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EXECUTIVE�SUMMARY�

1.��EXECUTIVE�SUMMARY�
a.� Mission�and�Vision.�State�the�mission,�vision�and�core�beliefs�of�the�proposed�school�as�well�as�the�

school’s�values�about�teaching�and�learning.�Include�an�explanation�of�what�students�will�know�and�
be�able�to�do�as�well�as�the�rigorous�intellectual�habits�of�mind,�essential�skills,�knowledge�and�at�
tributes�they�will�posses�upon�graduation�that�will�prepare�them�to�be�successful�adults�in�the�21st�
Century.�

�
INTRODUCTION�

The�inspiration�for�the�School�of�History�and�Dramatic�Arts�came�through�the�experiences�of�teachers�
within�the�community�that�they�serve.�Design�team�members�from�the�American�Studies�Academy�at�
Franklin�High�School�had�great�success�increasing�student’s�academic�achievement�(see�data�in�Attach�
ment�A�1).�They�attracted�students�through�their�reputation�as�“tough.”�Their�students�even�self�
identified�as�“nerds.”�Nevertheless,�history�remains�relatively�esoteric�and�unattractive�to�many�teenag�
ers,�so�the�teachers�felt�the�need�for�creative�and�career�components.�Meanwhile,�another�design�team�
member�had�successfully�established�a�vibrant�performing�and�production�arts�program�in�the�Media,�
Entertainment,�and�Graphic�Arts�Academy,�but�felt�that�the�student’s�experience�would�be�greatly�
enriched�through�integration�with�rigorous�core�content�classes.�Thus,�the�idea�of�creating�an�academi�
cally�challenging�program�within�an�artistic�environment�was�conceived.�We�are�eager�to�combine�our�
strengths�to�in�order�to�create�a�synergistic�and�dynamic�learning�experience.��

MISSION�

The�School�of�History�and�Dramatic�Arts�will�be�a�Linked�Learning�community�with�a�college�and�career�
preparatory�program.�We�will�utilize�a�thematic,�interdisciplinary,�project�based�approach.�We�believe�
that�exploring�ourselves,�our�society,�human�history,�and�the�arts�are�key�to�understanding�the�present�
and�creating�our�future.�We�will�prepare�students�for�success�by�implementing�a�rigorous�and�relevant�
curriculum,�facilitating�creative�expression�through�addressing�the�needs�of�our�students�holistically,�and�
inspiring�community�engagement�by�practicing�equity�and�justice.��

VISION�

The�School�of�History�and�Dramatic�Arts�will�be�an�environment�in�which�skilled�and�caring�adults�pre�
pare�future�generations�of�capable�and�motivated�professionals�and�community�leaders�by�making�
connections�between�learning,�arts,�careers,�and�life.�An�in�depth�study�of�history�will�develop�an�expan�
sive�perspective�that�will�encourage�local�action�and�global�citizenship.�A�study�of�historical�context�will�
also�enrich�our�students’�understanding�of�dramatic�arts.�The�intensely�cooperative�nature�of�theatre�
and�film�production�will�develop�the�collaborative�abilities�that�colleges�and�employers�seek.�This�will�
also�help�students�develop�effective�and�creative�communication�skills.�

Our�goals�are�to�advance�college�and�career�preparedness,�foster�creative�expression,�and�cultivate�
community�engagement.�The�values�that�underlie�these�goals�are�our�core�beliefs�in�relevant�rigor,�
holistic�education,�and�social�justice.�We�think�that�rigor�must�be�coupled�with�relevance�in�order�for�
learning�to�endure.�We�also�feel�that�the�physical,�emotional,�and�social�needs�of�a�student�must�be�met�
for�optimal�intellectual�growth�to�take�place.�Finally,�we�believe�that�we�are�all�“part�of�the�whole;”�
therefore,�we�want�our�students�to�experience�making�a�positive�difference�through�service�to�others.�
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Students�will�leave�the�School�of�History�and�Dramatic�Arts�with�the�ability�and�drive�to�pursue�their�
aspirations�and�to�make�a�difference�in�the�lives�of�others.�

KNOWLEDGE,�SKILLS,�AND�ATTRIBUTES�

Our�school’s�unique�blend�of�History�and�Dramatic�Arts�will�provide�multiple�pathways�to�learning.�The�
combination�of�an�intellectual�and�an�imaginative�approach�creates�a�reciprocal�relationship:�students�
may�access�academic�content�through�artistic�experience,�or�conversely,�deepen�their�creative�expres�
sion�with�background�knowledge.�This�blend�allows�knowledge�and�skills�to�be�integrated,�following�
Linked�Learning�principles.�The�key�attributes�that�our�students�will�possess�are�embedded�in�both�
History�and�Dramatic�Arts.�Each�of�these�disciplines�requires�students�to�view�the�world�through�differ�
ent�lenses,�which�embodies�our�first�habit�of�mind:�perspective.�Perspective,�in�turn,�engenders�our�first�
Habit�of�Heart:�empathy.��

SoHDA�has�developed�a�set�of�the�knowledge,�skills�and�attributes�that�students�will�have�upon�matricu�
lation�that�is�based�on�our�goals�and�core�beliefs.�They�are�informed�by�a�combination�of�stakeholder�
surveys�(See�Attachment�A�1)�and�surveys�on�the�characteristics�that�employers�seek�in�employees�
(Koncz,�Andrea.�“Employers�Rank�Communication�Skills�First�Among�Job�Candidate�Skills�and�Qualities.”�
National�Association�of�Colleges�and�Employers�(NACE).�January�21,�2010).�The�chart�in�Section�2a�(In�
structional�Philosophy)�summarizes�these�characteristics.�

Taylor�Yard�Schools�Collaborative�

Our�collaborative�of�Pilot�schools�has�been�working�cooperatively�since�May�2010�to�plan�for�the�opening�of�the�
five�small�schools�at�CRHS#13,�and�we�are�eager�to�expand�our�collaborative�to�include�all�school�that�will�share�
the�site.�Together,�we�will�create�a�safe�and�welcoming�campus—a�school�that�will�unify�our�communities�of�
Atwater�Village,�Cypress�Park,�Elysian�Valley,�and�Glassell�Park,�communities�that�have�similar�needs�but�have�
traditionally�been�isolated�from�one�another.�These�Northeast�Los�Angeles�communities�have�never�had�a�high�
school�located�near�their�own�neighborhoods.�We�are�excited�about�working�with�our�neighbors�to�fulfill�their�
needs�and�build�a�center�for�civic�action�in�the�interest�of�the�environment,�which�will�be�a�source�of�pride�for�
these�previously�underserved�communities.�

::��ArtLAB��::��Los�Angeles�River�School��::��School�of�Technology,�Business,�and�Education�::��School�of�History�and�
Dramatic�Arts��::�
�

b. Student�Population.�Describe�the�student�population�that�your�proposed�school�will�serve,�including�
the�interests�and�critical�educational�needs�of�the�students.�Explain�your�team’s�experience�serving�a�
similar� population� of� students,� and� how� your� proposed� school� will� meet� the� identified� needs� of�
these�students.��

�
SoHDA�will�be�part�of�the�school�site�currently�known�as�Central�High�School�#13�located�near�the�inter�
section�of�San�Fernando�Road�and�Division�Street.�The�school�will�serve�northeast�Los�Angeles,�relieving�
three�area�high�schools:�Eagle�Rock,�Franklin,�and�Marshall.��

The�Taylor�Yard�Complex�will�pull�from�five�feeder�schools:�King,�Virgil,�Burbank,�and�Nightingale�Middle�
School.�As�of�the�2009�10�School�Accountability�Report�Card�(SARC),�all�of�the�feeder�schools�failed�to�
meet�their�AYP�goals�and�thus�comprehensive�collaboration�between�the�Taylor�Yard�Complex�and�the�
five�feeder�schools�is�essential�to�assure�a�unified�successful�vision.�All�schools�feeding�into�the�Taylor�
Yard�complex�are�in�the�fifth�year�of�program�improvement�and�their�API�scores�range�from�a�low�of�663�
(Burbank)�to�a�high�of�737�(King).�All�5�feeder�schools�have�lower�tier�ranking�(from�1�10,�with�1�being�
the�lowest�ranking):�Burbank�and�Virgil�Middle�Schools�have�a�ranking�of�1;�King�Middle�School�has�a�
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ranking�of�2;�and�Irving�and�Nightingale�have�a�ranking�of�3.�Thus,�all�of�the�feeder�schools�rank�either�
far�below�average�or�below�average.�(2010�“Data�Summary�Sheet”�LAUSD)�

The�economic�disadvantages�for�students�from�the�five�feeder�schools�are�quite�high,�ranging�from�81%�
with�Burbank�Middle�School�to�91%�with�Nightingale�Middle�School.�Despite�the�gentrification�in�north�
east�Los�Angeles�area,�for�too�many�students�that�feed�into�the�Taylor�Yard�Complex,�financial�hardship�
is�still�a�reality.�In�addition,�the�schools�serve�significant�populations�of�both�Special�Education�and�
Gifted/Talented�students.�

As�evidenced�in�a�study�by�the�UCLA�“Labor�and�Education�Collaborative,”�northeast�Los�Angeles�has�a�
high�percentage�of�labor�union�members,�yet�insufficient�access�to�a�g�courses.�SoDHA’s�commitment�to�
access�and�participation�in�a�g�requirements�with�a�“C”�or�better�will�help�alleviate�that�inequity.�

Terriquez,�Veronica.�“The�LAUSD�A�G�Life�Prep�Curriculum�and�College�Access�for�the�Children�of�Labor�
Union�Members.”�UCLA,�Institute�for�Democracy,�Education,�and�Access�(IDEA).�Web.�November�2010.��
http://idea.gseis.ucla.edu/newsroom/idea�news/files/A�G%20Union%20Report.pdf�
�
CST�Proficient�or�Advanced�2009�2010�School�Year�
� Burbank�MS� Irving�MS� King�MS� Nightingale�MS� Virgil�MS�
Eng.�Lang.�Arts� 33.3%� 35.4%� 46.2%� 34.8%� 28.8%�
Math� 30.5%� 32.3%� 39.4%� 34.8%� 36.5%�
Students�receiving�Specified�Education�in�the�five�Taylor�Yard�feeder�schools�
� Burbank�MS� Irving�MS� King�MS� Nightingale�MS� Virgil�MS�
Spec.�Ed� 15%� 16%� 11%� 9%� 12%�
Gifted�Tal.� 13%� 10%� 25%� 15%� 7%�
2010�Data�Summary�Sheet,�LAUSD�
�
According�to�a�survey�by�Glassell�Park�community�members�Marge�Piane�and�Alisa�Smith,�(Attachment�
A�1)�of�1166�students�who�will�be�served�by�the�Taylor�Yard�site,�given�the�choice�of�10�possible�“Small�
Learning�Communities”�or�school�themes,�more�students�from�the�area�are�interested�in�“Fine�Arts�and�
Communication”�(defined�in�the�survey�as�including�Performing�Arts,�Filmmaking,�Languages,�Photogra�
phy)�than�in�other�choices�(389�of�1166�=�33%).�An�additional�206�(17%)�students�expressed�an�interest�
in�“Law�and�Social�Justice”�(defined�in�the�survey�as�including�Government�Policies,�Political�Science,�
World�History).�That�means�that�the�blended�themes�of�History�and�Dramatic�Arts,�at�least�according�to�
this�survey,�reflect�the�interests�of�50%�of�students�in�this�community.�

The�assembled�SoHDA�design�team�and�partners�are�well�suited�to�address�the�critical�needs�and�inter�
ests�of�this�student�population.�Design�team�members�bring�a�combined�76�years�of�serving�similar�
student�populations.�In�fact�57�of�those�years�are�by�teachers�serving�at�one�of�the�relieved�schools,�
Franklin.�Design�team�lead�Meredith�Ryley,�and�design�team�members�Richard�Martinez,�and�Merri�
Garcia�were�founding�participants�in�the�Gilder�Lehrman�sponsored�American�History�Academy�(now�the�
American�Studies�Academy,�or�ASA)�at�Franklin�High�School.�That�program�has�a�distinctly�college�pre�
paratory�focus.�Design�team�member�David�Levine�is�currently�the�lead�teacher�for�the�Franklin�Media,�
Entertainment,�and�Graphic�Arts�(MEGA)�small�learning�community�at�Franklin�High�School.�He�has�his�
CTE�in�Media�Arts.�The�SoHDA�design�team�also�includes�Dolores�Lopez,�special�education�teacher�and�
the�head�of�Franklin�leadership,�Peter�Berlin,�Franklin�Algebra�Project�teacher,�Chris�Dipasquale,�Franklin�
Chemistry�teacher,�and�community�members:�Alex�Soto�(Franklin�ASA�alum�and�current�Vice�President�
for�Student�Affairs�at�Pasadena�Community�College),�Samantha�Sanchez,�current�Franklin�student,�Mr.�
Nuñez,�current�Franklin�parent�and�staff�member�for�State�Senator�Kevin�DeLeon,�Birgitta�Martinez,�
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Special�Education�Assistant�and�Eagle�Rock�parent,�and�Ms.�Telma�Cifuentes,�long�time�Eagle�Rock�
community�member�and�Eagle�Rock�High�School�parent.�
�

c. Instructional� Program.� Provide� an�overview�of� the� instructional� program�of� the�proposed� school,�
identifying�and�describing�the�key�instructional�strategies�and�practices�that�the�school�will�employ�
to�drive�student�achievement.�Briefly�explain�the�research�base�that�demonstrates�that�the�identi�
fied�strategies�will�be�successful�in�improving�academic�achievement�for�the�targeted�student�popu�
lation.�

INSTRUCTIONAL�PRACTICES�

The�School�of�History�and�Dramatic�Arts�will�utilize�a�state�standards�based�curriculum,�and�course�
offerings�will�meet�California�State�University�and�University�of�California�a�g�requirements.�In�addition,�
curriculum�and�assessment�autonomy�will�be�used�to�go�above�and�beyond�these�requirements,�incor�
porating�innovative�electives,�including�Career�Technical�Education�(CTE)�courses.��

The�Instructional�Philosophy�underlying�our�program�is�progressive�education,�a�theory�developed�by�
John�Dewey�and�others�during�the�first�half�of�the�20th�century.�Proponents�of�progressivism�believed�
that�students�learned�best�through�experience�and�performance.�This�theory�is�reflected�in�Linked�
Learning,�which�“transforms�students’�high�school�experience�by�bringing�together�strong�academics,�
demanding�technical�education,�and�real�world�experience…”�The�principles�underlying�progressive�
education�are�summarized�in�Section�2a.�

The�School�of�History�and�Dramatic�Arts�will�take�a�unique�approach�to�our�instruction�by�also�incorpo�
rating�ideas�derived�from�theorists�who�are�considered�“conservative.”�Too�often,�education�reformists�
take�extreme�positions�that�discount�the�merits�of�the�opposing�side’s�arguments.�There�is�a�current�
debate�between�proponents�of�progressive,�skills�based�education�and�those�such�as�E.D.�Hirsch,�Jr.�who�
advocate�common�core�knowledge.�We�feel�that�this�is�a�false�dichotomy:�students�can�be�provided�with�
a�rigorous�academic�curriculum�which�incorporates�background�knowledge�and�Project�Based�Learning.�
In�fact,�each�enhances�the�depth�of�the�other:�a�project�is�informed�by�core�content,�and�core�content�is�
reinforced�through�projects.�

This�bridging�of�two�opposing�theories�is�illustrated�in�the�work�of�Diane�Ravitch,�a�leading�proponent�of�
testing�and�choice.�After�reviewing�the�results�of�20�years�of�reform,�she�altered�her�position.�Her�quote�
in�section�2a�illustrates�the�merging�of�content�and�experience.�

A�primary�research�basis�of�ours�is�the�field�of�cognitive�science.�What�passes�as�educational�research�is�
sometimes�questionable.�Cognitive�science�is�a�field�in�which�there�is�an�attempt�to�recommend�only�
educational�practices�that�are�grounded�in�quantitative�scientific�research.�Daniel�Willingham�ties�
knowledge�and�thinking�skills�together�in�his�quote�in�section�2a.�

Our�unique�combination�of�seemingly�contradictory�educational�theories�will�be�manifested�in�the�
classroom.�Our�core�content�classes�will�provide�contexts�and�analysis�that�will�enhance�dramatic�pro�
ductions.�For�example,�our�students�may:�

• Participate�in�a�Constitutional�Convention�role�play�in�their�Government�class�in�which�disen�
franchised�groups�such�as�African�Americans�are�included.�

• Analyze�Oedipus�Rex�and�Antigone�in�English�class.�
• Tie�Government�and�English�together�through�the�study�of�Greek�philosophers�that�influenced�

both�Greek�drama�and�the�creation�of�the�U.S.�Constitution.�
• Create�a�contemporary�version�of�Antigone�in�their�theatre�or�film�class.�
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Another�way�that�our�educational�philosophy�will�be�manifested�is�through�a�special�9th�grade�elective�
called�Historical�Frameworks:�The�History�of�Humanity.�This�class�will�serve�multiple�purposes.�It�will�
provide�background�knowledge�that�many�students�lack.�It�can�be�likened�to�the�picture�on�the�cover�of�
a�jigsaw�puzzle.�The�picture�serves�as�the�guide�for�placing�the�pieces—without�it,�putting�together�the�
puzzle�would�be�extremely�difficult.�This�class�will�serve�as�a�“big�picture”�of�history.�It�will�give�the�
students�somewhere�to�place�pieces�of�knowledge.�We�are�working�with�the�“World�History�for�Us�All”�
project,�created�through�San�Diego�State�University�and�the�National�Center�for�History�in�the�Schools,�
to�develop�this�distinctive,�research�backed�course.�The�quote�in�section�2a�(Instructional�Philosophy)�
summarizes�this�research.�The�“Historical�Frameworks”�will�be�part�of�a�Humanities�block�using�an�
interdisciplinary�learning�approach�in�which�an�English�and�History�teacher�team�addresses�the�aca�
demic�needs�of�freshman�through�enrichment�rather�than�remediation.�Our�design�team�members�have�
taught�these�blocks�before�and�have�successfully�emphasized�and�reinforced�reading�and�writing�skills.�
The�results�are�demonstrated�in�our�students’�CAHSEE�first�pass�rates,�which�were�substantially�higher�
than�that�of�other�Franklin�students:�

SAMPLE�DATA:�2007�2008�
� Non�AHA�Students� AHA�Students�
CAHSEE�First�Pass�Rates�ELA� 50%� 88%�(+38%)�
CAHSEE�First�Pass�Rates�Math� 51%� 83%�(+32%)�
CST�ELA�Mean�Scaled�Score� 298� 335�(+37�points)�
Source:�LAEP����������������������������������������������AHA�American�Studies�Academy�

This�Humanities�block�also�serves�as�a�place�to�begin�creating�a�school�culture.�We�have�been�successful�
in�creating�a�bonding�and�growth�experience�for�9th�graders�through�activities�such�as�a�powerful�“Buddy�
Program”�in�which�our�seniors�mentor�9th�graders�in�these�classes.�

Our�curriculum�will�emphasize�technical�skills�that�are�transferable�to�careers�in�addition�to�the�content�
knowledge�and�critical�thinking�skills�that�are�critical�for�success�in�college.�We�have�developed�three�
CTE�pathways�within�the�Arts,�Media,�and�Entertainment�Industry�sector:�

POTENTIAL�ELECTIVES�
Linked�Learning�Sector:�Arts,�Media,�and�Entertainment�Industry�
Pathways:� GRADE�10�(a�g/CTE)� GRADE�11�(a�g/CTE)� GRADE�12�(a�g/CTE)�
1.��Media�and�Design�Arts� Introduction�to�Design� Theatrical�Design� Production�Design�
2.��Performing�Arts� Introduction�to�Theatre� Intermediate�Acting� Theatre�Management�
3.��Production�and��

Managerial�Arts�
Filmmaking�1�A/B� Filmmaking�2�A/B� Film�History/Criticism�

�
In�ninth�grade,�during�spring�semester,�the�9th�grade�English�and�History�Elective�teachers�will�team�with�
the�Theater�Department�for�a�two�week�“Introduction�to�Theater�and�Film”�based�on�Romeo�and�Juliet.�
Students�will�rotate�in�four�groups:�Acting;�Staging;�Filming;�Directing.�This�will�help�students�choose�
their�linked�learning�pathway�for�10th�12th�grade.�

SoHDA�will�utilize�the�Humanitas�Instructional�Model.�Research�shows�that�Humanitas�has�improved�the�
academic�achievement�and�graduation�rates�of�disadvantaged�students�for�over�20�years�(Attachment�
A�1).�This�thematic,�interdisciplinary�model�allows�students�to�make�connections�across�subjects�with�an�
emphasis�on�relevance�to�careers�and�their�lives.�It�also�allows�teachers�to�collaborate�on�horizontal�
(grade�level)�and�vertical�(subject�based)�teams.�See�section�2a�for�examples.�
�

�
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INSTRUCTIONAL�STRATEGIES�

Multiple�forms�of�instruction�and�assessment�will�enable�us�to�meet�the�special�needs�of�ELL�and�Special�
Education�students.�We�will�also�refer�students�with�issues�to�Student�Success�Teams�in�order�to�imple�
ment�appropriate�interventions,�and�provide�after�school�tutoring.�

Strategy� Professional�Development�
1.��Reciprocal�Teaching�
2.��Shared�Inquiry�
3.��Interactive�Notebooks�
4.��Interdisciplinary�Writing�
5.��Project�Based�Learning�

1.��Action�Learning�Systems�
2.��Great�Books�Foundation�
3.��Teachers�Curriculum�Institute�
4.��Humanitas�
5.��Buck�Institute�for�Education�

�
Our�professional�development�will�center�on�the�Humanitas�instructional�model�and�use�the�Under�
standing�by�Design�framework�for�instructional�planning.�

�

d.� School�Culture.�Describe�the�school�culture�that�your�team�envisions�for�the�proposed�school�and�
what,�if�any�social�emotional�supports�are�necessary�to�create�that�culture.�

SoHDA�will�have�a�collaborative�school�culture�of�high�expectations�in�which�success�if�possible�for�all�
students�and�is�defined�by�measurable�outcomes.�The�school�climate�will�promote�individual�student�
investment�in�their�academic�achievement�as�well�as�family�and�community�investment�in�students’�
success.�SoHDA�will�also�promote�a�safe�and�mutually�respectful�culture�among�students.�

The�advisory�days�will�be�used�as�follows:�
Monday� Whole�School�Meeting�
Tuesday� Community�Building/Peer�Support�Groups�
(Wednesday)� Professional�Development�Days�
Thursday� Common�Book�
Friday� College�Planning�/Academic�Counseling�

�
SoDHA�will� propose� creating�a� School�Culture�Committee� for� the�Taylor�Yard�Schools�Collaborative� in�
which� two� teachers� from�each� school� collaborate�on�matters� such�as� schoolwide� community�building�
activities,� a� content�area� lesson� sharing� group� (due� to� small� size� of� each� school’s� departments),� and�
safety�related�concerns.�
�

e.� Accountability�and�Performance�Goals.�Briefly�discuss�how�your�organization�will�set�and�annually�
update� targets� for� the� indicators� in� the� table�below.�Please�share�key�data� from�the�Performance�
Management�Matrix�highlighting�the�goals�of�the�proposed�school.�

Per�PSC�Web�site�of�11/4/10�“only�approved�teams�will�have�to�submit�this�part.”�

f.� Community�Analysis� and�Context.�Describe� the� community� that� your� proposed� school�will� serve.�
Include�an�analysis�of�the�strengths,�assets,�values�and�critical�needs�of�the�community.�Discuss�your�
rationale� for� selecting� this� community,� your� experience� serving� this� or� a� similar� community,� how�
your�team�has�engaged�the�community�thus�far�and�how�it�will�continue�to�do�so�if�selected.�

The�Design�Team�of�the�School�of�History�and�Dramatic�Arts�looks�forward�to�working�in�a�community�
that�has�embraced�the�cause�of�better�education�for�its�own�youth�and�will�work�at�developing�rich�
connections�to�the�community�groups�around�CHS�13�for�both�local�history�and�local�activism.�In�addi�
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tion,�the�surrounding�communities�have�a�high�percentage�of�family�owned�homes�and�long�term�resi�
dents�along�with�a�more�immigrant�population.�Without�a�school�in�their�own�neighborhood,�it�has�been�
difficult�for�this�working�community�to�feel�connected�to�secondary�education�and�what�happens�to�
their�students�who�are�attending�school�in�another�community.��

While�principally�Hispanic�in�ethnic�makeup,�the�communities�that�will�be�served�by�SoHDA�are�made�up�
of�a�rich�tapestry�of�people�of�various�heritage�and�backgrounds.�Bordered�by�Cypress�Park,�Glassell�
Park,�Atwater�Village,�and�Elysian�Valley,�these�communities�together�have�a�strong�record�of�commu�
nity�interest�and�involvement.�The�existence�of�the�“Taylor�Yard”�school�site�itself�is�evidence�of�years�of�
work�by�community�activists.�Another�Northeast�Los�Angeles�group,�“Friends�of�the�LA�River,”�sought�to�
“protect�and�restore�the�natural�and�historic�heritage�of�the�Los�Angeles�River,”�ultimately�resulting�in�
the�creation�of�a�the�“Rio�de�Los�Angeles�State�Park.”�While�some�neighborhood�revitalization�efforts�
lean�more�towards�property�improvement,�this�community,�like�their�fellow�restorationists�at�the�‘Corn�
fields,’�gave�evidence�of�their�commitment�to�their�own�neighborhood’s�students�by�having�a�school�be�
part�of�the�Taylor�Yard�restoration�goals�from�the�beginning.�

The�SoHDA�design�team�has�engaged�the�community�of�Northeast�Los�Angeles�from�the�beginning�of�the�
design�process,�seeking�feedback�from�their�own�students,�parents,�and�community�members�as�well�as�
studying�the�history�of�the�school�site�and�the�community�sense�of�urgency�to�bring�a�high�school�to�
their�own�neighborhood.�

The�SoHDA�design�team�members�and�community�partners�have�a�long�record�of�commitment�and�
service�to�and�experience�with�the�community�that�CS#13�will�serve.�In�2009�10,�after�a�local�guest�
speaker�came�to�class,�students�in�the�American�Studies�(ASA)�program�at�Franklin�became�aware�they�
could�vote�for�neighborhood�council�at�16.�On�their�own,�they�created�a�write�in�campaign�and�two�of�
the�current�Highland�Park�neighborhood�council�members�are�from�the�Franklin�ASA�Class�of�2010.�

�

g.� Leadership.� Provide� an� overview� of� the� proposed� school’s� governance� structure� and� leadership�
team.�Highlight� the�strengths�of� the� leadership� team�and�the�proposed� leader.� If�a� leader�has�not�
been�identified,�speak�to�the�key�attributes�the�potential�leader�should�possess.�

�
The�School�of�History�and�Dramatic�Arts’�proposed�governance�structure�is�made�up�of�a�twelve�
member�Governing�Council�composed�of�the�following�members:�one�school�leader,�four�elected�mem�
bers�of�the�teaching�faculty,�one�elected�classified�staff�member,�two�elected�parents,�two�elected�
students,�and�two�nominated�community�partners.�In�addition�to�the�Governing�Council,�an�Instruc�
tional�Leadership�Team�will�be�comprised�of�elected�teacher�leaders�of�the�following�committees:�(1)�
Data�Analysis�and�Accountability,�(2)�Community�and�Family�Engagement,�(3)�Curriculum,�Instruction,�
and�Professional�Development,�(4)�School�Activities,�and�(5)�Student�Support.�

Instructional�Leadership�Team�members�will�preferably�have�experience�with�the�committee�subject�
matter�and�commit�to�keeping�current�on�research�relevant�to�guiding�their�committee.�They�should�
also,�as�with�all�SoHDA�teachers�and�staff,�be�good�collaborators�and�ready�to�receive�and�incorporate�
input�from�committee�members,�other�teachers,�leadership,�the�students,�parents,�and�the�community.�
The�initial�leadership�team�will�be�members�of�the�design�team,�who�will�have�the�advantage�of�having�
worked�together�to�write�the�school�design.�Subsequent�leadership�teams�will�be�by�staff�wide�election.�
�
�
�
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h.� School�Governance�Model.�Briefly�explain�the�rationale�for�your�choice�of�school�type.�Why�are�you�
applying�to�operate�your�school�as�a�traditional,�Pilot,�Expanded�School�Based�Management�Model�
(ESBMM),�Network�Partner,�Affiliated�Charter�or�Independent�Charter�school?�Please�reference�Ap�
pendix�B�for�more�information�on�the�governance�models�listed�above.�

�
The�SoHDA�Design�Team�is�applying�to�operate�a�Pilot�school�as�described�in�Appendix�B,�because�the�
Pilot�school�model�will�allow�for�autonomies�in�the�areas�of�budget,�curriculum�and�instruction,�profes�
sional�development,�governance,�school�calendar,�and�staffing�that�are�critical�to�the�achievement�of�the�
school’s�mission,�vision,�and�performance�goals.�The�Pilot�school�model�will�allow�SoHDA�to�be�governed�
by�those�stakeholders�closest�to�its�students:�teachers,�parents,�community�members,�and�students�
themselves.�

Budget�By�receiving�a�lump�sum�per�pupil�budget,�SoHDA�can�begin�with�a�budget�aligned�to�goals�and�in�
response�to�assessments�and�feedback�from�shared�leadership,�make�adjustments�during�the�year�to�
needs�that�may�arise,�including�(but�not�limited�to)�staffing,�professional�development,�curriculum,�and�
other�student�materials.�Some�preliminary�budget�uses�aligned�to�SoHDA�goals�are�outlined�in�this�plan.�
(See�WASC�accreditation�and�Math�Recovery�programs.)�

Curriculum�and�Assessment�Autonomy�in�the�area�of�curriculum�and�assessment�will�allow�SoHDA�to�use�
its�own�standards�based�curriculum�and�authentic�assessments,�embedded�in�interdisciplinary�units�
rather�than�LAUSD�mandated�curriculum�and�Periodic�Assessments�to�measure�students’�readiness�for�
both�state�testing�(CAHSEE�and�CST�tests)�and�college�entrance.�SoHDA�will�use�authentic�and�formative�
assessments�in�addition�to�mandated�state�testing.�Because�ongoing�development�of�curriculum�and�
assessment�are�key�elements�of�the�SoHDA�plan,�some�Professional�Development�time�will�be�devoted�
to�creating�curriculum�and�assessments�at�the�appropriate�level�of�rigor�and�to�analyzing�the�results�of�
student�assessments.��

Professional�Development�SoHDA�will�use�its�autonomy�over�Professional�development�provide�its�
teaching�staff�Professional�Development�during�the�summer�to�use�for�interdisciplinary�planning�and�
with�two�hours�of�Professional�Development�each�week�during�the�school�year.�The�eight�hours�of�
monthly�Professional�Development�will�be�used�as�follows:�four�hours�for�curricular�planning�in�grade�
level,�interdisciplinary�teams,�two�hours�per�month�for�committees,�one�hour�per�month�for�subject�
area�teams,�and�one�hour�per�month�to�whole�staff�meetings.�

Governance�Our�school�will�be�able�to�use�autonomy�over�school�governance�to�create�a�democratic�
decision�making�governing�body�that�will�make�decisions�related�to�the�school�budget,�curriculum,�
professional�development,�and�staffing�in�alignment�with�the�school’s�mission,�vision,�and�performance�
goals.�

School�Calendar�This�autonomy�will�be�used�to�add�two�weeks�of�Professional�Development�for�teachers�
during�the�summer�and�to�include�two�hours�of�Professional�Development�per�week�during�the�school�
year.�While�students�will�be�released�early�every�Wednesday�to�allow�for�Professional�Development�
time�for�teachers,�the�school�day�on�the�remaining�weekdays�will�be�slightly�longer�to�allow�for�hour�
long�periods�for�each�class�each�day.�In�addition,�SoHDA�will�leave�open�a�“zero”�period�and�a�“seventh”�
period�to�incorporate�into�the�schedule�as�the�agreed�upon�by�the�leadership�team.��

Staffing�The�autonomy�to�select�staff�allows�our�team�to�recruit�and�hire�a�teaching�staff�that�holds�high�
expectations�for�all�students,�is�committed�to�interdisciplinary�lesson�planning�and�to�working�collabora�
tively�in�grade�level�and�subject�area�teams,�as�well�as�serving�on�a�school�committee,�and�that�pos�
sesses�specific�skills�related�to�our�school’s�career�focus.��
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INSTRUCTIONAL�PROGRAM�
�
2.�� CURRICULUM�AND�INSTRUCTION��
a. Instructional�Philosophy:�Provide�a�thorough�description�of�the�proposed�Instructional�Program�and�

the�underlying� theory� that�drives� it.�How�does� the�proposed� Instructional� Program�align�with� the�
critical�educational�needs�of�the�population�of�students�you�propose�to�serve?�Include�an�explana�
tion�of�what�students�should�know�and�be�able�to�do�as�well�as�the�rigorous� intellectual�habits�of�
mind,�essential�skills,�knowledge�and�attributes�they�will�posses�upon�matriculation�that�will�prepare�
them�to�be�successful�adults�in�the�21st�Century.�

�
UNDERLYING�THEORY�

SoDHA’s�instructional�philosophy�includes�a�unique�blend�of�progressive�educational�ideas�and�ap�
proaches,�the�best�of�rigorous�educational�core�content,�and�cognitive�science�theory.�As�shown�in�
practice�in�design�team�members’�classes,�this�combined�approach�fits�the�population�of�students�
SoHDA�will�serve�by�not�diluting�the�rigorous�college�and�career�preparatory�content�they�deserve�while�
still�using�many�proven�progressive�instructional�methods.�
�
The�first�Instructional�Philosophy�underlying�our�program�is�progressive�education,�a�theory�developed�
by�John�Dewey�and�others�during�the�first�half�of�the�20th�century.�Proponents�of�Progressivism�believed�
that�students�learned�best�through�experience�and�performance.�This�theory�is�reflected�in�Linked�
Learning,�which�“transforms�students’�high�school�experience�by�bringing�together�strong�academics,�
demanding�technical�education,�and�real�world�experience…”�[ConnectEdCalifornia.org].�In�addition,�
Linked�Learning�emphasizes�student�support�services�such�as�counseling�and�additional�instruction.�The�
chart�below�illustrates�some�connections�contemporary�Progressivism�and�Linked�Learning�share:�
�

RESEARCH�BASE�
Progressive�Education� Contemporary�Progressivism�

CONNECTION�TO�LINKED�
LEARNING�CORE�
COMPONENTS�

Freedom�to�develop�
naturally��

Varied�instructional�materials;�teaching�
and�learning�include�community�resources.

Real�world�experience�

Interest,�the�motive�of�all�
work��

Whole,�small,�and�individualized�groups,�
flexible�schedules,�and�adjustable�time�
periods.�

The�teacher�a�guide,�not�a�
taskmaster�

Emphasis�on�variability�of�classroom�
experiences�and�instructional�situations.�

Strong�academics�

Scientific�study�of�pupil�
development��

Mix�of�liberal�arts,�practical,�and�vocational�
subjects.��

Demanding�technical�educa�
tion�

The�Progressive�school�is�
a�leader�in�educational�
movements��

Equality�and�flexible�standards;�special�
consideration�for�low�achievers.��

Student�support�

Hayes,�William.�The�Progressive�Education�Movement:�Is�it�Still�a�Factor�
in�Today’s�School?�Rowan�and�Littlefield�Education.�New�York.�2006.��

www.ConnectEdCalifornia.org

�
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As�a�second�Instructional�Philosophy,�the�School�of�History�and�Dramatic�Arts�will�take�a�unique�ap�
proach�to�instruction�by�also�incorporating�ideas�that�are�derived�from�theorists�who�are�considered�
“conservative,”�and�opposed�to�progressive�education.�Too�often,�education�reformists�take�extreme�
positions�that�discount�the�merits�of�the�opposing�sides’�arguments.�An�example�of�this�is�the�whole�
language�versus�phonics�debate�of�the�1990s.�Reading�instruction�should�combine�the�best�elements�of�
both�approaches,�using�direct�instruction�when�appropriate�and�providing�students�with�rich�literature�
and�opportunities�for�expression.�Similarly,�there�is�a�current�debate�between�proponents�of�progres�
sive,�skills�based�education�and�those,�such�as�E.D.�Hirsch,�Jr.,�who�advocate�common�core�knowledge.�
We�feel�that�this�is�a�false�dichotomy:�students�can�be�provided�with�a�rigorous�academic�curriculum�
which�incorporates�background�knowledge�and�Project�Based�Learning.�In�fact,�each�enhances�the�depth�
of�the�other:�a�project�is�informed�by�core�content,�and�core�content�is�reinforced�through�projects.�

This�bridging�of�two�opposing�schools�of�thought�is�echoed�in�the�work�of�Diane�Ravitch.�Ravitch�was�
Assistant�Secretary�of�Education�under�President�George�H.W.�Bush,�and�a�leading�proponent�of�testing�
and�choice.�After�reviewing�the�results�of�twenty�years�of�reform,�she�has�altered�her�position.�The�
following�quote�by�Ravitch�illustrates�our�belief�in�the�merging�of�content�and�experience:�

RESEARCH�BASE�
The�educated�person�learns�not�only�from�his�or�her�own�experience,�but�from�the�hard�earned�experi�
ence�of�others.�We�do�not�restart�the�world�anew�in�each�generation.�We�stand�on�the�shoulders�of�
those�who�have�gone�before�us.�What�matters�most�in�the�use�of�our�brains�is�our�capacity�to�make�
generalizations,�to�see�beyond�our�own�immediate�experience.�The�intelligent�person,�the�one�who�truly�
is�a�practitioner�of�critical�thinking,�has�the�learned�capacity�to�understand�the�lessons�of�history,�to�
engage�in�the�adventures�of�literature,�to�grasp�the�inner�logic�of�science�and�mathematics,�and�to�
realize�the�meaning�of�philosophical�debates�by�studying�them.�
Ravitch,�Diane.�“A�Century�of�Skills�Movements.”�American�Educator.�Spring.�2010:�12�13.�Print.��
�
A�final�research�basis�for�the�instructional�theory�that�informs�the�SoHDA�instructional�program�is�pro�
vided�by�cognitive�science.�Cognitive�science�is�an�interdisciplinary�field�consisting�of�researchers�from�
psychology,�neuroscience,�linguistics,�philosophy,�computer�science,�and�anthropology�that�seek�to�
understand�the�mind.�What�passes�as�educational�research�is�sometimes�unclear.�Cognitive�science�is�a�
field�in�which�there�is�an�attempt�to�recommend�only�educational�practices�that�are�grounded�in�quanti�
tative�scientific�research.�Daniel�Willingham,�a�pioneer�in�the�field,�makes�the�following�point�about�
knowledge�and�thinking�skills:�

RESEARCH�BASE�
Let’s�take�science�as�an�example.�We�could�tell�students�that�when�interpreting�the�results�of�an�ex�
periment,�scientists�are�especially�interested�in�anomalous�(that�is,�unexpected)�outcomes.�Unexpected�
outcomes�indicate�that�their�knowledge�is�incomplete,�and�that�this�experiment�contains�hidden�seeds�
of�new�knowledge.�But�in�order�for�results�to�be�unexpected,�you�must�have�an�expectation!�An�expec�
tation�about�the�outcome�would�be�based�on�your�knowledge�of�the�field.�
Willingham,�Daniel�T.�“Why�Don’t�Students�Like�School?�Because�the�Mind�Is�Not�Designed�for�Thinking.”�
American�Educator.�Spring.�2009:�4�13.�Print.��

�
KNOWLEDGE,�SKILLS,�AND�ATTRIBUTES�

SoHDA’s�unique�blend�of�History�and�Dramatic�Arts�will�provide�multiple�pathways�to�learning.�The�
combination�of�an�intellectual�and�an�imaginative�approach�creates�a�reciprocal�relationship:�students�
may�access�academic�content�through�artistic�experience,�or�conversely,�deepen�their�creative�expres�
sion�with�background�knowledge.�This�blend�allows�knowledge�and�skills�to�be�integrated,�following�
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Linked�Learning�principles.�The�key�attributes�that�our�students�will�possess�are�embedded�in�both�
History�and�Dramatic�Arts.�Each�of�these�disciplines�requires�students�to�view�the�world�through�differ�
ent�lenses,�which�embodies�our�first�habit�of�mind:�perspective.�Our�students�will�analyze�and�make�
connections�to�sources�that�reflect�multiple�perspectives.�They�will�express�these�perspectives�in�crea�
tive�ways�through�Project�Based�Learning.�Perspective,�in�turn,�engenders�our�first�Habit�of�Heart:�empa�
thy.�Empathy�is�developed�through�learning�to�“walk�a�mile�in�someone�else’s�shoes.”�Our�students�will�
exhibit�this�empathy�through�collaboration�on�community�based�service�learning�projects.�

SoHDA�has�developed�a�set�of�the�knowledge,�skills,�and�attributes�that�students�will�have�upon�matricu�
lation�that�is�based�on�our�goals�and�core�beliefs.�They�are�informed�by�surveys�on�the�characteristics�
that�employers�seek�in�employees.�

Knowledge�
(what�students�will�know)�

Skills�
(what�students�will�do)�

Attributes�
(habits�of�mind�and�heart)�

Students�will�attain:�
1.�Reading�comprehension�and�
the�ability�to�communicate�
orally�and�in�writing.�
2.�The�ability�to�understand�
concepts�and�new�develop�
ment�in�science�and�technol�
ogy.�
3.�The�ability�to�understand�the�
global�context�of�situations�and�
decisions.�
4.�The�ability�to�work�with�
numbers�and�understand�
statistics.�
5.�Proficiency�in�a�foreign�
language.�
6.�The�ability�to�apply�knowl�
edge�and�skills�to�real�world�
situations�through�hands�on�
experience�and�internships.�

Students�will�possess:�
1.�oral�and�written�communica�
tion�skills�
2.�analytical�reasoning�and�
critical�thinking�skills�
3.�teamwork/collaboration�skills�
4.�technical�skills�
5.�professionalism/work�ethic�

Habits�of�Mind:�
1.�Perspective�
2.�Analysis�
3.�Connections�
4.�Creativity�
Habits�of�Heart:�
5.�Empathy�
6.�Ethics�
7.�Collaboration�
8.�Service�

Hart�Research�Associates.�“Raising�the�Bar:�Employers’�View�on�College�Learning�in�the�Wake�of�the�Economic�
Downturn.”�Association�of�American�Colleges�and�Universities.�October�27,�2009.�Web.�July�08,�2010.�
http://www.aacu.org�

Koncz,�Andrea.�“Employers�Rank�Communication�Skills�First�Among�Job�Candidate�Skills�and�Qualities.”�Na�
tional�Association�of�Colleges�and�Employers�(NACE).�January�21,�2010.�Web.�July�08,�2010.�
http://www.naceweb.org��

Costa,�Arthur�L.�and�Bena�Kallick,�Ed.�Discovering�and�Exploring�Habits�of�Mind.�Association�for�Supervision�and�
Curriculum�Development.�Alexandria.�2000.��

�

b. Core�Academic�Curriculum:�Describe�the�core�academic�curriculum�that�your�proposed�school�will�
use.�Provide�evidence�that�the�proposed�curriculum�is�research�based,�culturally�relevant,�connects�
with�the�lives�of,�has�been�effective�for�and�meets�the�diverse�learning�needs�of�the�student�popula�
tion�you�plan�to�serve�and�addresses�the�California�State�Standards.�For�high�schools�only,�explain�
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how�your�proposed�school�will�meet�A�G�requirements.�Additionally,�outline�the�plan�for�Western�
Association�of�Schools�and�Colleges�(WASC)�accreditation.�

In� line� with� its� instructional� philosophy,� SoHDA�will� offer� a� rigorous� core� academic� curriculum� using�
innovative�and�research�based�instructional�methods�and�a�culturally�relevant�curriculum�that�has�been�
successful�with�students�of�similar�diverse�learning�needs.�The�a�g�requirements�are�indicated�following�
the�course�title�and�summarized�at�the�end�of�the�table.�SoHDA�also�plans�to�offer�“0”�and�“7”�periods�
for�online�learning�labs�and�fitness�courses.��

CORE�ACADEMIC�CURRICULUM�
[a�g�courses�as�noted]�

GRADE�9� GRADE�10� GRADE�11� GRADE�12�
Humanities� Humanities� Humanities� Humanities�

� English�9�(or)�ESL�Block�[b]�
�
� History�Elective�[g]�
�
� Spanish�1�[e]�(or)�ESL�Block��

� English�10�(or)�ESL�Block�[b]�
�
� World�History�[a]�

�
� Spanish�2�[e]�(or)�ESL�Block�

(or)�P.E�

� English�11�(or)�AP�English�
Language�[b]�

� United�States�History�[a]�
�
� Spanish�3�(or)�AP�Spanish�

Language�[e]�

� English�12�(or)�AP�English�
Literature�[b]�

� Government/�Economics�
(or)�AP�Government�[a]�

� AP�Spanish�Literature�
�

Science/Math� Science/Math� Science/Math� Science/Math�
Environmental�Sustainability�Sequence:�

� Biology�[d]� Earth�Science�[d]� Chemistry�[d]� � AP�Environmental�Sci.�[d]�
STEM�Sequence:�
� Biology�[d]� � Chemistry�[d]� � Physics�[d]� � AP�Physics�[d]�
Math�Options�
� Algebra�1��
(or)�Geometry�[c]�
�

� Geometry��
(or)�Algebra�2�[c]�

�

� Algebra�2��
(or)�Math�Analysis�[c]�

�

� Math�Analysis��
(or)�AP�Calculus�(or)�AP�
Statistics�(or)��
(or)�Internship�[2�periods]�

Electives/CTE� Electives/CTE� Electives/CTE� Electives/CTE�
See�below�

WORK�EXPERIENCE�

� P.E./Health� See�below� See�below�

Any�2�classes�except�English�
and�Gov/Econ�will�be�re�
placed�with�internships�for�all�
interested�students�

Details�for�CTE/Linked�Learning�Sector:�Arts,�Media,�and�Entertainment�Industry�

Pathways:�
GRADE�10�

(a�g�Visual�and�
Performing�Arts)�

GRADE�11�
(a�g�Visual�and�
Performing�Arts)�

GRADE�12�
(Career�Technical�Education/�
Vocational�Technical�Arts)�

1.�Media�and�Design�Arts�
(Theater�and�Film�Focus)�

Introduction�to�
Design�

Theatrical�Design� Production�Design�

2.�Performing�Arts�(Theater�Focus)� Intro�to�Theater� Intermediate�Acting� Theater�Management�
3.�Production�and�Managerial�Arts�
(Film�Focus)�

Filmmaking�1�A/B� Filmmaking�2�A/B� Film�History�/�Criticism�

�
�



�

13�

Graduation�and�a�g�Requirements�

Subject�Area� SoHDA�Graduation�Requirements*�
English�[b]� 4�Years�
Mathematics�[c]� 3�Years�

�
Social�Science�[a]� 3�years�Incl:�world�history,�culture�&�geography;�US�history�&�geography;��

American�government;�economics.�
Science�[d]� 3�Years�(at�least�2�with�lab�=�including�biological�and�physical�sciences)�
Foreign�Language�[e]�

Visual�&�Performing�Arts�[f]�
2�years�of�foreign�language��

AND�
1�year�of�visual�or�performing�arts�

Physical�Education/�Health� 2�Years�§������§2nd�year�by�accumulated�hours�
Electives�[g]� 6�semester�courses;�must�include�1�year�of�“Historical��Frameworks”�
Applied�Arts,�Vocational�Technical�Arts� 2�Years�of�CTE�Media�Pathway�courses�
CAHSEE�Exam� Must�Pass�to�Graduate�

*�To�receive�credit�towards�graduation,�student�must�receive�a�“C”�grade�or�better.�
**�Electives�to�fulfill�the�UC�and�CSU�requirement�must�be�chosen�from�approved�academic�courses�in�
History,�English,�Advanced�Mathematics,�Lab�Science,�Foreign�Language,�Social�Science�or�Fine�Arts.�

HUMANITIES��

School�of�History�and�Dramatic�Arts’s�(SoDHA’s)�unique�combination�of�seemingly�contradictory�educa�
tional�theories�will�be�manifested�in�the�classroom.�In�the�Humanities�area,�our�core�content�classes�will�
provide�context�and�analysis�that�will�enhance�dramatic�productions.�For�example,�our�students�may:�

• Participate�in�a�Constitutional�Convention�role�play�in�their�Government�class�in�which�disen�
franchised�groups�such�as�African�Americans�are�included.�

• Analyze�Oedipus�Rex�and�Antigone�in�English�class.�
• Tie�Government�and�English�together�through�the�study�of�Greek�philosophers�that�influenced�

both�Greek�drama�and�the�creation�of�the�U.S.�Constitution.�
• Create�a�contemporary�version�of�Antigone�in�their�theatre�or�film�class.�

The�Humanitas�model�develops�high�level�writing�skills�through�the�use�of�interdisciplinary�essays.�
This�unit�would�culminate�in�the�following�essay.�(Which�a�grade�level�team�from�our�design�team�has�
already�used�successfully.)�

INTERDISCIPLINARY�ESSAY—“Fate,�Free�Will�and�the�State”�
Are�people�puppets�of�god�or�masters�of�their�fate?��Should�people�give�up�individual�freedom�for�social�
stability?��In�this�essay,�you�will�examine�classical�and�modern�philosophers’�differing�views�on�people’s�
relationship�to�the�divine�and�to�the�state,�and�how�these�views�are�reflected�in�Sophocles’�plays�and�the�
United�States�Constitution.��First,�describe�Sophocles’�theme�of�divine�determination�as�expressed�in�
Oedipus�Rex�and�his�theme�of�individual�determination�as�expressed�in�Antigone.��Then,�explain�Plato�
and�Aristotle’s�beliefs�about�an�individual’s�relation�to�the�state�and�Hobbes’�and�Locke’s�differing�
thoughts�on�the�nature�of�the�“social�contract.”�Finally,�explain�which�philosophers’�views�you�think�are�
reflected�in�Antigone�and�why,�and�which�views�are�reflected�in�the�creation�of�the�U.S.�Constitution.�
12th�Grade�Class�“Great�Books�and�Government”�

Student�Comment:�
The�constant�exposure�to�material�allows�us�to�familiarize�ourselves�with�the�material�in�a�way�that�
we�understand�where�it�is�historically�and�we�can�also�approach�it�creatively.�This�allows�us�to�not�
only�gain�knowledge�but�to�determine�how�it�affects�our�own�lives.�

Samantha�Sanchez,�Franklin�High�School�student,�Design�Team�member�
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As�the�language�program�develops,�the�Spanish�classes�will�be�integrated�into�the�themes.�For�instance,�
during�our�first�unit�9th�grade�unit�on�identity,�which�culminates�with�the�Interdisciplinary�Essay�on�page�
15,�students�could�compare�Spanish�and�English�versions�of�The�House�on�Mango�Street.�

Another�way�that�our�instructional�philosophy�will�be�manifested�is�through�the�creation�of�a�special�9th�
grade�elective�called�Historical�Frameworks:�The�History�of�Humanity.�This�class�will�provide�background�
knowledge�that�many�students�lack.�This�overview�can�be�likened�to�the�picture�on�the�cover�of�a�jigsaw�
puzzle:�the�picture�serves�as�the�guide�for�placing�the�pieces—without�it,�putting�together�the�puzzle�
would�be�extremely�difficult.�This�class�will�serve�as�a�“big�picture”�of�history,�giving�students�some�
where�to�place�pieces�of�knowledge.�We�are�working�with�the�“World�History�for�Us�All”�project,�created�
through�San�Diego�State�University�and�the�National�Center�for�History�in�the�Schools�(NCHS),�to�develop�
this�distinctive,�research�backed�course:�

Research�Base�
Recently,�scholars�in�the�United�States,�Britain,�and�other�countries�have�done�remarkable�research�on�
the�ways�students�learn,�interpret,�and�understand�the�past.�They�have�been�asking,�“How�do�students�
build�meaning�from�historical�information,�and�how�do�they�connect�facts�to�broader�patterns�and�
generalizations?”�These�writers�argue�that�historical�understanding�requires�learning�of�both�the�par�
ticular�and�the�general.�In�fact,�the�ability�to�relate�specific�subject�matter�to�higher�and�more�sophisti�
cated�levels�of�causation�and�significance�is�a�fundamental�historical�thinking�skill.�For�example,�Denis�
Shemilt�contends�that�students�must�acquire�overarching�“narrative�frameworks�or�pictures�of�the�past�
in�order�to�make�the�particular�intelligible�and�relevant�to�their�experience.”�
Ross�Dunn,�et�al.�World�History:�The�Big�Eras.�The�Regents,�University�of�California.�Los�Angeles.�2009.��

Historical�Frameworks�will�be�part�of�a�Humanities�block�in�which�an�English�and�History�teacher�team�
address�some�of�the�academic�needs�of�incoming�freshman�through�enrichment�rather�than�remedia�
tion.�Our�design�team�members�have�taught�these�blocks�and�have�successfully�emphasized�and�rein�
forced�reading�and�writing�skills.�The�results�are�demonstrated�in�our�10th�grade�student’s�CAHSEE�first�
pass�rates,�which�are�substantially�higher�than�that�of�other�Franklin�students:�

SAMPLE�DATA:�2007�2008�
� Non�AHA�Students� AHA�Students�
CAHSEE�First�Pass�Rates�ELA� 50%� 88%�(+38%)�
CAHSEE�First�Pass�Rates�Math� 51%� 83%�(+32%)�
CST�ELA�Mean�Scaled�Score� 298� 335�(+37�points)�
Source:�LAEP�����������������������������������������������AHA�American�Studies�Academy�

This�Humanities�block�also�serves�as�a�place�to�address�students’�emotional�needs�and�begin�creating�a�
school�culture�through�use�of�the�schoolwide�themes�and�personal�connections.�SoHDA�will�utilize�the�
Humanitas�Instructional�Model.�Research�shows�that�Humanitas�has�improved�the�academic�achieve�
ment�and�graduation�rates�of�disadvantaged�students�for�over�twenty�years.�(See�Attachment�A�1).�This�
thematic,�interdisciplinary�model�allows�students�to�make�connections�across�subjects�with�an�emphasis�
on�relevance�to�careers�and�their�lives.�It�also�allows�teachers�to�collaborate�on�horizontal�(grade�level)�
and�vertical�(subject�based)�teams.�An�example�of�possible�school�wide�interdisciplinary�themes:�
�

OVERALL�THEME:�DYSTOPIA�AND�UTOPIA�
Grade� Yearly�Theme�
9� Identity:�Where�we�are�from�affects�where�we�go.�
10� Power:�Rule�can�be�by�the�many�or�by�the�few.�
11� Action:�Injustice�may�provoke�people�to�revolt.�
12� Freedom:�Rights�are�balanced�by�responsibilities.�
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The�first�unit�in�our�9th�grade�Humanites�block�is�about�Identity.�Student�study�how�their�environment�
has�shaped�them,�using�the�lenses�of�race,�class�and�gender.�The�culminating�project�in�this�unit�is�the�
creation�of�a�Cultural�Identity�Illustration,�and�an�empowering�poem�called�“I�Am�From…”�All�9th�grade�
students�then�share�their�work�with�each�other�in�a�two�hour�round�robin�session.�This�activity�has�
provided�a�powerful�community�building�experience�for�freshman.�
�
INTERDISCIPLINARY�ESSAY:�People�and�Contexts:�Environments�Shape�Identities�
“The�most�beautiful�as�well�as�the�most�ugly�inclinations�of�man�are�not�part�of�a�fixed�biologically�given�
human�nature,�but�result�from�the�social�process�which�creates�man,”�states�Erich�Fromm.�Write�an�
essay�examining�the�influence�of�the�environment�on�our�identities,�using�the�external�factors�of�race,�
class,�and�gender.�First,�explain�how�race,�class,�and�gender�can�affect�an�individual,�using�examples�
from�articles�that�we�have�read.�Then,�describe�the�factor�that�you�think�has�the�biggest�impact�on�
Esperanza�in�The�House�on�Mango�Street.�Finally,�describe�the�factor�that�has�had�the�greatest�effect�on�
your�own�identity.�For�each�of�these�descriptions:�define�the�external�factor,�explain�why�it�is�the�most�
influential,�and�give�sufficient�examples�to�illustrate�your�thesis.�
9th�Grade�English�and�Historical�Frameworks�elective�

�
CTE�MEDIA�SECTOR�

Our�curriculum�will�emphasize�technical�skills�that�are�transferable�to�careers�as�well�as�the�content�
knowledge�and�critical�thinking�skills�that�are�essential�for�success�in�college.�We�have�developed�three�
CTE�pathways�within�the�Arts,�Media,�and�Entertainment�Industry�sector:��Performing�Arts,�Production�
and�Managerial�Arts,�and�Media�and�Design�Arts�(see�page�13).�These�pathways�will�be�integrated�into�
the�curriculum.�Performing�Arts�often�will�work�on�projects�that�correlate�with�materials�they�are�read�
ing�in�English.�In�addition,�the�Performing�Arts�students�will�work�towards�creating�a�community�coffee�
house.�Students�involved�in�the�Design�pathway�will�support�both�the�film�and�theater�programs.�Stu�
dents�following�the�Film�Production�pathway�will�be�focused�on�the�documentary,�by�making�films�that�
illustrate�historically�based�problems�that�we�still�face.�For�example,�in�English�class�students�may�be�
reading�Orwell’s�1984,�and�in�History�class�they�may�be�studying�Economic�Systems.�The�Film�class�could�
show�Zapatistas�and�ask�how�globalization�affects�us�locally,�giving�them�an�opportunity�to�interact�with�
their�community�in�an�empowering�way�by�documenting�issues�that�affect�them.�Both�film�production�
and�theater�arts�embody�an�instructional�strategy:�Project�Based�Learning.�These�two�disciplines�inher�
ently�support�this�strategy�because�they�cannot�be�successful�without�it.�All�films�and�plays�are�projects,�
and�they�all�require�a�group�of�students�to�work�together�in�order�to�create�a�work�of�art.�In�addition,�
they�are�learning�career�skills�such�as�production�design,�lighting,�and�editing.��

CTE�credentialed�media�teacher�David�Levine�founded�a�joint�playwriting�program�with�Cal�Arts�in�which�
their�graduate�students�visit�the�Franklin�campus�weekly�as�part�of�a�writing�workshop.�This�year�long�
program�culminates�with�each�high�school�student�writing�his�or�her�own�play,�which�is�then�produced�
and�performed�by�Cal�Arts�students�at�their�New�Works�Festival.�Franklin�staff,�students�and�families�
attend�the�performance�and�each�student�receives�a�DVD�of�their�play.�Partner�Glenna�Avila,�director�of�
Cal�Arts�Community,�was�integral�in�ensuring�that�Mr.�Levine’s�program�received�one�of�only�10�Special�
ized�Secondary�Program�grants�for�$250,000�from�the�California�Department�of�Education.�This�year,�Cal�
Arts�honored�Mr.�Levine�for�creating�a�lasting�influence�on�student�achievement.�

There�have�been�numerous�studies�showing�that�involvement�in�the�arts�raises�student�achievement�in�
all�areas.�One�of�the�most�extensive�was�the�Champions�of�Change,�Impact�of�Arts�on�Learning�Report�
which�compiled�seven�major�studies�that�provide�new�evidence�of�enhanced�learning�and�achievement�
when�students�are�involved�in�a�variety�of�arts�experiences.�Among�the�important�findings�in�the�study:�
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��The�arts�reach�students�who�are�not�otherwise�being�reached.�
The�researchers�found�that�the�arts�provided�a�reason,�sometimes�the�only�reason,�for�being�engaged�
with�school.�This�research�also�addresses�examples�of�young�people�who�were�considered�classroom�
failures,�perhaps�“acting�out”�because�conventional�classroom�practices�were�not�engaging�them.�These�
“problem”�students�often�became�high�achievers�in�arts�learning�settings.��

��The�arts�provide�new�challenges�for�those�students�already�considered�successful.��
Boredom�and�complacency�are�barriers�to�success.�The�arts�can�offer�a�chance�for�unlimited�challenge.�
In�some�situations�described�in�the�research,�older�students�may�also�teach�and�mentor�younger�stu�
dents.�In�others,�young�people�gain�from�the�experience�of�working�with�professional�artists.�

��The�arts�transform�the�environment�for�learning.��
When�the�arts�become�central�to�the�learning�environment,�schools�and�other�settings�become�places�of�
discovery.�According�to�the�Teachers�College�Research�team,�the�school�culture�is�profoundly�changed,�
and�the�conditions�for�learning�are�improved;�teachers�are�renewed.�

��The�arts�connect�learning�experiences�to�the�world�
The�world�of�adult�work�has�changed,�and�the�arts�learning�experiences�described�in�the�research�show�
remarkable�consistency�with�the�evolving�workplace.�Ideas�are�what�matter,�and�the�ability�to�generate�
ideas,�to�bring�ideas�to�life,�and�to�communicate�them�is�what�matters�to�workplace�success.�

� The�arts�connect�students�to�themselves�and�each�other.��
Creating�an�artwork�is�a�personal�experience.�The�student�draws�upon�his�or�her�personal�resources�to�
generate�the�result.�By�engaging�his�or�her�whole�person,�the�student�feels�more��invested.�

��The�arts�encourage�self�directed�learning.��
Students�learning�in�and�through�the�arts�become�their�own�toughest�critics.�The�students�are�motivated�
to�learn�not�just�for�test�results�or�other�performance�outcomes,�but�for�the�learning�experience�itself.�
According�the�to�the�Arts�Connection�study,�these�learners�develop�the�capacity�to�experience�“flow,”�
self�regulation,�identity,�and�resilience—qualities�regularly�associated�with�personal�success.�
�

Research�Base�
Fisk,�Edward�B.,�Ed.�Champions�of�Change:�The�Impact�of�the�Arts�on�Learning.�The�Arts�Education�Part�
nership�and�The�President’s�Committee�on�the�Arts�and�Humanities.�Washington�DC.�1999.��

�
MATHEMATICS�AND�SCIENCE��

Mathematics�

The�goal�of�SoHDA’s�math�curriculum�is�planned�to�have�all�students�ready�to�take�on�college�math�upon�
graduation.�Too�many�students�graduate�high�school,�go�on�to�college�and�have�to�take�math�remedia�
tion�courses�for�no�credit.�The�students�coming�into�the�school�who�still�need�to�pass�Algebra�1�will�take�
part�in�a�program�called�Algebra�Project,�which�will�be�one�of�the�initial�parts�of�our�Linked�Learning�
support�services�component,�which�states�that�students�will�receive�“additional�instruction�in�reading,�
writing,�and�mathematics�to�help�students�succeed�with�a�challenging�program�of�study.”�
(www.ConnectEdCalifornia.org).�

The�Design�Team�led�math�teacher,�Peter�Berlin,�has�been�trained�in�teaching�Algebra�Project�and�has�
been�involved�with�curriculum�development�for�the�past�two�years.�The�goal�of�the�project�is�to�take�far�
below�basic�and�below�basic�students�and�prepare�them�for�college�math.�This�is�done�by�teaching�math�
through�common�experiences�that�the�students�can�relate�to.�Algebra�Project�aims�to�accelerate�not�just�
remediate.�Students�are�exposed�to�higher�level�thinking�and�math�concepts�as�early�as�Algebra�1.�(At�
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Franklin�High�School,�in�its�first�year�of�implementation,�the�Algebra�Project�class�outperformed�the�
school�on�the�CST.�More�than�half�of�the�students�in�the�class�went�up�at�least�one�band�while�the�others�
remained�the�same.)�Students�in�the�Algebra�Project�will�take�Algebra�1�their�first�year,�Geometry�sec�
ond�year,�Algebra�2�third�year�and�will�have�the�choice�of�Pre�Calculus�or�AP�Statistics�year�four.�Stu�
dents�will�have�access�to�computer�labs�during�0�and/or�7th�periods�for�credit�recovery�and�extra�help.�

Students�who�come�into�the�school�having�passed�Algebra�1�will�be�exposed�to�a�curriculum�that�is�
based�on�the�CPM�(College�Preparatory�Math)�texts.�CPM�incorporates�Complex�Instruction�and�Prob�
lem�Based�Learning.�It�is�designed�to�get�students�doing�math�and,�like�Algebra�Project,�does�not�just�
rely�on�learning�rules�and�procedures.�These�students�will�progress�from�Geometry�to�Algebra�2�to�Pre�
Calculus�and�in�their�senior�year�will�have�the�choice�of�AP�Calculus�or�AP�Statistics.�

All�math�classes�will�be�aligned�to�the�California�Content�Standards�as�well�as�the�NCTM�process�stan�
dards�(Problem�Solving,�Reasoning�and�Proof,�Communication,�Connections,�and�Representation).�Stu�
dents�will�work�in�a�structured�cooperative�learning�setting�and�will�follow�the�Complex�Instruction�(CI)�
model�for�group�work�developed�by�Elizabeth�Cohen�and�her�colleagues�at�Stanford�University.�Where�
CI�differs�from�other�forms�of�cooperative�learning�is�in�the�assumptions�it�makes�about�why�students�
participate�(or�don’t�participate)�in�collaborative�learning�groups.�This�is�important�because�participation�
(talking�and�working�together)�is�key�to�learning�in�groups.�Students�who�don’t�participate,�don’t�learn.�
Students�who�participate,�do.�CI�invokes�the�use�of�status�treatments�to�equalize�academic�status�within�
working�groups�in�order�to�obtain�the�participation�of�all�students�in�the�work�of�the�group.��

There�are�two�major�status�treatments�in�CI.�The�first�is�using�multiple�ability�curriculum,�curriculum�that�
is�designed�in�such�a�way�as�to�require�the�use�of�a�variety�of�cognitive�abilities�that�enable�a�group�to�
complete�a�given�group�task.�Multiple�ability�curricula�have�by�definition�a�number�of�learning�pathways�
available�for�students�who�are�not�particularly�strong�at�the�more�traditional�cognitive�abilities�of�read�
ing�and�writing.�The�second�status�intervention�is�called�assigning�competence.�When�a�usually�non�
participating�child�starts�to�make�an�effort�to�participate�because�the�multiple�ability�task�taps�a�strength�
of�theirs,�the�teacher�moves�in�and�assigns�competence�to�that�child.�This�means�the�teacher�notes�what�
the�student�did�and�points�out�to�the�group�how�useful�that�action�can�be�for�completing�its�task.��

Math�teachers�at�the�school�will�participate�in�professional�development�through�the�UCLA�Mathematics�
Project�(UCLAMP)�which�provides�professional�development�programs�that�give�teachers�of�mathemat�
ics�the�opportunity�to�deepen�their�mathematical�knowledge,�to�enhance�and�expand�their�teaching�
strategies,�and�to�develop�their�leadership�capabilities.�UCLAMP�provides�a�wide�range�of�services�that�
utilize�university�resources�to�enrich�mathematics�teaching�in�today’s�urban�schools.�

Science�

Integrated�in�all�science�course�curricula�will�be�the�utilization�of�the�Taylor�Yard�HELAB�facilities,�and�
access�to�the�L.A.�River.�In�Biology,�site�facilities�could�be�used�to�make�high�quality�studies�of�L.A.�River�
specimens,�monitor�bacterial�content�of�the�water,�track�the�spread�of�invasive�and�non�native�biologi�
cal�organisms,�etc.�As�part�of�the�Biology/Earth�Science/Chemistry�course�sequence,�continued�study�will�
include�river�flow�volumes,�run�off�patterns,�water�turbidity�studies,�evaluation�of�the�engineered�struc�
ture�of�flood�channel�facilities�and�bridges�over�the�channel,�and�pollution�levels�in�the�water.�

The�flexible�nature�of�teacher�designed�curriculum�will�allow�teaches�to�be�adaptable�to�whatever�
resources�available�when�the�lab�is�complete.�We�anticipate�that�the�CTE�lab�and�equipment�will�be�used�
by�teachers�of�core�science�courses�(Biology,�Earth�Science,�Chemistry,�Physics),�in�collaboration�with�the�
lab�scientists,�for�specific�labs�and�activities.�For�example,�when�investigating�non�native�and�human�
impacts�on�biodiversity,�students�will�propagate�native�plants�for�restoration�projects�in�surrounding�
riparian�habitats.�In�Chemistry�courses,�water�sample�analysis�(pH,�dissolved�oxygen,�transparency,�
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nitrates)�can�be�conducted�using�equipment�in�the�CTE�lab.�Within�the�ICS/earth�science�standards,�
structural�properties�of�soils�will�be�investigated�using�tools�such�as�the�Infiltrometer�and�soils�Penetro�
meter.�In�advanced�science�coursework�such�as�Physics,�investigations�of�renewable�and�nonrenewable�
sources�of�energy�will�be�conducted�in�the�CTE�lab.�Equipment�such�as�the�spectrophotometer�will�be�
used�for�the�AP�Biology�photosynthesis�lab.�

Math/Science�Integration�
�
Math�can�be�used�with�English�in�a�form�that�normally�may�not�be�used�at�the�high�school�level.�For�
example,�students�in�the�STEM�sequence�could�use�the�deductive�reasoning�skills�that�they�learn�in�
Math�and�apply�it�in�the�form�of�syllogisms�in�English.�In�conjunction�with�this,�Math�classes�like�Geome�
try�and�Algebra�can�look�at�syllogisms�and�create�logical�trees�and�logical�proofs.�This�can�help�students�
in�the�forming�of�their�arguments�especially�when�writing�persuasive�essays.�In�this�way�students�can�
see�the�practical�application�of�Math�when�speaking�or�writing�the�English�language.�Students�would�
have�the�benefit�of�applying�critical�thinking�skills�to�both�subjects,�which�would�prepare�them�for�col�
lege�courses�that�they�may�take�in�the�future.��

The�sciences�may�also�be�tied�into�the�curriculum�by�means�of�the�study�of�sustainability.�For�example�
students�in�the�Sustainability�Environment�sequence�while�studying�sustainability�students�will�learn�
about�the�environment�in�Biology�while�in�history�they�learn�about�the�industrial�revolution�and�its�
impact�on�the�environment.�This�will�help�students�make�tangible�connections�between�the�sciences,�
which�are�often�hard�to�understand�for�high�school�students,�and�other�subjects�like�History�and�English.��

The�Science�and�Math�Departments�will�also�work�with�other�instructional�teams�to�utilize�the�Humani�
tas�Instructional�model�by�seeking�ways�in�which�in�which�Math�and�Science�can�be�integrated�English�
and�History.��

PHYSICAL�EDUCATION�

SoHDA�will�offer�traditional�Physical�Education�courses�in�9th�grade,�including�offering�the�state�
mandated�“FITNESSGRAM,”�physical�fitness�battery.�SoDHA�will�look�to�develop�period�“0”�and�period�
“7”�fitness�options�during�which�students�can�accumulate�fitness�hours�towards�their�second�year�of�
state�required�physical�education.�The�goal�of�the�SoDHA�physical�education�program�will�be�to�promote�
lifetime�habits�of�regular�physical�activity.�This�is�best�accomplished�by�spreading�the�hours�out�over�
grades�10�12.�We�will�look�to�integrate�physical�education�and�fitness�with�our�community�programs�
and�partners�as�well�as�with�our�other�curriculum�programs�when�relevant,�including�(but�not�limited�
to),�community�gardens�[botany�and�biology/nutrition],�physiology�(Biology),�history�of�human�activity�
(History),�and�body�image�(9th�grade�theme�of�identity).�The�Design�Team�is�working�with�community�
member�and�fitness�specialist�Telma�Cifuentes�to�develop�a�culturally�connected�fitness�program,�aim�
ing�to�make�fitness�and�health�more�of�a�lifestyle�than�just�a�credit�to�get�out�of�the�way�for�graduation.�
A�native�of�Guatemala�and�long�time�Northeast�Los�Angeles�resident,�Ms.�Cifuentes�brings�a�cultural�
understanding�to�her�specialty�that�SoHDA�will�seek�in�its�community�connections.�

WASC�ACCREDITATION�PLAN�

As�evidenced�in�the�design�plan,�SoHDA�is�planning�a�WASC�qualified�school�and�curriculum.�

Timeline�for�WASC�approval�

Semester�Two:�Submit�the�“Request�for�WASC�affiliation”�for�a�Fall�2012�(Year�Two)�visit.�
http://www.acswasc.org/pdf_general/AffiliationRequest.doc��
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Semester�Two/Summer�Two:�SoHDA�plans�to�budget�($2000�=�$1500�one�time�fee�plus�$500�member�
ship�fee)�for�participation�in�the�WASC�“Accreditation�Plus”�program.�Given�the�demands�of�the�first�
couple�of�years�of�planning,�this�program�will�school�staff,�providing�services�as�outlined�on�their�Web�
site:�[http://www.acswasc.org/APlus_program.htm].�

Year�Two:�Initial�WASC�visit.�
Subsequent�planning�will�depend�on�the�results/evaluation�of�the�initial�WASC�visit.�
�

i. Autonomy:�Describe�how�you�will� use� curriculum�and� instruction� autonomy� to�maximize� stu�
dent�learning.�If�seeking�Pilot�School�status,�also�discuss�how�the�school�will�weave�community,�
work�based�and�service�learning�opportunities�into�the�curriculum�to�connect�the�classroom�to�
relevant�real�world�learning.�

�
The�School�of�History�and�Dramatic�Arts�curriculum�will�draw�extensively�from�teacher�designed�and�
teacher�tested�curriculum,�with�care�to�meet�California�state�standards�in�all�subjects.�Autonomy�will�
allow�teachers�to�bring�interdisciplinary�lesson�plans�into�the�classroom�that�further�SoHDA’s�vision,�
while�still�utilizing�LAUSD�curriculum�when�they�think�it�is�appropriate.�It�will�also�allow�teachers�on�staff�
to�bring�innovative�ideas�to�the�classroom�through�our�mandated�grade�level�and�content�area�meet�
ings.�For�instance,�our�Historical�Frameworks�class,�while�based�on�research�from�World�History�for�Us�
All�at�San�Diego�State�University�(worldhistoryforusall.sdsu.edu),�is�not�a�currently�accepted�LAUSD�
course.�We�will�apply�to�the�UC/CSU�systems�for�acceptance�as�an�a�g�elective.�In�terms�of�assessments,�
autonomy�will�allow�us�to�create�summative�periodic�assessments�that�are�related�directly�to�our�con�
tent,�and�scheduled�at�logical�times.�

The�curriculum�and�instruction�that�we�envision�also�requires�the�autonomy�to�select�a�staff�willing�to�
collaborate�and�to�create�a�very�extensive�professional�development�program.�Instructional�autonomy�
will�also�give�instructional�teams�the�flexibility�to�design�and�implement�lesson�plans�that�incorporate�
“real�world”�community�based�applications.�For�example,�students�could�stage�community�based�envi�
ronmental�campaigns�that�involve�information�gathering,�publicity,�financial�planning,�and�scientific�
research.�The�Theater�and�Film�department�will�work�with�students�to�plan�“Coffee�Houses”�in�which�
students�stage�a�variety�of�performances�ranging�from�poetry�readings�to�stand�up�comedy.�

In�order�to�realize�SoHDA’s�goal�of�“cultivating�community�engagement,”�service�learning�projects�will�
be�performed�in�every�grade,�as�opposed�to�just�11th�grade�as�required�by�LAUSD.�The�focus�of�these�
projects�will�be�based�on�the�curriculum�of�grade�level�teams�and�student�maturity�level.�For�example:�

SERVICE�LEARNING�
Grade� Focus�
9th� Environmental�Projects�
10th� Public�Service�Campaigns�
11th� Local�Community�Outreach�
12th� Political�Processes�

�
We�will�set�up�community�based�internships�as�a�way�of�making�Linked�Learning�“real�world”�connec�
tions�to�the�curriculum.�All�seniors�who�are�interested�will�be�placed�in�film�and�theatre�related�intern�
ships.�We�will�work�to�place�students�in�training�programs�and�jobs�through�Inner�City�Filmmakers�(see�
letter�of�support�in�Attachment�C).�
�
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ii. Curriculum�Development:�If�applicable,�submit�a�timeline�that�outlines�plans�to�develop�curric�
ula�for�the�proposed�school�prior�to�school�opening.�

�
Our�curriculum�development�will�center�on�the�Humanitas�instructional�model�and�use�the�Understand�
ing�by�Design�framework�for�instructional�planning.�Please�see�“Attachment�A”�for�the�initial�curriculum�
development�plan.�
�

c. Addressing� the� Needs� of� All� Students:� Articulate� how� the� proposed� Instructional� Program� will�
reinforce�a�commitment�to�different�methods�of� instruction�to�meet�the�needs�of�all�students,� in�
cluding�students�of�poverty,�students�with�special�needs,�students�with�disabilities,�gifted�students,�
English�Learner�(EL)�students�and�Standard�English�Learner�(SEL)�students,�young�children�ages�0�5�
(elementary�schools�only).��

�
Special�Education�
SoHDA�teachers�will�implement�research�based�strategies�designed�to�meet�the�needs�of�students�with�
disabilities.� Teachers� will� teach� reading� explicitly� and� systematically.� Students� who� need� additional�
support�in�any�academic�area�will�receive�tutoring�before,�during,�and�afterschool�in�the�learning�center.�
SoHDA�teachers�will�also�use�varying�teaching�methods�to�address�multiple�intelligences�through�the�use�
reciprocal�teaching,�shared�inquiry,�interactive�notebooks,�and�proactive�reading.�See�Attachment�D.���

English�Learner�(EL)�and�Standard�English�Learners�(SEL)�
SoHDA�will�address�the�needs�of�the�ELL�students�through�various�methods.�SoHDA�will�begin�by�distin�
guishing�between�short�term�and�long�term�ELL�students,�students�who�are�on�a�fast�track�into�reclassi�
fication,�and�provide�further�assistance�with�long�term�ELL�students.�SoHDA�ELL�students�will�receive�an�
education�rich�in�SDAIE�methodology;�Project�Based�Learning�(which�assists�SEL�and�ELL�students�by�
being�able�to�see�the�long�term�goal);�and�interdisciplinary�curriculum�which�helps�keep�students�en�
gaged�by�focusing�on�a�single�topic�while�providing�background�knowledge�through�multiple�concentra�
tions.�SoHDA�will�have�a�comprehensive�monitoring�program�that�will�identify�students�and�quickly�
notify�teachers�as�to�students’�classification�and�will�also�make�parents�aware�of�the�re�designation�
process�so�that�all�parties�involved,�students,�parents,�teachers,�and�administration�will�work�to�reclas�
sify�students.�SoHDA�will�also�promote�the�CELDT�assessment�with�the�same�intensity�as�it�will�promote�
the�CAHSEE�and�CST.��SoHDA�embrace�the�Local�District�4�goal�for�ELL�students,�which�states�“75%�of�all�
EL�students�will�move�at�least�one�CELDT�level�per�year.”�

Taylor�Yard�School�Collaborative:�Supporting�ESL�Students�

We�will�work�with�the�other�schools�at�the�campus�to�ensure�that�students�learning�English�as�a�second�language�
have�access�to�all�of�the�schools.�Each�school�will�be�prepared�to�offer�ESL�1�thru�4�within�their�school,�which�will�
require�combined�classes.�In�addition�we�will�also�consider�ways�in�which�we�can�split�up�ESL�classes,�so�they�are�
stand�alone,�then�have�students�select�one�of�the�schools�for�the�remainder�of�their�high�school�studies.�

::��ArtLAB��::��Los�Angeles�River�School��::��School�of�Technology,�Business,�and�Education�::��School�of�History�and�
Dramatic�Arts��::�

Social�Needs/Poverty�
The�faculty�at�SoHDA�will�work�together�in�order�to�identify�and�help�students�who�have�been�stricken�
with�poverty.��A�faculty�member�will�be�appointed�Homeless�School�Liaison�and�will�attend�the�annual�
training�provided�by�LAUSD.�That�faculty�member�will,�in�turn,�provide�the�staff�at�SoHDA�Professional�
Development�that�will�help�assist�students�with�poverty.�The�faculty�will�work�together�on�developing�
programs�such�as�before/after�school�computer�labs,�providing�students�with�general�school�supplies,�
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and�supplemental�materials.�Also,�SoHDA�will�loan�out�supplies�that�will�assist�with�students�to�take�the�
SAT�such�as�graphing�calculators.��

In� addition� to� the� traditional� method� of� identifying� students’� economic� needs� through� the� free� and�
reduced�cost�lunch�program,�SoDHA’s�small�setting,�teacher�teams,�advisories,�and�individualized�learn�
ing� plans� will� all� help� identify� other� economic� needs� that� hinder� students� from� full� participation� in�
school,�whether�for�lack�of�supplies,�clothing,�or�food.�One�of�SoDHA’s�fundraising�goals�will�be�to�estab�
lish�“draw�account�allowances”�for�students�who�have�been�identified�as�having�high�economic�need�so�
that�these�students�are�not�shut�out�from�purchasing�tickets�for�social�events.�Private�institutions�in�Los�
Angeles�have�used�these�successfully�as�a�means�of�equalizing�the�student�population�and�SoHDA�will�
look�to�their�models�to�create�these�allowances.�

Gifted�and�Talented�Students�
Gifted�and�Talented�students�will�receive�differentiated�instruction�with�an�emphasis�on�rigor�appropri�
ate�to�student�needs.�SoHDA�will�also�adhere�to�the�requirements�set�forth�by�AB�2313.�Students�will�
also�have�access�to�additional�Advance�Placement�classes�through�an�AP�partnership�with�other�Taylor�
Yard�schools�such�as�the�Los�Angeles�River�School.�In�addition,�SoHDA�will�provide�periods�“0”�and�“7”�
for�extra�coursework,�and�will�work�with�local�community�colleges�to�provide�means�by�which�gifted�
students�can�take�courses�to�further�their�college�experience�and�earn�additional�college�credits.��
�

d.�� Instructional� Strategies:� Describe� the� instructional� strategies� that� will� be� implemented� at� your�
proposed�school�to�support�the�Instructional�Program.�Explain�why�these�strategies�are�well�suited�
to�address�the�needs�of�the�student�population�you�plan�to�serve.��

SoHDA’s�primary�instructional�strategies�are�summarized�in�the�chart�that�follows:�

Strategy� Professional�Development�
1.���Reciprocal�Teaching�
2.���Shared�Inquiry�
3.���Interactive�Notebooks�
4.���Interdisciplinary�Writing�
5.���Project�Based�Learning�

1.���Action�Learning�Systems�
2.���Great�Books�Foundation�
3.���Teachers�Curriculum�Institute�
4.���Humanitas�
5.���Buck�Institute�for�Education�

These�strategies�address�the�needs�of�the�student�population�in�the�following�ways:�

1.�Reciprocal�Teaching��
This�method�involves�training�students�to�use�four�strategies�that�are�associated�with�of�both�improving�
reading�comprehension�and�self�monitoring�while�reading�(Palinscar�and�Brown�1984;�Palinscar�1984,�
1986).�The�four�strategies�are�(1)�generating�questions,�(2)�summarizing,�(3)�clarifying,�and�(4)�predict�
ing.�The�method�helps�students�with�low�reading�skills�internalize�the�metacognitive�processes�which�
good�readers�naturally�perform.�
�

RESEARCH�BASE�
Reciprocal�Teaching�has�been�heralded�as�effective�in�helping�students�improve�their�reading�ability�in�
pre�post�trials�or�research�studies�(Pearson�and�Doyle�1987,�Pressley�et�al.�1987).�According�to�Bruer�
(1993),�Reciprocal�Teaching�helps�novice�readers�learn�and�internalize�the�strategies�excellent�readers�
employ.�When�engaging�in�Reciprocal�Teaching�strategies,�the�novices�are�practicing�and�developing�the�
skills�required�to�comprehend�and�learn.�Further,�trials�employing�Reciprocal�Teaching�have�consistently�
indicated�the�technique�promotes�reading�comprehension�as�measured�on�standardized�reading�tests.�
Carter,�Carolyn�J.�“Why�Reciprocal�Teaching?”�Educational�Leadership.�March.�1997:�64�68.�Print.�
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2.�Shared�Inquiry��
Shared�inquiry�is�a�method�of�learning�that�inspires�deeper�thinking�through�reading�and�discussion.�
Discussion�leaders�learn�how�to�ask�probing�questions�that�let�students�respond�with�their�own�ideas,�
supported�by�evidence�from�the�text.��

RESEARCH�BASE�
Great�Books�Foundation.�What�Is�Shared�Inquiry.�The�Great�Books�Foundation.�Illinois.�2006.��

Teachers�on�our�design�team�have�been�trained�in,�and�successfully�used,�this�method.�They�have�also�
customized�the�program�by�developing�their�own�strategy�for�pre�reading�that�is�similar�to�text�annota�
tions�that�college�professors�sometimes�require.�The�following�is�a�copy�of�the�laminated�card�that�
students�receive�to�guide�them�in�the�process:�

PROACTIVE�READING�
Highlight�or�underline�important�text.��

Use�the�symbols�to�indicate�its�significance.��
Add�commentary�in�the�margins�or�on�post�its.�

�?���This�is�confusing.�
����������(does�not�require�commentary)�

�!���This�is�a�main�idea.�
����������(does�not�require�commentary)�

�*���This�makes�me�think…�

����������(any�comments�you�would�like�to�make)�

�=���This�reminds�me�of…�
����������(personal�examples,�academic�analogies)�

�+���I�agree�because…�
��0���I�disagree�because…�

Teacher�Comments:�
A�couple�of�months�ago,�Steven�Munguia�(Class�of�2010,�Humboldt),�stopped�by�to�visit�me�and�Ms.�
Ryley.�I�asked�Ms.�Ryley�if�she�had�any�more�copies�of�the�Proactive�Reading�cards.�Steve�then�said�
“check�this�out”�and�pulled�a�wrinkled�copy�of�an�earlier�version�out�of�his�wallet.�He�told�us�that�he�
had�checked�a�book�out�of�the�library�that�we�had�recommended,�and�was�reading�it�using�the�
method—taking�notes�on�separate�paper�because�it�was�a�library�book.�

During�a�recent�visit,�former�student�Stephanie�Miranda�(Class�of�2010,�PCC)�said�that�at�a�SITE�semi�
nar�she�attended�(a�program�that�assists�students�with�transferring�to�UCs)�the�professor�was�walk�
ing�down�the�aisle�lecturing�to�the�class�on�effective�reading�practices.�He�stopped�when�he�spotted�
Stephanie’s�article,�which�was�marked�with�Proactive�Reading�annotations.�The�professor�then�used�
Stephanie’s�article�as�an�example�of�effective�reading�practices.�

Ricardo�Martinez,�Franklin�High�School�English�teacher,�design�team�member�
�
3.�Interactive�Notebooks��
Interactive�Student�Notebooks�allow�students�to�access�information�in�an�engaging�way.�As�students�
learn�new�ideas,�they�use�several�types�of�writing�and�innovative�graphic�techniques�to�record�and�
process�them.�Students�use�critical�thinking�skills�to�organize�information�and�ponder�questions�that�
promote�creative�thinking.�Key�ideas�are�highlighted;�diagrams�show�relationships;�sketches�show�peo�
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ple�and�events;�timelines�illustrate�chronology,�etc.�(from�http://info.teachtci.com/forum/isn.aspx).�
SoHDA�design�team�members�have�been�using�Interactive�Student�Notebooks�successfully�for�years.�The�
organizational�and�graphic�components�embody�Specially�Designed�Academic�Instruction�in�English�
(SDAIE)�strategies.��
�
4.�Interdisciplinary�Writing��
Interdisciplinary�essays�serve�as�summative�assessments�for�Humanitas�interdisciplinary�lessons.�
Through�scaffolding,�students�are�able�to�produce�writing�that�goes�beyond�formulaic�five�paragraph�
essays.�There�are�examples�of�a�9th�grade�and�a�12th�grade�interdisciplinary�essay�in�Section�2.b.�
�
5.�Project�Based�Learning��
Progressive�educators�such�as�John�Dewey�have�reported�the�benefits�of�experiential,�hands�on,�stu�
dent�directed�learning�for�over�100�years.�The�roots�of�Project�Based�Learning�(PBL)�lie�in�this�tradition.�
PBL�can�be�defined�as�“a�systematic�teaching�method�that�engages�students�in�learning�knowledge�and�
skills�through�an�extended�inquiry�process�structured�around�complex,�authentic�questions�and�carefully�
designed�products�and�tasks.”�(Buck�Institute�for�Education,�2010)�In�standards�based�PBL,�students�are�
pulled�through�the�curriculum�by�a�Driving�Question�that�creates�a�need�to�learn�the�material.�The�
Driving�Question�is�tied�to�content�standards,�and�the�assessment�is�designed�to�evaluate�mastery�of�
that�content�This�driving�question�is�similar�to�the�Big�Ideas�and�Essential�Questions�that�are�central�to�
Understanding�by�Design,�our�instructional�planning�tool.�It�also�mirrors�the�Linked�Learning�component�
of�real�world�applications.�
�

RESEARCH�BASE�
Research�shows�that�learners�not�only�respond�by�feeding�back�information,�but�they�also�actively�use�
what�they�know�to�explore,�negotiate,�interpret,�and�create.�They�construct�solutions,�thus�shifting�the�
emphasis�toward�the�process�of�learning.�In�addition,�cognitive�research�has�revealed�much�more�about�
the�nature�of�problem�solving.�Education�has�benefited�from�this�research,�as�teachers�have�learned�
how�to�effectively�scaffold�content�and�activities�to�amplify�and�extend�the�skills�and�capabilities�of�
students.�
“Introduction�to�Project�Based�Learning.”�Buck�Institute�for�Education.�Web.�August�2010.��
www.bit.org�
�
�

d. Early�Care�and�Education:�Discuss�how�you�will�reach�out�to�and�address�the�needs�of�young�chil�
dren,�ages�0�5,�and�their�families.�Please�refer�to�the�Options�for� Including�Early�Care�&�Education�
(ECE)�in�the�Operations�of�an�Elementary�School�located�on�the�Public�School�Choice�website�to�view�
a�comprehensive�list�of�possible�strategies�used�by�school�operators�to�integrate�child�development�
services�in�their�program(s).��

Not�Applicable�

�
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�
3.��SCHOOL�CULTURE�AND�CLIMATE��
�
a. Description�of�School�Culture:�Describe�the�culture�and�climate�envisioned�for�the�proposed�school,�

particularly�as� it� relates� to�academic�achievement,� student�motivation� to�succeed,�personalization�
and� safety.� Identify� specific� rituals,� routines,� activities,� structures,� etc.� that� will� support� the�
achievement�of� the�culture�and�climate�envisioned.�Discuss�how�you�plan�to� introduce�and� imple�
ment�the�rituals,�routines,�activities�and�structures�with�students,�teachers,�parents�and�other�staff.�

�
“The�expectations�that�others�place�on�us�help�us�form�our�expectations�of�ourselves�.�.�.�We�will�
do�what�others�expect�of�us.�.�.�.�If�they�expect�us�to�graduate,�we�will�graduate.�If�they�expect�us�
to�get�a�job,�we�will�get�a�job.�If�they�expect�us�to�go�to�jail,�then�that’s�where�we�end�up�too.”�—
Moore,�Wes.�The�Other�Wes�Moore.�Spiegel�&�Grau.�New�York.�2010,�126.�

SoHDA�will�have�a�collaborative�school�culture�of�high�expectations�in�which�success�is�possible�for�all�
students�and�is�defined�by�reachable,�measurable�outcomes.�The�school�climate�will�promote�individual�
student�investment�in�their�academic�achievement�as�well�as�family�and�community�investment�in�
students’�success.�Students�will�be�motivated�to�not�only�stay�in�school�generally,�but�come�to�school�
regularly�if�they�embrace�high�expectations�of�themselves.�

To�promote�the�culture�of�success�SoHDA�will:�

� Get�students�to�invest�in�their�own�learning�with�individual�profiles�and�goals�and�by:�
o helping�students�believe�they�can�improve�so�that�they�will�invest�in�themselves�by�the�pro�

motion�of�a�college�oriented�school�culture,�a�caring,�nurturing�faculty�that�drives�towards�
academic�and�personal�success,�and�a�personalized�atmosphere�where�students’�issues�are�
recognized�and�addressed.�

o carefully�scaffolding�tasks�so�students�can�gain�a�sense�of�competency��
� Teachers�will�collaborate�to�set�and�reinforce�high�expectations�and�common�standards.�
� Get�the�students’�“circle�of�influence,”�starting�with�parents,�to�invest�in�high�expectations.�
� Have�community�partners�that�reinforce�a�culture�of�high�expectations.�

The�SoHDA�Instructional�Leadership�Team�will�explore�various�methods�of�communicating�high�stan�
dards,�expectations,�and�belief�in�students’�abilities�including�(but�not�limited�to)�adopting�motivational�
sayings,�bringing�in�recent�graduates�from�northeast�Los�Angeles�as�role�models,�and�using�a�system�of�
rewards�and�praise�for�feedback.�

Research�Base�
Blankstein,�Alan�M.�Failure�is�Not�an�Option:�Six�Principles�for�Making�Student�Success�the�ONLY�Option.�
2nd�edition.�Corwin�Press.�Thousand�Oaks,�CA.�2010,�1�28.�
�
One�of�the�main�structures�for�supporting�the�school�culture�will�be�the�multi�grade�advisories.�
ASA�used�a�senior/freshman�“Buddy�Program”�in�which�seniors�mentored�the�9th�graders.�This�proved�
successful�in�creating�a�bonding�and�growth�experience�for�9th�graders�and�setting�the�high�expectations�
culture�as�shown�by�some�of�these�quotes�from�freshman�at�the�end�of�the�year:�
The�best�thing�about�the�buddy�program�was�“Meeting�someone�new�who�gives�you�advice�for�high�
school.”���“Talking�to�people�who�are�wise.”��“The�best�part�was�meeting�the�seniors�because�they�are�an�
example�to�me�that�if�I�work�hard�I�could�graduate�like�they�did!”��“The�best�part�was�learning�how�it�was�
going�to�be�when�I�was�going�to�go�to�12th�grade.”�
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Multigrade�Advisories��Multigrade�Advisories�will�expand�on�that�success�by�having�a�continuum�of�
support�and�positive�peer�pressure�through�all�grades.�Advisories�will�include�all�students,�including�
students�with�special�needs.�As�much�as�possible,�advisories�will�stay�together�through�all�four�years,�
providing�an�even�smaller�consistent�community�of�support�for�students.�Once�the�12th�graders�gradu�
ate,�a�new�9th�grade�class�will�be�added�to�an�existing�advisory.�
�
The�advisory�days�will�be�used�as�follows:�

Monday� Whole�School�Meeting�
Tuesday� Community�Building/Peer�Support�Groups�
(Wednesday)� Professional�Development�Days�
Thursday� Common�Book�
Friday� College�Planning�/Academic�Counseling�

�
Mondays’�whole�school�meetings�will�be�used�for�such�things�as�speakers,�presentations�by�the�individ�
ual�advisories.�Tuesdays’�community�building/peer�support�groups�will�be�used�for�interpersonal�activi�
ties�as�well�as�outreach/community�service/school�service�planning.�Groups�will�form�bonds�with�mutual�
constructive�goals.��

Thursdays’�“Common�Book”�will�be�a�school�and�community�building�activity�modeled�after�the�UCLA�
“Common�Book”�program�for�incoming�students.�Nominations�will�be�taken�for�book(s)�chosen�from�all�
stakeholders�(For�full�participation,�SoHDA�will�choose�books�available�in�translation,�audio�forms,�and�
abridged�texts.)�Community�members�will�be�invited�to�participate�as�“Common�Book�ambassadors.”�
Discussions�will�center�around�themes�introduced�in�the�book.�Goals�include:�Students�hear�and�learn�to�
share�diverse�perspectives�in�a�respectful�way;�Students�begin�to�build�a�community�of�learners;�Stu�
dents�explore�what�is�their�role�in�creating�a�just�society;�and�Students�consider�what�action�steps�they�
can�take�in�response�to�what�they've�read�and�discussed.�

Fridays’�college�planning�and�academic�counseling�time�will�give�students�time�to�prepare�and�go�over�
their�individual�learning�goals,�learn�about�a�g�courses�relevant�to�their�grade�level,�explore�college�and�
career�interests,�and�interact�with�community�partner�college�students.�Grade�level�surveys�about�
personal�goals�and�awareness�of�college�preparation�will�kick�off�their�college�and�academic�planning�for�
the�year.��

Other�school�rituals�and�routines�that�SoHDA�will�use�to�support�their�goals�of�high�academic�achieve�
ment,�motivation�to�succeed,�a�personalized,�safe,�and�mutually�respectful�atmosphere�for�each�student�
will�include�both�the�traditional�(dances,�spirit�days,�school�contests)�and�the�non�traditional�(Fun�Fri�
days;�Freaky�Fridays;�Empowerment�through�Education).�Specific�rituals�will�be�decided�by�the�governing�
council�with�input�from�all�stakeholders.�SoHDA�will�promote�a�student�leadership�or�“Ambassador”�
program�that�engages�in�both�the�traditional�forms�of�leadership�as�outlined�above�and�one�that�struc�
tures�school�and�community�service�as�leadership.��

Lastly,�as�a�“Dramatic�Arts”�high�school,�SoHDA�will�work�to�create�a�“Coffee�House”�for�student�per�
formance.�In�collaboration�with�the�Governing�Council,�SoHDA�this�venue�will�involve�the�community—
from�performances�for�and�by�community�members�to�refreshments�using�local�produce.�
�
Taylor�Yard�Schools�Collaborative:��Campus�Safety�

We�realize�that�safety�is�an�issue�of�critical�importance�to�CRHS#13�families�and�the�community,�and�one�that�must�
be�addressed�by�the�campus�as�a�whole.�The�Collaborative�will�create�a�safe�campus�by�sharing�services�and�
working�closely�with�outside�resources.�We�have�already�reached�out�to�multiple�community�groups,�including�
Aztecs�Rising,�which�provides�gang�intervention�services�to�at�risk�students.�They�are�willing�to�consider�staffing�a�
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satellite�office�on�our�campus.�In�addition,�we�have�begun�working�with�the�LAPD/Northeast�Area�and�the�Safe�
Passage�program�to�ensure�student�safety�to�and�from�school.�We�recognize�that�CRHS#13�will�draw�students�from�
neighborhoods�with�multiple�gangs,�and�creating�a�safe,�neutral�zone�on�the�campus�is�a�top�priority.�

::��ArtLAB��::��Los�Angeles�River�School��::��School�of�Technology,�Business,�and�Education�::��School�of�History�and�
Dramatic�Arts��::�

�
�
Taylor�Yard�Schools�Collaborative:�Shared�Athletics�

The�five�schools�at�CRHS#13�will�share�athletic�teams�and�facilities.�The�four�Pilot�school�teams�have�agreed�to�a�
school�day�that�ends�at�3:30pm�in�order�to�facilitate�scheduling�sports�practices�after�school.�The�campus�Building�
Council�will�take�further�steps�to�ensure�equitable�access�to�athletics�for�all�students.�

::��ArtLAB��::��Los�Angeles�River�School��::��School�of�Technology,�Business,�and�Education�::��School�of�History�and�
Dramatic�Arts��::�

�
�

b. Student� Support� and� Success:� Describe� exactly� what� student� success� means� at� your� proposed�
school.�How�will�your�school�motivate�kids�to�come�to�school�and�stay�in�school?�

�
Student�success�at�SoHDA�will�be�multi�faceted.�Student�success�will�be�defined�at�SoHDA�as�academic�
as�well�as�personal.�
�
Academic�Success�
SoHDA�rejects�the�“soft�bigotry�of�low�expectations”�as�was�embodied�in�the�Coleman�report�of�the�
1960s.�Rather,�SoHDA�embraces�more�current�research�that�all�students�can�attain�high�goals.�“First�and�
foremost�.�.�.�leaders�must�believe�and�communicate�that�all�children�can,�and�must,�achieve�to�high�
standards.�Only�when�leaders�make�this�message�the�core�theme�will�systems�begin�to�organize�and�
build�the�infrastructure�needed�to�support�high�quality�teaching�and�learning�for�all�students.”�
Academic�success�at�SoHDA�will�include�improvement�as�well�as�defined�absolute�goals.�Measurement�
of�individual�student�success�will�include�(1)�being�on�track�to�graduate;�(2)�progress�towards�the�goal�of�
qualifying�(no�grade�lower�than�a�C)�in�all�a�g�requirements;�and�(3)�individual�improvement.�Every�
student�will�have�an�individualized�set�of�goals�for�improvement.�
�

Research�Base�
Coleman,�James�S.�“Equality�of�Educational�Opportunity�[Coleman]�Study�(EEOS),�1996.”�University�of�
Michigan.�Ann�Arbor.�2007�(1966).��
Farr,�Steven.�Teaching�as�Leadership:�The�Highly�Effective�Teacher’s�Guide�to�Closing�the�Achievement�
Gap.�Jossey�Bass.�San�Francisco.�2010.�
Housman�Naomi�G.�and�Martinez.�A�Brief�for�Practitioners�on�Turning�Around�Low�Performing�Schools:�
Implications�at�the�School,�District,�and�State�Levels.�National�Clearinghouse�for�Comprehensive�School�
Reform.�Washington,�D.�C.�April�2001.�
�
Personal�Success�
SoHDA�will�motivate�students�to�come�to�school�and�stay�in�school�because�student�success�at�SoHDA�
will�mean�more�than�academic�success�as�measured�by�numbers.�Success�will�mean�producing�well�
rounded�students,�both�academically�and�personally�prepared�to�pursue�college�and�career.�SoHDA�
Design�Team�members�have�found�that�students�are�“successful”�when�they�are�happy�to�be�in�their�
surrounding;�are�confident�in�their�abilities;�are�mature�enough�to�make�proper�choices;�have�an�aware�
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ness�of�the�environment�both�socially�and�politically;�have�the�organizational�skills�to�manage�with�new�
or�multiple�obstacles�

SoHDA�staff�wants�to�nurture�students�who�have�a�thirst�and�drive�for�knowledge�and�have�an�ability�to�
think�through�a�discussion�and�support�their�claims.�Successful�SoHDA�students�will�be�outspoken,�able�
to�get�past�shyness,�and�be�respectful�of�others’�points�of�view.�

As�an�example,�Design�Team�members�at�the�American�Studies�Academy�have�had�experience�in�setting�
just�such�an�atmosphere,�producing�students�who�are�knowledgeable�and�opinionated;�avid�bookworms�
yet�lettered�in�multiple�sports�(Brian�’10�UCR);�un�stereotypical�prom�queens�who�posses�tremendous�
leadership,�poise,�and�intelligence�(Nicole�’10�UCR);�former�ESL�students�who�feel�comfortable�enough�
to�begin�a�club�to�assist�“newcomers”�(Damaris�’09�Mills);�and�former�ESL�students�and�who�have�gained�
enough�confidence�to�speak�aloud�in�AP�Government�class�despite�heavy�accents�(Gretel�’10�UCLA;�Jorge�
’10�Northridge);�and�students�who�are�courageous�enough�to�withstand�strong�family�gang�influences�to�
go�on�to�academic�success�(Ricky�’10�Northridge;�Rudy�’09�Pomona).�Other�students�like�the�Jimenez�
sisters�who�were�consistently�involved�in�everything,�despite�also�working�many�hours�in�their�family’s�
business�and�tackling�AP�classes—both�enrolled�at�Smith�(Myra�’09;�Anna�’10).�SoHDA�will�seek�to�have�
students�who�develop�an�innate�altruism�and�are�willing�to�spend�tremendous�energy�in�organizing�
events�for�an�orphanage�(Joyce�’09�Dartmouth;�Laura�’09�Georgetown).�SoHDA�will�help�students�seek�
their�passions�and�their�voices�whether�it�be�leading�anti�war�student�walkouts�(Vicky�’08�Humboldt;�
Mina�’08�ELAC),�being�a�vice�president�of�student�affairs�at�PCC�(Alex�08),�or�making�a�difference�in�their�
community�by�running�for�and�being�elected�to�the�Highland�Park�Neighborhood�Council�(Luis�’10�
CSULA;�Erik�’10�Northridge).��

Motivation�
As�outlined�in�section�3a,�students�are�more�likely�to�stay�in�school�when�they�believe�that�they�can�
improve�and�do�well�and�when�they�embrace�high�expectations�for�themselves.�The�motivation�of�
students,�the�silent�factor,�is�essential�to�student�and�school�success,�yet�it�is�one�of�the�most�difficult�
aspects�in�education.�Motivation�is�achieved�through�multiple�factors�including�setting�goals,�developing�
self�esteem,�and�the�recognition�that�“…not�all�students�are�motivated�by�the�same�values,�needs,�
desires,�or�wants.”���

Research�Base�
Gross�Davis,�Barbara.�Tools�for�Teaching,�2nd�edition.�Jossey�Bass.�San�Francisco.�2009.�
�
Based�on�this�recognition,�SoHDA�teachers�and�the�SoHDA�community�will�motivate�its�students�with�a�
combination�of�the�following�approaches:�
� dynamic�and�engaging�curriculum�that�includes�a�variety�of�material�
� instructor�enthusiasm�and�organization�
� rapport�between�teacher�and�student�
� making�sure�that�material�is�of�an�appropriate�level,�giving�students�a�sense�that�the�material�is�

directly�applicable�to�their�success�
� creating�a�culture�of�success�which�will�in�turn�promote�positive�peer�pressure�
� Keeping�close�relations�with�alumni�(starting�with�teachers’�alumni�from�previous�programs)�so�that�

students�can�hear�about�the�learning�process�they�are�going�through�from�other�students�in�their�
communities.�

� Having�as�much�parent�involvement�as�possible�so�that�parents�are�invested�in�the�importance�of�
the�high�goals�SoHDA�has�set�for�their�students.�Avenues�for�parent�involvement�will�include:�

o an�open�campus�policy�in�which�parents�are�invited�to�visit�the�school�



�

28�

o a�series�of�grade�level�comprehensive�parent�meetings�which�focus�on�specific�process�top�
ics�such�as�college�application�in�the�12th�grade,�CST�and�CAHSEE�importance�in�the�10th�
grade,�High�School�Orientation�in�the�9th�grade,�etc.�

o individualized�and�language�accessible�parent�education�about�the�education�system�and�
SoDHA’s�goals��

�

c. Social�and�Emotional�Needs:�Describe�the�programs,�resources�and�services�(internal�and�external)�
that�your�proposed�school�will�provide�in�order�to�meet�the�social�and�emotional�needs�of�the�stu�
dents�you�serve.�Explain�how�individual�students�will�be�identified�and�monitored�on�an�ongoing�ba�
sis�at�the�school.�Describe�how�the�effectiveness�of�these�programs�will�be�measured.�

�
Low�self�esteem�or�Low�academic�drive�For�students�with�low�self�esteem�or�low�academic�drive,�
SOHDA�will�be�personalized�enough�that�this�can�be�recognized�on�a�case�by�case�basis�and�the�collec�
tive�staff�can�help�set�achievable�goals�for�these�students,�thus�building�up�their�motivation/�self�
esteem.�Such�methods�as�letting�students�have�a�voice�in�the�material�that�is�studied,�if�possible,�would�
be�a�motivating�factor�for�such�students.��For�instance,�two�English�teachers,�teaching�the�same�grade,�
can�teach�two�different�books�and�students�can�decide�which�book/class�they�want�to�be�involved�with,�
as�done�by�Merri�Garcia�and�Ricardo�Martinez�in�the�‘07�’08�school�year,�both�design�team�members.��

Social�and�Emotional�Needs�In�dealing�with�the�social�and�emotional�needs�of�students,�SoHDA�will�have�
increasing�tiers�of�support�beginning�with�in�house�Pilot�intervention.�Pilot�intervention�(internal),�a�
beginning�tier�of�support�and�intervention,�will�be�comprised�of�SoHDA�faculty�who�during�frequent�
meetings�will�address�student�behavioral,�academic,�or�social�changes.�Advisories�will�also�help�teachers�
have�perspective�on�student�needs.�Teachers�who�have�the�best�rapport�with�a�student�identified�as�
needing�first�tier�support�will�approach�said�student.�If�that�teacher�determines�that�further�support�or�
intervention�is�warranted,�or�if�student�is�dealing�with�a�complex�situation�then�the�matter�will�be�dealt�
through�SoHDA’s�COST�(Coordination�of�Services�Team),�which�will�consist�of�a�school�psychologist,�
SoHDA�counselor,�administration,�and�IMPACT�trained�teachers.��

The�SoHDA�counselor,�Ms.�Reidiny�Martinez,�will�organize,�as�she�has�done�at�Franklin�High�School,�
group�counseling�(internal)�to�help�students�cope�with�their�issues.�In�the�event�that�a�more�comprehen�
sive�approach�is�required,�individual�therapy�through�outside�agencies�(external)�will�be�provided�for�
specific�needs.�Mental�health�counseling�may�be�provided�by�Hathaway�Sycamores�Family�Center�or�
Center�for�Grief�and�Loss�Children,�drug/alcohol�outpatient�services�may�be�provided�by�BHS�Behavioral�
Health�Services/�Lincoln�Heights�or�MELA�(Counseling�Services�Center).��In�the�occurrence�of�an�in�school�
emergency�such�as�a�suicide�attempt,�SoHDA�will�have�a�crisis�team�made�up�of�administration,�SoHDA�
counselor,�school�psychologist,�and�select�SoHDA�teachers,�all�of�which�will�be�IMPACT�trained,�to�help�
mediate�dangerous�situations.��

Gang�Intervention�The�community�surrounding�the�Taylor�Yard�Complex�has�a�history�of�gang�violence.�
In�order�to�help�prevent�students�from�becoming�victims�of�gangs�SoHDA�will�develop�an�intervention�
program�that�during�a�Zero�or�Seven�period�that�will�focus�on�demonstrating�to�the�at�risk�student�
population�the�importance�of�education.�The�period�will�be�called�“Empowerment�through�Education.”�
The�class�will�be�an�interdisciplinary�course�that�will�help�students�gain�knowledge�while�at�the�same�
time�developing�their�skills�that�would�be�utilized�in�their�other�six�periods.�The�intervention�class�will�
focus�on�history,�literature,�sociology,�music,�art,�and�community�based�projects.�The�most�important�
factor�of�this�course�is�that�we�utilize�student�culture�and�student�voice�to�give�students�a�sense�of�
agency�and�to�develop�a�deep�understanding�on�the�importance�of�education.�The�course�will�be�tar�
geted�to�students�who�show�signs�of�“at�risk”�but�will�also�be�open�to�all�students�who�will�like�to�bene�
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fit�from�such�a�course.��SoHDA�and�the�Taylor�Yard�Schools�Collaborative�will�also�work�closely�with�the�
Northeast�Los�Angeles�Police�Department�to�identify�gang�and�safety�issues�as�well�as�work�out�a�“Safe�
Passage”�program�for�students�coming�and�going�from�the�school�premises.�SoHDA�has�a�meeting�
planned�with�the�Northeast�Los�Angeles�Police�Department�in�early�December�to�get�advice�and�guid�
ance�on�the�programs�that�will�best�fit�the�school�and�community.�Aztecs�Rising,�a�northeast�Los�Angeles�
community�service�organization�that�“promotes�peace,�self�sufficiency,�and�quality�of�life�for�youth”�as�a�
means�for�gang�intervention�and�prevention,�will�partner�with�the�Taylor�Yard�Pilot�Schools�Collabora�
tive�to�provide�intervention�services.�If�feasible,�this�group�and�others�will�be�given�a�place�on�campus�to�
have�at�least�a�part�time�presence.�
Taylor�Yard�Schools�Collaborative:�Health�Services�

We�anticipate�that�the�schools�will�share�mental�health�and�physical�health�services�by�sharing�a�school�psycholo�
gist,�on�campus�health�center,�and�other�similar�resources.�We�have�begun�establishing�relationships�with�local�
agencies,�such�as�Family�Source,�that�are�interested�in�partnering�with�the�schools�at�CRHS#13�in�providing�these�
services.�

::��ArtLAB��::��Los�Angeles�River�School��::��School�of�Technology,�Business,�and�Education�::��School�of�History�and�
Dramatic�Arts��::�

�

d.� College�and�Career�Readiness:�Describe�the�specific�programs�that�your�proposed�school�will�pro�
vide�to�expose�students�to�college�and�career�opportunities�as�well�as�support�them�to�be�successful�
in�whichever�pathway�they�choose.��

�
College�Readiness�
Academic�preparation�alone�is�not�sufficient�to�help�students�make�the�transition�to�college,�especially�if�
they�are�first�generation�students.�More�programs�are�needed�to�promote�a�college�going�culture.�
With�its�college�connection�partners,�SoHDA�will�aim�to�implement�the�“nine�critical�principles�for�creat�
ing�a�college�going�culture”�as�outlined�in�Creating�a�College�Going�Culture:�A�Resource�Guide�(Melissa�
Friedman�McDonald�and�Aimée�Dorr,�UCLA:�October�2006;�Prepared�as�part�of�the�Building�Educational�
Success�Through�(BEST)�Collaboration�in�Los�Angeles�County�initiative).�(See�Attachment�C.)�

Career�Readiness�
SoHDA�approaches�education�with�the�belief�that�every�student�can�succeed��so�SOHDA�will�emphasize�
essential�skills�such�as�strong�reading�practices�that�ease�comprehension,�well�structured�writing,�and�an�
ability�to�think�critically,�so�that�whichever�field�students�decide�upon�they�can�have�a�solid�foundation.�
Whenever�possible,�SoHDA�will�make�connections�with�community�members�to�discuss�their�own�career�
paths�and�preparation.�SoHDA�will�specifically�work�with�community�members�to�offer�a�variety�of�after�
school�internships�(over�and�above�their�CTE�tracks).�

With�its�linked�learning�CTE�courses�in�the�Dramatic�Arts,�SoHDA�will�promote�a�more�detailed�career�
readiness.�Students�will�begin�in�ninth�grade�with�a�four�week�rotation�with�the�Dramatic�Arts�program�
to�be�exposed�to�the�different�sequences�they�can�choose�for�their�10�12�grade�CTE�courses.�They�will�
also�have�several�opportunities�starting�in�9th�grade�to�interview�professionals�about�their�careers�and�
preparation.�

�
�
�
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e.� Parental�Involvement:�Discuss�strategies�to�authentically�and�meaningfully�engage�parents�and�
guardians�in�their�children’s�education.�Describe�in�detail�the�programs�or�resources��that�the�pro�
posed�school�will�provide�for�parents�and�guardians.�

�
While�progress�has�been�made�in�research�and�practice�to�erase�low�expectations�of�students,�the�
mistaken�assumption�that�parents�in�low�income�(and�often�minority)�neighborhoods�are�not�involved�in�
their�students’�education�because�they�do�not�care�persists.��What�research�does�show�is�that�it�is�more�
likely�that�parents�in�these�communities�are�not�involved�because�they�are�not�familiar�with�school�
functions�and�traditional�vehicles�for�parent�involvement�or�because�they�have�had�a�negative�experi�
ence�themselves�with�the�school�system�themselves�or�with�their�children.�

Since�there�is�an�abundance�of�research�data�that�shows�the�strong�influence�of�parental�expectations�
on�student�outcomes,�SoHDA�will�implement�several�practices�to�increase�parent�investment�and�in�
volvement�in�their�students’�education�and�success.�These�include:�

� Involve�parents�in�the�students’�learning�plan�and�goals�through�programs�such�as�conduct�
ing�student�lead�conferences,�our�“Coffee�with�SoHDA”�in�which�our�staff��invites�parents�to�
conference�period�meetings�to�review�students’�progress�or�to�address�any�concerns�over�a�
cup�of�coffee,�Grade�Level�Orientations�in�which�parents�are�informed�about�specific�grade�
level�concerns,�and�our�counselor�will�keep�a�log�to�assure�that�there�has�been�contact�with�
every�students’�parent/guardian�at�least�once�per�semester.���

� Develop�two�way�communication�systems�so�parents�have�a�way�to�reach�teachers�as�well�
as�receive�messages�from�them.��

� Have�an�open�classroom�policy��
� After�consulting�with�the�parent�community�to�establish�the�best�means,�utilize�electronic�

methods�to�communicate�about�students,�parent�meetings,�and�school�events.�These�can�
include�password�protected�access�to�student�portfolios�and�homework�assignments,�text�
messages,�and�emails.�

� Implement�a�grassroots�network�of�communication�with�parents,�starting�with�parents�on�
the�governing�Council.�

� Have�a�volunteer�committee�of�translators�on�call�so�parents�can�have�their�concerns�voiced�
to�all�teachers�as�well�as�in�parent�and�community�meetings.�

Believing�that�parent�involvement�is�essential�to�student�engagement,�motivation,�and�success,�SoHDA�
will�create�a�collaborative�structure�in�which�parent�voice�and�insight�contributes�to�and�is�considered�in�
the�direction�of�SoHDA.�Although�academics�will�remain�teacher�driven,�parent�involvement�will�reflect�
the�cultural�relevance�of�the�community�and,�in�turn,�help�parents�feel�a�part�of�the�school�and�there�
fore�their�students’�education.��

SoHDA�will�aim�to�have�parent�contribution�go�beyond�contributing�food�for�social�events�during�the�
school�year�to�having�an�active�parent�group�engaged�in�the�support�of�students.�Parent�involvement�
from�the�beginning�in�the�governance�of�SoHDA�will�foster�cooperation�and�will�eliminate�a�“top�down”�
approach�to�education�that�is�often�experienced�in�many�schools.��SoHDA�will�provide�designated�parent�
space�or�a�“Parent�Center”�for�possible�PTA�meetings�or�parent�education�conferences.�Teachers�will�
help�parents�by�providing�grade�level�specific�informational�meetings.�As�an�initial�plan,�to�be�expanded�
by�the�Governing�Council,�beginning�of�the�year�grade�level�meetings�will�be�as�follows:�

� A�comprehensive�freshmen�orientation�which�informs�the�parents�about�the�entire�school�cal�
endar,�student�expectations,�and�pivotal�information�such�as�G.P.A.,�extracurricular�activities,�
etc.�(in�Year�One�this�will�be�school�wide)�
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� The�sophomore�grade�level�parent�meeting�would�focus�on�the�importance�of�the�CAHSEE,�CST,�
and�PSAT�exams�as�well�as�maintaining�a�strong�G.P.A.�Parents�will�be�brought�up�to�date�about�
CTE�sequence�choices�available�to�their�student.�

� The�Junior�parent�meeting�would�inform�parents�about�the�importance�of�the�SAT/ACT,�testing�
dates,�and�SAT�prep�classes�offered�by�SoHDA�teachers.�During�junior�year,�parents�will�receive�
more�specific�information�about�college�choices�and�the�importance�of�a�strong�G.P.A.��

� Senior�parent�meeting�would,�of�course,�have�a�comprehensive�college�focus�and�career�focus�as�
well�as�involving�parents�in�the�various�social�activities�surrounding�senior�year�and�graduation.�

For�ongoing�parent�communication�during�the�year,�“Coffee�with�SoHDA,”�be�a�monthly�meeting�day�set�
aside�during�which�all�staff�would�agree�to�meet�with�parents�during�their�conference�period�and�discuss�
any�concerns�parents�may�have�or�for�teachers�to�present�their�units,�lesson�plans,�and�objectives.�

In�addition�to�information�about�student�academic�progress�and�success,�as�part�of�their�representation�
on�the�SoHDA�Governing�Council,�the�SoHDA�parent�community�will�have�an�active�role�in�reviewing�the�
funding�needs�and�priorities�for�school�expenditures�that�are�associated�with�the�senior�year.��

Research�Base�
Smith,�Abigail.�“Equity�Within�Reach:�Insights�from�the�Front�Lines�of�America’s�Achievement�Gap�(Re�
sults�from�a�Survey�of�Teach�For�America�Corps�Members).”�Teach�for�America.�New�York.�2005.�
Bempechat,�Janine.�“Learning�from�Poor�and�Minority�Students�Who�Succeed�in�School,”�Harvard�Edu�
cation�Letter.�1999.�15(3),�34.�
�
f.� School�Calendar/Schedule:�Provide�a�copy�of�and�describe�the�proposed�school�calendar�and�daily�

schedule� for�both�faculty�and�students.� In�your�response,�please�discuss�how�students�and�faculty�
will�be�grouped�for� instruction;�the�target�class�sizes�and�teacher�student� loads;�and�how�the�pro�
posed�schedule�promotes�student�achievement.��

�
Teachers�on�grade�level�teams�will�share�a�common�cohort�of�students.�This�will�allow�them�to�create�
interdisciplinary�unit�lesson�plans�and�to�address�the�needs�of�particular�students�as�a�team.�For�stu�
dents,�this�will�create�a�consistency�of�feedback.�Target�class�size�for�core�academic�classes�will�be�30�
students�to�1�teacher.�Teachers�will�have�one�planning�period�per�day.�Every�effort�will�be�made�to�
schedule�common�conference�periods�for�grade�level�team�members.�The�daily�schedule�is�traditional�
periods,�except�classes�will�meet�for�a�full�hour�on�MTThF�and�for�45�minutes�on�PD�days—sufficient�
time�for�detailed�instruction.��See�Attachment�B.�
�

g.�� Autonomy:� Describe�how� the� school�will� use� scheduling� autonomy� to�maximize� learning� time� for�
students�and�collaborative�planning�and�professional�development�for�the�faculty�and�staff.��

�
The�full�hour�periods�as�well�as�the�optional�“0”�and�“7”�periods�provide�extra�learning�time�for�students�
and�the�planned�professional�learning�time�and�common�planning�periods�for�teachers�will�greatly�
enhance�the�instruction�they�will�be�able�to�provide�students.�
�
�
�

h.� Policies:�For�Independent�Charter�Schools�Only�
Not�Applicable�
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4. ASSESSMENTS�AND�SCHOOL�WIDE�DATA��
�
a. Assessment�Philosophy:�Explain�the�proposed�school’s�philosophy�on�student�assessments.�Provide�

evidence� that�proposed� school’s� assessment�philosophy� is� research�based�and� is� aligned�with� the�
schools�proposed�Instructional�Program.��

�
SoHDA�will�work�on�using�data�gathered�from�assessment�to�guide�instructional�decision�making�as�
embodied�in�four�of�the�recommendations�published�by�the�National�Center�for�Education�Evaluation�
and�Regional�Assistance:�

Recommendation�1.�Make�data�part�of�an�ongoing�cycle�of�instructional�improvement��
Recommendation�2.�Teach�students�to�examine�their�own�data�and�set�learning�goals��
Recommendation�3.�Establish�a�clear�vision�for�school�wide�data�use��
Recommendation�4.�Provide�supports�that�foster�a�data�driven�culture�within�the�school��

“Using�Student�Achievement�Data�to�Support�Instructional�Decision�Making”�(NCEE�2009�4067).�U.S.�
Department�of�Education,�National�Center�for�Educational�Evaluation�and�Regional�Assistance.�Septem�
ber,�2009.�Web.�August�13,�2010.�
http://ies.ed.gov/ncee/wwc/pdf/practiceguides/dddm_pg_092909.pdf�
�
In�addition�to�district�and�state�required�assessments,�SoHDA�teacher�teams�will�develop�an�assessment�
system�which�will�be�transparent�and�designed�to�give�students�meaningful�feedback�on�their�work.�To�
create�this�system,�SoHDA�will�use�the�seven�assessment�and�grading�practices�advocated�by�McTighie�
and�O’Connor�(Mc�Tighe,�Jay�and�Ken�O’Connor.�“Assessment�to�Promote�Learning:�Seven�Practices�for�
Effective�Learning.”�Educational�Leadership.�November.�2005:10�17.�Print).�

1. Use�summative�assessments�to�frame�meaningful�performance�goals.�
2. Show�criteria�and�models�in�advance.�
3. Assess�before�teaching.�
4. Offer�appropriate�choices�
5. Provide�feedback�early�and�often.�
6. Encourage�self�assessment�and�goal�setting.�
7. Allow�new�evidence�of�achievement�to�replace�old�information.�

Assessments�will�be�developed�by�grade�level�teams�during�Understanding�by�Design�Professional�
Development�(see�Section�5).�

Ongoing�formative�assessment�is�a�critical�component�of�student�success�since�it�affords�students�an�
opportunity�to�see�that�their�progress�is�recognized�and�documented�and�also�gives�students�concrete�
feedback�on�how�to�improve�before�summative�assessments—both�critical�components�of�student�
motivation.�As�outlined�in�our�Annual�Assessment�Plan�for�each�grade�level�[see�Section�4c],�our�stu�
dents�are�given�multiple�forms�of�assessment�that�show�that�their�teachers�value�all�learning�styles.�The�
continuous�use�of�formative�assessments�allows�teachers�to�focus�on�individual�students’�needs�as�well�
as�work�with�teacher�teams�to�make�adjustments�to�the�curriculum�and�instructional�strategies.�
�

b. Autonomy:�Describe�how�the�school�will�use�assessment�autonomy�to�maximize�student�learning.�

SoHDA�will�use�autonomy�to�implement�a�vertical�(subject�level)�and�horizontal�(grade�level)�system�of�
assessments�as�a�whole�school�which�will�address�the�developmental�needs�of�students.�The�formative�
and�summative�assessments�in�the�9th�and�10th�grade�will�be�designed�to�give�students�and�teachers�data�
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that�will�inform�their�preparation�of�increasingly�rigorous�course�content.�Assessments�are�similar,�but�
the�expectations�for�student�performance�increase�as�the�content�becomes�more�challenging.��

We�plan�to�design�specific�assessments�once�the�instructional�teams�are�formed,�so�everyone�has�input�
and�investment�but�we�will�draw�on�formative�standards�based�assessments�that�team�members�are�
already�using.�We�will�also�develop�portfolios�beginning�in�the�ninth�grade,�with�personal�and�academic�
content�such�as�samples�of�their�best�work,�interdisciplinary�essays,�records�of�involvement�in�school�
and�the�community,�and�recordings�and/or�photo�displays�of�their�performance�participation�(on�stage,�
behind�stage,�or�film�production).�

Autonomy�will�allow�the�control�over�calendar�and�professional�development�that�is�absolutely�neces�
sary�to�create�a�comprehensive�and�thoughtful�assessment�that�truly�moves�from�theory�into�practice.�
Autonomy�will�also�allow�the�SoHDA�team�to�develop�assessment�specific�to�their�linked�learning�path�
way.�Senior�projects�will�be�developed�for�each�pathway,�along�with�a�system�of�evaluating�those�pro�
jects�that�includes�community�members�involved�in�their�career�pathway.�This�authentic�assessment�of�
“real�world”�tasks�will�help�students�connect�their�efforts�to�a�product�that�is�equivalent�to�one�in�their�
chosen�career.�Drama�and�film�production�lend�themselves�well�to�this�connection�as�their�“products”�
will�be�viewed�by�their�school�and�community�audiences.�

c. Student�Assessment�Plan:�Describe�the�school�wide�assessment�plan�for�the�proposed�school.�.�.�.�

�
Frequency/Grade�Used�Summative��

Assessments� Day� Wk� Mo� Semester� Annual�
Rationale�

California�Standards�
Tests�

� � � � 9;�10;�11�
Standards�mastery�in�all�content�

areas,�state�requirement�
California�Alternate�
Performance�Assess�

ment�(CAPA)�
� � � � �

Standards�mastery�in�all�content�
areas�for�students�with�severe�

cognitive�disability�

Standards�Test�in�Span�
ish�

� � � � �
Standards�mastery�in�content�
areas�for�students�enrolled�in�
U.S.�school�for�<�12�mos.�

California�English�Devel�
opment�Test�(CELDT)�

� � � � �
Assess�students’�English��

proficiency�for�redesignation�
Preliminary�Scholastic�

Achievement�Test�(PSAT)�
� � � � 9;�10�

Optional�in�9th�grade�for�feed�
back�on�college�preparation�

California�High�School�
Exit�Exam�(CAHSEE)�

� � � �
10�

11;�12�
State�graduation�requirement.�

Repeated�as�needed.�
Teacher/School��Created�

End�of�unit�exams� � � �
9;�10�11;�

12�
� Evaluate�content�mastery�

Quizzes� � 9;�10;�11;�12� � �
Weekly�or�monthly�evaluation�

of�content�mastery�

Student�specific�essays� � � �
9;�10;�11;�

12�
�

Interdisciplinary�essays;�assess�
ment�rubric�increases�in�diffi�

culty�each�semester�

Group�Projects� � � �
9;�10;�11;�

12�
�

Authentic�learning.�Evaluate�
students’�ability�to�collaborate�

Simulation�and/or�Oral�
presentation�

� � 9;�10;�11;�12� �

Authentic�learning.�Speeches,�
mock�trials,�presentations�of�
math�and/or�scientific�work.�
Another�path�to�show�mastery�
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of�content�and�opportunity�to�
evaluate�speaking�skills.��
At�least�once�a�semester.�

Student�published�work�
in�various�mediums�

� � �
9;�10;�11;�

12�
�

Authentic�learning.�Students�
publish�journals,�blogs,�internet�
games,�Web�sites,�or�other�print�
or�electronic�products.�This�will�
give�students�opportunity�to�

show�mastery�and�processing�of�
content�in�all�subject�areas.�

Electronic�portfolio� � � �
9;�10;�11;�

12�
�

Use�to�assess�learning�style�and�
involve�students�in�observing�
their�own�performance�in�a�

variety�of�classes�
�

Frequency/Grade�Used�Formative�Assessments�
Day� Wk� Mo� Semester� Annual�

Rationale�

Teacher/School��Created�

Shared�Inquiry/�Socratic�
Seminar�

� � � �
9;�10�11;�

12�

Authentic�Learning.�Weekly�
development�and�assessment�of�

oral�communication�and��
analytical�thinking.�

Timed�writing� � 9;�10;�
11;�12�

� � � Writing�proficiency�and�content�
mastery�

Journals:�Reading;�
History;�Math;�Science�

9;�10;�
11;�12�

� � � � Self�monitor;�show�ability�to�
make�connections�with�content�

Lab�reports� � 9;�10�;�11;�12� � � Evaluate�content�mastery�and�
scientific�method�

Thinking�Maps/�Graphic�
organizers�

� 9;�10;�
11;�12�

� � � Show�ability�organize�
�information�for�learning�

Peer�conferencing� � � 9;�10;�
11;�12�

� � Oral�communication�and��
community�building�

Self�assessment��
Reflections�

� � 9;�10;�
11;�12�

� � Reflections�show�personal�
connection�and�allow�self�
monitoring�of�learning�

Anecdotal�teacher�
records�(written)�

� � 9;�10;�
11;�12�

� � Written�evaluation�such�as�
those�used�in�a�job�situation.�

Class�participation�
(include�alternative�

methods�for��
participation)�

9;�10;�
11;�12�

� � � �
Allows�instant�monitoring�of�

lesson�success.��

�

d. Assessment�Development:� If�applicable,�submit�a�timeline�that�outlines�plans�to�develop�curricula�
[assessment]�for�the�proposed�school�prior�to�school�opening.�

Development�of�new�assessments�will�be�ongoing�as�interdisciplinary�unit�lesson�plans�and�other�curric�
ula�are�created.�
�
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e. Data� Collection� and� Monitoring:� Describe� the� school�wide� data� collection� and� monitoring� plan.�
What�data,�including�ISIS,�will�the�school�collect�to�measure�student�progress?�How�will�the�school�
use� this�data� to� inform�programmatic�and� instructional�decisions,�assess�student�needs,� intervene�
with� students�who� need� additional� help,� improve� instruction,�make� adjustments� to� curricula� and�
other�school�components�and�inform�professional�development?�

When�school�rosters�are�formed,�initially�SoHDA�will�gather�available�data�on�the�student�population�on�
CST,�CAHSEE,�number�of�units�earned,�attendance�rates,�on�track�to�graduate,�and�a�g�course�credit�
accumulation.�Adjustments�to�Year�One�curriculum�and�plans�for�credit�recovery�will�be�made�during�
preparation�based�on�available�quantitative�data.�

Results�from�qualitative�data�(formative�assessments�as�described�above)�will�be�reviewed�monthly�
among�grade�level�teams�to�begin�to�form�individualized�student�progress�plans.�The�school�counselor�
will�attend�each�of�those�teams�as�will�any�special�education�or�English�Language�Learner�teacher.�

Instructional�teams�will�also�work�to�evaluate�community�data�to�adjust�curriculum�and�individualized�
student�progress�plans�according�to�social�needs.�

Semester�and�annual�assessment�of�school�progress�will�be�made�with�instructional�teams�and�the�
Governing�Council�to�assess�school�wide�programmatic�and�instructional�needs.��

� Quantitative�Data� Qualitative�Data�
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>�Tests�results�including�proficiency�tests,�
standardized�tests,�CSTs,�CELDT,�EAP�
results�
>�Graduation�rates,�percentage�of�students�on�
track�to�graduate�
>�The�number�of�students�receiving�special�
services�from�local,�state�or�federal�resources�
>�Attendance�rates,�mobility�rates,�expulsion�
rates,�suspension�rates,�drop�out�rates�
>�Percentage�of�high�school�graduates�
>�Percentage�of�students�with�disabilities�who�
are�mainstreamed�into�regular�classes�
>�Percentage�of�retentions�or�advancements�

>�Student�portfolios,�essays,�and�other�
work�products�
>�Videotapes�of�student�work,�perform�
ances�
>�Student�surveys,�including�pleasure�
reading�inventories,�self�esteem�stems,�
self�assessment�profiles�
>�Student�journals�and�learning�logs�
>�Observation�records,�anecdotal,�running�
records�
>�Student�interviews�
>�Report�cards�
�
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>�Teacher�student�ratios�
>�Numbers�of�students�enrolled�in�various�
programs,�e.g.,�advance�placement�
>�Prevention/intervention�programs�
>�Teacher/administrator/administrative�
education�statistics�
>�Teacher�participation�in�professional�
development�activities�
>�Budget�and�resource�allocations�
�

>�Videotapes�of�special�events,�classrooms,�
hallways�
>�Meeting�agendas,�minutes,�memos�
>�Teacher�and�administrator�portfolios�
>�Artifacts,�e.g.,�awards,�photos�of�bulletin�
boards�
>�Staff�interviews�
>�Bulletins�and�newsletters�
�
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� Quantitative�Data� Qualitative�Data�
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>�Data�on�family�demographics�
>�Number�of�school,�business�and�industry�
partnerships�
>�Employment�rate;�employment�sectors�in�the�
area�
>�Parent�participation�as�measured�by�atten�
dance�at�various�school�or�teacher�events�and/or�
number�of�communications�with�teacher�and�
school�

>�Focus�group�data�
>�Opinion�surveys�
>�Interviews�with�parents�and�community�
members�
�

�
e. Graduation�Requirements:� For� all�middle� and�high� schools,� describe� the�proposed�graduation� re�

quirements,�including�how�student�progress�will�be�measured�to�determine�readiness�to�graduate.�

�
SoHDA�graduation�requirements�will�be�aligned�with�our�instructional�priorities.�In�addition�to�the�
LAUSD�graduation�requirements�students�will:�(1)�receive�a�“C”�or�higher�in�each�class�to�have�it�count�
towards�graduation;�(2)�develop�an�ongoing�portfolio�of�their�significant�academic�and�artistic�achieve�
ments;�(3)�perform�at�least�forty�hours�of�service�learning�(i.e.�community�service�connected�to�their�
academic�or�career�goals);�(4)�meet�a�g�requirements�for�California�State�Universities�

Please�see�Section�2b�for�details�of�SoDHA�Graduation�Requirements.�
�

5. PROFESSIONAL�DEVELOPMENT�
�
a. Professional�Culture:�Describe�the�professional�culture�you�envision�at�the�proposed�school.�Explain�

how� the� professional� culture� you� envision� reinforces� the� Instructional� Program� outlined� above.�
Identify�activities�and�structures�that�will�support�the�achievement�of�the�professional�culture�envi�
sioned.�Discuss�how�you�plan�to�introduce�the�activities�and�structures�to�teachers.�

�
If�we�think�of�the�knowledge�that�teachers�bring�to�classrooms�as�the�“mind”�of�a�school�and�the�prac�
tices�of�teachers�within�classrooms�as�the�“body,”�then�we�can�view�professional�development�as�the�
“central�nervous�system”—the�link�between�knowledge�and�practice.�This�analogy�communicates�the�
absolutely�essential�role�that�the�School�of�History�and�Dramatic�Arts�believes�a�focused,�intensive,�
sustained�professional�learning�system�plays�in�delivering�student�and�school�success.�We�will�use�our�
autonomy�to�create�a�system�that�is�embedded�in�our�school’s�structure.�

Research�Base�
Rigorous�research�suggests�that�sustained�and�intensive�professional�learning�for�teachers�is�related�to�
student�achievement�gains.�An�analysis�of�well�designed�experimental�studies�found�that�a�set�of�pro�
grams�which�offered�substantial�contact�hours�of�professional�development�(from�30�to�100�hours)�
spread�over�six�to�12�months�showed�a�positive�and�significant�effect�on�student�achievement�gains.�
Intensive�professional�development�efforts�that�offered�an�average�of�49�hours�in�a�year�boosted�stu�
dent�achievement�by�approximately�21�percentile�points.�Efforts�that�involved�a�limited�amount�of�
professional�development�(5�to�14�hours)�showed�no�statistically�significant�effect�on�student�learning.�
Darling�Hammond,�Linda,�Ruth�Chung�Wei,�Aletha�Andree,�Nikole�Richardson,�and�Stelios�Orphanos.�
Professional�Learning�in�the�Learning�Profession:�A�Status�Report�on�Teaching�Development�in�the�United�
States�and�Abroad.�National�Staff�Development�Council�and�the�School�Redesign�Network�at�Stanford�
University.�Palo�Alto.�2009.��
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The�keys�to�creating�the�professional�culture�we�envision�are�shared�commitment�and�collaboration.�
Our�design�team�members�truly�believe�in�our�mission�and�vision�and�we�will�use�our�autonomy�to�seek�
staff�members�that�share�this�belief.�We�have�spent�many�months�collaborating�constructively�in�order�
to�create�this�school�plan�and�we�look�forward�to�expanding�this�positive�experience�through�working�
with�others�and�participating�in�extensive�professional�development�that�is�geared�towards�translating�
our�goals�into�action.��

Before�the�beginning�of�each�year,�the�staff�will�create�a�Schoolwide�Action�Plan�(SAP)�using�processes�
outlined�in�Schooling�by�Design�(Wiggins�and�McTighe,�2007).�This�plan�will�serve�as�a�guide�for�the�
implementation�of�our�vision�and�the�evaluation�of�our�achievement.�The�staffs’�creation�of�the�plan�will�
help�ensure�staff�buy�in.�Teachers�will�also�create�Individual�Professional�Development�Plans�(IPDP)�to�
aid�in�personalized�instructional�development�and�help�ensure�teacher�effectiveness.�Our�grade�level�
teams�and�content�area�teams�will�function�as�authentic�Professional�Learning�Communities.�Teachers�
on�grade�level�teams�will�share�a�common�cohort�of�students.�This�will�allow�them�to�create�interdisci�
plinary�unit�lesson�plans�and�to�address�the�needs�of�particular�students�as�a�team.�Our�content�area�
teams�will�enable�us�to�share�knowledge,�provide�continuity�in�our�instruction,�design�common�assess�
ments,�and�analyze�assessment�results.�

In�order�to�inform�and�sustain�our�professional�culture,�we�are�compiling�a�notebook�of�all�the�research�
we�have�analyzed�during�the�process�of�creating�SoHDA’s�school�plan.�This�will�be�distributed�to�our�staff�
to�help�them�with�instructional�planning,�and�will�also�serve�as�a�guide�and�reference�for�our�profes�
sional�development.�

The�following�chart�summarizes�the�structure�and�activities�that�will�support�the�achievement�of�the�
professional�culture�that�we�envision:�

FRAMEWORK:�Schooling�by�Design:�Mission,�Action,�and�Achievement,�Wiggins�and�McTighe�(2007)�
Six�Pillars�of�Reform�

� A�relentless�focus�on�the�long�term�mission�of�school;�
� A�curriculum�and�assessment�framework�that�honors�the�mission;�
� A�set�of�principles�of�learning�that�support�all�decisions;�
� Structures,�policies,�job�descriptions,�practices,�and�resource�use�consistent�with�the�mission�

and�learning�principles;�
� An�overall�strategy�that�includes�ongoing�feedback�and�adjustment;�
� A�set�of�tactics�linked�to�strategy.�

Structures� Activities�
1.�Summer�Institutes�5�days�each�
��A.�Beginning�of�the�Year�
�����formulate,�revise�SAPs�and�IPDPs�
��B.�End�of�the�Year�
����review�successes�and�failures�while�still�fresh,��
����analyze�data�

� Creation�of�Schoolwide�Action�Plan�(SAP)�
� Creation�of�Individual�Professional�Devel�

opment�Plans�(IPDP)�
� Advisory�training�and�planning�
� Selected�strategy�training�

2.�Professional�Development�Wednesdays�2�hours�
��Monthly�Schedule:�
��Week�1�School�Committee�meetings�
��Week�2�Grade�level�Teams/Horizontal�Planning��
����������interdisciplinary�lesson�Planning,��
����������Student�Study�Teams�
��Week�3�Grade�level�Teams�continued�
��Week�4�Content�area�Teams/Vertical�Planning��

� Implementation,�evaluation,�modification�
of�Schoolwide�Action�Plan�

� Implementation,�evaluation,�modification�
of�Individual�Professional�Development�
Plans�(IPDP)�

� Critical�Friends�Groups�and�Coaching�
� Advisory�training�and�planning�
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����������assessment�preparation,�data�analysis�
��The�first�30�minutes�of�each�PD�will�address�the�
��following�as�necessary:�

� School�Business�
� Committee�Reports�

� selected�Strategy�training�
� Interdisciplinary�unit�lesson�planning�
� Student�Study�Teams,�RTI�

3.�Instructional�Leadership�Team�
��comprised�of�elected�chairs�of�School��
��Committees�(see�below)�

� Implementation,�evaluation,�modification�
of�Schoolwide�Action�Plan�

� Data�analysis�
4.�School�Committees�
��aligned�with�WASC�Committees,�all�teacher�must��
��be�members�of�at�least�one�committee�per�Elect��
��to�Work�Agreement�
��A.�Curriculum,�Instruction�and�Professional��
�����Development�
��B.�Data�Analysis�and�Accountability�
��C.�Family�and�Community�Engagement�
��D.�Student�Support�
��E.�School�Activities�

� Planning�professional�development�
� Data�analysis�
� Organizing�parent�engagement�activities�
� Creating,�implementing�and�monitoring�

student�support�services�
� Organizing�school�activities�

5.�Common�Conference�
��for�Grade�level�Teams,�scheduling�priority�

� Interdisciplinary�lesson�planning�

Our�activities�and�structures�will�be�introduced�to�teachers�the�first�year�through�an�intensive�10�day�
Summer�Institute�which�will�utilize�Schooling�by�Design�protocols.�Teacher�teams�will�also�attend�profes�
sional�development�workshops�on�1)�Advisories�2)�Habits�of�Mind�3)�Critical�Friends�Groups�and�4)�
Project�Based�Learning�at�the�Wildwood�Outreach�Center,�and�training�on�Linked�Learning�through�
ConnectEd,�prior�to�the�school�year.�They�will�then�introduce�the�concepts�to�others�in�teacher�
facilitated�sessions�during�the�Summer�Institute.�In�the�following�years,�the�two�weeks�will�be�divided�
into�a�beginning�of�summer�and�an�end�of�summer�session.�New�teachers�will�attend�special�breakout�
sessions�that�are�geared�to�their�needs�during�Summer�Institutes,�and�will�also�be�encouraged�to�attend�
summer�professional�development�workshops.�
�
Our�professional�development�will�reinforce�our�Instructional�Program�through�alignment�with�a�select�
group�of�reform�approaches�and�instructional�strategies�(see�charts�below).�Some�of�these�strategies�will�
be�taught�by�teacher�coaches�with�experience�using�the�strategy,�and�others�will�be�developed�through�
workshop�attendance.�See�Attachment�A�3�for�reform�approaches�and�instructional�strategies�that�will�
inform�curriculum�development�and�the�creation�of�Professional�Development�programs.�
�
Too�often,�professional�development�does�not�generate�the�teacher�buy�in�necessary�for�true�imple�
mentation�and�provides�only�a�cursory�understanding�of�the�concepts:�
�

Research�Base:�Project�Based�Learning�
���Advocates�of�21st�century�skills�favor�student�centered�methods—for�example,�problem�based�learn�
ing�and�Project�Based�Learning—that�allow�students�to�collaborate,�work�on�authentic�problems,�and�
engage�with�the�community.�
���Part�of�the�21st�century�skills�movement’s�plan�is�the�call�for�greater�collaboration�among�teachers.�
Indeed,�this�is�one�of�the�plan’s�greatest�strengths;�we�don’t�give�teachers�time�to�share�their�expertise.�
But�where�will�schools�find�the�release�time�for�such�collaboration?�Will�they�hire�more�teachers�or�
increase�class�size?...These�challenges�raise�thorny�questions�about�whether�the�design�of�today’s�
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schools�is�compatible�with�the�goals�of�the�21st�century�skills�movement.�
���For�change�to�penetrate�classrooms,�we�must�understand�that�professional�development�is�an�under�
taking�that�requires�commitment�on�the�part�of�the�school�to�dedicate�time�to�preparing�Project�Based�
Learning.�Most�teachers�don’t�need�to�be�persuaded�that�Project�Based�Learning�is�a�good�idea—they�
already�believe�that.�What�teachers�need�is�much�more�robust�training�and�support�than�they�receive�
today,�including�specific�lesson�plans�that�deal�with�the�high�cognitive�demands�and�potential�classroom�
management�problems�of�using�student�centered�methods.�
Rotherham,�Andrew�J.�and�Daniel�T.�Willingham.�“‘21st�Century’�Skills�Not�New�but�a�Worthy�Challenge.”�
American�Educator.�Spring.�2010:�17�20.�Print.��
�
SoHDA�will�use�our�professional�development�autonomy�to�provide�the�support�that�this�excerpt�la�
ments�the�lack�of.�We�will�have�staff�attend�Project�Based�Learning�Training�at�the�Wildwood�Outreach�
Center,�train�other�staff�at�Summer�Institute�sessions,�and�have�ongoing�discussions�at�our�weekly�PD�
sessions.�
�
Research�Base�

� U.S.�teachers�participate�in�workshops�and�short�term�professional�development�events�at�simi�
lar�levels�as�teachers�in�other�nations.�But�the�United�States�is�far�behind�in�providing�public�
school�teachers�with�opportunities�to�participate�in�extended�learning�opportunities�and�pro�
ductive�collaborative�communities.�

� Other�nations�that�outperform�the�United�States�on�international�assessments�invest�heavily�in�
professional�learning�and�build�time�for�ongoing�sustained�teacher�development�and�collabora�
tion�into�teacher’s�work�hours.�

� American�teachers�spend�much�more�time�teaching�students�and�have�significantly�less�time�to�
plan�and�learn�together,�and�to�develop�high�quality�curriculum�and�instruction�than�teachers�in�
other�nations.�

� U.S.�teachers�have�limited�influence�in�crucial�areas�of�school�decision�making.�In�many�high�
achieving�nations�where�teacher�collaboration�is�the�norm,�teachers�have�substantial�influ�
ence�on�school�based�decisions,�especially�in�the�development�of�curriculum�and�assessment,�
and�in�the�design�of�their�own�professional�learning.�

Darling�Hammond,�et�al.�(2009).�
�
We�will�implement�these�research�based�recommendations�through�two�primary�means:�(1)�by�carefully�
choosing�what�to�focus�on�as�a�collaborative�whole�school�team—subject�to�review�and�revision�each�
year�at�Summer�Institutes,�and�(2)�providing�in�depth�and�ongoing�training�as�outlined�in�the�Structures�
and�Activities�chart�above.�

�
b.� Professional�Development:�Describe�what�effective�Professional�Development�(PD)�will�look�like�at�

your�proposed�school.� Identify�the�school’s�goals�and�strategy�for�ongoing�PD.�Explain�how�the�PD�
plan�will�be�driven�by�data�to�build�coherence�and�support�the�instructional�program�as�well�as�build�
capacity�to�improve�teaching�and�learning,�school�performance�and�student�achievement.�How�will�
the�PD�program�be�differentiated�to�support�teachers�at�various�stages?�

�
The�goal�of�our�professional�development�is�to�advance�the�goals�for�our�students�that�are�set�forth�in�
our�vision.�These�are:�to�advance�college�and�career�preparedness,�foster�creative�expression,�and�
cultivate�community�engagement.�Our�strategy�for�sustaining�ongoing�PD�is�to�use�our�autonomy�to�
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embed�it�in�our�school�structure,�as�described�in�the�professional�culture�section.�The�following�chart�
illustrates�the�relationship�of�our�school’s�goals�to�specific�strategies:�
�

School�Goal� Strategy�

“advance�college�and�career�preparedness”�
� Linked�Learning�
� Reciprocal�Teaching�
� Shared�Inquiry�

“foster�creative�expression”�
� Interactive�Notebooks�
� Interdisciplinary�Writing�
� Project�Based�Learning�

“cultivate�community�engagement”�
� Advisories�
� Habits�of�Mind�

�
Data�will�be�gathered�and�analyzed�at�multiple�levels:�by�individual�teachers,�grade�level�teams,�content�
area�teams,�through�school�committees,�and�school�wide.�The�Instructional�Leadership�Team�and�the�
Data�Analysis�and�Accountability�Committee�will�oversee�this�process.�We�will�follow�the�Schooling�by�
Design�protocol�for�collecting�evidence�and�planning�action,�and�use�the�Critical�Friends�Group�protocols�
to�examine�student�work�and�teacher�practice.�The�information�described�in�Section�4e,�Data�Collection�
and�Monitoring,�will�inform�our�Schoolwide�Action�Plan.�This�information�will�also�inform�our�weekly�
professional�development.�
�
Our�professional�development�will�be�differentiated�in�various�ways.�During�Summer�Institutes,�new�
teachers�will�attend�special�breakout�sessions�geared�to�their�needs.�Their�attendance�at�summer�pro�
fessional�development�workshops�will�also�be�supported.�In�addition,�teachers�with�less�than�three�years�
experience�will�be�provided�with�one�observation�day�per�month�in�which�to�observe�their�colleagues�
classroom�management�and�instructional�techniques.�They�will�be�provided�with�coverage�by�admini�
stration�and�teachers�on�a�rotating�basis.��
�
Grade�level�teams�and�content�area�teams�will�provide�the�primary�means�through�which�we�will�sup�
port�teachers�at�various�stages.�Teachers�with�varying�levels�of�experience�will�be�grouped�together�on�
these�teams.�This�will�allow�them�to�provide�support�for�new�teachers.�For�instance,�grade�level�teams�
will�provide�classroom�management�support,�as�they�will�be�sharing�a�common�cohort�of�students.�
Content�area�teams�will�provide�curriculum�and�assessment�support�for�new�teachers.�In�addition,�
teacher�will�be�trained�as�coaches�using�the�Critical�Friends�Group�(CRG)�approach.�This�training�draws�
from�the�National�School�Reform�Faculty�and�the�School�Reform�Initiative�to�provide�educators�with�
research�based�tools�to:�

� create�collaborative�cultures�and�sustain�effective�Professional�Learning�Communities�
� learn�processes�for�engaging�colleagues�in�inquiry�about�their�work�
� establish�protocols�for�examining�student�work�as�a�way�to�improve�practice�

�

c.� Teacher�Orientation:� Describe� the� induction�program� for� new�and�existing� teachers.�Discuss� how�
this� program� will� prepare� teachers� to� deliver� the� proposed� curriculum,� utilize� the� instructional�
strategies�and�differentiate�instruction.��

�
Our�school�planning�would�begin�upon�notification�of�acceptance�of�our�proposal.�We�will�follow�PSC�2.0�
timelines�and�recommendations�during�the�planning�phase.�Our�regular�induction�program�will�include�
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our�Summer�Institutes,�as�described�in�Section�5a�During�this�period,�staff�will�finalize�our�Schoolwide�
Learning�Plan.�They�will�also�share�training�they�received�at�summer�professional�development�work�
shops�in�order�for�all�staff�to�be�able�to�utilize�the�instructional�strategies�we�have�selected.�
�
In�order�for�staff�to�be�prepared�to�deliver�the�proposed�curriculum,�teachers�will�attend�three�day�
Humanitas�Teacher�Center�trainings�as�grade�level�teams.�Teacher�collaboration�is�the�foundation�of�the�
Humanitas�instructional�model.�The�effects�of�the�Humanitas�program�on�student�achievement�in�Los�
Angeles�public�schools�have�been�documented�(Attachment�1�A).�During�Humanitas�training,�grade�level�
teams�will�create�thematic,�interdisciplinary�units�utilizing�the�backwards�planning�framework.�During�
the�process�the�teams�will�do�the�following:�

� Identify�team�members’�different�content�standards�and�determine�where�they�can�connect.�
� Develop�overarching�themes�that�generate�common�big�ideas,�and�plan�intersecting�lessons�

around�them,�utilizing�Linked�Learning�premises.�
� Create�interdisciplinary�essay�prompts�that�will�incorporate�high�level�writing�skills�and�function�

as�summative�assessments.�
SoHDA�teachers�will�receive�training�and�support�in�addressing�the�needs�of�all�learners�through�differ�
entiating�instruction�sessions�during�our�Summer�Institutes.�Understanding�by�Design�provides�a�sound�
basis�for�structuring�differentiation.�All�our�interdisciplinary�lesson�planning�will�follow�the�framework�
recommended�in�Integrating�Differentiated�Instruction�and�Understanding�by�Design.�Teachers�will�learn�
how�to�differentiate�the�content,�the�process�and�the�product,�or�differentiate�by�manipulating�the�
environment.�Continued�support�for�implementing�differentiated�instruction�will�also�be�explicitly�pro�
vided�every�other�month�during�one�of�our�scheduled�grade�level�team�meetings.�
�

Research�Base�
McTighe,�Jay�and�Carol�Ann�Tomlinson.�Integrating�Differentiated�Instruction�and�Understanding�by�
Design.�Association�for�Supervision�and�Curriculum�Development.�Alexandria.�2007.��
�

d.� PD�Calendar:�Provide�a�tentative�PD�calendar/schedule�that�illustrates�your�allocation�of�time�for�PD�
activities� throughout� the� year,� including� summer�and� collaboration� time�during� the� school� day� (if�
applicable).�The�calendar�should�include�the�areas�of�focus�in�support�of�the�instructional�program�
and�the�format�of�the�PD.�Additionally,�discuss�how�the�school�calendar,�daily�schedule,�interim�as�
sessment�process,�and�staffing�plans�align�with�this�calendar.�

The�following�chart�illustrates�SoHDA’s�calendar/schedule�for�the�year,�format,�and�area�of�focus:�

TENATIVE�PROFESSIONAL�DEVELOPMENT�CALENDAR�
Month� Format� Area�of�Focus�

July�and�
August�
�

Summer�Institutes�10�days�
� First�Year�10�days�
� Next�Years�5�days�in�July,�5�
days�in�August�

Summer�PD�Workshops�
According�to�teachers’�Individ�
ual�Professional�Development�
Plans�
�

� Schoolwide�Action�Plan�(SAP)�Development�
� Teacher�Individual�Professional�Development�
Plan�(IPDP)�Development�

� Advisory�Bootcamp�
� Teacher�facilitated�sessions�on�key�reform�ap�
proaches�and�instructional�strategies�(see�chart�
in�Section�5.a.)�and�differentiated�instruction�

� Special�new�teacher�sessions�
� Teacher�attendance�at�summer�PD�workshops�

September� Weekly�Wednesday�PD�2�hours� Reform�Approach/Instructional�Strategy�Focus�
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� Grade�level�teams�meet�
twice�a�month�

� Content�area�teams�meet�
once�a�month�

� School�Committees�meet�
once�a�month�

Advisories�
� Grade�level�teams�design�and�implement�inter�
disciplinary�unit�lesson�plans�and�

� Every�other�month,�one�grade�level�team�meet�
ing�will�focus�on�differentiated�instruction�and�
RTI�

� Content�area�teams�meet�work�on�vertical�plan�
ning�and�common�assessments�

� School�Committees�meet�focus�on�assigned�top�
ics�

October� Weekly�Wednesday�PD�2�hours�
See�September�for�breakdown�

Reform�Approach/Instructional�Strategy�Focus�
Linked�Learning�

See�September�for�other�details�
November� Weekly�Wednesday�PD�2�hours�

See�September�for�breakdown�
Reform�Approach/Instructional�Strategy�Focus�

Project�Based�Learning�
See�September�for�other�details�

December� Weekly�Wednesday�PD�2�hours�
See�September�for�breakdown�

Reform�Approach/Instructional�Strategy�Focus�
Critical�Friends�Groups�(CFG)�

See�September�for�other�details�
January� Weekly�Wednesday�PD�2�hours�

See�September�for�breakdown�
�
Humanitas�Teacher�Center��
3�days�
Grade�level�teams�will�attend�if�
2�interdisciplinary�unit�lesson�
plans�per�semester�are�not�
completed�

Reform�Approach/Instructional�Strategy�Focus�
Interdisciplinary�Writing�

See�September�for�other�details�

February� Weekly�Wednesday�PD�2�hours�
See�September�for�breakdown�

Reform�Approach/Instructional�Strategy�Focus�
Interactive�Notebooks�

See�September�for�other�details�
March� Weekly�Wednesday�PD�2�hours�

See�September�for�breakdown�
Reform�Approach/Instructional�Strategy�Focus�

Reciprocal�Teaching�
See�September�for�other�details�

April� Weekly�Wednesday�PD�2�hours�
See�September�for�breakdown�
�

Reform�Approach/Instructional�Strategy�Focus�
Shared�Inquiry�

See�September�for�other�details�
May� Weekly�Wednesday�PD�2�hours�

See�September�for�breakdown�
�

Reform�Approach/Instructional�Strategy�Focus�
Habits�of�Mind�

See�September�for�other�details�
June� Weekly�Wednesday�PD�2�hours�

See�September�for�breakdown�
�
Humanitas�Teacher�Center��
3�days�
Grade�level�teams�will�attend�if�
2�interdisciplinary�unit�lesson�

� School�Committee,�Grade�level�team�and�con�
tent�area�team�year�end�debriefing�and�goal�
setting�

� Data�gathering�for�July�Summer�Institute�
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plans�per�semester�are�not�
completed�

�
This�calendar�is�aligned�with�SoHDA’s�school�calendar,�daily�schedule,�assessment�processes,�and�staff�
ing�plans.�
�
e.� Program�Evaluation:�Describe�how�the�PD�program�will�be�evaluated�to�assess�it�success�and�effec�

tiveness�on�an�ongoing�basis.�Discuss�how�the�program�will�be�modified� to�address�areas�of�need�
that�are�identified.�

�
Our�professional�development�will�be�evaluated�and�modified�according�to�the�model�created�by�Tho�
mas�R.�Guskey,�professor�at�the�University�of�Kentucky,�who�has�twice�won�the�National�Staff�Develop�
ment�Council’s�(NSDC)�prestigious�Book�of�the�Year�Award�and�three�times�won�the�Article�of�the�Year�
Award.�Guskey�developed�the�Standards�for�Staff�Development�published�by�NSDC.�Guskey�(2005/2006)�
states�that�the�standards�“describe�the�importance�of�extended�time�for�professional�development�and�
the�need�to�ensure�that�activities�are�ongoing�and�job�embedded.”�He�goes�on�to�say�that�“Researchers�
have�shown,�however,�that�simply�adding�more�time�for�job�embedded�activities�is�insufficient…we�
must�ensure�that�the�extended�time�provided�for�professional�development�is�structured�carefully�and�
used�wisely,�engaging�educators�in�activities�shown�to�yield�improved�results.”�In�order�to�help�ensure�
that�our�professional�development�meets�this�criteria,�SoHDA�will�utilize�Guskey’s�protocol�for�evalua�
tion:�
�

FIVE�LEVELS�OF�PROFESSIONAL�DEVELOPMENT�EVALUATION�
Evaluation�

Level�
How�will�information�be�

gathered?�
What�is�measured�or�

assessed?�
How�will�information�be�

used?�
1.�
Participants’�
reactions�

Questionnaires�administered�at�
the�end�of�the�session�

Initial�satisfaction�with�
the�experience�

To�improve�program�design�and�
delivery�

2.�
Participants’�
learning�

� Paper�&�pencil�instruments�
� Simulations�
� Demonstrations�
� Participant�reflections�
� Participant�portfolios�

New�knowledge�and�
skills�of�participants�

To�improve�program�content,�
format,�and�organization�

3.�
Organization�
support�and�
change�

� District�and�school�records�
� Minutes�from�meetings�
� Questionnaires�
� Interviews�with�participants�
� Participant�portfolios�

The�organization’s�
advocacy,�support,�
accommodation,�
facilitation,�and�recog�
nition�

� To�document�and�improve�
organizational�support�

� To�inform�future�change�
efforts�

4.�
Participants’�
use�of�new�
knowledge�
and�skills�

� Questionnaires�
� Structured�interviews�
� Participant�reflections�
� Participant�portfolios�
� Direct�observations�
� Video�or�audio�tapes�

Degree�and�quality�of�
implementation�

To�document�and�improve�the�
implementation�of�program�
content�

5.�
Student�
learning�
outcomes�

� Student�records�
� School�records�
� Questionnaires�
� Structured�interviews�

Student�learning�
outcomes:�cognitive,�
affective,�psychomotor�

� To�focus�and�improve�all�
aspects�of�program�design,�
implementation,�and�follow�
up.�
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� Participant�portfolios� � To�demonstrate�the�overall�
impact�of�professional�de�
velopment�

Guskey,�Thomas�R.�“A�Conversation�with�Thomas�R.�Guskey.”�The�Evaluation�Exchange,�Harvard�
Graduate�School�of�Education.�Winter.�2006/2006:�12�14.�Print.��
�
f. Autonomy:�Describe�how�the�school�will�use�professional�development�autonomy�to�create�a�pro�

fessional�learning�community�in�which�faculty�have�time�to�collaborate�to�improve��

�
Autonomy�is�key�to�creating�the�focused,�intensive,�sustained�professional�learning�system�that�we�have�
described.�The�School�of�History�and�Dramatic�Arts�will�use�our�autonomy�to�create�a�system�that�is�
embedded�in�our�school’s�structure.�We�will�select�staff�members�that�share�our�vision�and�goals.�They�
will�demonstrate�this�commitment�by�agreeing�to�supplementary�contractual�requirements�that�that�
include�additional�professional�development�time.�(See�Attachment�I,�Election�to�Work�Agreement.)�
Staff�will�participate�in�formulating�these�requirements�each�year,�thus�minimizing�resistance.�SoHDA�
will�follow�a�school�calendar�that�includes�our�Summer�Institutes�and�a�schedule�that�incorporates�
significant�time�for�collaboration�every�week.�Autonomy�also�allows�us�to�create�an�Election�to�Work�
Agreement�that�requires�membership�on�school�committees�and�the�creation�of�Personal�Professional�
Development�Plans.�These�requirements�go�beyond�that�of�a�standard�contract,�but�our�design�team�
faculty�members�already�voluntarily�invest�time�and�effort�way�beyond�that�required�by�our�contracts,�
as�do�many�other�teachers.�We�feel�that�a�Pilot�School�is�a�wonderful�way�to�provide�structures�that�
support�this�commitment,�and�validates�the�value�of�staff�members’�work.�
�

6. SERVING�SPECIALIZED�POPULATIONS��

�
a.� Special�Education:�Explain�how�the�proposed�school�will�implement�and�monitor�the�special�educa�

tion� compliance� processes� as� well� as� instruction� including� assessment,� Individualized� Education�
Plans�(IEP’s)�and�the�provision�of�special�education�supports�and�services�utilizing�the�District’s�Spe�
cial�Education�Policies�and�Procedures�Manual�as�required�by�the�Modified�Consent�Decree.�Please�
complete�the�plan�in�Appendices�C,�D�&�E.�

The�design�team�of�SoHDA�believes�that�ALL�children�can�learn�and�succeed.�The�SoHDA�staff�will�design�
instruction�based�on�students’�strengths�and�individualized�needs�using�a�variety�of�teaching�strategies.�
Furthermore,�students�with�special�needs�will�be�serviced�in�an�inclusive�model�based�to�the�greatest�
degree�possible.�SoHDA�staff�will�undergo�intense�training�in�order�to�prepare�them�to�meet�the�de�
mands�of�full�inclusion.�Based�on�the�research�of,�Dorothy�Kerzner�and�Alan�Gartner,�we�endorse�inclu�
sion�as�a�service,�not�a�place,�and�will�adopt�a�whole�school�approach�in�an�effort�to�transform�our�
classroom�and�the�learning�experience�for�all�students.�Inclusion�is�a�constantly�changing�process�that�
ensures�that�students�with�learning,�behavioral,�or�sensory�disabilities�are�successful�alongside�their�
non�disabled�peers.�Our�program�is�designed�to�be�student�centered,�not�school�centered.��

Research�Base�
Lipsky,�Dorothy�Kerzner�and�Alan�Gartner.�“The�Future�for�All�Students�with�Disabilities.”�In�Mitchell,�
David�R.�Special�Educational�Needs�and�Inclusive�Education:�Inclusive�Education.�RoutledgeFalmer.�New�
York.�2004.�
Villa,�Richard�A.,�Thousand,�J.�S.,�Nevin,�A.�I.,�&�Liston,�A.�(2005,�Fall).�Successful�Inclusion�Practices�in�
Middle�and�Secondary�Schools.�American�Secondary�Education�Journal,�33(3),�33�50.������
�
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We�have�seen�many�students�with�disabilities�succeed�in�the�general�education�classroom�when�they�
are�taught�using�their�strengths.�For�example,�a�student�with�autism�co�chaired�a�commissioner�position�
in�Franklin�HS�ASB�government�during�the�2009�2010�year.�Also,�students�in�a�special�day�program�have�
successfully�been�included�in�the�subjects�they�are�strongest�in.�For�example,�Sergio,�a�student�with�
autism,�has�been�included�in�the�general�education�classroom�for�math�while�continuing�in�the�special�
day�program�for�English.�Luke,�a�student�with�learning�disabilities,�is�included�in�the�general�education�
setting�for�history�and�Algebra�2�while�continuing�in�the�special�day�program�for�English�and�Science.�
Based�on�his�success,�the�IEP�team�may�fully�include�him�in�the�general�education�setting�for�all�classes.�
The�goal�at�SoHDA�is�to�provide�students�a�continuum�of�support�and�services�based�on�their�needs�with�
the�goal�of�moving�the�student�into�a�less�restrictive�environment.��

LAUSD’s�Special�Education�Services�and�Manual�will�be�used�to�guide�the�process�to�determine�whether�
or�not�a�student�is�eligible�for�Special�Education�Services.�The�IEP�team�will�comply�with�federal�and�
state�law�to�determine�placement,�supports,�and�services�based�on�the�individual�student’s�needs.�The�
four�steps�of�the�process�include:�(1)�Referral�for�Assessment;�(2)�the�Assessment;�(3)�Development�and�
Implementation�of�an�Individualized�Educational�Program�(IEP);�and�(4)�the�IEP�Review�(see�Appendix�C,�
D�and�E�for�details�of�the�process).��

IDEA�2004�and�the�American�Disabilities�Act�require�that�public�entities�provide�equal�access�for�stu�
dents�regardless�of�any�disability.�The�School�of�History�and�Dramatic�Arts�will�comply�with�federal�law�
requiring�public�schools�to�provide�equal�access�for�students�regardless�of�disability.�Our�students�in�the�
RSP�program�will�participate�in�a�fully�inclusive�model.�They�will�enroll�in�A�G�requirement�courses�in�
general.�Students�in�the�special�day�program�will�education�and�students�with�moderate�to�severe�
disabilities�(CBI�and�MR)�will�be�expected�to�mainstream�to�the�best�of�their�abilities.�The�IEP�team�will�
be�responsible�for�determining�what�percentage�of�time�and�what�classes�the�student�should�included�
in.�The�determination�will�be�based�on�the�student’s�strengths,�interests,�and�ability�to�meet�IEP�goals.�
SOHDA�teachers�will�support�students�with�special�needs�in�their�classroom�by�focusing�on�specific�
students�in�weekly�professional�development.�Teachers�will�assess�mastery�of�content�standards�using�a�
variety�of�methods�that�incorporate�individualized�accommodations,�differentiation,�and�different�
learning�styles.��

Students�who�fall�under�this�category�may�include�those�with�different�intellectual�capacities;�physical�
handicaps,�behavioral�disorders,�or�learning�disabilities.�Under�Least�Restrictive�Environment�(LRE)�
guidelines,�students�of�this�population�are�served�in�the�general�education�program�and�provided�with�
adequate�support�to�achieve�educational�success.�Collaborative�Consultation�between�the�general�
educator�and�the�special�educator�will�be�used�to�develop�teaching�strategies�to�meet�the�individual�
needs�of�the�students.�Both�educators�will�have�shared�responsibility�over�students.�The�Advisory�Period�
will�be�used�for�special�educators�to�plan�and�monitor�student�achievement.���

The�Learning�Center�is�designed�to�help�students�with�disabilities�by�providing�additional�academic�
support.�Students�who�need�additional�support�in�their�academic�classes�will�be�visit�the�learning�center�
where�they�would�receive�service�support�from�the�Resource�Teacher,�School�Psychologist,�Speech�and�
Language�Teacher,�and/or�audiologist.�Placement�into�this�classroom�for�an�elective�will�be�based�on�
individual�needs�and�will�be�determined�by�the�IEP�team�at�an�IEP�meeting.��

Under�Least�Restrictive�Environment�(LRE)�guidelines,�students�with�intellectual�deficiencies,�physical�
handicaps,�behavioral�disorders�or�learning�disabilities�are�served�in�the�general�education�program�and�
provided�with�adequate�support�to�achieve�educational�success.�The�general�education�and�Special�
Education�teacher�collaborate�on�teaching�strategies�to�best�support�their�students.�There�is�a�shared�
responsibility�of�monitoring�and�planning�support�and�can�occur�during�the�Student�Advisory�and�in�the�
Learning�Center.�
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�
No�Child�Left�Behind�(NCLB)�and�the�Individual�with�Disabilities�Education�Act�(IDEA)�mandate�that�all�
students�have�access�to�the�general�education�curriculum�with�highly�competent�teachers�and�quality�
instruction.�Response�to�Intervention�(RTI)�and�Differentiated�Instruction�(DI)�help�achieve�the�goals�by�
early�intervention�and�adapting�instruction�to�individual�needs�and�learning�styles.�While�RTI�&�DI�assist�
all�students,�they�are�also�effective�for�“special�needs”�students,�ELLs,�gifted,�and�talented�and�those�
students�who�learn�in�different�ways.�This�is�especially�important�in�an�inclusive,�small�school�setting.��
�
Based�on�the�research�of�Harris�Murri,�SoHDA�will�use�a�“RTI�model�comprised�of�several�core�compo�
nents:�(a)�general�education�takes�active�responsibility�for�providing�all�students�with�high�quality�in�
struction�in�the�general�education�setting;�(b)�the�progress�of�all�students�is�continually�monitored;�(c)�
for�those�students�not�making�expected�progress,�research�based�interventions�are�provided;�and�(d)�
students�not�responding�to�interventions�are�recommended�or�special�education�evaluation.”�
�
Harris�Murri,�N.,�King,�K.�A.,�and�Rostenberg,�D.�(2006).�Reducing�disproportionate�minority�representa�
tion�in�emotional�and�behavioral�disorders:�Toward�a�culturally�responsive�response�to�intervention�
model.�Education�and�Treatment�of�Children,�29,�779�799.�
�
The�pyramid�of�support�begins�at�the�teacher�level.�The�teacher�will�contact�the�Coordination�of�Services�
Team�(COST)�team�with�their�support�and�begin�collecting�data�at�the�classroom�level.�The�teacher�will�
complete�a�classroom�observation�form�and�submit�it�to�COST.�A�cummulative�review�will�be�done�to�
ensure�that�the�student�is�not�misidentified�or�if�similar�concerns�have�been�brought�up�in�the�past.�They�
will�also�look�at�assessment�results�and�health�records�(glasses�or�hearing�aids)�to�make�sure�that�the�
student�has�all�necessary�materials.��

At�the�Tier�1�level�of�intervention,�the�teacher�will�use�formative�assessments�to�determine�the�stu�
dent’s�baseline�level�using�a�variety�of�instruments�including�curriculum�based�assessments�including�
Key�Math,�writing�probes,�and�informal�reading�inventories.�Additional�data�will�be�provided�by�the�
student’s�teachers�and�will�include�student�work�samples,�behavior�frequency�charts,�homework�com�
pletion�records,�and�tests/quizzes.�Once�data�is�collected�and�analyzed,�the�teacher�will�differentiate�
his/her�instruction�to�meet�the�needs�of�the�student.�The�teacher�will�then�write�up�a�statement�of�
concern�and�conference�with�the�special�education�teacher�and�the�parent.�The�teacher�will�create�a�
student�intervention�plan�and�implement�the�plan�in�the�classroom.�After�three�weeks�of�implementa�
tion,�the�teacher�will�reflect�on�student�progress�with�the�student�and�the�parent.�If�the�student�showed�
progress,�the�teacher�will�continue�differentiation�in�the�classroom�without�further�intervention�how�
ever,�the�teacher�will�contact�the�Coordination�of�Services�Team�(COST)�and�the�learning�center�teacher�
if�the�student�does�not�respond�to�the�differentiated�instruction.��

At�the�tier�2�level�of�intervention,�the�identifying�teacher�will�bring�all�materials�to�the�COST�team�and�
review�the�data�collected�by�the�teacher.�The�team�will�then�increase�the�intensity�of�intervention�and�
the�frequency�of�monitoring.�The�student�will�be�placed�into�a�mandatory�reading,�writing,�or�math�
program�afterschool�or�during�a�0�period�with�a�special�educator�at�least�twice�a�week.�The�special�
educator�will�use�research�based�teaching�programs�and�strategies�to�intervene.�For�math,�SOHDA�will�
use�receive�instruction�specific�instruction�from�the�Algebra�Project.�As�for�reading�decoding,�the�inter�
vention�teacher�will�use�Sopris�REWARDS�program.�The�team�will�monitor�progress�weekly�and�if�the�
student�is�nonresponsive�to�the�intervention�the�team�will�analyze�the�data�from�the�intervention�plan�
and�consider�moving�to�a�more�intensive�intervention.�

�
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At�the�tier�3�level�of�intervention,�the�COST�will�refer�the�student�to�the�SST�team�to�decide�on�whether�
or�not�to�assess�for�special�education.�The�SST�team�may�develop�an�IEP�or�a�504�plan�based�on�the�
student’s�need.�If�it�is�decided�to�assess�for�the�student�for�special�education�services,�the�team�will�
identify�the�areas�that�need�to�be�assessed�in�order�to�decide�on�eligibility.�The�assessment�plan�will�be�
presented�to�the�parent�and�the�special�education�assessment�progress�will�begin.�An�initial�IEP�will�be�
held�for�the�student�no�more�than�60�days�from�the�date�the�assessment�plan�is�signed.�Once�the�stu�
dent�is�identified�as�having�a�disability,�SoHDA�will�monitor�IEPs�on�the�Welligent�system�in�order�to�
ensure�services�are�being�provided.��

The�IEP�process�will�be�centrally�organized.�The�SA�will�maintain�an�annual�IEP�calendar�and�will�have�all�
IEPs�tentatively�scheduled�for�the�upcoming�school�year�two�weeks�after�the�school�year�begins.�The�
case�carrier�will�implement�and�monitor�the�IEP�under�the�supervision�of�an�administrator.�Students�in�
the�RSP�program�will�have�minutes�of�service�documented�and�tracked�on�Welligent.�The�records�of�
services�will�be�printed�out�monthly�and�signed�by�the�case�carrier�before�being�submitted�to�the�admin�
istrator.�The�administrator�and/or�designee�will�maintain�records�of�the�history�of�services�in�the�special�
education�filing�cabinet.�Additionally,�goal�progress�will�be�monitored�by�the�case�carrier�and�updated�
on�the�Welligent�system�as�specified�on�the�IEPs.�All�IEP�notifications�will�be�mailed�out�and�collected�by�
the�shared�SA�either�English�or�in�the�parent’s�native�language.�IEP�meetings�will�be�held�in�the�desig�
nated�IEP�room�to�ensure�confidentiality.�Parents�will�be�invited�to�the�meeting�using�the�district�IEP�
notification�form�in�the�parent’s�home�language.�An�IEP�interpreter�will�be�provided�to�translate�IEP�
meetings�and�the�IEP�will�be�translated�to�the�parent’s�home�language�by�LAUSD’s�translation�unit.�Prior�
to�an�IEP,�the�case�carrier�will�notify�all�service�providers�of�the�IEP�and�will�have�providers�complete�a�
service�report�summary.�The�summary�will�be�returned�to�the�case�carrier�with�student�work�samples�
and�a�goal�progress�report.�After�the�IEP�meeting�concludes,�the�case�carrier�will�notify�all�service�pro�
viders�of�any�changes�made�to�the�IEP�in�addition�to�a�summary�of�the�findings.�� Students�with�adaptive�
physical�education�services,�language�and�speech�services,�deaf�and�hard�of�hearing,�least�restrictive�
consultant,�adapted�technology,�visually�impaired,�audio�logical�resource�unit,�and�transition�services�
will�be�provided�those�services�on�campus�in�the�manner�stated�and�described�on�their�IEP.�Their�case�
carrier�and�the�designated�administrator�will�monitor�the�services.�The�aforementioned�services�will�be�
provided�in�the�method�described�in�LAUSD’s�Special�Education�Policy�and�Procedures�manual�Part�III,�
Section�VIII.�

Taylor�Yard�Schools�Collaborative:�Special�Education�

Students�with�special�needs�often�require�intensive,�specialized�support�that�is�best�provided�in�standalone�classes.�
Depending�on�the�sizes�of�these�populations,�we�will�work�to�make�sure�that�together�the�campus�provides�one�or�
more�ED,�MR,�CBI�and�autistic�classrooms�for�to�serve�special�needs�students.�

::��ArtLAB��::��Los�Angeles�River�School��::��School�of�Technology,�Business,�and�Education�::��School�of�History�and�
Dramatic�Arts��::�

�
We�consider�parents�and�guardians�to�be�valuable�asset.�With�that�in�mind,�letters�will�be�sent�home�
asking�parents�for�the�best�time�of�day�that�works�for�them.�Also,�the�case�carrier�will�call�par�
ents/guardians�to�inform�of�them�of�IEPs�and�request�that�they�complete�a�questionnaire�regarding�their�
child.�Notifications�of�letters�will�be�managed�and�tracked�on�Welligent�to�verify�that�the�school�has�
made�three�attempts�prior�to�holding�the�meeting.�Parents�will�also�receive�information�and�training�
from�the�special�education�department�regarding�special�education�services�in�the�parent�center.��
�
For�further�information�on�how�SoHDA�will�comply�with�MCD�mandates�and�federal�law,�see�Attach�
ment�C�(Appendix�D�from�the�RFP).�
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7.�� PERFORMANCE�MANAGEMENT��
a.� Performance�Goals�and�Metrics:�Each�applicant�team�is�required�to�set�clearly�measurable�student�

performance� goals� and� mission�specific� goals� that� will� measure� the� success� of� your� innovative�
school�program.�Schools�will�use�the�Performance�Management�Matrix,�which�will�be�available�on�
the�Public�School�Choice�website�in�the�coming�month�to�provide�this�information.��

b.� Rationale:�Discuss�why�the�proposed�school�will�track�the�mission�specific�indicators�selected.�

�
SoHDA�is�committed�to�setting�clearly�measurable�student�performance�and�mission�specific�school�
performance�goals�in�conjunction�with�LAUSD�and�the�Innovation�Division.
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COMMUNITY�INVOLVEMENT�
�
Demonstrate�a�proven�commitment�and�overall�capacity�to�establish�strong�connections�to�the�commu�
nity�where�the�proposed�school�will�be�located.�
�

8.� COMMUNITY�ANALYSIS�AND�CONTEXT��
a.� Description:�Describe�the�community�you�seek�to�serve.�Include�an�analysis�of�the�strengths,�assets,�

values�and�critical�needs�of�the�community.�Discuss�your�rationale�for�selecting�this�community�and�
why�the�proposed�school�aligns�with�community�needs�and��expectations.��

�
The�community�served�by�Central�High�School�#13�(CHS�13)�is�a�majority�Hispanic,�yet�ethnically�diverse�
community.�Though�the�boundaries�have�not�been�yet�set�for�the�population�the�school�will�serve,�CHS�
13�is�in�an�area�at�the�junction�of�the�Cypress�Park�and�Glassell�Park�communities.�As�of�the�2000�Cen�
sus,�the�make�up�of�these�immediate�neighborhoods�was�an�average�74%�Latino�with�a�significant�per�
centage�(14.4%)�Asian�population.�When�other�neighborhoods�that�will�likely�be�served�by�the�school�
are�factored�in�(Highland�Park,�Lincoln�Heights,�Mount�Washington,�Elysian�Park,�and�Elysian�Valley),�the�
overall�diversity�of�the�potential�student�population�is�greater.�
�

Research�Base�
As�of�the�2000�Census�it�was�82%�Latino,�11%�Asian,�and�7%�Black,�White,�or�other.�Neighboring�com�
munities�that�will�likely�be�served�by�the�school�include�Glassell�Park�(66%�Latino,�17.4%�Asian,�13.7%,�
White,�2.8%�Black�or�Other),�Highland�Park�(72.4%�Latino,�11.2%�Asian,�11.3%�White,�5%�Black�or�Other),�
Lincoln�Heights�(70.7%�Latino,�25.2%�Asian,�4.1%�White,�Black,�or�Other),�Mount�Washington�(61.2%�
Latino,�12.8%�Asian,�20.8%�White,�5.3%�Black�or�Other),�and�across�the�5�freeway�Elysian�Park�(47.6%�
Latino,�43.4%�Asian,�8.9%�White,�Black,�or�Other),�and�Elysian�Valley�(61.0%�Latino,�25.6%�Asian,�9.7%�
White,�3.7%�Black�or�Other).��
Smith,�Doug,�ed.�“Mapping�L.A.�Neighborhoods.”�Los�Angeles�Times.�October�10,�2010.�Online�Newspa�
per.�http://projects.latimes.com/mapping�la/neighborhoods/�
�
CHS�13�is�an�offshoot�of�the�revitalization�of�Taylor�Yard�and�the�Los�Angeles�River.�One�of�the�strengths�
of�the�Northeast�Los�Angeles�(NELA)�community�served�by�CHS�13�is�its�strong�tradition�of�community�
activism,�cooperation,�and�improvement.�In�an�unusual�show�of�cooperation,�more�than�3�dozen�com�
munity�groups�made�up�the�“Coalition�for�a�State�Park�at�Taylor,”�lobbying�for�the�formerly�industrial�
park�to�be�turned�into�a�state�park�as�well�as�participating�in�efforts�to�restore�the�Los�Angeles�River.�As�
often�happens�with�effective�community�action,�it�took�one�Glassell�Park�citizen,�Alisa�Smith,�to�notice�
that�CalTrans�planned�to�move�a�maintenance�facility�to�“Parcel�F”�next�to�what�is�now�Rio�de�Los�Ange�
les�Park.�Again,�because�of�one�alert�and�active�citizen,�community�groups�came�together�to�get�LAUSD�
to�vote�to�purchase�the�property,�persevered�after�a�developer�came�in�and�purchased�the�land�right�
before�LAUSD�was�to�do�so,�until�finally�on�November�19,�2007,�a�judge�awarded�“Taylor�Yard,�Parcel�F”�
to�the�Los�Angeles�Unified�School�District.�Ms.�Smith’s�actions�are�exemplary�of�a�Northeast�Los�Angeles�
community�value�that�“one�person�can�make�a�difference.”�The�Northeast�Los�Angeles�community�
values�its�neighborhoods,�local�businesses,�the�community’s�history,�and�the�common�good.�Likewise,�
the�community�values�efforts�to�maintain�and�improve�the�environment.�

CENTRAL�REGION�HIGH�SCHOOL�#13�
SCHOOL OF HISTORY AND DRAMATIC ARTS 
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Research�Base�

The�River�Project.�“Taylor�Yard.”�Web.�August�2010.�http://www.theriverproject.org/tayloryard/�
Vaillancourt,�Ryan.�“School�District�Settles�Land�Dispute�for�$50�Million.”�Los�Angeles�Downtown�
News.com.�August�11,�2008.�Web.�August�2010.��
http://www.ladowntownnews.com/articles/2008/08/11/news/news01.txt�
�
The�fact�that�the�school�is�not�only�welcome�in�the�community,�but�that�they�actively�sought�it�and�
fought�for�it�is�a�valuable�asset�that�SoHDA�will�work�hard�to�deserve.�The�community�has�expectations�
that�the�school�will�serve�the�youth�of�their�own�community�and�that�it�will�offer�a�rigorous�education�
that�is�engaging�for�students,�promoting�not�only�high�attendance�but�a�high�success�rate�for�students�
that�includes�graduation�and�college�preparation.�At�the�groundbreaking�of�the�new�school�site,�Board�
Member�Flores�Aguilar�said,�“It’s�here�that�the�community�will�celebrate�their�children’s�successes,�and�
it’s�here�where�community�will�gather�to�make�decisions.�Our�message�to�students�is�that�they�matter�
and�their�education�matters.”�The�Northeast�Los�Angeles�community�has�expectations�that�CRHS�13�will�
be�an�asset�to�its�community.�
�
The�students�of�the�Northeast�Los�Angeles�communities�have�many�academic�needs.�Those�are�ad�
dressed�elsewhere�in�this�proposal.�The�school�site�itself�meets�one�of�the�critical�needs�of�the�commu�
nity—that�of�having�a�high�school�in�their�own�community�as�well�as�easing�the�strain�on�the�families�
and�students�dealing�with�the�year�round�3�track�system�at�one�of�the�relieved�schools,�Marshall�High�
School.��
�
As�in�many�neighborhoods�in�Los�Angeles,�gang�prevention�and�gang�intervention�are�among�the�critical�
needs�of�the�communities�that�CRHS�13�will�serve.�(Per�Street�gangs.com.�“City�of�LA�Northeast�Area.”�
Web.�August�2010.�http://www.streetgangs.com/hispanic/cityofla/northeast,�as�many�as�18�distinct�
gangs�have�been�documented�at�one�time�or�another�in�the�northeast�area�of�Los�Angeles.)�It�is�essential�
that�the�community�be�reassured�from�the�beginning�that�the�schools�operating�at�CRHS�13�will�be�
proactive�about�not�only�providing�a�safe�learning�atmosphere�for�all�students,�but�one�that�actively�
seeks�to�provide�alternate�paths�for�the�community’s�youth.�
�
Especially�in�the�current�economic�atmosphere,�the�lower�socioeconomic�status�of�several�of�the�areas�
that�CRHS�13�will�serve�represents�a�critical�need�of�the�community.�The�community�needs�a�school�site�
aware�of�the�social�and�economic�needs�of�its�students.��
�
As�one�of�the�five�schools�sites,�SoHDA�will�align�very�well�with�the�values�and�expectations�of�the�
Northeast�Los�Angeles�community.�The�spirit�that�started�the�move�for�the�CRHS�13�school—that�“one�
person�can�make�a�difference”—is�at�the�heart�of�SoDHA’s�mission,�vision,�and�philosophy�for�students.�
As�design�members�coming�from�the�American�Studies�Academy�at�Franklin�have�done,�SoHDA�will�
teach�an�inquiry�based�history�that�will�not�only�train�the�students�intellectually,�but�help�them�to�see�
that�history�is�not�inevitable.�Historian�Ira�Berlin�showed�that�if�we�accept�the�notion�of�inevitability�in�
history,�“the�individual’s�freedom�of�choice�is�ultimately�an�illusion”�(Historical�Inevitability,�1954,�p.�7).�
SoDHA’s�9th�grade�history�elective�will�begin�with�a�study�of�the�history�of�the�local�community,�not�only�
to�honor�the�community�and�historical�heritage�groups�who�fought�for�the�existence�of�the�school,�but�
to�engage�the�students�from�the�beginning�as�they�study�history�of�an�area�that�they�can�relate�to�and�to�
look�at�the�choices�that�were�made�by�individuals�that�shaped�its�history.�ASA�design�members�have�
used�this�approach�with�9th�graders,�who�light�up�looking�at�historical�photos�of�Highland�Park�and�
learning�how�to�read�them.�The�last�couple�of�years,�ASA�has�sought�funding�to�purchase�“Highland�Park�
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History”�photo�books�to�use�with�the�ninth�graders,�and�the�books�are�held�out�as�an�end�of�the�year�
reward.��
�
Fisher,�Charles�J.�and�The�Highland�Park�Heritage�Trust.�Images�of�America:�Highland�Park.�Arcadia�
Publishing.�San�Francisco.�2008.�
�
The�SoHDA�design�team�considers�it�a�privilege�to�be�part�of�a�school�where�community�members�were�
not�only�active�in�issues�such�as�a�natural�desire�to�improve�property�values,�but�with�a�sense�of�true�
equality�looked�to�benefit�“all�the�people,”�including�its�own�young�people.�The�strong�SoHDA�curricu�
lum�with�high�expectations�and�the�tools�to�meet�them,�along�with�its�engaging�Dramatic�Arts�career�
technical�program�will�give�students�viable�alternatives�to�dropping�out�and/or�joining�gangs.�SoHDA�
values�of�equity�and�justice�for�all�will�translate�into�practical�steps�to�provide�a�safe�learning�environ�
ment�that�is�sensitive�to�the�needs�of�all�students�and�builds�community�relationships�ready�to�help�
meet�social�and�economic�needs.�
�

b.� Background/Support:�Describe�your�team’s�history�and�experience�serving�this�or�a��similar� commu�
nity.�Demonstrate�any�existing�connections�or�partnerships� that� your� team�has�established�within�
the�community.�Provide�a�list�of�community�leaders,�groups,�organizations,�institutions�or�individu�
als�that�have�pledged�support�for�the�proposed�school.��

�
History�and�Experience�
The�SoHDA�Design�Team�brings�a�longstanding�history�of�working�in�and�commitment�to�the�community�
that�Central�HS�#13�will�serve.�They�have�a�collective�57�years�of�serving�at�Franklin�High�School�plus�
another�collective�12�years�of�serving�the�Eagle�Rock�and�Highland/Glassell/Cypress�Park�or�similar�
communities.�Three�of�the�design�team�members�have�been�lead�teachers�at�Franklin�High�School�(one�
of�the�feeder�schools)�small�learning�communities,�including�Gilder�Lehrman�funded�American�Studies�
Academy�(ASA)�and�the�Media,�Entertainment,�and�Graphics�Arts�(MEGA)�SLC.�Both�programs�have�had�
community�partnerships.�As�the�“Leadership”�coordinator,�Dolores�Lopez�has�guided�the�Franklin�lead�
ership�students�to�make�community�service�an�integral�part�of�leadership.��
�
Existing�Partnerships�
The�American�Studies�Academy�at�Franklin�was�designed,�started,�and�supported�financially�by�Gilder�
Lehrman�Academy�of�American�History�(New�York)�as�a�“History�High�School,”�one�of�forty�four�such�
schools�around�the�country,�and�the�only�one�in�Southern�California.�Design�Team�member�David�Levine�
has�worked�in�partnership�with�CalArts�for�several�years,�bringing�a�unique�playwriting�program�to�
Franklin�High�School.�
�
Brought�in�with�Gilder�Lehrman�support�as�the�college�connection�partner,�National�Center�for�History�in�
the�Schools,�UCLA�(NCHS)�is�in�its�sixth�year�of�working�intimately�with�the�ASA�program�at�Franklin,�and�
will�continue�that�connection�with�SoDHA.�Part�of�the�“UCLA�in�LA”�commitment�to�outreach�to�all�of�Los�
Angeles,�NCHS�has�show�a�strong�commitment�to�expanding�students’�sense�of�their�place�in�the�larger�
Los�Angeles�community.�In�addition�to�the�formal�college�connection�program,�NCHS�provides�under�
graduate�classroom�assistants�who�are�in�the�classrooms�at�least�weekly,�reinforcing�the�sense�that�
there�is�a�larger�community�interested�in�the�outcome�of�the�students’�education.�
�
Design�Team�member�Peter�Berlin�has�been�involved�with�the�Algebra�Project�for�two�years�developing�
curriculum�and�will�continue�that�partnership.�
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ASA�has�also�worked�with�the�Autry�National�Center,�the�National�Center�for�Preservation�of�Democracy,�
the�UCLA�Chicano�Studies�Center,�the�Highland�Park�Heritage�Trust,�and�Teen�Court.�In�addition,�ASA�
now�has�an�alumni�group�already�active�in�returning�to�help�students�from�their�own�community�apply�
to�college�and�succeed.�Three�ASA�alumni�ran�for�and�are�currently�seated�on�the�Highland�Park�
Neighborhood�Council—a�testimony�to�the�reality�of�community�activism�the�students�have�learned�
from�the�design�team�members�coming�from�ASA.�
�
Community�leaders,�groups,�organizations,�institutions,�individuals�who�have�pledged�support�for�SoDHA�
�
Letters�of�Support�(Attachment�C):�

� “World�History�for�Us�All,”�San�Diego�State�University�

� Prof.�Gary�B.�Nash,�National�Center�for�History�in�the�Schools,�UCLA�

� The�Autry�National�Center�for�the�Study�of�the�American�West�

� Inner�City�Filmmakers�

� CalArts�

� Cypress�Park�Family�Source�Center�

� Homeboy�Industries�

� Los�Angeles�Education�Partnership�

� United�Teachers�of�Los�Angeles�

� Garden�School�Foundation�

� Local�District�4�

�
Other�partnerships�the�SoDHA�Design�Team�is�establishing:�

� Hollywood�CPR�(Cinema�Production�Resources)�

� Gilder�Lehrman�Institute�of�American�History�(affiliated�school)�

� National�Center�for�Preservation�of�Democracy�

� The�Algebra�Project�

� UCLA�Chicano�Studies�Center�

� Aztecs�Rising�

�
�
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9.� COMMUNITY�ENGAGEMENT�STRATEGY��
�
a.� Engagement�Plan:�Explain�the�team’s�vision�for�engaging�the�community�and�the�underlying�theory�

that�supports�it.��

�
Starting�with�the�Governing�Council,�SoHDA�envisions�a�program�that�engages�the�immediate�commu�
nity�from�the�beginning.�Initially,�SoHDA�will�seek�out�community�members�who�will�speak�to�students�
about�their�own�community�engagement�and�vision�for�the�community�as�well�as�their�own�career�and�
college�paths.�Engaging�community�members�in�the�career�pathways�plans�will�be�one�key�to�the�success�
of�that�program.�
�
SoHDA�will�work�with�the�Taylor�Yard�Pilot�Schools�Collaborative�(the�overall�school�site)�to�synchronize�
common�activities,�classes,�and�events�to�be�made�open�to�or�available�to�the�community.�Especially,�in�
addition�to�community�members�being�a�part�of�the�Governing�Council,�SoHDA�will�seek�representation�
and/or�voice�to�speak�at�and�listen�to�others�at�neighborhood�meetings.�As�its�dramatic�arts�and�history�
program�develops,�SoHDA�will�seek�to�be�a�cultural�resource�for�the�community�as�well�as�training�its�
students�to�be�locally�active.�
�
As�part�of�the�SoHDA�community�engagement,�local�history�will�be�an�integral�part�of�the�ninth�grade�
“Historical�Frameworks”�course,�with�students�involved�in�such�projects�as�the�“Taylor�Yard�Interpretive�
Projects”�for�elementary�school�students�by�“The�River�Project”�
(http://www.theriverproject.org/tydcenter.html)�and�educational�programs�available�from�the�“Friends�
of�the�Los�Angeles�River,”�(http://folar.org).��
�

b.� Key�Community�Partnerships:�Discuss�the�specific�ways�in�which�community�members�will�be�in�
cluded�in�the�ongoing�success�of�the�proposed�school.�Describe�the�role�of�key�community�partner�
ships�throughout�the�first�five�years�of�the�school�and�explain�1)�how�such�partnerships�will�further�
the�mission�and�vision�of�the�school,�and�2)�who�will�be�responsible�for�managing�the�cultivation�of�
these�partnerships.�For�elementary�school�applicants�and�applicants�serving�teen�parents�and�their�
infants�and�toddlers,�briefly�describe�how�you�will�develop�and�cultivate�community�partnerships�
with�early�education�programs�and�stakeholders.�

�
As�a�community�based�school�SoHDA�is�anxious�to�continue�its�current�connections�with�partners�as�well�
as�develop�new�ones.�Community�partners�are�key�components�of�SoDHAs�mission�and�vision�to�set�a�
culture�of�high�expectations,�mutual�respect,�and�connection�to�authentic�learning.�
�
Ready�to�begin�in�Year�One:�
�
Los�Angeles�Education�Partnership� Professional�Development;�curriculum�develop�

ment�
National�Center�for�History�in�the�Schools,�UCLA�
�

College�connection;�curriculum�development;�
community�expectations;�develop�connections�to�
other�UCLA�resources�

The�Algebra�Project� Professional�and�curriculum�development�
CalArts� Support�for�drama�department�
Hollywood�CPR�(“Cinema�Production�Resources”)� Skills�training�in�theater�and�film�production�
Gilder�Lehrman�Institute�of�American�History� Historical�resources;�access�to�professional�devel�
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(affiliated�school)� opment�for�teachers�
The�Autry�National�Center�for�the�Study�of�the�
American�West�

Career�pathway�(through�their�theater�program)�
Historical�resources�

National�Center�for�Preservation�of�Democracy� Promote�civic�action;�host�students�for�field�trip�
UCLA�Chicano�Studies�Center� College�readiness;�community�action�
Cypress�Park�Family�Source�Center� Parenting�classes;�services�for�families�
Aztecs�Rising� Gang�intervention�and�prevention�
Prof.�Gary�B.�Nash,�UCLA� Resource�for�academic�community�support�
Mr.�Jorge�Nuñez,�office�of�Kevin�DeLeon�
�

As�area�representative,�help�SoHDA�make�commu�
nity�connections�

�
Years�Two�Five:�
The�National�Center�for�History�in�the�Schools,�UCLA�(NCHS)�will�work�closely�with�SoHDA�and�Year�One�
community�partners�to�develop�other�community�partnerships�in�response�to�needs�identified�during�
Year�One.�NCHS�has�a�longstanding�presence�in�the�educational�community�of�Los�Angeles—both�the�
academic�and�outreach�community—and�will�build�on�that�to�help�SoHDA�make�connections.�
�
A�volunteer�community�coordinator�will�work�with�community�organizations�to�develop�programs�for�
students�and�their�families.��The�community�coordinator�will�also�work�with�the�Governing�Council�to�
seek�new�partnerships�and�maintain�existing�relationships.��
�
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�
�
�

GOVERNANCE,�OVERSIGHT,�AND�LEADERSHIP�
�

10.� SCHOOL�GOVERNANCE�AND�OVERSIGHT��
�

a.� School�Type�

�
SoHDA�will�operate�as�a�Pilot�school.�The�autonomy�that�the�Pilot�structure�allows�is�critical�to�achieve�
the�achievement�goals�that�SoHDA�has�set.�The�SoHDA�design�team�is�committed�to�frequent�reviews�
and�adjustments�to�curriculum,�schedules,�staffing,�and�budget�in�order�to�meet�those�goals.�
�

b.� Applicant�Team�Capacity�

�
As�detailed�elsewhere,�several�members�of�the�applicant�team�designed�the�program�and�curriculum�for�
the�American�Studies�Academy�at�Franklin�High�School.�With�the�limited�autonomy�they�have�had�over�
the�English�and�History�curriculum�and�setting�a�program�culture�of�high�expectations�and�a�collabora�
tive�culture,�they�have�demonstrated�capacity�for�collaborative�review�and�adjustments�in�the�interest�
of�increasing�student�success.��
�
As�a�Pilot�school,�leadership�will�be�shared�not�only�among�teachers,�staff,�and�school�leadership,�but�
with�student,�parent,�and�community�representatives.��
�
Brief�Biographies�of�Design�Team�Members��
Please�see�Attachment�E�for�full�biographies�of�those�who�will�take�a�significant�leadership�role.�

Name� Credential/Education� Experience�
Design�Team�Lead�
Meredith�Ryley� Single�Subject�Social�Sciences;��

BA,�Film�and�Television�Produc�
tion�(NYU);�
MEd�Educational�Foundations�
(CSULA)�
�

16�years�at�Franklin�HS,��
10�years�as�Humanitas�coordinator�
�

Design�Team�Credentialed�Teachers/Counselor�
Peter�Berlin� Single�Subject�Math� 5�years�at�Franklin�HS�
Merri�Garcia� Single�Subject�English;��

MEd�(Portland�State�University);��
MEd�Administration�(UCLA)�

4�years�at�Franklin�HS,��
3�years�as�Lead�Teacher�of�American�Studies�
Academy,�
2�years�as�Assistant�Principal�at�Gertz�Ressler�HS�

Chris�DiPasquale�Yu� Single�Subject�Chemistry�&�Phys�
ics�

8�years�at�Franklin�HS�

David�Levine� Single�Subject�English;��
CTE�Credential�(Media�Arts)�

7�years�at�Franklin�HS,��
3�years�at�Irving�MS,��
6�years�as�Lead�Teacher�in�the�Media,�Enter�
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Name� Credential/Education� Experience�
tainment�and�Graphic�Arts�Academy�

Dolores�Lopez� Special�Education�(Mild�to�Mod�
erate)�Clear;��
NCLB�Highly�Qualified�Social�
Sciences�&�English;��
MA�Special�Education�(Loyola�
Marymount�University)�

4�years�at�Franklin�HS,��
3�years�as�ASB�Advisor�(Leadership),��
2�years�at�Gompers�MS�
�

Ricardo�Martinez� Single�Subject�English;��
Double�BA�English�and�History�
(Loyola�Marymount�University)�

6�years�at�Franklin�HS,��
2�years�as�Lead�Teacher�of�American�Studies�
Academy�

Reidiny�Martinez� Multiple�Subject�&�Counseling�
Credential;��
MA�Counseling�(CSULA)�

7�years�at�Franklin�HS�as�counselor,��
1�year�as�Literacy�Coach�at�Hollenbeck�MS,��
1�year�as�Testing�Coordinator�at�Hollenbeck�MS�

Jose�Reyes� Single�Subject�Social�Sciences� 1st�year�at�Virgil�MS,��
2�years�at�Harris�Newmark�Continuation�HS�
Community�Member�Northeast�Los�Angeles�
Franklin�High�School�alumnus�
Did�student�teaching�with�Design�Team�Lead,�
Meredith�Ryley�

Community�Members/Partners�
Telma�Cifuentes� Parent�from�Eagle�Rock�HS,�Community�Member,�Fitness�Specialist�
Birgitta�Martinez� Parent�from�Eagle�Rock�HS,�Special�Education�Teaching�Assistant�at�Solano�Elemen�

tary�School�
Jorge�Nuñez� Franklin�HS�parent,�Senior�Field�Deputy�State�Senate�Member�Kevin�DeLeon�
Alex�Soto� Alumnus�from�Franklin�American�Studies�Academy,�Vice�President�of�Student�Affairs�

at�Pasadena�Community�College�
Marian�Olivas� 7�years�as�Community�Partner�with�American�Studies�Academy�with�National�History�

in�the�Schools,�UCLA�(Program�Manager),�15�years�educational�publishing,�20�years�
as�community�church�member�in�Highland�Park�

Samantha�Sanchez� Current�student�at�Franklin�HS�
 
�

c.�� School�Governance�and�Oversight�

�
i.�� Autonomy:�How�will�you�use�governance�autonomy�to�create�a�culture�of�shared�leadership�and�

decision�making�focused�on�high�student�performance?��

�
SoHDA�will�take�advantage�of�governance�autonomy�to�give�all�stakeholders�representation�in�leader�
ship�and�a�voice�in�decision�making,�always�with�a�view�to�meeting�the�specific�student�performance�
goals.�Autonomy�means�that�leadership�can�evaluate�progress�and�consider�input�and�suggestions�
throughout�the�year�and�will�have�the�freedom�to�implement�suggested�changes�in�areas�such�as�sched�
ules,�curriculum,�professional�development,�assessment,�and�budgeting�as�needed�to�keep�on�target�to�
meet�stated�individual�and�school�goals.��
�
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ii. School� Level� Committees:� Describe� the� decision�making� bodies� and� general� areas� of� decision�
making�responsibility�for�each�body�that�will�exist�in�the�school.��Detail�how�your�school�governance�
structure�allows�for�a�real�and�meaningful�impact�on�school�decision�making,�and�how�they�will�in�
teract�with�each�other?��Describe�the�process�for�gaining�input�from�all�stakeholder�groups�into�deci�
sions.�

�
The�following�committee�structures�represent�the�initial�setup�by�the�Design�Team.�The�committees�will�
be�subject�to�review�by�the�Governing�Council.�
�
Data�Analysis�and�Accountability�Committee:��
Membership�–�administration�and�teacher�from�each�teaching�block�
Purpose���To�look�at�and�disseminate�data�to�teachers�and�the�campus�community.�
Meeting�time�–�As�needed�(to�be�determined)�
�
Community�and�Family�Involvement:�
Membership�–�Parents,�teachers,�students�and�community�members�
Purpose�–�to�establish�relationships�with�the�community�and�to�think�of�ways�to�disseminate�and�involve�
the�community.�
Meeting�Time�–�As�needed�(to�be�determined)�
�
Curriculum,�Instruction,�and�Professional�Development:�
Membership�–�Teachers,�students,�and�classified�staff�members�(counselors)��
Purpose�–�To�make�decisions�regarding�teaching�and�learning�
Meeting�–�As�needed�(to�be�determined)�
�
School�Activities:��
Membership�–�Students,�Teachers,�Parents�
Purpose�–�to�create�events�for�the�campus,�to�oversee�homecoming,�and�graduation�
Meeting�–�As�needed�(to�be�determined)�
�
Student�Support:��
Membership�–�Students,�Teachers,�Parents,�classified�staff�members�
Purpose�–�to�oversee�and�discuss�areas�where�students�may�need�extra�help�like�college�preparation�and�
counseling�
Meeting���As�needed�(to�be�determined)�
�
iii.�� Governing�Board:��Describe�the�composition�of�the�Governing�Board�and�the�process�for�member�

ship�selection.�

SoDHA�will�have�a�Governing�Council�which�will�be�able�to�make�decisions�for�the�school�in�terms�of�
budget,�direction,�and�keeping�the�campus�on�track�with�its�core�mission�and�values.�The�membership�of�
the�Governing�Council�will�be�made�up�of�the�principal,�four�elected�members�of�the�teaching�faculty,�
one�elected�classified�staff�member,�three�elected�parents,�three�elected�students,�and�two�nominated�
community.�Since�the�principal�will�be�on�the�Governing�Council�they�will�hear�different�perspectives�
and�will�be�able�to�take�those�perspectives�into�account�when�making�other�policies�for�the�campus.��
�
�



�

58�

11.�SCHOOL�LEADERSHIP��
�

a.� Principal�Selection:�Describe�the�criteria�for�selecting�a�leader�for�the�proposed�school,�and�explain�
how�these�characteristics�align�with�your�school’s�unique�mission�and�vision.�Additionally,�describe�
the�process�that�will�be�used�to�select�the�school�leader.�Please�attach�a�job�description�for�the�Prin�
cipal.�If�a�candidate�has�already�been�identified,�explain�why�this�person�is�well�qualified�to�lead�the�
proposed�school.�

�
School�of�History�and�Dramatic�Arts�will�select�a�principal�who�not�only�has�administrative�and�supervi�
sory�experience�(See�Attachment�F,�“Job�Description�for�School�of�History�and�Dramatic�Arts�Principal,”�
for�details),�but�can�demonstrate�a�history�of�collaboration�with�other�administrators.�The�principal�will�
have�the�authority�for�final�decisions,�but�must�be�able�to�receive�and�implement�feedback�from�the�
Governing�Council,�the�committees,�and�all�stakeholders.�Meaningful�implementation�of�stakeholder�
feedback�is�vital�to�the�successful�Pilot�Model.��
�
The�Principal�should�have�experience�that�will�allow�him/her�to�set�the�budget,�schedule,�and�staffing�
pattern�that�will�best�serve�teaching�and�learning—always�with�input�from�the�Instructional�Leadership�
Teams�and�the�Governing�Council.�Additionally,�the�Principal�needs�to�demonstrate�that�he/she�will�be�
open�to�changes�that�will�help�the�school�stay�on�track,�including�scheduling,�staffing,�and�finances.�A�
Principal�with�experience�mobilizing�fundraising�and�grant�applications�as�needed.��
�
The�SoHDA�Design�Team�will�seek�a�Principal�who�has�had�experience�in�and�commitment�to�working�in�
the�small�school�setting,�willingness�to�work�collaboratively�and�cooperatively�with�the�Governing�Coun�
cil,�Instructional�Leadership�Team,�and�a�proven�ability�to�work�with�parents�and�community�members�
towards�a�common�goal.�The�Principal�should�have�a�commitment�to�and/or�experience�in�using�the�
Humanitas�model�of�interdisciplinary�teaching�and�an�expectation�that�all�SoHDA�students�can�and�will�
be�prepared�for�college�entrance�in�addition�to�receiving�career�training.�Additionally,�the�ideal�candi�
date�would�be�bilingual�(Spanish)�and�connected�with�community�resources�related�to�or�have�experi�
ence�working�in�the�performing�arts.�
�
Members�of�the�Design�Team�will�select�a�school�leader�to�be�approved�by�the�Local�District�4�Superin�
tendant.��

�

b.� Leadership�Team:� Identify�any� leadership�positions�beyond�the�principal�position.�Discuss�the�role�
the� leadership� team�will� play� in� the� development,� implementation� and� evaluation� of� the� Instruc�
tional�Program.�Discuss�how� the� leadership� team�will� collaborate�with� the� faculty�and� staff� to� set�
goals,�develop�and�implement�the�curriculum,�assess�progress�in�meeting�goals�and�hold�each�other�
accountable�for�meeting�such�goals.�

�
In�addition�to�a�Principal�and�a�Coordinator,�SoHDA�will�have�an�Instructional�Leadership�Team.�All�
SoHDA�staff�will�have�a�voice�in�leadership�and�a�role�in�choosing�that�team,�which�will�be�comprised�of�
elected�teacher�leaders�of�the�following�committees:�(1)�Data�Analysis�and�Accountability,�(2)�Commu�
nity�and�Family�Engagement,�(3)�Curriculum,�Instruction,�and�Professional�Development,�(4)�School�
Activities,�and�(5)�Student�Support.�These�committees,�along�with�the�governing�Council,�will�be�respon�
sible�for�giving�the�Principal,�who�will�serve�on�each�committee,�input�on�these�areas.�
See�“School�Level�Committees”�above.�
�
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c.� Principal�Evaluation:�Describe�the�annual�process�by�which�the�principal�will�be�evaluated.�Please�be�
sure�to�include�the�governing�body�or�persons�responsible�for�evaluation.��

�
The�SoDHA�principal�will�be�subject�to�evaluation�by�the�Governing�Council�with�feedback�from�the�
Instructional�Leadership�Team.�See�Attachment�F,�Job�Description�for�SoDHA�Principal,�for�evaluation�
criteria.�
�

12. �STAFFING��
�

a. Staffing�Model:�Discuss�the�academic�and�non�academic�staffing�needs�of�the�school�from�start�up�
through�year�five.�Include�all�personnel�along�with�the�number�and�type�of�positions.�Explain�how�
the�proposed�staffing�model�aligns�with�the�mission,�vision�and�Instructional�Program�of�the�pro�
posed�school.�Additionally,�discuss�how�your�staffing�model�ensures�adequate�instruction�and�ser�
vices�to�special�education�and�EL�students.��

�
The�table�below�shows�SoDHA’s�anticipated�staffing�needs�from�start�up�through�year�five,�as�well�as�
various�ratios�and�numbers�per�classroom.��The�school�plans�to�have�30�students�per�class,�which�is�
below�the�number�in�most�large�comprehensive�high�schools.��This�will�enable�teachers�to�know�stu�
dents�well�and�to�address�their�learning�needs�effectively.��Individualized�Education�Program�services�
will�be�provided�by�LAUSD.����

Ideal�staff,�budget�permitting�

� Year�One� Years�2�5�
Anticipated�Enrollment 340� 450�

Grades 9�11� 9�12�
� � �
Certificated�Staff—SoHDA�only�
Principal� 1� 1�
AP/Coordinator� 1� 1�
Dean�� 1� 1�
English�Language�Arts�Teachers� 2�3� 3�
Social�Studies�Teachers� 2�3� 3�
Math�Teachers� 2�3� 3�
Science�Teachers� 2�3� 3�
Spanish�Teachers� 1�2� 2�
Physical�Education�Teachers� 1� 1�
Film/Theater�Arts�Teachers� 2� 2�
Special�Education�Teachers� 2� 2�
Counselor� 1� 1�
ESL�Teachers� 1� 1�
Classified�Staff�
Administrative�Assistant� 1� 1�
School�Clerk� 1� 1�
Campus�Aide�(Security)� 1� 1�



�

60�

�
Staff�Shared�with�Taylor�Yard�Pilot�Schools�Collaborative�
Librarian� 1� 1�
Site�Operation�Manager� 1� 1�
Psychologist� 1� 1�
Nurse� 1� 1�
�
b. Recruitment�and�Selection�of�Teachers:�Describe�the�criteria�the�proposed�school�will�use�to�select�

teachers,�and�explain�how�the�criteria�align�with�your�school’s�unique�mission�and�vision.�Discuss�the�
schools�planned�mix�of�experienced�and�new�teachers�as�well�as�any�unique�considerations�needed�
to�support�the�school�design.��

�
All�teacher�candidates�will�demonstrate�mastery�of�their�discipline�content�(with�single�subject�creden�
tial)�and�a�true�familiarity�with�content�standards;�will�have�a�demonstrated�interest�in�the�integrative�
SoHDA�model;�will�be�willing�and�able�to�integrate�art�and�technology�into�the�curriculum;�will�be�ex�
perienced�in�or�eager�to�learn�progressive�pedagogical�strategies�(i.e.�simulations,�Shared�Inquiry,�Pro�
ject�Based�Learning,�student�exhibitions,�etc.);�will�be�willing�to�work�in�a�lab�school�where�teachers�are�
trained�in�interdisciplinary,�thematic,�inquiry�driven�instruction;�will�be�comfortable�using�project/�
Project�Based�Learning�both�for�formative�and�summative�assessment;�willing�to�be�committed�collabo�
rators�who�will�hold�themselves�accountable�for�rigorous�grade�level�planning;�will�be�aware�of�the�
importance�of�writing�across�the�curriculum�and�willing�to�use�discipline�specific�and�interdisciplinary�
writing�as�a�form�of�summative�assessment;�will�be�aware�that�literacy�is�the�gateway�to�all�learning�and�
will�be�willing�to�learn�and�integrate�strategic�literacy�strategies�that�will�be�used�schoolwide;�eager�to�
promote�a�college�going�culture�by�leading�an�advisory�group�through�graduation,�promoting�college�
access�and�awareness�strategies,�and�by�assisting�with�college�portfolios;�and�willing�to�give�presenta�
tions�with�grade�level�team�in�the�Teacher�Training�Center�and�to�welcome�visitors�as�part�of�demon�
stration�site�protocol.�

Teachers�who�have�committed�to�SoHDA�include�design�team�members�Ricardo�Martinez,�Merideth�
Ryley,�Dolores�Lopez,�Peter�Berlin,�David�Levine,�Jose�Reyes,�Merri�Garcia,�and�Reidiny�Martinez�(See�
Attachment�E�for�qualifications�and�experience�of�key�members�of�the�Design�Team).��All�incoming�
teachers�will�be�trained�in�the�Humanitas�model,�shared�inquiry,�Socratic�seminar,�SDAIE,�and�literacy�
strategies.�They�all�hold�single�subject�credentials�in�the�disciplines�they�will�teach,�as�will�all�teachers�
hired.��All�the�founding�teachers�have�SB1969�or�CLAD�(Crosscultural,�Language,�and�Academic�Devel�
opment)�certificates�giving�them�cultural�sensitive�and�qualifying�them�to�teach�English�Learners.��
Teachers�will�be�well�trained�in�differentiated�instruction�to�meet�the�needs�of�special�students�popula�
tions.��SoHDA�will�hire�credentialed�special�day�and�resource�teachers�who�are�“highly�qualified”�based�
No�Child�Left�Behind�requirements,�depending�on�the�need�our�students�in�special�education.���

�

c. Autonomy:�How�will�you�use�staffing�autonomy�to�create�optimal�learning�centered�cultures�for�
students?�For�Pilot�School�applicant�teams,�please�attach�a�copy�of�your�draft�Elect�to�Work�Agree�
ment�that�teachers�will�be�required�to�sign.�
Evaluation:�Describe�the�evaluation�process�for�teachers.�For�internal�applicant�teams�only,�please�
discuss�how�your�proposed�evaluation�process�connects�to�and/or�furthers�the�recommendations�of�
the�District’s�Teacher�Effectiveness�Task�Force.�

�



�

61�

Autonomy�
It�is�essential�that�we�have�the�autonomy�to�select�a�staff�that�shares�a�vision�and�is�willing�to�do�partici�
pate�in�intensive�collaboration�and�extensive�professional�development�to�implement�our�curriculum�
(see�Attachment�I�for�Elect�to�Work�Agreement).�
�
Evaluation�of�Teachers�
As�an�LAUSD�Pilot�school,�SoHDA�follows�all�LAUSD�personnel�policies�and�practices,�except�that�the�
school�retains�the�right�to�select�and�evaluate�teaching�and�administrative�staff.��The�principal�and�all�
the�teachers�will�engage�in�a�yearly�reflection�and�evaluation�process.��The�principal’s�evaluation�will�be�
based�on�the�National�Board�Core�Propositions�for�Accomplished�Educational�Leaders�and�the�California�
Professional�Standards�for�Educational�Leaders.��The�evaluation�process�will�include�teacher�feed�back,�a�
self�evaluation,�and�a�leadership�practices�inventory.�Teacher�evaluations�will�be�based�on�the�National�
Board�for�Professional�Teaching�Standards’�Five�Core�Propositions�and�the�California�Professional�Teach�
ing�Standards.��All�administrators�and�teachers�will�also�be�evaluated�on�their�commitment�to�initiate�
and�carry�the�goals�and�objectives�of�the�academy.��All�teachers�will�be�required�to:��
�
1.�Develop�an�Independent�Learning�Plan�at�the�beginning�of�each�school�year�that�outlines�personal�
learning�goals�and�focuses�on�one�topic�to�study�intensively.��
�
2.�Participate�in�yearly�self�evaluation,�using�the�Professional�Teaching�Standards�Self�Evaluation.��Sub�
mit�an�initial�self�evaluation�during�the�12th�week�of�school�to�be�used�by�school�leaders�and�the�teacher�
throughout�the�yearly�coaching�process.�
�
3.�Maintain�a�personal�Professional�Growth�File,�which�is�a�compilation�of�all�evidence�of�professional�
growth�such�as�in�service�classes,�courses�taken,�conferences,�committee�work,�partner�coaching,�cur�
riculum�development,�pupil�progress,�and�administrative�review�related�to�evaluations.��The�Professional�
Growth�File�provides�documentation�of�all�experiences�that�enable�the�teacher�to�achieve�the�California�
Professional�Teaching�Standards,�as�well�as�the�personal�goal(s)�established�by�the�teacher�at�the�start�of�
the�school�year.��
�
4.�Tenured�teachers�being�evaluated�for�the�year�and�all�teachers�new�to�the�school�district�must�select�
their�model�of�evaluation�by�the�12th�week�of�school.��The�options�include�Partner�Coaching,�Administra�
tive�Coaching,�and�Professional�Growth�Portfolio.�
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�

FINANCES�
�

13. FINANCES��
�

a. Financial� Sustainability:� Discuss� how� your� school�will� sustain� its� vision,�mission� and� goals� relying�
only�on�regular�District�funding�or�charter�funding.�

�
For�“Discretionary�Programs,”�SoHDA�puts�a�high�priority�on�hiring�per�department�at�least�one�experi�
enced� and� highly� qualified� teacher,�who� adheres� to� the� school’s�mission� and� vision� and� credentialed�
teachers�to�fill�other�positions.�The�collaborative�model�will�allow�newer�teachers�to�come�on�board�and�
become�part�of�the�planning�and�training.��
�
Since�SoHDA�will�be�under�the�Transparent�Budgeting�program�as�a�Pilot�School,�hiring�a�principal�with�
administrative�experience�and�proven�ability�to�work�with�the�Governing�Council�of�SoHDA�to�set�other�
budget�priorities�will�also�be�a�priority.�An�administrative�assistant�with�understanding�of�school�budgets�
will�also�be�a�priority.�Careful�consideration�will�be�given�to�other�clerical�support�needs�and�need�for�a�
Financial�Manager.�The� leadership�teams�as�well�as� the�Governing�Council�will�play�a�role� in�analyzing�
budgetary� needs,� especially� those� that� pertain� to� Curriculum� and� Instruction,� Student� Activities,� and�
Professional�Development.�
�
Counseling�services�will�also�be�a�priority�for�SoHDA�as�it�aims�to�provide�excellent�student�support.�The�
collaborative�model�of�teacher�intervention�as�well�as�judicious�use�of�community�partnerships�will�lend�
support�to�the�counseling�services.��
�
With�a�priority�set�on�professional�development,�once�school�and�career�goals�are�set,�SoHDA�will�plan�
carefully�for�teacher�sub�days—allowing�for�sick�and�vacation�time�as�well�as�professional�development�
release�time.��

�
All�design�team�members�along�with�the�Governing�Council,�once�in�place,�will�contribute�to�careful�
analysis�of�the�Instructional�Materials�Account�as�well�as�Arts�Program�costs,�given�that�the�Arts�line�is�
key�to�the�CTE�plan�of�SoDHA.��
�
During�start�up,�the�Design�Team,�followed�by�Leadership�Teams�as�they�are�hired,�will�analyze�curricu�
lum� needs,� technology� needs,�materials� needs,� etc.� for� the�most� efficient� use� of� start�up� and� funds.�
Priority�will� be� given� to� careful� analysis� of� technology�needs� so� that� the� school(s)�will� have�access� to�
online�materials.�Careful�access�to�online�and�often�free�or�low�cost�materials�ultimately�can�be�key�to�
saving�materials�and�professional�development�money.�
�
SoHDA� is� in�collaboration�with� three�other� teacher�led�designs� (the�Marshall�Teams).�All�will�work� to�
gether� to�share� funding�of�certain�positions,� including� (but�not� limited�to)�custodial�position(s),�nurse,�
psychologist,�restroom�attendants,�grounds�workers,�clerical�support�for�special�education,�and�possibly�
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College� Counseling� and� Title� I� Coordinator.� College� connection� partnerships� will� lend� support� to� the�
school’s�college�counseling�services.�

��

b. Additional� Funding:� To� the� extent� that� the� implementation� of� your� proposal� requires� additional�
resources�beyond�existing�District�or�charter� funding,�please�specify�how�the�school�plans�to� raise�
additional�funds.�

�
SoHDA�will�seek�additional�funding�to�implement�its�key�partnerships.�For�example:��
National� Center� for� History� in� the� Schools,� UCLA� (college� connection,� professional� development,� and�
curriculum� development):� Teaching� American� History� Grants;� Teacher�Initiated� Inquiry� Projects;� and�
private�funding�
Los�Angeles� Education�Partnerships� (professional� development� and� interdisciplinary� curriculum�devel�
opment):� Improving� Teacher�Quality� grants;�NEA� Learning� and� Leadership�Grants;� Fund� for� Teachers;�
Toyota�Tapestry�Grants�(science�and�literacy)�
Cal�Arts�(career�education�partnership):��
�
In�addition,�SoHDA�will�work�to�create�a�culture�that�encourages�team�members�to�be� innovative�and�
seek�funding�from�such�entities�as�“Donors�Choose”�and�the�“NEA�Foundation.”�Some�leadership�meet�
ing� time� each� semester� will� be� used� to� inform� team�members� about� grant� opportunities� as� well� as�
provide�the�training�and�tools�to�apply.�

�
As�mentioned�in�startup�funding,�SoHDA�will�give�priority�to�being�a�wired�school,�encouraging�faculty�
and�administration�to�take�advantage�of�online�Professional�Learning�Communities�and�innovative�ways�
for�students�to�interact,�write,�and�discuss�online—all�no�cost,�yet�valuable�curriculum�and�professional�
development�options.�

��
For�Traditional,�ESBMM,�Pilot�and�Network�Partner�Schools�Only��

c. Autonomy:�Discuss�how�your�proposed�school�will�use�budgetary�autonomy�granted�via�Transparent�
Budgeting�to�ensure�that�expenses�are�aligned�with�the�mission,�vision,� instructional�program�and�
goals�of�the�school.�Please�outline�your�school’s�priorities�from�start�up�through�year�5.�

�
Budgetary�autonomy�will�allow�SoHDA�to�openly�review�the�budget�with�all�stakeholders�to�make�sure�
that�expenditures�align�with�mission,�vision,�and�instructional�program�and�goals.�As�part�of�the�Elect�to�
Work� agreement,� some� teachers’� duties� will� be� included� in� their� regular� duties,� eliminating� some�
Teacher�Activity�Differentials.�

�
Year�One�Priorities�
In�addition�to�the�Design�Team�members,�SoHDA�priority�hires�for�Year�One�will�be:�

� Have� a� strong� principal/Administrative� Assistant� (or� Financial� Analyst)� in� place� so� that� the�
budget�process�will�have�oversight�from�the�beginning.�

� Core�departments�hire�a�second�teacher.�The�Design�Team�already� includes�2�social�studies,�2�
English� teachers,� 1� drama� arts� teacher,� 1� chemistry/physics� teacher,� and� 1� special� education�
teacher.�Therefore,�priority�will�be�to�hire:�1�math�teacher,�1�biology�teacher,�1�spanish�teacher,�
1�special�education�teacher,�1�ELL�teacher,�1�physical�education�teacher.�

Years�Two�Five�Priorities�
� Add� teachers� to� complete� departments� as� per� staffing� plan� in� design� and� with� revised� input�

from�Governing�Council�and�leadership�teams.�
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�

d. Budget�Development:�Describe�the�process�for�developing�the�annual�school�budget,�ensuring�input�
from�a�broad�cross�section�of�stakeholders.�

�
Once�the�Year�One�budget�is�in�place�and�operating,�regular�input�will�be�sought�regarding�fi�
nancial�priorities�from�students,�teachers,�and�community�members.�The�Principal�will�create�a�
method�by�which�input�will�be�sought�from�all�stakeholders�during�formal�and�informal�meet�
ings.�Towards�the�end�of�each�year,�SoHDA�will�publish�the�current�year’s�budget�along�with�
available�student�and�school�results.�The�published�budget�will�aggregate�personal�salary�infor�
mation,�but�will�otherwise�be�open�to�examination�by�all�stakeholders.�
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�
�

IMPLEMENTATION�
�

14. IMPLEMENTATION�

a. Implementation�Plan:�What�elements�of�the�school�proposal�will�be�implemented�in�the�first�year?�
How�many�years�will�it�take�to�achieve�the�full�scope�of�the�proposal�as�written?�Submit�a�timeline�
that�outlines�the�rollout�of�all�elements�of�the�proposal�from�start�up�through�year�5.�Attach�Appen�
dix�G.�

�
Many�aspects�of�the�Instructional�Program�will�be�in�place�during�Year�One,�but�it�could�take�through�
Year�Five�to�have�all�interdisciplinary�curriculum�in�place�as�envisioned�by�the�SoDHA�Design�Team.�
School�culture�and�climate�do�take�time�to�develop,�but�the�Design�Team�has�already�developed�a�col�
laborative�professional�culture�that�they�will�bring�to�the�school.�In�addition,�the�current�partnerships�
and�alumni�of�the�participating�teachers�will�help�set�the�culture.��
�
Many�of�the�Professional�Development�relationships�are�already�in�place�with�the�Design�Team.�Others�
are�ready�to�go�programs.�Professional�Development�will�be�an�ongoing�process,�but�the�programs�
SoDHA�currently�plans�will�be�fully�implemented�by�Year�Three.�
�
Many�aspects�of�the�Instructional�programs�for�Special�Education,�because�of�the�Design�Team’s�experi�
ence,�will�be�in�place�for�Year�One.�Years�Two�Five�will�further�develop�the�Special�Education�and�English�
Language�Learners�programs�and�collaborations�with�other�schools�from�the�site.�
�
See�Attachment�G�for�other�implementation�plans.�Further�details�and�timeline�for�implementation�will�
be�planned�after�the�Principal�has�been�hired�and�the�Interim�Governing�Council�is�in�place.�����
�
b. Waivers:�For�Internal�Applicant�Teams�Only�

�
As�a�Pilot�school,�the�School�of�History�and�Dramatic�Arts�will�operate�with�an�Elect�To�Work�Agree�
ment.�See�Attachment�I.�
�
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Year�“Zero”�
Because�of�courses�created�for�their�small�learning�communities,�Design�Team�members�will�come�
into�the�first�year�with�curriculum�in�place,�including�(but�not�limited�to),�the�Algebra�Project,�inter�
disciplinary�History/English�units�for�9th�12th�grade,�drama�and�theater�arts�courses.�As�shown�in�
Attachment�A�2,�the�data�for�the�Humanitas�curriculum�that�the�teachers�will�bring�to�the�School�of�
History�and�Dramatic�Arts�had�shown�success�where�and�when�implemented�as�it�is�designed.�
SoHDA�Pilot�design�will�allow�full�implementation�of�Humanitas�curriculum�and�assessment.�
�
Summer�One�
During�Summer�One�(before�school�opening)�SoDHA�will�use�the�Professional�Development�time�to�
work�with�incoming�teachers�on�what�curriculum�they�will�have�in�place.�
�
Year�One�
Professional�development�time�during�the�first�year�will�be�used�to�further�weave�school�themes�into�
all�courses�and�to�create�additional�interdisciplinary�units.�See�the�Professional�Development�Calen�
dar.�
�
Years�Two�Five�
Curriculum�development�in�years�two�five�will�be�ongoing�and�based�on�feedback�from�student�
and�schoolwide�data,�as�well�as�student�interest�surveys�(A�3).�The�goal�at�the�end�of�Year�5�will�be�
that�all�subjects�will�share�interdisciplinary�units�with�at�least�one�other�subject�area.�In�addition,�
SoDHA�will�seek�to�examine�all�curriculum�and�instructional�strategies�to�ensure�that�reform�ap�
proaches,�instructional�planning,�strategies,�and�models�are�being�implemented�according�to�the�
instructional�philosophies�and�organizational�principles�of�SoDHA�(see�chart,�Attachment�A�3).�
�

�
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�
Benjamin�Franklin�High�School’s�American�Studies�Academy�

Data�for�2006�07�and�2007�08�
Academy�Composition�
The�American�History�Academy�began�during�the�2004�2005�school�year.�It�subsequently�became�the�Small�Learn�
ing�Community�American�Studies�Academy.�The�original�team�of�teachers�committed�to�the�interdisciplinary�
program�was�together�through�the�07�08�school�year.��

Demographics�
The�American�Studies�Academy�Small�Learning�Community�(ASA���SLC)�has�a�population�of�244,�representing�10.5%�
of�the�total�students�at�Franklin�High�School.�

FRANKLIN�DEMOGRAPHICS�
Student�Characteristics� ASA� BFSH� District�
Free�Lunch�Eligible�� 86%� 84%� NA�
Ethnicity� � � �

White� 4%� 2.3%� 9%�
Black�� 1.2%� 1.4%� 11%�
Hispanic� 87%� 89.8%� 73%�
Native�American� 0.8%� 0.5%� 0.3%�
Asian� 3.3%� 3.2%� 3.8%�
Filipino� 3.7%� 2.6%� 2.6%�
Pacific�Islander� 0%� 0.2%� 0.3%�

�
FRANKLIN�TEST�RESULTS�

2006�07�Results� ASA� Rest�of�School� LAUSD� State�
Among�10th�and�11th�grade�students…� �

��
Passing�California�Exit�Exam:�English� 92%� 61%�

10th:�61%�
11th:�28%�

10th:�76%�
11th:�28%�

��
Passing�California�Exit�Exam:�Math� 80%� 59%�

10th:�61%�
11th:�33%�

10th:�77%�
11th:�32%�

2005�06�Results� ASA� Rest�of�School� LAUSD� State�
Among�10th�grade�students…� � � (10th)� (10th)�
� Passing�California�Exit�Exam:�English 83% 57% 62%� 70%
�� Passing�California�Exit�Exam:�Math� 74%� 54%� 67%� 74%�
*11th�grade�results�are�mostly�students�who�did�not�pass�in�10th�grade�
�
Comparison�of�

10th�and�11th�Grade�Students�On�Track�to�Graduate�
Small�Learning�Communities�

American�
Studies�
Academy�

Sports�
Medicine�

Media�&�
Graphic�
Arts�

Transportation�
and�Engineering�

Business� Health�and�Human�
Services�

Cultural��
Discoveries�

84%� 80%� 78%� 77%� 76%� 75%� 65%�
�

�
�

�
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Los�Angeles�Education�Partnership�
Humanitas�Data�

�
On�Track:�College�and�Career�Readiness�
LAEP’s�Humanitas�initiative�partners�with�small�schools�and�SLCs�in�a�comprehensive�model�for�high�school�
reform.�Interdisciplinary�curriculum,�career�themes,�and�college�access�services�create�a�powerful�synergy�to�
keep�students�in�school�and�prepare�them�for�college�and�career.�Our�work�with�schools�lowers�the�three�
primary�barriers�to�college�for�low�income,�minority�students:�poor�academic�preparation,�navigating�college�
enrollment,�and�access�to�financial�aid�(Nagaoka,�et�al.,�2009;�Oakes,�et�al.�2006).�
Students�in�LAEP’s�Humanitas�SLCs�take�a�college�prep�curriculum,�and�data�show�they�attend�school,�stay�in�
school,�accumulate�appropriate�credits,�and�pass�the�high�school�exit�exam�on�their�first�try�in�higher�per�
centages�than�nonparticipants.�

Data�Analysis�
Current�data�analysis�of�students�in�LAEP’s�Humanitas�small�learning�communities�reveals�positive�student�
achievement�gains.�The�following�Humanitas�SLCs�and�small�schools�exemplify�LAEP’s�model.�

1. Carson�HS�Humanities�Interdiscipli�
nary�Program�/�Health�Careers�

2. Chatsworth�HS�Human�Resources�
3. Cleveland�HS�Interdisciplinary�Stud�

ies�

4. Cleveland�HS�Humanities�Magnet�
5. El�Camino�Real�HS�Humanitas�Acad�

emy�
6. Garfield�HS�Humanitas�Academy�

7. Grant HS Humanitas Academy 
8. Marshall HS (B) Humanitas Global Studies 
9. Academy 
10. School for Visual Arts and Humanities at 
11. Roybal LC 
12. Taft HS Da Vinci Academy 

Currently�available�data�allows�for�a�four�
year�cohort�for�students�in�the�graduating�
class�of�2009,�followed�by�three�,�two�,�and�
one�year�cohort�analysis�for�the�next�three�
graduating�classes.�Graphs�and�evidence�
summarized�below�represent�a�sample�of�the�
positive�impact�LAEP’s�SLCs�have�on�stu�
dents’�academic�performance.�

9th��Grade:�High�Retention�and�Strong�
Academic�
Preparation�
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Ninth�grade�performance�often�sets�the�stage�
for�either�dropping�out�of�high�school�or�
graduating�on�time,�and�
students�in�LAEP’s�SLCs�demonstrate�sus�
tained�
higher�academic�achievement�than�their�
peers.�As�many�as�84%�of�students�are�on�
track�with�credit�accumulation�(>55)�at�the�
end�of�their�first�year�of�high�school�vs.�66%�
in�LAUSD�overall.�All�of�the�model�SLCs�show�
significant�gains�in�CST�E/LA�scores�from�8th��
to�9th��grade,�and�attendance�averages�over�
96%.�
�
Key�findings:�
>���In�9th�grade,�the�percentage�of�students�
scoring�Proficient�or�Advanced�on�the�ELA�
CST�is�higher�than�for�their�peers�
>���In�9th�grade,�students�earn�55�credits�at�a�
higher�rate�than�other�students�at�their�
schools�and�higher�than�the�LAUSD�average�
>���In�9th�grade,�more�students�have�96%�or�
higher�attendance�rate,�compared�to�other�
students�at�their�schools�and�to�the�LAUSD�
average�
10th��Grade:�CAHSEE�Passage�and�Continued�
Success�
Students�in�the�10th�grade�continue�to�
outperform�their�peers�at�their�schools.�
Evidence�shows�ongoing�academic�prepara�
tion�and�engagement�–�which�lay�the�
groundwork�for�college�attainment:�
>���In�10th�grade,�more�students�pass�CAHSEE�
ELA�and�Math�than�their�peers�
>���In�10th�grade,�more�students�have�an�A�G�
GPA�of�2.0�or�higher,�compared�to�other�
students�at�the�same�school�and�to�LAUSD�in�
general�
>���In�10th�grade,�more�of�our�students�have�



�

70�

96%�or�higher�attendance�rate,�compared�to�
other�students�at�their�schools�and�to�the�
LAUSD�average�
�
11th��Grade:�Preparing�for�College�
Relevant,�engaging�curriculum�keeps�stu�
dents�focused�on�post�secondary�plans:�
>���In�11th�grade,�more�of�our�students�have�
an�A��G�GPA�of�more�than�2.0,�compared�to�
other�students�at�the�same�school�at�to�LASD�
in�general�
>���In�11th�grade,�more�of�our�students�have�
96%�or�higher�attendance�rate,�compared�to�
other�students�at�their�schools�and�to�the�
LAUSD�average.�
�
12th��Grade:�Graduating�On�time,�Ready�
On�time�graduation�and�proper�preparation�
results�in�students�who�are�college��and�
career�ready:�
>���In�12th�grade,�the�ratio�of�original�9th�
graders�who�graduate�is�higher�compared�to�
the�school's�completion�ratio�
>���In�12th�grade,�more�students�have�an�A�G�
GPA�of�more�than�2.0,�compared�to�other�
students�at�the�same�school�at�to�LAUSD�in�
general�
>���In�12th�grade,�more�students�have�96%�or�
higher�attendance�rate,�compared�to�other�
students�at�their�schools�and�to�the�LAUSD�
average�
>���According�to�the�LAUSD�School�Report�
Card,�79%�of�12th�graders�plan�to�go�to�
college:�31%�to�a�four�year�and�48%�to�a�two�
year.�Surveys�of�seniors�in�our�SLCs�found�
that�84%�intend�to�go�to�college:�30%�to�a�
four�year�schools�and�54%�to�a�two�year�
college.�
(Other�promising�indicators�include�year�to�year�retention�for�each�cohort�and�percent�of�A�G�courses�passed�with�
a�C�or�higher.)�

�
�
�
�
�



School Report - Franklin A_0708.xls
Source: LAUSD Student Level data for students from 2007-2008
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Source: LAUSD Student Level data for students from 2007-2008
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Source: LAUSD Student Level data for students from 2007-2008
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SCHOOL�OF�HISTORY�AND�DRAMATIC�ARTS�
SUMMARY�OF�INSTRUCTIONAL�PROGRAM,�APPROACHES,�STRATEGIES,�AND�RESEARCH�

REFORM�APPROACHES�
Approach� Professional�Development�

1.��Linked�Learning�(Multiple�Pathways)� ConnectEd;�Los�Angeles�Small�Schools�Center�

2.��Advisories�
3.��Habits�of�Mind�
4.��Critical�Friends�Groups�

Los�Angeles�Small�Schools�Center,�Wildwood�Outreach�
Center,�Civitas�School�of�Leadership�

5.��Historical�Framework�Elective��9th�Grade� World�History�for�Us�All�SDSU�and�NCHS@UCLA�

INSTRUCTIONAL�STRATEGIES�
Strategy� Professional�Development�

1.��Reciprocal�Teaching�
2.��Shared�Inquiry�
3.��Interactive�Notebooks�
4.��Interdisciplinary�Writing�
5.��Project�Based�Learning�

1.��Action�Learning�Systems�
2.��Great�Books�Foundation�
3.��Teachers�Curriculum�Institute�
4.��Humanitas�
5.��Buck�Institute�for�Education�

INSTRUCTIONAL�PLANNING�

Framework:�Understanding�By�Design� Central�Tenet:�Teaching�for�Understanding�
��������������and�Backward�Design�

INSTRUCTIONAL�MODEL�

Organization:�LAEP/Humanitas� Model:�Interdisciplinary,�thematic,�teams�

ORGANIZATIONAL�PRINCIPLES�
Organization� Principles�

�
Coalition�of�Essential�Schools�(CES)��
���Theodore�Sizer�

1.��Learning�to�use�one’s�mind�well�
2.��Less�is�more,�depth�over�coverage�
3.��Goals�apply�to�all�students�
4.��Personalization�
5.��Student�as�worker,�teacher�as�coach�
6.��Demonstration�of�mastery�
7.��A�tone�of�decency�of�trust�
8.��Commitment�to�the�entire�school�
9.��Resources�dedicated�to�teaching�and�learning�
10.�Democracy�and�equity�

�
School�Redesign�Network��
���Linda�Darling�Hammond�

1.��Personalization�
2.��Continuous�relationships�
3.��High�standards�and�performance�based��
���assessment�
4.��Authentic�curriculum�
5.��Adaptive�pedagogy�
6.��Multicultural�and�anti�racist�teaching�
7��Knowledgeable�and�skilled�teachers�
8.��Collaborative�planning�and�professional��
���development�
9.��Family�and�community�connections�
10.�Democratic�decision�making�

INSTRUCTIONAL�PHILOSOPHY:�Progressive�Education�
Key�Theorists:�John�Dewey,�Jerome�Bruner,�Alfie�Kohn�

Research�Base:�Cognitive�Science�

Key�Theorists:�Daniel�Willingham,�Judy�Willis,�M.D.�

�
�
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School�Calendar�and�Daily�Schedule�
�
Daily�Schedules�
�
All�Periods�Day� Time� Minutes�
[Optional�Period�0]� 6:30�7:30� 60�
Teacher�Preparation� 7:30�7:45� 15�
Period�1� 7:45�8:45� 60�
Period�2� 8:50�9:50� 60�
Nutrition� 9:50�10:05� 20�(5�min�passing)�
Advisory� 10:10�10:40� 30�
Period�3� 10:45�11:45� 60�
Period�4� 11:50�12:50� 60�
LUNCH� 12:50�1:25� 30�(5�min�passing)�
Period�5� 1:25�2:25� 60�
Period�6� 2:30�3:30� 60�
[Optional�Period�7]� 3:35�4:45� 60�
�
PD�Wednesdays� Time� Minutes�
[Optional�Period�0]� 6:45�7:30� 45�
Teacher�Preparation� 7:30�7:45� 15�
Period�1� 7:45�8:30� 45�
Period�2� 8:35�9:20� 45�
Period�3� 9:25�10:10� 45�
Period�4� 10:15�11:00� 45�
“NUNCH”� 11:00�11:35� 35�
Period�5� 11:35�12:20� 45�
Period�6� 12:25�1:10� 45�
PD� 1:30�3:30� 120�
�

Annual�Calendar�
In�consideration�of�parents�who�have�children�in�multiple�schools,�the�Academic�Calendar�for�SoHDA�will�
follow�the�LAUSD�calendar�for�Single�Track�schools.�The�one�exception�will�be�that�SoHDA�teachers�will�
have�10�professional�development�days�scheduled�each�summer�with�the�option�of�two�additional�PD�
days�at�the�end�of�the�school�year�to�review�and�analyze�the�year.�The�administration�and�leadership�
teams�will�work�out�a�schedule�for�the�summer�professional�development�days�that�meets�both�school�
wide�goals�and�needs�and�individual�professional�development�plans.�
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Attachment�C�
College�Connection�Programs�to�be�implemented�with�help�of�community�partners:�

Principle� Implementation�
College�Talk��
Clear,�ongoing�communication�
about�college�so�that�all�stu�
dents�develop�a�college�going�
identity.�

Newsletters;�newspapers;�posters;�displaying�students’�college�
acceptance�letters�in�front�office;�giving�classrooms�a�college�name�
such�as�“Harvard�Room”�as�oppose�to�a�simple�number;�creating�a�
pendant�row;�inviting�alumni�to�speak�to�students�about�their�col�
lege�experiences,�or�having�current�seniors�advise��underclassmen�
about�application�experience�,�etc.�

Clear�Expectations�
Explicit�goals�of�college�prepara�
tion�must�be�defined�and�com�
municated�clearly,�consistently,�
and�in�a�variety�of�ways�by�fami�
lies�and�all�school�personnel.�

School�mission�statement;�four�year�individualized�college�prepara�
tion�plans�for�all�students;�one�advisory�day�(Fridays)�dedicated�to�
discussion�of�academic�and�college/career�goals�(multi�grade�advi�
sories�will�also�help�students�see�other�models).�

Information�and�Resources�
Students�must�have�access�to�
up�to�date,�comprehensive�
college�information�and�schools�
must�build�college�knowledge�
infrastructure.�

SoHDA�will�create�and�maintain�a�comprehensive�print�and�online�
college�and�college�testing�information�center�and�a�network�of�
community�alumni�from�various�schools�to�act�as�information�
sources.�

Comprehensive�Counseling�
Model�
All�counselors�are�college�coun�
selors�and�all�student�interac�
tions�with�counselors�are�college�
advising�opportunities.�

In�addition�to�the�school�college�counselor,�SoHDA�will�implement�a�
partnership�with�college�undergraduates�from�UCLA�and�other�area�
schools�who�visit�the�SoHDA�campus�regularly�to�help�reinforce�
college�preparation�at�each�grade�level�and�to�give�individualized�
help�senior�year�as�students�are�completing�their�college�applica�
tions.��

Testing�and�Curriculum�
Students�must�be�informed�
about�necessary�tests,�must�be�
given�the�opportunity�to�pre�
pare�for�these�tests,�and�testing�
fees�must�be�taken�into�account.�

Testing�At�SoDHA,�the�PSAT�will�be�given�on�school�day�to�all�10th�
graders,�with�fees�waived.�SoHDA�will�also�work�to�raise�money�for�a�
small�fund�for�testing�fees�for�students�who�just�miss�qualifying�for�
waivers�or�whose�immigration�status�interferes�with�applying�for�fee�
waivers.�
SoHDA�will�work�with�college�connection�partners�to�help�students�
properly�prepare�for�college�entrance�exams,�including�having�the�
proper�equipment.�ASA�teachers�found�that�many�Franklin�students�
were�going�into�the�SAT�or�ACT�exams�without�calculators,�putting�
them�at�a�profound�disadvantage.�
Curriculum�As�outlined�elsewhere�in�this�proposal,�SoDHA’s�gradua�
tion�requirements�state�that�all�students�must�qualify�at�least�a�C�in�
their�a�g�requirements�so�that�they�can�qualify�to�apply�to�the�
CalSate�system.�SoHDA�students�will�be�encouraged�to�internalize�
the�goal�of�college�preparation.�
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Principle� Implementation�
Faculty�Involvement�
Faculty�must�be�active,�informed�
partners�with�counselors,�stu�
dents,�and�families�and�profes�
sional�development�opportuni�
ties�must�be�available.�

SoHDA�teachers�will�promote�college�going�culture�with�such�things�
as�classroom�decorations�and�“college�corners”�and�“College�Talk”�
in�class�time.�The�mathematics�department�will�allocate�time�to�help�
prepare�students�for�the�format�of�PSAT,�SAT,�and�SAT�exams,�
including�the�allowed�use�of�calculators.�
SoHDA�will�budget�professional�development�time�for�preparation�
of�teachers�for�AP�subjects�and�those�who�want�to�conduct�SAT�or�
other�test�preparation�classes.�

Family�Involvement�
Family�members�must�have�
opportunities�to�gain�college�
knowledge�and�understand�their�
role.�

Assistance�for�all�families�to�feel�a�part�of�the�college�preparation�
process�is�important,�but�especially�so�for�families�of�first�
generation�college�students.�SoHDA�will�sponsor�College�Fairs�for�
students�and�their�families,�evening/weekend�parent�workshops�to�
learn�about�college�preparation,�financial�planning,�and�generally�
will�support�parents�to�believe�in�their�students�as�“college�mate�
rial.”�

College�Partnerships�
There�should�be�active�links�
between�K�12�schools�and�local�
colleges�and�universities�that�
can�lead�to�field�trips,�college�
fairs,�and�academic�enrichment�
programs.�

SOHDA�will�seek�funding�to�implement�the�college�connection�
program�that�ASA�at�Franklin�has�had�with�the�National�Center�for�
History�in�the�Schools,�UCLA�(NCHS).�The�program�includes�exposure�
to�college�level�lectures�and�content�such�as�Junior�Historian�Fo�
rums�in�which�college�professors�visit�the�high�school�to�conduct�a�
brief�seminar�with�students�on�a�variety�of�topics�including�slavery,�
Revolutionary�America,�Native�American�culture,�turn��of�the�
century�American�industrialism,�the�Vietnam�War,�and�the�Civil�
Rights�movement.�NCHS�has�also�coordinated�field�trips�to�UCLA�to�
participate�in�mini�seminars�by�professors�from�UCLA�or�other�area�
colleges.�This�partnership�recognizes�students’�ability�to�handle�
college�level�material�and�therefore�helps�them�“see”�themselves�as�
college�capable�students.�With�the�same�end�of�helping�students�
connect�to�college�campuses,�SOHDA�will�also�seek�funding�partners�
to�conduct�other�college�field�trips�(locally�and�out�of�city).�The�goal�
will�be�that�all�students�will�have�been�to�at�least�one�local�college�
campus�by�11th�grade.�
Other�possible�programs�that�the�Governing�Council�will�consider�
include:�college�dress�days,�door�decoration�contests,�guest�speak�
ers,�tutoring�programs,�pen�pal�program�with�college�students.�

Articulation�
There�should�be�ongoing�com�
munication�among�all�schools�in�
a�feeder�group,�and�work�at�one�
school�site�should�connect�with�
other�levels.�

SoHDA�will�work�to�involve�feeder�schools�in�their�college�going�
culture�events.�SoHDA�staff�will�also�work�with�teachers�at�feeder�
schools�to�find�what�college�connection�programs�they�have�in�place�
and�promote�and�support�those�programs.�

�
�
Letters�of�Support�follow:
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University of California, Los Angeles 

D I R E C T O R S  
 
GARY B. NASH 
Director 
gnash@ucla.edu 
 
ROSS E. DUNN 
Director of 
World History Projects 
dunn@mail.sdsu.edu 
 
DAVID VIGILANTE 
Associate Director 
dvigilante@earthlink.net 
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JOYCE APPLEBY 
 
ROBERT BAIN 
 
JERRY H. BENTLEY 
 
DANIEL BERMAN 
 
DOUGLAS GREENBERG 
 
MELINDA HENNESEY 
 
LINDA HEYWOOD 
 
DAVID HOLLINGER 
 
EVELYN HU-DEHART 
 
DONNA ROGERS-BEARD 
 
GLORIA SESSO 
 
DONALD WOODRUFF 
 
 
 

 
UCLA COLLEGE 
Department of History 
National Center for History in the Schools 

6265 Bunche Hall 
405 Hilgard Avenue 
Los Angeles, CA  90095-1473 
 
Phone: (310) 825-4702 
Fax: (310) 267-2103 
Web: http://nchs.ucla.edu 
Email: nchs@history.ucla.edu 
 
 

Los Angeles Unified School District
333 S. Beaudry Ave 
Los Angeles, CA  90017 
 
Dear Mr. Cortines, 
 

It is with great enthusiasm that I write in support of the Pilot school 

teacher-led teams applying for Central Regional High School #13. I have 

worked with three of the Design Team teachers applying for the School of 

History and Dramatic Arts (SoHDA) and have seen first-hand their 

dedication to their students, expertise in the classroom, and skill in lesson-

planning development. 

I have called my involvement with K-12 education the second half 

of my academic career—one in which the river flows both ways. I worked 

with teacher and historians to create the National Standards for History and 

have been involved with many teacher professional development programs, 

history curriculum projects, and spoken for dozens more. 

Our center has been involved with the American Studies Academy 

at Franklin High School, bringing the best of the history profession into the 

classroom to speak to students. We look forward to a similar collaboration 

with SoHDA and the schools at the Central Regional High School #13.  

 

Regards, 

 

Gary B. Nash 

NCHS Director 





October 1, 2010 

To Whom It May Concern: 

I am happy to write this letter of support for the proposed small 
school, School of History and Dramatic Arts, (SOHDA), which will open 
next fall at the Taylor Yards site. I have had the pleasure to work with 
design team member, David Levine, throughout his time at Franklin High 
School. Inner-City Filmmakers (ICF) comes to Franklin each year to make 
our presentation, and we have enrolled Franklin Film Students in our 
intensive ICF Summer Program. ICF would like to continue its association 
with Mr. Levine and the rest of the design team members at their new site. 
Our mission is to provide free year round artistic, technical, business, and 
life skills training for diverse disadvantaged youth, ages 17-22 of Los 
Angeles County, and to to encourage them to continue on to college and 
later successfully place them in entry level jobs, where they aspire to build 
careers, thus reshaping their lives and changing their future. SOHDA’s 
commitment to Linked Learning and Career Technical Education makes 
them a wonderful match to continue the important work of Inner-City 
Filmmakers. 

Sincerely,

Fred Heinrich 
Founder

PATRONS

William H. Ahmanson  
Anonymous 
Dr. Catherine Benkaim 
Steven Bochco 
Russell Carpenter, A.S.C. 
Peter Casey 
Robert Chartoff 
Andy Fickman 
Michael Boggio-Goldman 
Sid Ganis 
John Gatins 
Kevin Goetz 
Robert Greenwald 
Quincy Jones 
Gil Kenan 
Kathleen Kennedy 
Alice & Nahum Lainer  
Frank Marshall 
Linda & Jay Sandrich 
Marc Solomon 
Amy & Jon Turteltaub 
Robert Zemeckis 

ORGANIZATIONS  

Academy of Motion Picture  
Arts and Sciences 

The Ahmanson Foundation 
American Cinema Editors 
The Angell Foundation 
The Annenberg Foundation 
Arri Lighting 
Avid Technology 
British Academy of Film  

and Television Arts/LA 
The Bjurman Foundation 
The Casey Family Fund 
Creative Artists Agency 
Dermalogica Foundation 
the designory inc. 
Joseph Drown Foundation 
Final Draft, Inc. 
Friars Charitable Foundation 

Hollywood Foreign Press Association 
Lantana Production Center 
Los Angeles Dept. of Cultural Affairs 
Los Angeles Lakers Youth Foundation  
Motion Picture Editors Guild 
Motion Picture Sound Editors 
The Kenneth T. and Eileen L. Norris 

Foundation
Participant Foundation 
Pergo Foundation 
The Seidman Family Foundation 
Sony Pictures Studios 
Starz Entertainment 
The Streisand Foundation 
S. Mark Taper Foundation 
Walt Disney Studios 
Warner Bros. 

BOARD OF DIRECTORS 

Pamela Abdy, President, Stuber Productions 
Scott Bernstein, Sr.VP, Universal Studios 
John Gatins, Writer/Director
Bruce Green, A.C.E., Editor 
Scott Greenberg, CAA, Literary Agent
Jeff Koz, Owner, HUM Music & Sound Design 
Rachel O’Connor, VP, Columbia TriStar
Jason Reed, Ex. VP. & General Manager of 
      Walt Disney Studios International Prod.’s 
Kim Roth, Co-President Prod., Imagine Ent. 
Keith Sam,. ICF Alumnus, Senior Manager, 

Creative Adv., Fox Searchlight
Greg Silverman, Ex.VP, in Charge of 

Creative Development & Prod.,Warner 
Bros. Studios 

Mark Sourian, Co-President DreamWorks 
Kanica Suy, ICF Alumnus, Sweeney Mgt. 
Jon Turteltaub, Executive Producer/Director  

3000 West Olympic Blvd. 
Suite 2413 
Santa Monica, California 90404 

Tel. 310 264-3992 
Fax 310 264-3981 
www innercityfilmmakers com

















 

 
 
 
 
 
  

Los Angeles Unified School District 

Local District 4
333 S. Beaudry Avenue, 11th Floor, Los Angeles, CA  90017 
Phone:  (213) 241-0100     Fax:  (213) 241-3350 

Ramon C. Cortines 
Superintendent of Schools 
 
John E. Deasy, Ph.D. 
Deputy Superintendent 

Dale W. Vigil, Ed.D. 
Local District 4 Interim Superintendent 

November 30, 2010 

Mr. Ramon Cortines 
Superintendent of Schools 
Los Angeles Unified School District 

Dear Superintendent Cortines: 

After careful review and consideration of the proposals submitted for Central Region 
High School #13, Local District 4 has decided to support the proposals submitted by 
four Design Teams from Local District 4 and one by the Alliance College-Ready Public 
Schools.  The ArtLab School, the Los Angeles River School, the School of History and 
Dramatic Arts, and the School of Technology, Business and Education represent the 
efforts of teams from Marshall High School and Franklin High School.  The fifth 
proposal, The Alliance Technology Math and Science High School, comes from the 
Alliance College-Ready Public Schools. 

We believe these proposals best support the vision, mission, and goals which the Local 
District 4 community has adopted and is committed to attain.  In addition to proposing 
an educational plan that engages students in rigorous instruction, the five Design 
Teams clearly support the efforts of Local District 4 to implement a college preparatory 
curriculum, with an emphasis on the academic language development of English 
Learners. Moreover, they intend to develop and implement the elements of Linked 
Learning, a District and State Initiative that will prepare our youth for college and the 
global society of the 21st century, with a focus on project-based learning. 

We are confident that the five schools will collaborate where needed, and engage in a 
respectful relationship at this new facility.  All will engage in community outreach efforts 
in order to ensure parent and community involvement that supports students and their 
families.   While maintaining their unique and vibrant identities and programs, they will 
work as one complex to provide students with a state of the art education.   Local 
District 4 is prepared to support their work and assist as needed, every step of the way. 

Sincerely,

Dale W. Vigil, Ed.D. 
Interim Superintendent 
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�
Design�Team:�Lead,�Teacher�

�
Meredith�Ryley�

In�high�school,�Meredith�Ryley�was�an�above�average�student�who�participated�in�sports,�but�also�
pursued�artistic�interests.�She�left�a�(very)�small�town�in�the�Midwest�to�secure�a�B.A.�in�Film�and�
Television�Production�from�New�York�University.�Meredith�then�moved�to�Los�Angeles�to�in�order�to�
pursue�a�career�in�the�entertainment�industry.�After�a�number�of�years�working�in�film�and�television,�
she�wanted�to�do�something�more�meaningful,�so�she�went�back�to�school�and�earned�a�MEd�in�
Educational�Foundations�from�California�State�University,�Los�Angeles.�Meredith�has�held�various�
leadership�positions�in�her�16�years�at�Franklin,�including�co�founding�the�American�History�Academy�
(now�the�American�Studies�Academy)�at�Franklin�High�School.�
�
In�1997,�students�voted�Meredith�one�of�“L.A.’s�Most�Inspirational�Teacher.”�One�example�of�her�
inspirational�teaching�is�her�influence�on�design�team�member�Jose�(Manny)�Reyes.�He�was�her�9th�and�
12th�grade�student,�went�to�college�to�become�a�teacher�and�study�history,�become�her�student�teacher,�
and�is�now�teaching�Social�Studies�himself�at�Virgil�Middle�School�(a�CRHS�feeder�school.)�Recent�
students�gave�this�feedback�about�her:�

“The�most�important�teacher�in�the�academy�to�me�was�and�is�Ms.�Ryley…She�has�helped�me�so�
tremendously�that�I�don’t�even�know�how�to�repay�her.�Ms.�Ryley�has�helped�me�get�into�
college�and�make�sure�that�my�future�education�will�be�prosperous.�Ms.�Ryley�never�gave�up�
hope�on�me.”�–Stephanie�Chavez�(’09;�California�State�University,�Los�Angeles)�

“Ms.�Ryley�[was]�the�only�teacher�in�my�entire�life�who�actually�revealed�the�truth�behind�the�
picture�perfect�history�I�had�learned�throughout�my�life.�[She]�changed�my�perspective�of�
government�and�introduced�me�to�corruption�and�oppression�as�part�of�societal�dysfunction.”�–
Mayra�Jimenez�(‘09;�Smith�College)�

“Ms.�Ryley�has�been�very�important�in�my�experience�[with�ASA],�she�has�helped�show�me�the�
value�of�dissenting�opinion.”��–Alexander�Soto�(’09;�Pasadena�City�College/Vice�President�of�
Student�Affairs)�

�
As�the�Humanitas�Coordinator�at�Franklin�High�School�for�10�years,�Meredith�has�taught�this�
interdisciplinary�model�to�several�teachers,�thus�she�has�the�experience�necessary�to�train�new�SoHDA�
teachers�in�the�model.�She�was�also�a�SDAIE�trainer�in�1995,�Meredith�has�been�a�Master�Teacher�
numerous�times—mentoring�developing�teachers.�Meredith�is�Impact�Program�trained�and�has�
experience�facilitation�their�peer�support�groups.�In�the�2003,�Meredith�used�her�leadership�experience�
and�vision�to�co�founded�the�American�History�Academy�(AHA)�at�Franklin�High�School.�In�speaking�to�
students,�it�is�apparent�that�AHA�has�had�a�profound�impact�on�them�both�personally�and�academically�
(many�still�keep�in�touch�with�their�teachers�and�each�other).�Meredith’s�guidance�and�insight�have�
influenced�many�to�grow�personally�and�to�try�to�improve�the�world�around�them.�Recently,�2010�
graduates�Luis�Antezana�and�Eric�Duarte�won�seats�on�the�Highland�Park�Neighborhood�Council.�The�
class�of�2010�was�also�inspired�to�start�a�Facebook�group�in�order�to�inform�each�other�about�social�and�
political�issues.�
�
�
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Design�Team:�Teacher�
�
Ricardo�Martinez��

For�Ricardo�Martinez�the�setting�of�a�rough�neighborhood,�similar�to�Northeast�Los�Angeles,�is�nothing�
new.�He�was�raised�in�East�Los�Angeles�and�then�during�his�teenage�years�his�family�moved�to�the�Watts�
neighborhood,�so�his�ability�to�deal�with�and�appeal�to�students�from�a�rough�setting�comes�naturally�to�
him.�Sadly,�some�of�the�very�circumstances�that�impede�student�success�began�to�affect�Ricardo�and�his�
high�school�education.��Becoming�a�teenage�parent�with�a�lack�luster�high�school�transcript�were�big�
hurdles�for�Ricardo,�and�it�was�not�until�after�high�school�that�schooling�appealed�to�him.��

Continuing�his�parenting�duties,�Ricardo�went�back�to�community�college�with�more�purpose.�After�
finding�success�there,�he�transferred�to�Loyola�Marymount�University�(LMU)�where�he�hit�his�stride,�
double�majoring�in�English�and�History�and�joining�the�honor�society�for�both�majors,�Phi�Alpha�Theta�
and�Sigma�Tau�Delta.�After�LMU,�Ricardo�received�his�teaching�credential�from�California�State�Univer�
sity,�Los�Angeles.�

Therefore,�for�Ricardo,�coming�from�places�with�such�destitution�as�East�Los�Angeles�and�Watts,�meeting�
the�challenge�of�being�a�young�parent�(his�son�is�applying�for�college�this�fall),�yet�still��able�to�receive�a�
post�baccalaureate�education�means�he�understands�both�the�challenges�the�students�in�his�classroom�
face�and�the�potential�they�have.�He�values�education�and,�from�personal�experience,�sees�it�as�a�life�
saving�institution.���

In�addition�to�his�strong�belief�in�education,�Ricardo’s�leadership�will�be�an�asset�for�the�School�of�His�
tory�and�Dramatic�Arts.�While�in�college,�Ricardo�worked�for�United�Parcel�Service�and�for�a�2�year�
period�he�supervised�the�largest�single�area�(regarding�volume�and�the�number�of�employees)�west�of�
the�Mississippi,�running�it�productively.�As�a�teacher�he�has�also�displayed�his�strong�leadership�ability�as�
he�was�both�co�lead�and�lead�teacher�of�the�American�Studies�Academy—holding�each�position�for�a�2�
year�period.�In�the�capacity�of�co�lead�and�lead�teacher,�he�was�responsible�for�organizing�many�field�
trips�to�universities,�museums�and�other�sites�including�a�weeklong�trip�to�Washington�DC/New�York,�a�
four�day�college�trip�to�Northern�California�and�a�two�day�trip�to�Central�California�universities.�Ricardo�
has�also�organized�many�outings�and�events�including�3�senior�banquets,�4�winter�banquets,�several�
beach�bonfires,�and�school�barbeques.�Ricardo�has�also�maintained�budgets�and�conducted�purchases,�
several�of�which�were�thousands�of�dollars,�including�textbooks�for�$13,000�and�portable�computer�labs,�
each�at�about�$20,000.��

Comments�from�Ricardo’s�recent�students�best�sum�up�his�teaching�ability�and�dedication�to�his�stu�
dents�and�his�craft.�Loathe�to�miss�even�one�day�with�his�students�in�the�classroom,�Ricardo�is�the�ex�
ample�of�hard�work�and�dedication�his�students�need.�

“Mr.�Martinez�was�one�of�the�most�influential�teachers�in�my�experience.��He�was�a�great�teacher,�but�
strict,�and�that�helped�me�stay�on�task.��He�would�help�when�I�needed�help,�and�always�made�sure�the�
entire�class�stayed�on�task.”����Arlene�Brenes�(09)�Pasadena�City�College�

�“Mr.�Martinez�was�one�of�the�teachers�that�changed�my�way�of�thinking�in�high�school.�He�has�taught�us�
the�other�perspective�of�history�through�literature�and�articles…his�enthusiasm�for�us�to�learn�is�inspir�
ing�to�me.�I�thank�him�for�being�strict�and�teaching�us�the�right�way.”�Cristina�Basulto�(’09;�Notre�Dame�
De�Namur)�

“Mr.�Martinez�improved�my�English�skills�and�I�never�felt�so�comfortable�speaking�in�discussion�until�I�
went�to�his�class.”�Gretel�Alvarez�(’10;�entered�Franklin�as�an�ELL�student;�UCLA)
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Design�Team:�Teacher�
�
Dolores�Lopez��

Although�Dolores�Lopez’�Northern�California�small�town�beginning�appears�to�be�as�distant�to�urban�
Cypress�and�Glassell�Park�as�it�can�be,�her�personal�struggles�and�redemption�make�and�can�make�her�
story�quite�similar�to�those�of�the�students�in�Northeast�Los�Angels.�Her�own�schooling�included�a�period�
in�continuation�school.�After�persevering�to�finish�high�school�through�continuation�school,�Dolores�
maintained�a�3.72�GPA�at�Pasadena�Community�College,�transferred�to�UCLA�where�she�was�in�the�
Honor�Society�and�graduated�Cum�Laude,�receiving�the�Golden�Key�Award.�Her�path�proves�that�school,�
effort,�perseverance,�and�hard�work�are�redemptive�qualities.�

Dolores�later�received�her�level�II�credential�from�California�State�University,�Los�Angeles�and�a�Masters�
degree�in�Special�Education�from�Loyola�Marymount�University.�At�Gompers�Middle�School�Dolores�
implemented�and�developed�the�school’s�first�Learning�Center�which�still�provides�students�with�special�
needs�additional�assistance�with�their�reading,�writing,�and�mathematics.��

Currently�at�Franklin�High�School,�again�Dolores�has�displayed�her�strong�leadership�potential�by�heading�
Associated�Student�Body�(ASB)�and�Leadership�for�the�past�3�years.�As�ASB�and�Leadership�coordinator,�
Dolores�has�facilitated�project�planning�for�students,�been�financially�responsible�by�maintaining�ASB�
funds,�and�overseen�such�ASB�events�as�prom,�homecoming,�graduation,�multiple�dances,�and�commu�
nity�events.�Under�her�guidance,�many�of�the�Franklin�student�Leadership�teams�have�focused�on�lead�
ing�the�school�to�take�part�in�community�service.�Her�role�with�Leadership�has�many�of�the�above�men�
tioned�responsibilities�as�well�as�the�added�responsibility�of�mentoring�future�leaders�by�assisting�stu�
dents�cope�with�issues�within�Franklin�High�School�and�the�community.��

Dolores�is�also�a�member�of�both�the�Instructional�Leadership�Team�and�the�Response�to�Intervention�
Team.�The�Instructional�Leadership�Team�has�been�instrumental�in�planning�Professional�Development�
programs�and�attempting�to�change�the�teacher�culture�by�creating�an�open�classroom�policy�and�peer�
observation�to�better�improve�and�share�teaching�methodologies.�The�Response�to�Intervention�(RTI)�is�
currently�consensus�building�as�to�the�most�appropriate�and�effective�modes�of�intervention.�Dolores’�
accomplishments,�experience�and�strong�hard�work�ethic�make�her�a�valuable�asset�to�education�in�
general�and�to�SoHDA.��

Her�Leadership�students�contributed�the�following�comments:�

I�have�had�the�distinct�pleasure�of�having�Ms.�Lopez�as�a�teacher.�Ms.�Lopez�dedicates�herself�entirely�to�
her�work�and�through�her�motivation�she�builds�a�positive�learning�environment.�She�genuinely�cares�
about�each�and�every�one�of�her�students.�She�has�helped�me�become�a�stronger�and�more�confident�
leader.�Yasmin�Jimenez�(’11);�Senior�Class�President�

As�my�teacher,�Ms.�Lopez�has�taught�me�to�think�outside�the�box�and�to�think�positively,�to�always�strive�
for�the�best�and�that�it’s�okay�to�fail�because�you�learn�from�those�mistakes�and�those�experiences�make�
you�succeed�next�time.�Karen�Quijada�(’11);�Sr.�Cabinet�secretary�

Ms.�Lopez�is�an�amazing,�optimistic�advisor�who�always�provides�us�with�the�resources�and�encourage�
ment�we�need.�As�a�leadership�student,�I�have�learned�to�take�initiative�and�responsibility�for�my�ac�
tions.�Erica�Pedroza�(’10)�

�
�
�
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Jose�M.�Reyes�

Jose�Manuel�Reyes�(Manny)�represents�the�“local�boy�makes�good”�of�the�School�of�History�and�Dra�
matic�Arts�team.�A�complete�product�of�Northeast�Los�Angeles,�Manny’s�entire�school�career�is�locally�
centered�beginning�with�Buchanan�Elementary,�Burbank�Middle�School,�and�Franklin�High�School.�As�a�
youth,�Manny�took�advantage�of�the�athletic�programs�offered�in�the�area�and�played�football�for�Cy�
press�Park,�Eagle�Rock,�Glassell�Park,�and�Highland�Park.��

Despite�community�outlets,�Manny�was�a�self�proclaimed�“slacker”�who�lacked�motivation�in�high�
school.�The�one�exception�was�in�Ms.�Ryley’s�(design�team�member)�history�class.�Ironically,�this�lack�of�
motivation�has�been�Manny’s�driving�force�into�his�pedagogical�philosophy.�Though�not�motivated�
enough�to�succeed�in�high�school,�what�he�did�remember�was�Ms.�Ryley’s�advice�that�he�had�potential�
and�could�do�something�with�his�life.�Keeping�that�in�mind,�he�attended�Pasadena�City�College.�While�
still�not�sure�what�he�wanted�to�do,�he�kept�up�his�interest�in�history,�eventually�transferring�to�CSULA�
and�graduating�with�his�BA�in�history.�By�the�time�he�transferred,�he�knew�he�wanted�to�stay�in�educa�
tion,�so�he�jumped�into�the�Teaching�Credential�Program�at�the�Charter�School�of�Education�(CSULA)�and�
received�his�teacher�training�and�credential�in�Social�Sciences.�

Maintaining�his�focus�on�his�community,�Manny�returned�to�Franklin�High�School�during�his�education�
training�and�completed�his�student�teacher�assignment�with�his�once�inspiring�teacher,�Ms.�Ryley.�He�
received�his�teaching�credential�(History/Social�Science)�from�California�State�University,�Los�Angeles�
with�an�emphasis�on�the�inner�city�student.�

Manny�has�demonstrated�his�commitment�to�students�similar�to�the�CRHS�#13�population.�Maintaining�
his�commitment�to�inner�city�education,�he�worked�3�years�at�Harris�Newmark�Continuation�High�
School,�1�year�as�a�teaching�assistant�and�2�years�as�a�teacher.��His�assignment�at�Harris�Newmark�High�
School�were�fundamentally�formative�years�because�he�was�able�to�create�and�test�various�strategies�
and�curriculum�models�to�try�to�reach�students�who�possessed�the�capability�to�achieve�academically,�
but�who�were�underachieving�or�simply�lacked�motivation.�At�Newmark,�Manny�taught�severely�at�risk�
gang�and/or�drug�involved�students�who�saw�no�significance�to�education.��

In�addition�to�his�personal�educational�path�and�teaching�experience,�Manny�provides�a�wealth�of�
knowledge�and�relevance�in�dealing�with�the�present�Northeast�Los�Angeles�population�because�of�his�
history�and�present�connection�to�the�community.�In�fact,�his�mother�in�law�lives�2�blocks�from�Taylor�
Yard.�The�one�time�slacker�has�often�volunteered�at�Kevin�De�Leon’s�office,�helping�with�community�
outreach.�These�additional�connections�make�him�an�invaluable�asset�and�resource�to�the�SoHDA�team.�
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David�Levine�

A�native�of�California,�David�Levine�was�born�in�Los�Angeles.�Another�student�who�was�unmotivated�in�
high�school,�a�Drama�teacher�hooked�him�on�the�theater,�which�in�turn�gave�him�a�reason�to�start�going�
to�classes.�

David�went�on�from�high�school�to�receive�his�Bachelor�of�Arts�from�California�State�University,�Long�
Beach�(CSULB).�He�continued�to�be�involved�in�theater�after�high�school�and�after�graduation�from�
CSULB,�he�was�accepted�on�full�scholarship�to�Florida�State�University�(FSU),�Asolo�Conservatory�for�
Actor�Training.��

After�receiving�his�Master�in�Fine�Arts�at�FSU�he�moved�to�New�York�City�to�pursue�his�acting�career.�
While�there�he�performed�off�Broadway,�including�originating�the�role�of�Hunter�in�Alan�Ball’s�Bachelor�
Holiday�and�appearing�in�the�first�workshop�production�of�Rent.�Also,�while�in�New�York�City,�Mr.�Levine�
performed�with�his�band,�Little�Green.��

After�10�years�in�New�York�City�David�moved�back�to�Los�Angeles�to�become�a�talent�agent�at�the�pres�
tigious�J.�Michael�Bloom�and�Associates.�Once�back�in�Los�Angeles,�he�began�preparing�to�return�to�the�
high�school�setting�where�he�had�first�been�hooked�on�drama.�He�got�his�Single�Subject�Credential�in�
English�and�now�pursues�his�passion�of�using�drama�to�engage�students�in�school.�He�also�has�his�Career�
Technical�Education�(CTE)�credential.�

Currently�David�is�the�Lead�Teacher�of�Franklin’s�Media�Entertainment�and�Graphic�Arts�(MEGA)�Small�
Learning�Community.�He�designed�the�program�with�a�group�of�other�teachers.�While�at�Franklin,�he�has�
written�and�received�several�grants,�including�a�Specialized�Secondary�Program�grant�from�the�California�
Department�of�Education�for�MEGA�in�the�amount�of�$250,000.��David�was�also�instrumental�in�bringing�
a�Digital�Media�Arts�Classroom�to�MEGA�with�equipment�and�salary�support�in�the�amount�of�$100,000.�

�

�
�
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Marian�McKenna�Olivas�

In�her�role�as�the�Program�Manager�for�the�National�Center�for�History�in�the�Schools,�UCLA�(NCHS),�
Marian�became�the�organizer�of�the�College�Connection�program�that�NCHS�began�with�the�American�
Studies�Academy�(ASA)�at�Franklin�High�School�in�2005�06.�The�first�year,�Marian�coordinated�visits�by�
eminent�professors�to�the�Franklin�classrooms�and�brought�Franklin�students�to�the�UCLA�campus�to�get�
a�taste�of�campus�life.�Marian�started�a�followup�program�with�the�students�by�visiting�them�on�campus�
with�their�surveys�or�small�“treats”�as�rewards�for�participation.�Seeing�that�the�visits�reinforced�the�
connection�and�sense�for�the�students�that�their�wider�community�cared�for�their�progress,�each�year�
Marian�and�the�ASA�leadership�team�revisited�their�programs,�adjusting�the�field�trips�and�other�ways�
for�reinforcing�the�college�and�community�connection.�

By�the�third�year�of�the�program,�Marian�began�using�some�of�the�small�funds�they�had�for�the�program�
to�bring�UCLA�undergraduates�and�graduates�into�the�ASA�classrooms�on�a�weekly�basis.�These�students�
gave�individual�help,�presented�lessons,�helped�with�the�senior/freshman�buddy�program,�and�began�
helping�with�college�applications�and�preparation.�Marian�has�coordinated�field�trips�and�exposure�for�
the�students�to�such�locations�as�the�Autry�National�Center�for�the�Study�of�the�West�and�the�National�
Center�for�Preservation�of�Democracy.�

Marian�also�brings�over�15�years�of�educational�publishing/curriculum�creation�experience�to�the�pro�
gram�having�worked�for�University�of�California�Press,�done�freelance�work�for�the�Huntington�Library�
and�Museum�and�the�Getty�Museum,�as�well�as�running�the�publication�arm�of�the�National�Center�for�
History�in�the�Schools.�She�has�worked�with�design�team�member�Meredith�Ryley�to�shape�and�in�house�
publish�curriculum�specific�to�their�interdisciplinary�lessons�including�such�titles�as�“Highland�Park�Com�
munity�History,”�“Was�Conflict�Between�Native�Americans�and�European�Settlers�Inevitable?”�“The�
Vietnam�War�and�the�Culture�of�Protest,”�and�“Labor�History:�The�Colorado�Miners.”��

Having�already�been�active�in�Highland�Park�since�1993�in�her�small�community�church,�Marian�has�a�
long�standing�relationship�with�the�northeast�Los�Angeles�community�and�extends�her�formal�commu�
nity�partnership�into�a�personal�one,�meeting�seniors�at�coffeeshops�during�college�application�season�to�
prepare�applications�and�review�personal�essays.�

The�students�wrote�about�her�help:�

“Marian�is�one�great�person�who�has�influenced�me�to�further�my�education.�She�helped�me�with�my�
personal�statement�and�based�on�her�comments,�I�got�an�idea�of�how�to�express�myself�in�a�better�
way.”�������Brenda�Larios�(09)�UC�Santa�Barbara�
�
“The�ASA�Partnership�helped�me�so�much!�Thanks�to�that,�I�could�meet�Marian�Olivas,�who�helped�me�
with�my�college�applications.�She�cares�about�us�and�she�is�always�there�willing�to�help�us�reach�our�
personal�and�academic�goals.�Also,�field�trips�to�UCLA�helped�me�develop�a�sense�of�confidence�and�now�
I�feel�that�I�can�do�well�in�college.”�
��Damaris�E.�Arriola�(09)�Mills�College�(Entered�Franklin�as�an�ELL�student)�
�
“The�trips�we�took�to�UCLA�were�real�cool.�The�things�we�did�were�helpful�with�the�things�we�were�doing�
in�school.�Marian�was�a�real�help�when�it�was�time�for�us�to�apply�to�college.�She�knew�I�couldn’t�get��
FASFA,�so�she�sent�me�the�e�mails�telling�me�about�the�AB�540�and�I�thank�her�for�that.”��
��Ramon�Mascorro�(09)�Los�Angeles�Trade�Tech�College.�
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School�of�History�and�Dramatic�Arts,�Principal��
�
To�support�the�mission�and�vision�of�SoHDA,�the�principal�should�be�able�to�breakdown�and�communi�
cate�goals�into�incremental�steps�so�that�staff,�students,�and�the�community�will�be�encouraged�with�
progress.�
�
Qualifications:�

� Have�administrative�and�supervisory�experience;�LAUSD�experience�preferred�
� Have�a�history�of�collaboration�with�other�administrators�
� Be�familiar�with�the�evaluation�process,�the�union�contract�(thin�contract)�and�the�work�to�elect�

agreement�decided�by�the�design�team/staff�
� Have�experience�with�developing�a�budget;�general�and�categorical�
� Have�experience�with�compliance�issues;�NCLB,�discipline,�CLAD,�Title�I,�EL�and�SPED�program�
� Be�capable�of�overseeing�the�WASC�accreditation�
� Demonstrate�understanding�state�mandated�testing�and�use�of�the�data�
� Experience�working�with�school�budgets,�and�experience�in�creating�the�master�schedule.�

�
Duties:�
The�principal�should�be�the�model�of�collaborative�relationships�and�be�able�to�work�well�with�teachers,�
students,�families,�and�community�members.�
�
FACILITATOR/LIAISON:�

� Advocate�for�SoHDA’s�interest�at�Taylor�Yard’s�Building�Council�Meeting�
� Use�school’s�mission�of�high�academic�expectations,�challenging�curriculum,�effective�instruc�

tion,�and�support�for�all�students�at�the�forefront�of�all�decisions,�practices,�and�goal�setting�
� Create�an�administrative�team,�faculty,�and�entire�school�that�feels�collegial,�supportive�and�

moving�together�in�realization�of�the�common�mission�and�vision.�
� Facilitate�annual�setting�of�goals,�reflection,�and�review�
� Show�a�balance�of�strong�leadership�and�collaboration.��
� Be�able�to�supervise�(be�familiar�with)�all�the�roles�in�the�school;�show�respect�for�each�individ�

ual’s�contribution�and�opinion�
� Create�agendas�for�and�facilitate�admin�staff,�faculty,�Instructional�Leadership�Team,�and�Gov�

erning�Council�meetings�(year�1)�and�prepare�staff�to�take�over�these�roles�in�year�2�
� Outline�direction,�agenda,�function�of�the�Student�Senate�and�incorporate�student�feedback�into�

school�operations�
� Liaise�with�leadership�teacher�and�class�regarding�proposed�school�activities�

�
BUDGET:�

� Develop�annual�general�budget�in�line�with�school’s�mission,�vision,�and�goals�
� Work�with�Coordinator�to�develop�categorical�budget�that�supplements�the�general�budget�
� Approve�purchases�of�both�general�supplies�and�IMA�
� Approve�budget�transfers�and�expenditures�
� Meet�with�SAA�and�Coordinator�to�monitor�expenditures�and�to�reallocate�resources�as�needed�
� Educate�teachers,�parents,�and�students�about�the�budget�process�to�solicit�input�re:�school�

needs�
� Work�on�a�monthly�basis�with�consultant�to�shape�grants�for�school�
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� Present�budget�status/updates�to�parent�councils�on�a�monthly�basis�
�
MASTER�PROGRAM/COUNSELING:�

� With�counselor,�assess�students’�needs�for�courses�during�the�school�year�and�for�summer�
school�

� Primary�responsibility�for�developing�with�Counselor�and�Coordinator�the�Master�Program�for�
the�year,�assign�courses�and�classrooms,�and�meet�the�needs�of�students�in�special�education�
and�students�who�are�English�learners��

� Update�grade�levels�of�students�
� Create�bi�annual�credit�checks�for�students�that�go�home�to�parents�
� Work�with�adult�school�staff�to�provide�adult�school�opportunities�to�SoHDA�students�on�the�

Taylor�Yard�campus�
� Personal�academic�counseling�(supplements�counselor�work)�

�
CURRICULUM�AND�INSTRUCTION:�

� Support�student�achievement�and�the�instructional�goals�of�the�school/staff��
� Be�supportive�of�creation�and�use�of�other�formative�assessment�tools;�familiarity�with�other�

tools�preferred.�
� Work�with�ILT�to�map�out�Professional�Development�(PD)�plan�for�the�year�and�the�summer�in�

line�with�school�goals�and�needs�
� Disseminate�information�regarding�upcoming�workshops,�conferences�and�other�PD�opportuni�

ties�
� Find�protocols�for�faculty,�students�and�parents�to�review�data�to�develop�intervention�plans�

and�to�celebrate�success�
� Participate�in�PD�as�needed�(e.g.,�on�literacy�strategies)�and�cultivate�staff�to�take�leadership�

roles�in�providing�PD�to�peers�(e.g.,�special�education�staff)�
� Work�with�faculty�and�students�to�map�out�schedule�for�each�year�in�line�with�mission,�vision,�

goals,�and�school�data�around�achievement�
� Oversee�the�development�of�benchmark�and�culminating�activities�that�can�stand�in�for�stan�

dards�based�periodic�assessments�
� Oversee�the�progress�of�school�development�to�prepare�for�WASC�accreditations�
� Create�opportunities�for�teachers�(and�students)�to�observe�and�learn�from�each�other�and�to�

identify�ways�we�need�to�improve�the�school�
� Serve�as�administrator�on�IEPs�for�students�with�autism�and�students�with�challenging�support�

plans�
� Convene�meetings�with�special�education�department�and�special�education�assistants�to�im�

prove�delivery�of�program�and�support�for�students�
� Attend�monthly�LD4�workshops�on�special�education�
� If�decided�by�the�governing�Council,�the�principal�is�open�to�the�idea�of�teaching�a�class�for�a�

semester�
�
DATA�MANAGEMENT:�

� Collect�and�present�quarterly�data�to�faculty,�parent�councils,�Pilot�school�network�on�atten�
dance�and�achievement�(grades,�CST�test�scores,�SAT�and�PSAT�scores,�redesignation�rates,�sen�
ior�future�plans,�etc.)�

� Install�a�site�based�server�and�organize�and�collect�school�related�documents�(year�2�goal)�
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�
SUPERVISION�

� Take�part�in�initial�interviews�with�all�faculty�members,�coordinator,�and�counselor�
� Visit�all�classes�multiple�times�per�semester�and�provide�written�and�oral�feedback�to�teachers�
� Evaluate�all�teachers,�counselor�and�coordinator�and�classified�staff�according�to�procedures�es�

tablished�by�the�governing�Council�
� Monitor�SAA’s�oversight�of�Office�Technician�
� Enforce�compliance�with�school�policies�and�procedures�
� Oversee�performance�and�evaluation�for�SAA�
� Oversee�performance�and�evaluation�for�5�special�education�assistants�and�campus�aide�
� Work�with�faculty�to�design�new�evaluation�tool�for�year�2�

�
STUDENT�SUPPORT:�

� Liaise�with�Pupil�Services�Attendance�Counselor,�Psychiatric�Social�Worker,�and�School�Psycholo�
gists�regularly�to�monitor�service�provided,�update�case�loads,�etc.��

� Participate�in�Student�Success�Team�meetings�as�needed�
� Participate�in�School�Attendance�Review�Team�meetings�as�needed�
� Get�Department�of�Mental�Health�Services�on�campus�and�work�with�Coordinator�to�bring�other�

counseling�and�support�programs�on�campus�
� Work�with�local�boot�camp�supervisors�who�are�overseeing�our�students�
� Liaise�with�probation�officers�for�students�who�have�been�in�camp�
� Write�letters�of�recommendation�

�
OPERATIONS:�

� Approve�payroll�
� Supervise�before�school,�at�lunch,�after�school�and�at�every�SoHDA�related�activity�on�campus�

(dance,�movie�nights,�Saturday�school,�sports�activity,�etc.)�
� Ensure�safe�school��
� Serve�on�the�school�wide�positive�behavioral�support�team�and�act�as�1/3�of�discipline�team�–�

taking�referrals�in�the�office,�overseeing�behavioral�contracts,�convening�parent�meetings,�con�
vening�suspension�meetings,�etc.�

� Submit�all�required�district�paperwork�regarding�Williams�compliance,�Special�Ed�review,�road�
show,�etc.�

� Ensure�light�bulbs�are�replaced,�graffiti�is�removed,�electrical�shorts�are�fixed,�etc.�
� Be�willing�to�provide�provisions�for�committee�meetings,�Saturday�school,�guest�visits,�college�

prep�seminars,�school�reviews,�etc.�
�
PARENT�INVOLVEMENT:�

� Work�with�administrative�staff�to�implement�two�Parent�Conference�activities�per�semester�
� Work�with�Coordinator�to�put�on�parent�elections��
� Attend�Parent�Council�meetings�
� Work�with�Coordinator�to�implement�parent�education�workshops�in�year�1�
� Work�with�parents�and�staff�to�expand�parent�involvement�in�year�2�

�
�
�



ATTACHMENT�F�
Job�Description�for�the�Principal�of�the�School�of�History�and�Dramatic�Arts�

�

107�

RECRUITMENT/PUBLICITY�
� Work�with�Student�Ambassador�Council�and�faculty�to�solicit�people�who�will�recruit�incoming�

9th�graders�for�2010�2011�school�year�
� Organize�tours�of�campus��
� Work�with�SAA,�admin,�and�teachers�to�put�on�Orientation�meetings�
� Work�with�art�teacher�to�create�brochure�
� Work�with�art�expert�and�student�ambassador�council�to�create�timeline�for�creation�of�logo�and�

student�t�shirts,�sweatshirts,�etc.�
� Work�on�creation�of�interactive�website�(year�2)�

�
PARTNERSHIPS�

� Meet�potential�donors/art�partners�with�lead�teacher�to�cultivate�relationships�
� Support�art�teachers�in�mounting�school�art�exhibits�
� Work�with�teachers�and�representatives�from�partner�organizations�

�
PILOT�SCHOOL�NETWORK�RESPONSIBILITIES�

� Attend�meetings�with�all�Taylor�Yard�principals�
� Participate�in�monthly�data�analysis�meeting�with�Pilot�school�representatives�
� Attend,�when�possible,�Pilot�school�network�meetings�
� Be�available�to�support/co�lead�Pilot�school�summer�school�
� Attend�ad�hoc�meetings�with�district�personnel�re:�budget,�curriculum,�etc.�to�map�out�and�pro�

tect�Pilot�school�autonomies�
� Liaise�LA�Center�for�Small�Schools�Staff�to�facilitate�visits�to�our�school,�grant�writing�possibili�

ties,�etc.�
�
CAMPUS�WIDE�RESPONSIBILITIES�

� Participate�in�weekly�calendar�committee�and�keep�paper�and�online�versions�on�school�website�
� Participate�in�weekly�meeting�with�Taylor�Yards�School�collaborative�principals�to�facilitate�

strong�functioning�of�site,�to�plan�for�future�activities�(e.g.,�emergency�preparedness�workshop�
and�spring�earthquake�drill),�to�share�best�practices�(in�terms�of�curriculum�and�operations)�

� Participate�in�creation�and�implementation�of�school�safety�plan�and�emergency�preparedness�
workshops�and�campus�drills�

� Contribute�to�supervision�of�dances�and�athletic�activities�serving�entire�campus�
�
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ASSURANCES�FORM�
�
Please�check�the�school�model�that�you�have�selected�for�your�proposal:�

�Traditional���� �Pilot� ��� �Network�Partner� �ESBMM�

�Independent�Charter� � �Affiliated�Charter�

�

Name�of�School�Central�Regional�High�School�#13�

Name�of�Applicant�Group/Applicant�Team�School�of�History�and�Dramatic�Arts�

Lead�Applicant�Meredith�Ryley�

Title�of�Lead�Applicant�Teacher�

Mailing�Address�647�½�Occidental�Blvd;�Los�Angeles,�CA��90026�

Phone�Number��323�376�1971� ��� Fax�Number�310�267�2103�

Email�Address� �mryley@sbcglobal.net���

Website�(if�available)�� � � � � �

By�signing�this�Assurance�Form,�you�agree�that�you�will�comply�with�and/or�provide�supporting�information�
for�the�following�assurances:�
�
1.��Assurance�that�an�Applicant�Organization/Applicant�Team�is�NOT�a�For�Profit�Entity�

� Please�check�one�of�the�following�statements.�

�The�Applicant�Organization/Applicant�Team�listed�above�is�comprised�of�a�FOR�PROFIT�ENTITY.��

�The�Applicant�Organization/Applicant�Team�listed�above�is�a�NOT�FOR�PROFIT�entity.�Documentation�
and�certification�of�not�for�profit�status�(e.g.�501c3�form)�must�accompany�this�proposal.�

�The�Applicant�Organization/Applicant�Team�listed�above�is�ONLY�comprised�of�LAUSD�internal�employ�
ees,�departments,�etc.�(e.g.�teacher�teams,�local�districts).�

�The�Applicant�Organization/Applicant�Team�listed�above�is�comprised�of�LAUSD�internal�employees,�
departments,�etc�(e.g.�teacher�teams,�local�districts)�IN�PARTNERSHIP�WITH�ONE�OR�MORE�NOT�FOR�
PROFIT�ENTITIES.�Documentation�and�certification�of�not�for�profit�status�(e.g.�501c3�form)�must�ac�
company�this�proposal.�

2. Assurance�that�an�Applicant�Organization�is�Solvent�

� (For�External�Organizations�Only)�Assurance�that�a�Not�For�Profit�Applicant�will�provide�documentation�
that�demonstrates�its�solvency.�

�
3. Assurance�of�Enrollment�Composition�Compliance�

The�Applicant�Group/Applicant�Team�agrees�that�the�student�composition�at�a�new�or�underperforming�
school�will�be�reflective�of�the�student�composition�at�the�schools�it�is�intended�to�relieve�(in�terms�of�
demographics,�including�but�not�limited�to�race/ethnicity,�gender,�socio�economic�status,�English�Learners,�
Standard�English�Learners,�students�with�disabilities,�foster�care�placement),�with�ongoing�review�mecha�
nisms�in�place�to�ensure�retention�and�student�composition�at�each�school�continues�to�reflect�that�of�the�
overall�school�community.�
�
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4.��Assurance�to�Sign�Separate�“Service�Plan�for�Students�with�Disabilities�Assurances”.�

In�accordance�with�the�Individuals�with�Disabilities�Education�Act�and�Section�504�of�the�Rehabilitation�Act�
of�1973,�the�Applicant�Group/Applicant�Team�listed�above�agrees�to�sign�the�Assurance�Form�entitled�
"Public�School�Choice�Service�Plan�for�Students�with�Disabilities"�included�with�this�RFP.�Signing�the�Service�
Plan�for�Students�with�Disabilities�Assurance�Form�assures�that�the�awarded�PSC�school�will�abide�by�the�
conditions�and�requirements�of�the�Chanda�Smith�Modified�Consent�Decree�that�includes:�using�the�Welli�
gent�IEP�Management�System,�using�the�LAUSD�Elementary�or�Secondary�Student�Information�System�(ei�
ther�ESIS,�SSIS�or�ISIS�upon�implementation),�operating�a�compliant�Special�Education�Program�using�the�
LAUSD�Special�Education�Policies�and�Procedures�Manual,�and�the�annual�completion�and�submission�of�
the�“School�Self�Review�Checklist”�for�programs�serving�students�with�disabilities.�Signing�the�Service�Plan�
for�Students�with�Disabilities�Assurance�Form�also�assures�that�operators�of�the�awarded�PSC�school�
agrees�to�review�Title�5,�California�Code�of�Regulations�Section�3052,�relative�to�the�provision�of�behavior�
intervention�plans�and�agrees�to�comply�with�all�discipline�practices,�procedures�for�behavioral�emergency�
intervention�and�prohibitions�consistent�with�the�requirements.�The�PSC�school�operators�further�agree�to�
protect�the�rights�of�children�with�disabilities�and�their�parents�or�guardians�relative�to�1)�prior�notice�and�
consent,�2)�access�to�records�3)�confidentiality,�and�4�due�process�procedures.�The�school�will�maintain�a�
written�description�of�the�annual�notification�process�used�to�inform�parents/guardians�of�the�policies�re�
garding�Nondiscrimination�(Title�5�CCR�4960�(a)),�Sexual�Harassment�(EC�231.5�(a)�(b)�(c),�Title�IX�Student�
Grievance�Procedure�(Title�IX�106.8�(a)�(d)�and�106.9�(a))�and�Uniform�Complaint�Procedures�(Title�5,�CCR�
4600�4671.�Procedures�must�include�a�description�of�how�the�school�will�respond�to�complaints�and�how�
the�District�will�be�notified�of�complaints�and�subsequent�investigations.�

�
5.��Assurance�that�Independent�Charter�School�Operators�will�sign�and�execute�the�Facilities�Use�Agreement�

(For�Independent�Charter�School�Operators�Only)�If�selected�to�operate�an�independent�charter�school�on�a�
PSC�campus,�independent�charter�school�operators�agree�to�sign�and�execute�the�Facilities�Use�Agreement�
as�provided�by�the�District.�
�

6.��Resident�Enrollment�and�Attendance�Boundary�Compliance�
� (For�Independent�Charter�School�Operators�Only)�In�accordance�with�the�Attendance�Boundary�Waiver�

for�Public�School�Choice�Charter�School�Operators,�operators�of�independent�charters�schools�agree�to�
provide�first�choice�attendance�to�resident�students�from�the�corresponding�attendance�boundary�es�
tablished�by�the�District�if�selected�to�operate�a�Public�School�Choice�campus.�Thereafter,�any�remain�
ing�available�seats�will�be�filled�with�any�student�who�wishes�to�attend�the�PSC�campus�pursuant�to�the�
requirements�of�Sections�47605(d)(1)�and�47605(d)(2)(B)�of�the�California�Charter�Schools�Act.�The�Dis�
trict’s�waiver�from�the�State�Board�of�Education�codifies�these�requirements.��

�
While�PSC�independent�charter�schools�can�initiate�a�lottery�and/or�enroll�students�outside�the�
school’s�attendance�boundary�at�any�time,�operators�of�independent�PSC�charter�schools�may�not�re�
fuse�any�resident�students�unless�the�resident�enrollment�exceeds�the�District’s�established�maximum�
enrollment�for�the�school�in�question.�Independent�charter�school�operators�understand�and�accept�
that�the�attendance�boundary�configuration�is�subject�to�change�at�the�discretion�of�Los�Angeles�Uni�
fied�School�District�and�that�the�maximum�number�of�resident�student�enrollment�will�be�defined�for�a�
period�of�five�years�and�that�the�requisite�number�will�equal�the�planning�capacity�for�the�Public�School�
Choice�campus�based�on�2008�09�District�norms.�
�
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School�of�History�and�Dramatic�Arts�
ELECTION�TO�WORK�AGREEMENT�

2011�2012�
�

INTRODUCTION�

The�School�of�History�and�Dramatic�Arts�(SoHDA)�is�a�Pilot�School�within�Los�Angeles�Unified�School�District�(LAUSD).�A�
Pilot�School,�by�union�agreement,�is�granted�increased�autonomy�in�order�to�serve�as�a�model�for�educational�innova�
tion.�These�autonomies�are�over�governance,�budget,�staffing,�curriculum�and�assessment,�professional�development�
and�school�calendar.�The�United�Teachers�of�Los�Angeles�(UTLA)�contract�serves�as�the�work�agreement�for�LAUSD�
schools.�This�Election�to�Work�Agreement�(EWA)�includes�additional�contractual�requirements�beyond�the�UTLA�con�
tract.�All�teachers�working�at�the�SoHDA�must�sign�this�Election�to�Work�Agreement.�
�
As�a�Pilot�School,�the�School�of�History�and�Dramatic�Arts’�primary�decision�making�body�will�be�its�Governing�Council,�
replacing�the�role�of�the�School�Site�Council.�The�Governing�Council�will�be�comprised�of�non�paid�members�that�include�
administrators,�teachers,�parents,�students�and�community�members.�The�Governing�Council�will�approve�the�annual�
Election�to�Work�Agreement,�policies,�budget,�and�the�vision�of�the�school.�In�order�to�realize�this�vision,�teachers�at�the�
SoHDA�are�expected�to�undertake�a�number�of�specific�responsibilities�as�detailed�in�the�sections�that�follow.�
�

COLLABORATION�AND�PROFESSIONALISM�

The�shared�decision�making�model�used�by�Pilot�schools�necessitates�frequent�professional�dialogue�between�stake�
holders,�thus�teachers�will:�
� Attend�Summer�Institutes�and�weekly�professional�development�sessions.�
� Help�create,�implement,�and�evaluate�a�Schoolwide�Action�Plan�(SAP).�
� Create,�implement�and�evaluate�their�own�Independent�Professional�Development�Plan�(IPDP).�
� Work�to�set,�monitor,�evaluate�and�reformulate�schoolwide�achievement�goals�using�data�analysis.�
� Work�on�a�variety�of�teams�to�support�the�vision�of�the�school.�Each�teacher�will�participate�in�monthly�school�com�

mittee�meetings,�bi�monthly�grade�level�team�meetings,�and�monthly�content�area�meetings.�
� Produce�and�teach�at�least�one�interdisciplinary�unit�lesson�plan�each�semester�until�there�are�at�least�two�interdis�

ciplinary�units�per�semester�for�each�grade�level�team.�Submit�these�interdisciplinary�unit�lesson�plans�to�the�school�
curriculum�library.�

� Implement�the�school’s�Advisory�curriculum.�
� Participate�in�the�Critical�Friends�Group�(CRG)�process.�
� Seek�and�accept�constructive�criticism�from�peers,�administrators,�students,�community�members,�and�families.�
� Participate�in�an�“open�door”�approach�to�teaching�in�which�other�teachers�and�staff�are�welcome�at�all�times�in�the�

classroom.�
�

DISTRIBUTED�LEADERSHIP�

The�shared�decision�making�model�used�by�Pilot�schools�necessitates�increased�individual�responsibilities,�thus�teachers�
will:�
� Participate�in�at�least�one�of�five�SoHDA�School�Committees:�1)�Curriculum,�Instruction�and�Professional�Develop�

ment�2)�Data�Analysis�and�Accountability�3)�Family�and�Community�Engagement�4)�Student�Support�5)�School�Activi�
ties.�

� Participate�in�frequent,�collegial�dialogue�about�school�policies�with�the�goal�of�democratic�decision�making.�
� Bring�questions,�concerns,�and�ideas�to�colleagues�through�transparent�channels�such�as�the�Instructional�Leader�

ship�Team�(ILT),�the�Governing�Council,�school�committees,�grade�level�and�content�area�teams,�or�whole�faculty�
meetings.�
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� Expect�to�take�responsibility�for�creating�and�implementing�school�policies,�rather�than�view�this�as�the�domain�of�
the�“administration.”�

� Work�with�administrative�personnel�in�a�positive�and�productive�manner�rather�than�an�adversarial�one.�
�

STUDENT,�FAMILY�AND�COMMUNITY�SUPPORT�

The�shared�decision�making�model�used�by�Pilot�schools�necessitates�extensive�interaction�with�students,�families�and�
the�community,�thus�teachers�will:�
� Plan,�schedule�and�participate�in�all�family�and�community�engagement�activities�(Including,�but�not�limited�to:�

“Coffee�with�SoHDA”�parent�visits,�grade�level�potlucks,�and�student�led�conferences).�
� Attend�student�productions�and�exhibitions.�
� Attend�a�minimum�of�one�8th�grade�recruitment�fair�or�event.�
� Provide�at�least�two�hours�weekly�of�unpaid�after�school�tutoring,�extracurricular�activity�supervision,�or�school�

service�(assigned�by�a�committee�chair�or�administrator).�These�hours�must�be�documented�and�submitted�on�a�
monthly�basis.�

� Participate�in�IEP,�SST,�and�RTI�meetings�as�needed�in�order�to�support�student�achievement.�
�

FIRST�THROUGH�THIRD�YEAR�TEACHERS�

In�addition�to�the�requirements�outlined�above,�new�teachers�will�participate�in�BTSA�support�meetings�and�will�be�
expected�to�complete�all�requirements�by�the�end�of�their�2nd�year.�New�teachers�will�also�do�classroom�observations�at�
least�one�period�per�month,�for�a�total�of�ten.�These�are�to�be�logged�and�submitted.�
�

MENTORING�AND�PROFESSIONAL�SUPPORT�

Teachers�with�a�minimum�of�5�or�more�years�in�teaching�experience�may�be�asked�to�serve�as�BTSA�support�providers,�
or�to�informally�work�with�new�teachers�on�lesson�planning�and�classroom�management.�They�may�also�be�asked�to�
attend�Critical�Friends�Group�training�and�serve�as�Coaches.�
�

COMMUNICATIONS�

All�employees�will�have�access�to�LAUSD�email�in�their�classrooms�and�are�expected�to�check�it�at�least�once�per�day,�as�
well�as�to�read�email�outlining�upcoming�events�sent�on�weekends�in�preparation�for�the�week.�
�

SALARY,�BENEFITS,�SENIORITY,�AND�MEMBERSHIP�IN�BARGAINING�UNIT�

School�of�History�and�Dramatic�Arts�teachers�will�receive�wages�and�benefits�as�established�in�the�Los�Angeles�Unified�
School�District�Teacher’s�Contract.�SoHDA�teachers�will�continue�to�accrue�seniority�in�the�same�manner�they�would�if�
working�in�another�LAUSD�school.�Teachers�will�continue�to�be�members�of�the�United�Teachers�of�Los�Angeles�bargain�
ing�unit.�
�

COMPENSATION�FOR�ADDITIONAL�HOURS�

Every�effort�will�be�made�to�compensate�teachers�for�hours�beyond�those�required�by�the�UTLA�contract.�Compensation�
will�depend�on�the�availability�of�funds.�
�

EXCESSING�AT�END�OF�THE�YEAR�

Teachers�may�unilaterally�excess�themselves�from�the�School�of�History�and�Dramatic�Arts�at�the�end�of�the�school�year.�
When�voluntarily�terminating�service,�teachers�are�required�to�inform�the�principal�verbally�by�the�end�of�March�and�in�
writing�by�April�15.��
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DISMISSAL�

Teachers�will�be�subject�to�dismissal�from�the�School�for�History�and�Dramatic�Arts�in�accordance�with�existing�laws�and�
regulations�as�outlined�in�the�UTLA�Contract�and�by�this�Election�to�Work�Agreement�(EWA).�Teachers�are�expected�to�
fulfill�all�UTLA�contractual�obligations�including,�but�not�limited�to,�regular�and�punctual�attendance,�calling�for�a�sub�
when�absent,�attending�parent�conferences,�submitting�attendance,�grades,�and�rollbooks�in�a�timely�and�accurate�
manner,�etc.�Moreover,�teachers�are�expected�to�fulfill�obligations�outlined�in�this�EWA.�Failure�to�do�so�satisfactorily�
may�result�in�dismissal.�Teachers�will�be�evaluated�through�a�process�established�by�the�Governing�Council�each�year.�
The�Governing�Council�reserves�the�right�to�change�procedures�regarding�dismissal�on�an�annual�basis.�The�principal�will�
invite�teachers�to�return�or�inform�them�of�dismissal�by�April�15.�SoHDA�will�observe�due�process�in�supervision�and�
dismissal�procedures.��

�
WORKDAY�

� The�workday�is�for�teachers�will�be�from�7:30�am�to�3:30�pm.�
� Teachers�will�attend�2�hours�of�workday�professional�development�per�week.�

�
THE�SCHOOL�YEAR�

The�school�year�for�students�will�consist�of�180�days�of�instruction.�The�contractual�year�begins�July�1�and�ends�on�June�
30.�Teachers,�counselors�and�coordinators�and�principals�will�work�additional�days�according�to�the�following�schedule:�
� Five�days�of�professional�development�during�the�week�prior�to�the�school�year.�
� Five�days�of�reflection�and�planning�at�the�end�of�each�school�year.�
�

SUBSTITUTE�COVERAGE�

� All�teachers�may�be�asked�to�cover�classes�for�their�colleagues�on�a�rotating�basis.�Teachers�will�be�compensated.�
� Teachers�must�report�absences�as�soon�as�possible�in�order�to�avoid�unplanned�coverage�by�colleagues,�and�provide�

lesson�plans�whenever�possible.�
�

DISPUTE�RESOLUTION�

Procedures�for�dispute�resolution�will�be�determined�by�the�Governing�Council.�
�

PERFORMANCE�EVALUATION�

Procedures�for�performance�evaluations�will�be�determined�by�the�Governing�Council.�
�
By�signing�this�document,�I�acknowledge�that�I�have�read�all�the�provisions�of�this�election�to�work�agreement�and�that�I�
agree�to�all�its�terms.�I�acknowledge�that�failure�to�meet�these�expectations�may�result�in�my�termination.�
�
Employee�Number�_________________________Date�_________________________�

Signature�_____________________________________________________________�

Name�(Print)�_______________________________________________________________________�

Address�___________________________________________________________________________�

__________________________________________________________________________________�
�





November 30, 2010 

Edmundo M. Rodriguez 
Pilot School Director 
Los Angeles Unified School District 
Local District 4 

Mr. Rodriguez: 

We are writing to inform you of our intent to submit a pilot school proposal for the  
2010-2011 school year. The name of the proposed pilot school is School of History and 
Dramatic Arts (SoHDA).

Organization Information

The applicants are teachers and families at Franklin High School and their community partners. 
Franklin High School’s address is 820 North Avenue 54, Los Angeles, CA 90042. The school 
phone number is 323-550-2000. The main contact for the proposal process is teacher Meredith 
Ryley, who can be contacted at 323-376-1971.

Basic Proposed School Information And Description

Proposed Neighborhood School/Site 
We are requesting that the School of History and Dramatic Arts be located on the Franklin High 
School campus in Local District 4. In 2007/2008 Franklin’s API was 604 and they did not meet 
their AYP goals. The campus is located in the northeast Los Angeles neighborhood of Highland 
Park. SoHDA will serve the same community as Franklin, with equal access for all students. 

Community Engagement Activities 
The School of History and Dramatic Arts design team members and partners will conduct two 
community meetings at Franklin High School on December 2nd and 16th, 2009. We will use these 
meetings to provide information and get formal feedback from parents, students, and Franklin 
faculty and staff. We will gather and tabulate 100 parent surveys and 100 student surveys. This 
input will be incorporated into our design. We will also have a parent/student committee, and the 
design team will include a parent representative and a student representative.  

Vision
The School of History and Dramatic Arts will be an environment in which skilled and caring 
adults prepare future generations of capable and motivated community members by making 
connections between learning, art, and life. An in-depth study of history will develop an 
expansive perspective that will encourage active global citizenship. A study of historical context 
will also enrich our students’ understanding of dramatic arts. The intensely cooperative nature of 
theatre and film production will develop the collaborative abilities that colleges and employers 
seek. Our goals are to advance college and career preparedness, foster creative expression, and 
cultivate community engagement. The philosophical foundations that underlie these goals are our 



beliefs in relevant rigor, holistic education, and social justice. We think that rigor must be 
coupled with relevance in order for learning to endure. We also feel that the physical, emotional, 
and social needs of a student must be met for optimal intellectual growth to take place. Finally, 
we believe that we are all “part of the whole;” therefore, we want our students to experience 
making a positive difference through service to others. Students will leave the School of History 
and Dramatic Arts with the ability and drive to pursue their aspirations and to make a difference 
in the lives of others. 

Mission
The School of History and Dramatic Arts will be a Humanitas learning community with a 
college preparatory program. We will utilize a thematic, interdisciplinary, project-based 
approach to the study of history and dramatic arts. We believe that exploring ourselves, our 
society, our history, and our art is key to understanding our present and creating our future. We 
will prepare students for success by implementing a rigorous and relevant curriculum, facilitate 
creative expression through addressing the needs of our students holistically, and inspire 
community engagement by practicing equity and justice.  

Education Plan 
 The School of History and Dramatic Arts will utilize a state standards-based curriculum.
The curriculum will emphasize critical thinking skills that are necessary for success in college as 
well as problem solving skills that are transferable to everyday life. The course offerings will be 
designed to meet and exceed public and private university requirements. We will also develop 
internship opportunities in media, law, and politics for our senior students.  
 SoHDA will utilize the Humanitas model. Research shows that Humanitas has improved 
the academic achievement and graduation rates of disadvantaged students for over 20 years. This 
thematic, interdisciplinary model allows students to make connections across subjects with an 
emphasis on relevance to their lives. It also allows teachers to collaborate on horizontal (grade 
level) and vertical (subject based) teams.  

Instructional methods will include Understanding by Design and Project-based Learning. 
Instructional strategies will include the use of interactive journals, cooperative learning, 
simulations, reciprocal teaching, and graphic organizers. Formative assessments will include 
observations, questioning, journals, group work, homework and quizzes. Summative assessments
will include tests, interdisciplinary essays and performance assessments.  
 These multiple forms of instruction and assessment will enable us to meet the special 
needs of ELL and Special Education students. We will also refer students with issues to Student 
Success Teams in order to implement appropriate interventions, and provide after-school 
tutoring. Our professional development will center on Humanitas training and planning, and 
emphasize Understanding by Design methodology. 
 The overarching goals of the School of History and Dramatic Arts program are:  
1) All graduates will enroll in their preferred program of higher education, from trade schools to 
ivy league colleges. 2) All students will complete a dramatic arts strand beginning their 
sophomore year. It will culminate in the creation of a senior project which synthesizes their 
learning journey and reflects their self discovery and empowerment. 3) All juniors and seniors 
will mentor incoming freshman, and juniors will participate in student-generated service learning 
projects. Our first year performance goals are to increase Franklin’s 2007/2008 average 
CAHSEE first pass rate (ELA and Math) of 51% to 75+%; the average CST ELA score from 298 



to 325+; the graduation rate of 76% to 90%; and the number of students who meet the UC/CSU 
A-G requirements from 26% to at least 50%. We will continue to increase these rates thereafter. 

Partnerships
The School of History and Dramatic Arts’ partners will include: Humanitas, UCLA’s 

National Center for History in the Schools (NCHS), the Gilder Lehrman Institute of American 
History, Cal Arts, Occidental College, the Algebra Project, the Autry National Center for Study 
of the West, and State Assembly Member Kevin de Leon’s office. We are a team of experienced 
and innovative educators who have already established partnerships with these organizations. 
History teacher Meredith Ryley has been a Humanitas teacher and coordinator since 1995. She 
was a founding member of the American History Academy in partnership with Gilder Lehrmann 
in 2004. It was the foundation’s first Southern California affiliate. Ms. Ryley’s students 
participated in Assembly Member de Leon’s Young Legislators in Action program in 2009.  
 English teacher Richard Martinez has coordinated a partnership with National Center for 
History in the Schools since 2006. Marian Olivas, their program coordinator, will continue our 
successful model for demystifying college in which students visit UCLA to hear lectures, 
professors visit the campus to teach lessons, college students serve as classroom assistants and 
role models, and personalized college guidance is provided. These elements generate the belief 
that college is within the reach of our underrepresented students, and provide the tools necessary 
to navigate the application process. By hosting class visits, the Autry Museum will expose 
students to history and arts, as well as provide internship opportunities for seniors. We will also 
work with the Highland Park Heritage Trust, who promote our rich neighborhood history. 
 Teacher David Levine founded a joint playwriting program with Cal Arts in which their 
graduate students visit the Franklin campus weekly as part of a writing workshop. This yearlong 
program culminates with each high school student writing their own play, which is then 
produced and performed by Cal Arts students at their New Works Festival. Franklin staff, 
students and families attend the performance and each student receives a DVD of their play.
Partner Glenna Avila, director of Cal Arts Community, was integral in ensuring that Mr. 
Levine’s program received one of only 10 Specialized Secondary Program grants for $250,000 
from the California Department of Education. This year, Cal Arts honored Mr. Levine for 
creating a lasting influence on student achievement.  
 Teacher Peter Berlin pioneered Robert P. Moses’ Algebra Project at Franklin, one of only 
two schools in LAUSD to be selected. The Algebra Project is a national nonprofit organization 
that uses mathematics as an organizing tool to ensure quality public school education. They 
achieve this through utilizing best educational research and practices, and building coalitions to 
create systemic changes. This innovative program has already resulted in great gains for 
struggling math students. It has also sparked a partnership with Occidental College, in which 
math professors visit weekly and work with the students in small groups in order to further 
ingrain complex concepts.

We could not be more excited about this opportunity to serve our students and our community.

Thank you for your time and consideration, 

David Levine, Drama Teacher  Marian Olivas, Program Coordinator, NCHS/UCLA 
Richard Martinez, English Teacher  Meredith Ryley, History Teacher 



PUBLIC SCHOOL CHOICE 2.0:   
REQUEST FOR PROPOSALS 

LETTER�OF�INTENT�
�
The�Letter�of�Intent�will�provide�formal�notice�to�LAUSD�regarding�an�applicant’s�intention�to�submit�a�
proposal�to�operate�a�school�on�one�of�the�new�campuses�or�one�of�the�Focus�Schools�mentioned�above�
beginning�in�September�2011.��The�information�presented�therein�is�non�binding;�specific�details�
provided�below�may�be�finalized�in�the�proposal�submission.��

Applicants�must�submit�this�Letter�of�Intent�no�later�than�6:00pm�on�Wednesday,�June�30,�2010.��If�you�
have�any�questions�about�any�of�the�requirements�listed�in�the�Letter�of�Intent,�please�contact�LAUSD�at�
213.241.5104.��Letters�of�Intent�must�be�submitted�to�psc@lausd.net.���

APPLICANT�TEAM�INFORMATION�
Name�of�Applicant�Team�(If�you�are�an�organization,�please�include�the�legal�name�of�the�organization.��If�you�are�an�internal�
applicant�team,�please�list�the�name�of�the�primary�contact�person.)�
Meredith�Ryley�
Address:�
647�½�Occidental�Ave;�Los�Angeles,�CA��9026�

Phone�Number:�
323�376�1971�

Website�(if�applicable)� Email�Address:�mryley@sbcglobal.net�
� �

School�site�for�which�your�team�is�submitting�a�Letter�of�Intent�
�
Central�Regional�High�School�#13�

School�type�for�which�your�team�is�applying�
�
Pilot�

� �
List�the�name�and�contact�information�of�your�design�team�members�below:�
Name:� Phone:� Email�address:� School/Affiliation�

1.�Peter�Berlin� (323)�550�2000� prb@pberlin.com� Franklin�HS�

2.�Chris�DiPasquale� (323)�550�2000� CDiPasq@aol.com� Franklin�HS�

3.�Merri�Garcia� 323�244�3734� merrigarcia@gmail.com� Gertz�Ressler�HS�

4.�David�Levine� (323)�550�2000� Dbl9314@lausd.net� Franklin�HS�

5.�Dolores�Lopez� 626�487�5518� Dlopez489@gmail.com� Franklin�HS�

6.�Ricardo�Martinez� 323�273�2754� Rxm2165@lausd.net� Franklin�HS�

7.�Jose�(Manuel)�Reyes� 213�368�2800� bluekroovy@yahoo.com� Virgil�MS�

8.�Meredith�Ryley� 323�376�1971� mryley@sbcglobal.net� Franklin�HS�

9. Marian�Olivas� 310�825�4702� molivas@ucla.edu� UCLA/�Community�Ptnr�

10.�Samantha�Sanchez� 323�681�4350� Sam.m.s0824@gmail.com� Franklin�HS�(student)�

11.�Alex�Soto� 323�216�5224� a.soto514@yahoo.com� Pasadena�CC�(student)�

12.�Jorge�Nunez� (323)�225�4545� Jorge.Nunez@asm.ca.gov�
Parent/�Community�Member�
Field�Deputy�State�Senator�
Kevin�DeLeon�

13.�Reidiny�Martinez� (323)�550�2000� Rxb94181@lausd.net� Franklin�HS�

14.��Birgitta�Martinez� � Birgitta6@yahoo.com� Parent/�Community�Member�

15.�Telma�Cifuentes� � teresa@instruction.com�
Parent/�Community�Member�
Fitness�Specialist�


