates

Book Report assignment, Scholastic News,
Literature Library Books

anecdotal notes

peer feedback

restating and rephrasing
other people’s points of view
students write and ask
questions of their peers

CCSS.ELA-Literacy.SL.4.1d
Review the key ideas expressed
and explain their own ideas and
understanding in light of the
discussion.

Whole group lessons, small group lessons,
minilessons, class meetings, discussions
sentence stems for arguing and disagreeing with
respect

observations
anecdotal records

CCSS.ELA-Literacy.SL.4.2
Paraphrase portions of a text read
aloud or information presented in
diverse media and formats,
including visually, quantitatively,
and orally.

Whole group lessons, small group lessons, mini-
lessons, reading groups

presentations, field trips, PowerPoint, sharing work
on the doc camera,

observations
anecdotal records

CCSS.ELA-Literacy.SL.4.3 Identify
the reasons and evidence a
speaker provides to support
particular points.

Whole group lessons, small group lessons,
minilessons,

presentations, field trips, PowerPoint, sharing work
on the doc camera, field trip and presentation
journal

observations
anecdotal records

Presentation of Knowledge and
Ideas

CCSS.ELA-Literacy.SL.4.4 Report
on a topic or text, tell a story, or
recount an experience in an

Whole group lessons, small group lessons,
minilessons, class meetings, formal book project
presentations, discussions

anecdotal records
observations
teacher created assessment
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organized manner, using
appropriate facts and relevant,
descriptive details to support main
ideas or themes; speak clearly at
an understandable pace.

CCSS.ELA-Literacy.SL.4.5 Add

Weekly writing through music and visual aides,

writing samples

audio recordings and visual salsa sentences, composition books, class rubric
displays to presentations when discussions, small group discussions, CAMA

appropriate to enhance the presentations

development of main ideas or

themes.

CCSS.ELA-Literacy.SL.4.6 Whole group lessons, small group lessons, rubrics

Differentiate between contexts that
call for formal English (e.g.,
presenting ideas) and situations
where informal discourse is
appropriate (e.g., small-group
discussion); use formal English
when appropriate to task and
situation. (See grade 4 Language
standards 1 here for specific
expectations.)

minilessons, direct instruction, formal book report
presentations, small group discussions, formal
poetry presentations, Reader’s Theatre, Literature
Logs, teacher created materials, composition
books, weekly writing

anecdotal records
teacher created assessment

Language

Conventions of Standard
English

CCSS.ELA-Literacy.L.4.1
Demonstrate command of the
conventions of standard English
grammar and usage when writing

Whole group lessons, small group lessons,
minilessons, direct instruction, parts of speech
games, weekly writing, Daily Oral Language,
weekly homework

written responses paragraph
writing
writing--rough and final drafts
rubrics
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or speaking.

Literature logs, small group instruction, whole group
instruction, minilessons, metacognition strategies
Written and oral responses to literature

teacher created materials

writing samples

students work

anecdotal records
observation

teacher created assessment

CCSS.ELA-Literacy.L.4.1a Use
relative pronouns (who, whose,
whom, which, that) and relative
adverbs (where, when, why).

Whole group lessons, small group lessons,
minilessons, direct instruction, parts of speech
games, weekly writing, Daily Oral Language,
G.R.O.W. Parts of Speech, worksheets, Evans-
Moor Grammar Rules, composition books,
Spectrum Language Arts Gr. 4, Spectrum Writing
Gr. 4, Source Bank Gr. 4, teacher created materials

written responses

paragraph writing
writing--rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.1b Form
and use the progressive (e.g., |
was walking; | am walking; | will be
walking) verb tenses.

Whole group lessons, small group lessons,
minilessons, direct instruction, Daily Oral
Language, G.R.O.W. Parts of Speech

written responses paragraph
writing

writing--rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.1c Use
modal auxiliaries (e.g., can, may,

must) to convey various conditions.

Whole group lessons, small group lessons,
minilessons, direct instruction

written responses paragraph
writing

writing--rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.1d Order
adjectives within sentences
according to conventional patterns
(e.g., a small red bag rather than a
red small bag).

Whole group lessons, small group lessons,
minilessons, direct instruction

written responses

paragraph writing
writing--rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.1e Form
and use prepositional phrases.

Whole group lessons, minilessons, teacher created
materials, composition books, salsa sentences,

written responses, paragraph
writing, rough draft and final
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Daily Oral Language

draft writing, rubrics
anecdotal records

CCSS.ELA-Literacy.L.4.1f Produce
complete sentences, recognizing
and correcting inappropriate
fragments and run-ons.*

Whole group lessons, minilessons, teacher created
materials, composition books, weekly writing
student self editing, peer editing, Daily Oral
Language

written responses, paragraph
writing, rough draft and final
draft writing, rubrics
anecdotal records

CCSS.ELA-Literacy.L.4.1g
Correctly use frequently confused
words (e.g., to, too, two; there,
their).*

Whole group lessons, minilessons, teacher created
materials, composition books, weekly writing
student self editing, peer editing, Daily Oral
Language

spelling quiz

Written responses,
paragraph writing, anecdotal
records

CCSS.ELA-Literacy.L.4.2
Demonstrate command of the
conventions of standard English
capitalization, punctuation, and
spelling when writing.

Whole group lessons, minilessons, teacher created
materials, composition books, weekly writing
student self editing, peer editing, Daily Oral
Language

spelling quiz

written responses, paragraph
writing, rough draft and final
draft writing, rubrics
anecdotal records

teacher created assessment

CCSS.ELA-Literacy.L.4.2a Use
correct capitalization.

Whole group lessons, minilessons, teacher created
materials, composition books, weekly writing
student self editing, peer editing, Daily Oral
Language

written responses paragraph
writing

writing -rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.2b Use
commas and quotation marks to
mark direct speech and quotations
from a text.

Whole group lessons, minilessons, teacher created
materials, composition books, weekly writing
student self editing, peer editing, Daily Oral
Language

written responses

paragraph writing

writing -rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.2c Use a

Whole group lessons, minilessons, teacher created

written responses
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comma before a coordinating
conjunction in a compound
sentence.

materials, composition books, weekly writing
student self editing, peer editing, Daily Oral
Language

paragraph writing

writing -rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.2d Spell
grade-appropriate words correctly,
consulting references as needed.

Whole group lessons, minilessons, teacher created
materials, composition books, weekly writing
student self editing, peer editing, Daily Oral
Language

written responses

paragraph writing

writing -rough and final drafts
rubrics

anecdotal records

spelling quiz

Knowledge of Language

CCSS.ELA-Literacy.L.4.3 Use
knowledge of language and its
conventions when writing,

speaking, reading, or listening.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Literature logs, meta-cognition strategies
Written responses to literature

written and oral responses
paragraph writing

writing -rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.3a Choose
words and phrases to convey ideas
precisely.*

Whole group lessons, small group lessons,
minilessons, direct instruction

written and oral responses,
paragraph writing, rough
draft and final draft writing,
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.3b Choose
punctuation for effect.”

Whole group lessons, small group lessons,
minilessons, direct instruction

written and oral responses,
paragraph writing, rough
draft and final draft writing,
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.3c

Class meetings, discussions, formal book report

oral responses, rubrics
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Differentiate between contexts that
call for formal English (e.g.,
presenting ideas) and situations
where informal discourse is
appropriate (e.g., small-group
discussion).

presentations, class debates, Stand Tall,
metacognition strategies, awareness of audience,
audience skills

anecdotal records
performance tasks

Vocabulary Acquisition and Use

CCSS.ELA-Literacy.L.4.4
Determine or clarify the meaning of
unknown and multiple-meaning
words and phrases based on grade
4 reading and content, choosing
flexibly from a range of strategies.

Vocabulary lessons, key words cards, geographical
terms books, whole-group and small group
discussion, literature logs, literature library books

written and oral responses
paragraph writing

literature response logs
rubrics

anecdotal records

teacher created assessment

CCSS.ELA-Literacy.L.4.4a Use
context (e.g., definitions, examples,
or restatements in text) as a clue to
the meaning of a word or phrase.

Whole group lessons, small group lessons,
minilessons, direct instruction, literature logs, whole
group and small group discussions

written and oral responses,
rubrics
anecdotal records

CCSS.ELA-Literacy.L.4.4b Use
common, grade-appropriate Greek
and Latin affixes and roots as clues
to the meaning of a word (e.g.,
telegraph, photograph, autograph).

Whole group lessons, small group lessons,
minilessons, direct instruction,
Daily Oral Language,

written and oral responses,
writing -rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.4c Consult
reference materials (e.g.,
dictionaries, glossaries,
thesauruses), both print and digital,
to find the pronunciation and
determine or clarify the precise
meaning of key words and

Whole group lessons, small group lessons,
minilessons, direct instruction, vocabulary, literature
logs, key word cards, table of contents,

written and oral responses
writing -rough and final drafts
rubrics

anecdotal records
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phrases.

CCSS.ELA-Literacy.L.4.5
Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

Whole group lessons, small group lessons,
minilessons, direct instruction, parts of speech
games, weekly writing, Daily Oral Language,
G.R.O.W. Parts of Speech, worksheets, Evans-
Moor Grammar Rules, composition books,
Spectrum Language Arts Gr. 4, Spectrum Writing
Gr. 4, Source Bank Gr. 4, teacher created materials

written and oral responses,
writing -rough and final drafts
rubrics

anecdotal records

CCSS.ELA-Literacy.L.4.5a Explain
the meaning of simple similes and
metaphors (e.g., as pretty as a
picture) in context.

Whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials, Personal Mandalas unit

writing rubric
anecdotal records

CCSS.ELA-Literacy.L.4.5b
Recognize and explain the
meaning of common idioms,
adages, and proverbs.

Whole group lessons, small group lessons,
minilessons, direct instruction, parts of speech
games, weekly writing, Daily Oral Language,
G.R.O.W. Parts of Speech, worksheets, Evans-
Moor Grammar Rules, composition books,
Spectrum Language Arts Gr. 4, Spectrum Writing
Gr. 4, Source Bank Gr. 4, teacher created materials

written and oral responses
writing -rough and final drafts
rubrics

anecdotal records

teacher created assessment

CCSS.ELA-Literacy.L.4.5¢
Demonstrate understanding of
words by relating them to their
opposites (antonyms) and to words
with similar but not identical
meanings (synonyms).

Whole group lessons, small group lessons, direct
instruction, minilessons, Daily Oral Language,
teacher created materials, worksheets

written and oral responses
writing -rough and final drafts
rubrics

anecdotal records

teacher created assessment

CCSS.ELA-Literacy.L.4.6 Acquire
and use accurately grade-
appropriate general academic and
domain-specific words and

Friends of the Island Fox Service Learning unit,
whole group lessons, small group lessons,
minilessons, direct instruction, teacher created
materials

written and oral responses
rough draft and final draft
writing

rubrics
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phrases, including those that signal
precise actions, emotions, or states
of being (e.g., quizzed, whined,
stammered) and that are basic to a
particular topic (e.g., wildlife,
conservation, and endangered
when discussing animal
preservation).

anecdotal records t
teacher created assessment

Santa Barbara C harter School—- ELA Scope & Sequence —Grade:5

Language A rts

R eading Literature

Comm on Core State Sandard

Instructional Strategies & Educational
M aterdals

A ssesam ent

RL 52. D eterm ne a them e ofa story,
dram a,orpoem from details n the text,
hcluding how characters In a story
ordram a respond to challenges or how
the speaker n a poem reflectsupon a
topic; sum m arize the text.

D evelop a w ord w eb illustrating details
ofa story

W rite a paragraph sum m arizing story’s
them e

ShortR eading Passages & G raphic
0O rganizers to Build C an prehension , Linda
W ard Beech

TheReadingW ritng W orkshop:G ettting

W ritihg Rulbric
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Started,N omm a R .Jackson,Paula L.
Pillow

Carry On Mr. Bowditch

Two Years Before the Mast
Roll of Thunder, Hear My Cry
The Witch of Blackbird Pond

My Brother Sam is Dead

RL 54. Determ lne them eaning ofw ords
and phrases as they are used In a text,
hcluding figurative lJanguage such

asm etaphors and sim iles.

Be aw are ofa student’s sem antic system
and how itrelates to student'scullural
sy stem

ReadingM iscue lhventory:A Iremative
Proocedures, Yetta M .G oodm an,D orothy J.
W atson,Carolyn L .Burke

The Place My Words Are Looking For, Paul
B. Janeczko

Checklist to record a student’s read Ing
strategies (nidating, sam pling,
predicting, and confimm ing)

RL 56. Describehow anarrator’sor
speaker'spomntofview mfluenceshow
events are described .

A sk forsudentvolunteer to narrate a
story from a differentpointofview ;
afterw ards, ask group to discuss how
narrator’s perspective changed story

A CriticalH andbook of Children ‘s
LiteratireR ebecca J.Lukens

Essentials of Children ‘s Literature, C arlM .
Tom lnson,CarolLynch Brow n

Audience Rating Scale from 1 (ow ) to 10
(high) to rate how m uch narrator’spoint
ofview changed description ofevents

RL 5.7. Analyzehow visualand

A gk for studentvolunteer to read am yth

W ritten feedback
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m ultm edia elem ents contribute to the
m eaning, tone, orbeauty ofa text eg.,
graphicnovel,m ultn edia presentation
of fiction, folktale,m yth,poem ).

aloud

H ave each studentlistener to create a
beautifilVenn D Jagram ofm yth that
specifies itsm eaning, tone, and beauty

H ave students create beautifulVv enn
D jagram s depicting differentaspectsof
them yth

JoyfulN oise: Poan s for Tw o V odces, Pau l
Fleischm an

W ordsand Pictures: Lessons n Children’s
Litratureand Literacies, N naM ikkelsen

RL 59. Com pare and contrast stories n
the sam e genre (g . m ysteries and
adventure stories) of their approaches to
sim ilar them es and topics.

H ave sudentsw ork in pairs to find tw o
stories in sam e genre and m ake a flow
chartoftheir shared them es

Tales of Tw os: The Pow er of Story In the
C Jassroan ; The N ational Storytelling
A ssociation

D isplay copies of storiesw ith students’
flow chartsdocum enting theiranalysis
ofsimn ilar them es

R L 10. By theend oftheyear, read and
com prehend literature, ncluding stories,
dram as, and poetry,atthe high end of
the grades 4-5 text com plexity band
hdependently and proficienthy.

Children ‘s Literature In theE lam entary
School, Charlotte S.H uck, Susan H epler,
JnetH ickm an,Barbara Z .K iefer

G row Ing up w ith Litsrature, W alterE.
Saw yer,D jane E .C om er

W ishes, Lies and D ream s: Teaching Children
W rite Poetry

0O ralRead ng Rubric

Reading Informational Texts
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Comm on Core State Sandard

Instructional Strategies & Educational
M aterials

A ssesam ent

RT 5 3. Explain the relationshipsor
hiteractionsbetw een tw o orm ore
ndividuals, events, ideas, or concepts n
a historical, scientific, or technical text
based on specific inform ation

n the text

In The Middle, Nancy Atwell

TheR eading and W riting Projct, TheA rtof
Teaching Reading, Lucy Calkins

H ave each studentchoose one historical
event from the Am erican Revolutionary
W ar to read about

H ave students follow processdram a
strategies to depictchosen historical
event

D evelop a “process dram a checklist” for
audience to use, consisting of these
categories: thinking “outofbox,” smynhg
n character, rem em bering role, and
acting in fittihg m anner

Teaching and Thinking aboutC urrdculum :
C ritical lnquiries, Jam es T . Sears; J.D an
M arshall

R edooats and Patriots, R eflective Practice in
D ram a and Social Studies, Philip Taylor

Process D ram a C hecklist

RT 55 Com pare and contrast the overall
structure e g. chronology, com parison,
cause / effect, problem / solution) of
events, ideas, concepts, or

Inform ation In tw 0 orm ore texts.

A sk students to choose tw 0 contrasting
texts to read .

Students create T-C hart show Ing
structural contrasts betw een the tw o texts

G raphic O rganizer Rubric

RT 56 Analyzem ultple accounts of the

W ork In pairs to create aVenn D lagram

G raphic O rganizer Rubric
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sam e eventor topic, noting in portant
sim ilarities and differences In the point
ofview they represent.

show ing differences, sin ilarites, and
areas ofagreem ent

RT 5.7. Draw on inform ation from

m ulbple printordigital sources,

dem onstrating the ability to Jocate an
answ er to a question quickly or to solve a
problem efficiently.

A sk allstudents to think ofan nteresting
research question . Pick one question

A sk class to m ake prediction ofhow

m uch tim ew illhave elapsed before
everyone has the answ er.Let them help
each other.K eep track of tim € on board
Oor com puter

Track tm e ittakes forw hole class to
find answ er to question

RT 58. Explain how an authoruses
reasons and evidence to support
particularpoints in a text, dentifying
w hich reasons and evidence support
w hich point(s).

TheFoundations of Literacy, D on
H oldaw ay

Best Books for Building Literacy, Thom asG .

Gunning

Read an excerpt from Sylvia A shton-

W amer’s Teacher.C reate a listofw ords
from the excerptthatpow erfiilly engage
readers’ nterests

W ord ListRating Scale

RT 59. Integrate nformm ation from
several texts on the sam e topic n order
to w rite or speak aboutthe subict
know ledgeably.

C lasspick a science, m ath, orhistory
topic to mvestigate

W rite one paragraph integrating
nform ation from several textson the
chosen topic

TheReading W ritng W orkshop:G ettding
Started,N omm a R .Jackson,Paula L.
Pillow

W ritng Rubric

RT 510. By the end of the year, read and
com prehend inform ational texts,

Find nonfiction texts on topics from
science, m ath, orhistory to read

Book R eport Presentation Rubric
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ncluding history/ social smudies, science,
and technical texts, at the high end ofthe
grades 4-5 text com plexity band
ndependently and proficienthy

TheD ifferentdated C “assroan , R esponding to
theN exds ofall Leamers, C arolA nn
Tom linson

Reading: Foundational Skills

Comm on Core State Sandard

Instructional Strategies & Educational
M aterials

A ssesam ent

RT 54 .Read w ith sufficientaccuracy and
fluency to supportcom prehension .
a.Read on-level textw ith purpose and
undersanding .

b.Read on-levelprose and poetry orally
and w ith accuracy, appropriate rate,

and expression on successive readings.
c.U se contextto confirm or self-correct
w ord recognition and understanding,
rereading as necessary .

O ptim IzIng Leam Ing : The T tegrative
Education M odel n theC lassroan , Barbara
C lark

Slesping on theW ing:An Anthology of
M odem Poetry w ith Essays on R eading and
W ritng, K enneth K och, K ate Farrell

Poamn s to Ramn an ber, Literary H eritage
Series

Rose, W hereD id You G ecThatRed?
Teaching G reat Poetry to Children , K enneth
Koch

W ishes, Lies and D ream s: Teaching C hildren
oW rite Poetry, K enneth K och

Students find trade books of nterest to
them ; they read them

Pick one book foreveryone to read

U se Literature C ircles to discuss book

C lass Participation C hecklist
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Writing

Comm on Core State Sandard

Instructional Strategies & Educational
M aterials

A ssesam ent

TextTypes and Purposes

W 51.W rite opinion pieceson topicsor
texts, supporting a pomntofview w ith
reasons and nform ation .

a.ntroduce a topic or text clearly, s@te
an opinion,and create an

organizational structure m w hich ideas
are logically groped to supportthe

w riter’'s purnpose.

b.Provide logically ordered reasons that
are supported by facts and details.
c.Lnk opinion and reasonsusing w oxds,
phrases, and clauses g . consequently,
specifically).

d.Provide a concluding satem entor
section related to the opinion presented.

Students write an opinion piece

Student presents opinion to class

Real world Application

Reflective journaling

Recipes for Writing, Motivation, Skills, and
Activities, Addison-Wesley

The Art of Teaching Writing, Lucy Calkins
A Fresh Look at Writing, Donald H. Graves

Writers Express textbook

In The Middle, Nancy Atwell

Writing Rubric
Presentation Rubric
Personal Timeline Poster
Teacher-Made Tests
Observation Checklists
Anecdotal Records

Work Habits Checklist

W 52.W rite nform ative/ exp lanatory
texts to exam ne a topic and convey ideas
and nform ation clearly.

a.ntroduce a topic clearly, provide a
general observation and focus, and
group related inform ation logically;
nclude form attng (eg. headings),
istrations, and m ultm ediaw hen
usefulto ailding com prehension.

Write explanatory text

Construct a model, diorama, or

scrapbook

Nonfiction Writing: Procedures and Reports,

Laurie Pessah

Writing Rubric
Project Rubric
Student-created Class Test

Work Habits Observation Checklist
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b.D evelop the topicw ith facts,
definitions, concrete details, quotations,
or

other mformm ation and exam ples related
o the topic.

c.Link deasw ithin and across categories
of nformm ation using w ords,

phrases, and clauses (e g. In contrast,
especially).

d .U se precise lJanguage and dom ain-
specific vocabulary to mform aboutor
explain the topic.

e.Provide a concluding statem entor
section related to the inform ation or
exp lanation presented .

Anecdotal Records

W 53.W rite narratives to develop realor
In agined experiences or eventsusing
effective technique, descrip tive details,
and clear eventsequences.

b .U se narrative techniques, such as
dialogue, description, and pacing, to
develop experiences and events or show
the regponses of characters to

simations.

c.U se a variety of transitionalw ords,
phrases, and clauses to m anage the
sequence ofevents.

d .U se concrete w ords and phrases and
sensory details to convey

experiences and events precisely .
e.Provide a conclision that follow s from
the narrated experiences and

events.

Student autobiographies

Life Map/timeline presentation
Write/share/peer edit

Prepare for class presentation

Small Moments: Personal Narrative Writing,
Abby Oxenhorn

Writing Rubric
Presentation Rubric

Teacher-created Narrative Writing
Techniques Test

Work Habits Checklist

Anecdotal Records
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Production and D istrdbution ofW riting
W 54. Produce clearand coherent

w riting (hcluding m ultp le-paragraph
texts) n w hich the developm entand

Literary response writing

Narrative writing composition

Writing Rubric

Presentation Rubric

organization are appropriate o task, A multiple paragraph expository writing | Anecdotal Records
purpose, and audience. Grade-specific | o topic of interest to student . _
expectations forw riting types are Work Habits Checklist
defned m standards 1-3 above.) Pre-writing and Draft of expository

writing

Favorite piece of own writing student

presentation

Meeting Writing Standards, Teacher Made

Materials, Inc.

Writing for Readers: Teaching Skills and

Strategies, Natalie Louis
W 55.W ith guidance and suppozrt from D aily Language Review Writing Rubric

peers and adults, develop and strengthen
w riting asneeded by planning, revising,
editing, rew riting, or try Ing a new
approach. Edithg for conventions
should dem onstrate com m and of
Language sandards 1-3 up to and
ncluding grade5.)

Peerand Self Editng
TheC raft ofR evision, Pat Bleichm an

TheA rtofW riting, Lucy Calkins

Teacher-Created Test

Observation Checklist

Anecdotal Records

Work Habits Checklist

W 56.W ith som e guidance and support
from adults,use technology, ncluding
the Ihtemet, to produce and publish

w riting asw ellas to Interactand
collaborate w ith others; dem onstrate

Power Point Writing Presentations

Online Research

Meeting Writing Standards, Teacher Made

Technology Use Checklist

Student Reviews of Published Writing
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sufficient com m and ofkeyboarding skills | Materials, Inc. Anecdotal Records
to typeam nin um oftw o pagesin a
single sittng . Writers Express, Kemper/Nathan, Work Habits Checklist
Sebranek/Elsholz
How to Write a Paragraph; Writing
Paragraphs, Teacher Made Materials
Spell and Write, Evan-Moor
R esearch to Build and Present Write a “My Hero” character description | Writing Rubric
Know ledge
W 5.7.Conductshortresearch profcts Two interviews of people with Project Rubric

thatuse several sources to build
know ledge through investigation of
differentaspects ofa topic.

knowledge of your hero
Taking verbatim notes during interviews

Use of key examples of hero’s personality

traits in final research report
Use of basic writing mechanics

Persuasive essay on healthy nutrition

based on three sources of information
Food day Displays/presentations

Current events, Character creation, Play
writing, Story composition,

Predict/infer/describe, Sequence, What is

Presentation Rubric

Work Habits Checklist

Anecdotal Records
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the main idea?, Key examples, Journal,
Write an outline, Elaborate concepts,

Paraphrase, Summarize, Flow charts

Carry On Mr. Bowditch, Jean Lee
Bowditch

Two Years Before the Mast, Richard Henry

Dana

Roll of Thunder, Hear My Cry, Mildred d.
Taylor

The Witch of Blackbird Pond, Elizabeth
George Speare

My Brother Sam is Dead, James Lincoln
Collier

W 58.Recallrelevantinform ation from
experiences or gather relevant

nform ation from printand digital
sources; sum m arize or paraphrase
nformm ation n notes and finished w ork,
and provide a listof sources.

Recalland discuss a class field trip w ith
other clasan ates

W rite a sum m ary ofthe experience

C reate a list of references listing your
sources of inform ation

Play “telephone” n sm allgroups.Last
person tellsw hole group w hathe heard
aboutthe class field trip

W rite a one paragraph description of
class field trip

Presentation Rubric
Anecdotal Records
Participation Checklist

Writing Rubric
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R esources for Prim ary W riting, Beth N eville

TheN utsand Bolts of Teaching W riting,
Lucy Calkins

W 59.Draw evidence from literary or
nform ational texts to supportanalysis,
reflection, and research.

a.Apply grade 5 Reading standards to
literature eg., “"Com pare and

contrasttw o orm ore characters, settings,
orevents In a story ora dram a,

draw Ing on specific details n the text
[eg. how characters nteract]”).
b.Apply grade 5 Reading standards to
hfom ationaltexts eg., “Explain

how an authoruses reasonsand
evidence to supportpartcularpointsn a
text, dentfying w hich reasons and
evidence supportw hich point[s]”).

Students choose book to read

Write a literary analysis book report

N onfiction W riting : Procsdures and R eports,
Laurie Pessah

Transitions Fran Literature to Literacy,
RegieRoutm an

Book Report Rubric
Anecdotal Records
Observation Checklists

Story-based Contrasting Elements
Teacher-Made Test

Work Habits Checklist

Range ofW ritng

W 510.W rite routinely over extended
tin e fram es (tm e for research , reflection,
and

revision) and shorter tin e fram es @
single sitting ora day ortw o) fora range
ofdisciplne-specific tasks, purposes, and
audiences.

Field Journals/Dialogue Journals
Letter Writing

Poem

Narrative Writing on Solving a Math

problem
Draw family tree

Narrative account describing known

family ancestors

Writing Rubric
Journal-writing Checklist
Anecdotal Records
Project Rubric

Science Fair

Mathematician’s Expedition Fair

199




Time line of historical family events
Relative Interview

Research information on daily lives of
Chumash Indians, first inhabitants of
local geographic region; write findings

and conclusions

Research information on early settlement
patterns after Chumash Indians; write

findings and conclusions
Mapping early settlement areas
KWL Charts on early settlement

Field Trip to S.B. Natural History

Museum
Facts Word Web
Write, Write, Write!, Carol H. Behrman

Teaching Poetry, Yes You Can!, Jacqueline

Sweeney

Favorite Poetry Lessons, Paul B. Janeczko

Primary Mathematics Text
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America Will Be Text (Houghton-Mifflin)
Science Resources (FOSS)
Doing What Scientists Do, Ellen Doris

Optimizing Learning: The Integrative
Education Model in the Classroom, Barbara
Clark

Speaking and Listening
Comm on Core State Standard Instructional Strategies & Educational A ssesgm ent
M aterials
SL 51. Engage effectively n a range of LiteratureC ircles: V olceand C hoice in the AnecdotalR ecords
collaborative discussions (One-on-one, n | StudentC enterad C lassroan

groups, and teacher led) w ith diverse
partners on grade 5 topics and texts,
building on others’ ideas and expressing
their ow n clearly.

a.Com e to discussions prepared , having
read or studied required m aterial;

exp licitly draw on thatpreparation and
other mform ation know n aboutthe
topic o explore ideasunderdiscussion .
b.Follow agreed-upon rules for

discussions and carry outassigned roles.

c.Pose and respond to specific questions
by m aking com m ents that

contribute to the discussion and
elaborate on the rem arks ofothers.

The ELA program isdriven by ongoing
daily discussion and nteraction. D uring
class read Ing of literatuire and essays,
teacherm odels active read Ing and leads
regularw hole-class discussion , calling on
hdividualstudents as appropriate.
Students are encouraged to share
opionsand analysis n a collegial
environm ent, and challenged to provide
the texturalevidence for these opinions.
D ifference of opinion is encouraged and
regpectfiilly engaged . Sm aller book
discussion groups engage student-led
discussion . Students also m ake
ndividualoralpresentations (ncluding

Presentation Rubric
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d.Review thekey ideas expressed and
draw conclusionsin lightof

nform ation and know ledge gained from
the discussions.

those supported by Pow erPointand other
graphics) of cross curricu lar research
reports and ndependentread ing
selections. Studentspresentposters,
diagram sand papers. Studentsalso
create and perform a classplay.

SL 52. Sum m arize aw ritten textread
aloud or nform ation presented In
diversem edia and fom ats, ncluding
visually, quant@atvely, and orally.

Students selectam agazine, television, or
billboard ad to evaluate visually,
quanttatively, and orally

Students create ow n ad ;present n video
form at

1-10 Rating Scale

SL 53. Sum m arize thepoints a speaker
orm edia sourcem akes and explain how
each clain is supported by reasons and
evidence, and identify and analyze

any logical fallacies

TheRubricsW ay: UshngM ItoA ssess
U nderstanding, D avid Lazear

Studentspick a schoolxelated topic for
W riting essay to convince others to
supporttheirclain s

Students create a petition to gamer
support fortheirclain s

Totmlnum ber ofpetiton signatures

SL 54. Reporton a topic or textor
presentan opinion, sequencing ideas
logically and using appropriate facts and
relevant, descrip tive details to support
m an ideas

or them es; speak clearly atan
understandable pace.

a.Plan and deliver an opnion speech
that: states an opinion, logically
sequences evidence to supportthe
speaker’s positon , uses transition

w ords to effectively Ink opionsand

Studentsm ake an opinion speech on a
topicrelevantto their lives; trying to
convince others to supporttheiropinion

Try reading severalpoem saloud untl
find onew hosem eaning you like and
that’s fun to read aloud eg.Lew is

C arroll’s Bbberw ock nonsense poem or
any ofpoem s in Poan s for Tw o V oices)

Selectapoem tom em orize;recite it

ReportRubric

R ecitation Rubric
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evidence (eg. consequently

and therefore), and provides a
concluding statem entrelated to the
speaker’s position .

b.M em orize and recit